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The article analyzes the factors of actualization and possible ways of minimizing
/ overcoming the national university graduates' risks of professional self-realization.
Particular attention is paid to analyzing the role of educational risks in reproducing
the Ukrainian students’ risks of professional self-realization. Authors' definitions of
concepts such as «risk», «educational risks», «risks of professional self-realization»,
«social subjectness of the person» are given. There are three levels of factors and
manifestation the Ukrainian students’ risks of professional self-realization (macro-,
meso-, micro-). Based on the results of sociological research carried out by the
Department of Sociology V. N. Karazin Kharkiv National University during 2000 — 2016,
including those obtained through the use of methods of intellectual data analysis,
the authors analyze three models of risk strategies (strategy of minimizing, strategy
of transferring and a risk-avoidance strategy), the basis for the selection of which
are socio-professional plans of Ukrainian students. The social-cultural portraits of
students who have chosen one or another strategy to minimize the risks of professional
self-fulfillment are depicted. It turns out that the complex capitalization of the agent
(cultural, educational, professional, economic, social, identification) and his own
subjectness are necessary components of successful coping with the risks of different
levels. At the macro-social level, the authors analyze the phenomenon of the «situation
of scissors,» which creates an institutional imbalance between the labor market in
Ukraine and the system of higher education. There are two strategies for minimizing
professional self-realization risks at the national level — paternalistic, which involves
active state intervention in solving this problem, and a liberal one aimed at increasing
academic freedoms of higher education, expanding their ability to respond promptly
to the challenges of the contemporary labor market. The authors draw attention to
the need of improving the state educational and economic policy taking into account
the actual risks of professional self-actualization of graduates of the national higher
education.
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Y cTaTtTi aHani3yloTbCa YMHHUKW akTyanidauii Ta MOXJIMBI LLUASXM MiHiMi3aLii / noao-
NaHHS pu3unkiB NpodecinHoi camopeanisaLii BUNYCKHUKIB BiTYN3HSHOI BULLOI LUKOIN.
OcobnuBa yBara NpuainseTbcs aHaniay posi OCBITHIX PU3MKIB Y BIATBOPEHHI PU3NKIB
npodecinHoi camopeanisauji  yKpaiHCbKOro CTyaeHTCcTBa. HapaloTbCs aBTOPCHKI
BU3HAYEHHS TakKUX MOHATb, SK «PU3UK», «OCBITHI PU3UKN», «PUSUKN NPODECINHOI
camopearnisauji», «coujanbHa Cy6’eKTHICTb 0COBUCTOCTi». Bu3HayaloTbCs TPU PiBHI
bakTopiB Ta NPOsBY pu3NKiB NPOdECINHOI camopeanisauii BUXOBaHLIB YKPAiHCbKMX
BUMLLIB (MaKpO-, Me30-, MiKkpo-). Cnnpaloynchb Ha pe3yNibTaT COLoNIONYHMX [OCIOKEHD,
3hjricHeHnX kadenporo couionorii XapkiBCbKOro HauioOHaNbHOro YHIBEPCUTETY iMEHi
B. H. KapasiHa npoTtsarom 2000 — 2016 p.p., y TOMy 4MCHi OTPMMAaHi 3aBOSKM BUKOPUCTAH-
HIO METO/IB IHTENEKTYaNlbHOro aHanisy gaHux, aBTOPKM aHani3ytoTb TPU MOLENI PU3NK-
cTparTerin (cTpaTeria NPOTUCTOSIHHSA, CTpaTerisa CTPaxyBaHHs i CTpaTeris irHOpyBaHHS),
OCHOBOIO A1 BUOKPEMJIIEHHS SIKMX € COLLianbHO-NPO@ECINHI NAaHN YKPAIHCLKOro CTy-
[EHTCTBA. 3ManbOBYIOTLCS COLLIOKYNBTYPHI MOPTPETU CTYAEHTIB, ki 06panu Ty 4m iHLwy
cTparerito MiHimMi3aLii pu3ukis npodecinHoi camopeanisadii. JoBoanTLCS, L0 KOMMEK-
CHa Kanitanisaujs areHta (KynbTypHa, OCBITHS, NPodeciiHa, EKOHOMIYHA, COujanbHa,
ineHTUdIKauiiHa) i Moro BnacHa cy6’ekTHICTb € HEOOXIAHUMUN CKNaZ0BUMU YCMILLHOMO
NPOTUCTOSIHHA PU3NKaM Pi3HMX PiBHIB. Ha MakpocoujanbHOMY piBHI aBTOPW aHani3yioTb
dEeHOMEH «CcuTyaLii HOXMLb», L0 CTBOPIOE IHCTUTYLNHMIA AncHanaHc Mixk pUHKOM npadj
B YKpaiHi i cuctemoto BMLLOI OCBITU. [pPONOHYIOTECA OB CTpaTerii MiHiMisauii pnu3aukis
npodecinHoi camopeanidavii Ha 3aranbHOOEPXABHOMY PiBHI — naTtepHanicTcbka, fka
nepeadayae akTMBHE BTPYYAHHS AepXKaBW Y BUPILLEHHS Liei npobnemu, Ta nibepanbHa,
L0 CnpsiIMOBaHa Ha 36iMbLUEHHS akaAeMiYHUX CBOOOL BULLIB, PO3LLMPEHHS IXHIX MOX-
JIMBOCTEN OMEpaTMBHO pearyBaTy Ha BUKINKM Cy4aCHOro puUHKy npadi. ABTopu 3Bep-
TaloTb yBary Ha HeoOXiOHICTb YAOCKOHANEHHS! AepXXaBHOi OCBITHbOI Ta €KOHOMIYHOI
NONITUKN 3 YPaxyBaHHSAM akTyanbHUX PU3MKIB NPOGECINHOT camopeanisavii BUNyCKHUKIB
BITYUSHAHOT BULLIOT LLIKOJIN.

Kno4oBi cnoBa: pysnk, OCBITHI pU3NKU, pU3nKu NPogecinHoi camopeanisadii, CTy-
[LEHTCTBO, coujanbHa Cy6’eKTHICTb, PU3UK-CTPaTerii, «CUTyaLlis HOXMWLb», PUHOK NpaLyj.

B ctatbe npoaHann3npoBaHbl GakTopbl akTyanmsaumm 1 BO3MOXHbIE MYTU MUHA-
Mn3aunmn/NpeoaoneHnss pUckoB NpodeccroHanbHON camopeann3aunmn BbiMyCKHUKOB
OTEYECTBEHHOW BbICLLEN LWKONbl. Ocoboe BHUMaHWE yaeneHo aHanu3dy ponu obpa-
30BaTesibHbIX PUCKOB B BOCMPON3BEAEHNN PUCKOB NPOdECCUOHaNbHOM camopeani-
3aLMKM YKPaMHCKOro CTyaeH4ecTBa. [peaocTaBneHbl aBTOPCKME ONPEAENeHNs Takmx
MOHSATUI, Kak «PUCK», «0Bpa30BaTesibHblE PUCKM», «PUCKN NPOdECCMOHANIBHON Camo-
peanusaumn», «coumanbHas CyobekTHOCTb NIMYHOCTU». OnpeaeneHsl TPU YPOBHS (ak-
TOPOB 1 NPOSIBNEHNS PUCKOB NPOdECCMOHANIBHOM camopeann3aumm BOCNUTaHHNKOB
YKPaMHCKMX BY30B (Makpo-, Me30-, MUKPO-). Onupasck Ha pesynbTaTbl COLMONOru-
4YeCKMX UCCNefoBaHNn, NPOBEAEHHBIX Kadeapon CoLMONormm XapbkOBCKOrO HaLUMo-
HanbHOro yHMBepcuteTa umenn B. H. KapasuHa B TeueHure 2000 — 2016 .., B TOM YnC-
Nie nosiyyeHHble 6narogaps UCMOJIb30BaHMIO METOOO0B MHTENNEKTYaNIbHOrO aHanmsa
OaHHbIX, aBTOPbI aHANN3UPYIOT TPU MOAENM PUCK-CTPATErni (CTpaTerns NpoTMBOCTO-
AHWS, cTpaTerns cTpaxoBaHWs 1 CTpaTerus MrHOPMpPOBaHKWs), OCHOBOW AJ191 BbiAENEHNS
KOTOPbIX ABASETCA COLManbHO-NPOodecCnoHasbHble nnaHbl YKPanHCKOro CTyaeHYe-
cTBa. MI306paxeHbl COLIMOKYILTYPHbIE MOPTPETLI CTYAEHTOB, BbIOPABLUMX TY WU UHYIO
CTpaTernio MMHUMM3aLIM1 PUCKOB NPOdECCMOHANBLHOM camopeann3aumn. [JokasaHo,
4YTO KOMMJIEKCHAs KanuTannaauus areHTa (KynstypHasi, o6pasoBatesibHas, npodeccu-
OHasbHas, 9KOHOMUYECKas!, coumanbHas, UOEHTUPUKALMOHHAsA) 1 ero cobCTBEHHaN
CYy6BEKTHOCTb ABNSOTCS HEOOXOAMMbBIMU COCTABNSAIOLLMMUN YCMELLHOro NPOTUBOCTONA-
HUS pUCKaM pasnuyHbIX ypoBHen. Ha makpocoumanbHOM ypoBHE aBTOPbI aHannM3mpy-
10T GEHOMEH «CUTYaLMN HOXHULL», KOTOPas CO30AET MHCTUTYLIMOHANbHbLIN ancbanaHc
MeXy PbIHKOM Tpyaa B YKpavHe U CUCTEMOM BbicLLero obpasosaHus. NpepnaratoT-
cs OBe cTpatermm MMHUMM3aLMUM PUCKOB NPOPECCUOHANBHOM caMmopeanv3aumm Ha
06LLLEerocy1apCTBEHHOM YPOBHE — MaTepHaNMCTCKasl, KOTopas NpeaycMaTprBaeT ak-
TMBHOE BMELLATENbCTBO FOCYAAPCTBA B PELLEHNE 3TOM NPoGnemMsbl, 1 nubepansHasg,
HanpaBneHHas Ha yBenYeHne akageMmnyeckmx cBobos, By30B, paclUMpeHne X BO3-
MOXHOCTEl OnepaTMBHO pearnpoBaTth Ha BbI30BbI COBPEMEHHOIO pbiHKa Tpyaa. ABTO-
pbl 00PALLAIOT BHUMAHME HA HEOOXOAMMOCTb YCOBEPLLEHCTBOBAHUSA FOCYAAPCTBEHHOM
06pa3oBaTesnibHON U AKOHOMMYECKOKN NMOMUTUKU C YHETOM aKTyasbHbIX PUCKOB Npodec-
CUOHaNbHOM caMmopeanm3aumnm BbliMyCKHUKOB OTEHECTBEHHOW BbICLLEN LLKOSbI.

KmoyeBbie cnoBa: pyick, o6pasoBaTesibHble PUCKU, PUCKM NPOdPECCUOHANIbHOM
camopeanusaumn, CTyOEHYECTBO, couManbHas CyObeKkTHOCTb, PUCK-CTpaTeruu,
«CUTyaums HOXHUL», PbIHOK TPyAa.
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According to numerous sociological stud-
ies, including those carried out by V. N. Kara-
zin Kharkiv National University Sociological
Department during 2000-201!6, the processes
of postmodernization of contemporary socie-
ties, in particular Ukrainian, put forward the
value of self-realization on leading positions
in the structure of value orientations of stu-
dent youth. Research and social practice indi-
cate a contradiction between the high level of
orientation of contemporary students for self-
realization, including the professional, and his
available resources for implementing this value
at home in the Motherland, forcing graduates
to look for work abroad. This problematic situ-
ation highlights the need for a special study
aimed at identifying possible ways of overcom-
ing / mitigating this contradiction both at the
individual and national level.

Consequently, the relevance of the study
of the problem we have chosen is due to the fact
that the risks of professional self-actualization
of higher educational institutions graduates ac-
tivate the processes of «brain drain», that sig-
nificantly weakens the intellectual potential of
our country, as well as provokes social tension.

Determining the degree of elaboration
of the chosen problem, we note that the analy-
sis of foreign studies shows that the problem
of the self-actualization risks of higher educa-
tion graduates is global. Among the European
researchers, our attention was attracted by V.
Cuzzocrea, who, studying the problems of pro-
fessional self-realization of youth, presents two
professional strategies - the strategy of «youth
squeezing» and the strategy of «youth prolong-
ing». Among the factors influencing the forma-
tion of these strategies, V. Cuzzocrea suggests
such as a family pattern and the peculiarities of
youth upbringing in different European coun-
tries [1]. The theoretical and empirical studies
of such Russian scientists as O. Omelchenko, Y.
Zubok, V. Chuprov, P. Borisova, M. Bulanova
deserve special attention within the framework
of research of these problems etc. (read, for ex-
ample: [2,3,4,5]). Thus, O. Omelchenko, using
the sociocultural approach and methodology
of qualitative research, emphasizes the role of
youth subcultures as the basis for self-realiza-
tion of youth [2]. Y. Zubok and V. Chuprov, us-

1 It is about such national and international research
as «Contemporary Universities as the Areas of the
Intellectual Elite Formation in Ukrainian Society» (2000-
2001); «Higher education as a factor of socio-structural
changes: a comparative study of postcommunist
societies» (2005-2007); «Problems of Formation of the
Citizen Identity of Youth: the Role of Education as a Factor
for the Society Consolidation» (2008-2009); «Students
of the frontiers of Central and Eastern Europe: identities,
values, life plans» (2015-2016).

ing an institutional approach to studying the
social development of young people, analyze the
impact on young professional’s employment the
factors related to the risks in the field of youth
education, with its vocational training, with
conflicts in the labor market [3, 4].

The purpose of this publication is to de-
termine the role of educational risks in restor-
ing the risks of professional self-realization of
contemporary Ukrainian students, as well as
possible strategies for their minimization on
the macro- and microsocial level.

Realizing this goal, first of all we will
turn to the definition of the main concepts of
our study: «educational risks», «risks of pro-
fessional self-realization», «risk-strategy»,
«social subjectness of the person».

Trying to formulate the author’s defini-
tion of the concept of «educational risks», we,
of course, relied on the interpretation of the
category «risk» by contemporary researchers
(N. Louman, E. Giddens, W. Beck etc.), whose
works form the basis of such a branch of scien-
tific knowledge as sociology of risk (see more
details: [6]). We define a risk as the choice of a
particular algorithm in the situation of uncer-
tainty due to its possible outcomes.

Applying to such concept as «risk en-
vironment» (E. Giddens) [7, p. 102], which is
commonly used in its broad sense (as an envi-
ronment in which the natural, man-made and
social risks are inextricably linked [6, p. 29]),
in the context of this publication, we narrow its
meaning, focusing on education as an environ-
ment that produces various risks at the level of
society as a whole, its individual institutions,
including the institution of education itself,
and the personal level.

In view of this, we define educational
risks as a choice (state, institution of education,
individual ) of a certain algorithm of education-
al activity (provision and reception of educa-
tional services) in the situation of uncertainty
due to its possible outcomes. Educational risks
provoke risks of professional self-realization of
the person, whose we understand as a choice of
a professional trajectory that can both help and
hinder the realization of his abilities, talents,
professional knowledge and skills.

Regarding the concept of «risk strategy»,
we understand it as a long-term project of re-
sponding to risks (in this case, future profes-
sional risks ), embodied in the values-behavioral
characteristics of the subjects (in particular,
in value orientations, life positions, everyday
practices, identification models etc.), defining
the potential of their social subjectness.

In this context, we emphasize that the
conditions of the risk society contribute to the
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formation of the social subjectness the person,
which we define as its (peculiarities ) the ability
to act independently and actively, solving prob-
lems of their own life, and also influence their
activities on other social actors (individuals,
groups, etc.)[8]. Depending on the value orienta-
tions and life attitudes of the person, the social
subjectness can be both forced (externally condi-
tioned) and natural (internally conditioned). As
for university graduates, their social subject-
ness in the context of self-realization depends
on such internal characteristics as perception
of the self-realization risks; value orientations;
life strategies; motivation for higher education;
professional, linguistic and digital competences
etc., and from external factors, namely, the so-
cio-economic situation in the country, the state
educational policy, the social, economic and cul-
tural capital of parents, etc.

In view of the above, the main hypothesis
of our study is the assumption that the main
factor in minimizing the risks of professional
self-realization of higher educational institu-
tions graduates at an individual level is not only
the available resources (educational, economic,
somatic, etc.), but also subjective perception of
the risks of self-realization, as well the mood
and the actual actions to overcome them, that
is, the level of social subjectness of future spe-
cialists. Therefore, the search for a strategy
for minimizing the risks of professional self-
realization at the individual and state levels is
relevance to us.

Determining the factors of educational
risks actualization, which, in turn, predeter-
mine the risks of professional self-actualization
of national higher education graduates, we ana-
lyzed them at different levels of social - macro,
meso- and micro. The factors of the macro level
include:

- national reforms that act as a factor in
increasing the state of uncertainty in society
(the speed of legislative changes makes it im-
possible to forecast the professional future);

- strategic uncertainty in the reform of
education, including higher education;

- falling prestige of higher education;

- masodization and commercialization of
higher education (increasing the number of uni-
versities of all levels of accreditation and own-
ership, and thus increasing the number of stu-
dents (especially those, who receive education
on prestigious specialties today) and simultane-
ously reducing the quality of educational ser-
vices provided by the Ukrainian higher school);

- «the situation of scissors» (inconsist-
ency between the areas of graduates training
and the relevant trends in the development of
the labor market);

- «educational polarization» of society,
which finds its manifestation as inequality of
the starting conditions for higher education, as
well as in the employment of graduates of high-
er education;

- education as a translator of a politics of
identity, etc.

The main expenses of the national level
caused by the above-mentioned factors of ac-
tualization of educational risks are, as already
noted, the spread of the phenomenon of «brain
drain», which is manifested in the increasing
number of Ukrainian school and university
graduates who go abroad to continue their stud-
ies or employment, as well as in the ineffective-
ness of the use of the state budget: only a small
part of graduates who were studying at public
expense are recruited at state-owned enter-
prises, giving preference private firms or work
abroad.

The meso-level risks of professional self-
fulfillment are caused by factors such as the
opening of new specialties/educational pro-
grams at higher educational levels (which are
associated with the risks of lack of applicants)
and the reduction of the quality of educational
services provided by them. The latter leads to
the so-called reputational risks of higher educa-
tion (it means their academic responsibility for
their graduates, including foreigners, whose
actual level of training is far from always con-
sistent with state and international educational
standards and the requirements of employers).
In addition, in contemporary conditions, insti-
tutions of higher education face the risks of
self-reproduction — the competition of univer-
sities and the lack of students cast doubt on the
prospects of employment of teaching staff of
contemporary Ukrainian universities and the
existence of certain areas of student training.

Of course, during getting higher educa-
tion all these risks are «felt» by contemporary
Ukrainian students. This is also about the risks
of the «entrant» (when the future students
chooses not the direction they want, but the
one they were able to enter), and the subsequent
unmotivated teaching that results in academ-
ic failure, and even the economic risks of the
family, which « loses» the money to prepare a
student for a specialty that does not guarantee
employment after graduating from a higher
educational establishment. The reform of the
higher education system also puts the student
at risk of a second educational level — whether
to acquire a master’s degree or to restrict the
educational level of «bachelor»? The point is
that the state in some way devalued the value of
the master’s degree, legislatively defining the
bachelor’s degree as sufficient for, for example,
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employment of a civil servant position (Section
2 of Article 19 of the Ukrainian Law «About
Civil Service»). In addition to the above, the
educational risks of contemporary students as
determinants of the risks of their professional
self-realization are associated with the rapid
obsolete knowledge transmitted by the higher
school, on the one hand, and, on the other hand,
with the broad availability and redundancy of
Internet information in the field of the chosen
specialty, which is far away not always contrib-
utes to the deepening of knowledge, skills and
abilities of future specialists with higher educa-
tion; with the need to combine higher education
with work that is more likely not to correspond
to the specialty that is received, which provokes
professional marginalization and even depro-
fessionalization of high school students and
leads to non-linearity of their professional tra-
jectories [10].

Examining the factors of overcoming/
minimizing the risks of Ukrainian students
self-realization in the professional sphere, in
addition to the macro-social factors mentioned
above, we turned to the analysis of such a mi-
cro-social factor as the risk-strategy of student
youth.

Thebasis for the selection of risk-strategy
models was the social-professional plans of stu-
dent youth. The empirical method for verifying
the typology of risk strategies is the results of
such intelligent data analysis (IAD) procedures
as multidimensional scaling and the classifi-
cation tree method (according to the research
2008-2009) [11]. Due to this we have identified
three types of risk-strategies for youth.

Our first empirically identified risk
strategy is a strategy of risk minimization (risk
aversion) aimed at achieving a «success» situ-
ation in combating professional risks through
planning a professional future, cultural capi-
talization, academic success, professional com-
petence development, etc. This strategy was
first chosen by students who planned to do busi-
ness after graduation [11].

The analysis of the socio-cultural portrait
of future businessmen as representatives of the
strategy of minimizing professional risks has
shown that the strategy of confronting profes-
sional risks (risk minimization strategy) mani-
fests itself in the successes in learning, study-
ing foreign languages (cultural capitalization)
and in more widespread economic practices.
This group demonstrates a rather high potential
of subjectness at the value-practical level, and
sees future business activity as a professional
self-realization. The peculiarities of the value
and moral orientations of future businessmen
undermine many of the stereotypes of the ethi-

cal portrait of this group formed in the 1990’s
and may indicate the launch of such new foun-
dations for the future of Ukrainian business as
social responsibility, competence, innovation,
education etc. (more details of socio-cultural
portrait of this group is presented in [11]).

The strategy of transferring profes-
sional risks was revealed by us on the exam-
ple of analysis of that group of students who
chose the alternative «no matter what to do to
pay money». By choosing this alternative, stu-
dents exhibit maximum readiness for mobil-
ity in the field of professional self-realization,
which minimizes their potential inclination to
professional risks through their «transfer» to
the economic plane. However, we note that this
is only partial insurance (in particular on eco-
nomic risks), which does not always guarantee
the entity security from the impact of risks of
deprofessionalization.

At the value-practical level for this stu-
dent group (according to the research results),
the most actualized is all that is connected with
the growth of own economic capital (economic
practices, materialistic values orientations, indi-
vidualistic moral positions, higher education as
instrumental value, etc.). It should be noted that
this student group is willing to change its pro-
fessional identity, status and competence that
is why its «professional mobility» can be consid-
ered rather as «professional betrayal» [11].

The risk-avoidance strategy is the most
vulnerable to occupational risks. Marker among
the alternatives of socially-professional plans
to designate this strategy, we have chosen the
option of «no clear plans». The lack of planning
for a professional future, which is reflected in
the absence of appropriate practices for pro-
fessional capitalization, case-orientation, situ-
ational thinking and action, give grounds for
positioning this group as potentially the most
«professionally risk-generating» [11].

The analysis of the socio-cultural por-
trait of a «professionally risky» student group
has shown that risk and uncertainty «paralyze»
the potential of the agent’s subjectness and the
very subjectness acts as the only option for con-
fronting a risk-generative environment. In to-
day’s socio-economic situation the conditions
of competition for access to resources (includ-
ing professional ones), the described group of
students is exposed to great danger not only be-
cause of professional risks, but also the risks of
different orders and nature.

Consequently, our study made it possible
to conclude that the important components of
the contemporary student strategy, which will
help them to withstand professional risks at the
activity level, is the complex capitalization of

47

Ykpairncbkunii couionoridvHni xypHan. 2018. Ne1-2 H H H H H R




48

Liudmyla Sokurianska, Oleksandra Deineko

Ne7-2 H H H H HBH

2018.

Vi COLiONIOTTYHMI XXYpPHaJI.

YkpaiHcbkun

the agent (cultural, educational, professional,
economic, social, identification) as a way to
deal with the risks of different levels and the
development of its own subjectness as a univer-
sal and effective means of confronting the risky
environment.

With regard to possible strategies to
overcome the «scissors issue» on the Ukrainian
labor market (that is, the gap between the direc-
tions of graduates training and the actual needs
of the labor market), we believe that such strat-
egies may be two - paternalistic and liberal.

As part of the paternalistic strategy, it is
about active state involvement in solving this
problem. We see the need for the development
of a cross-sectoral government policy that is in
the sphere of authority of the Ukrainian Min-
istry of Education and Science, the Ukrainian
Ministry of Social Policy, the Ukrainian State
Employment Service, the Ukrainian State Sta-
tistics Service. In order to harmonize the ma-
trices of training young specialists and relevant
trends in the development of the labor market,
it is expedient to establish an interdepartmen-
tal coordination body (with participation of the
above-mentioned state authorities) with the
aim of monitoring, reorienting and improving
the interaction between higher education in-
stitutions and the contemporary labor market.
Numerous educational and occupational risks
(both at the environmental and activity levels)
require state regulation and problem-solving
by the program-specific method through the
development of a relevant state program. The

main subjects of this program (apart from
the Ukrainian Ministry of Education and Sci-
ence, the Ukrainian Ministry of Social Policy,
the Ukrainian State Employment Service, the
Ukrainian State Statistics Service) should be
institutions of higher education, united terri-
torial communities, public organizations and
representatives of business at the local level.
This strategy of minimizing the risks of profes-
sional self-realization of young specialists, in
our opinion, is state-oriented and most relevant
for the conditions of contemporary Ukrainian
society.

The liberal approach aims at opposing
logic about the role of the state in solving this
problem. It is oriented on deregulation of the
activities of higher education institutions
and the abolition of multiple bureaucratic
procedures in the vertical «the Ukrainian
Ministry of Education and Science — institu-
tions of higher education». The increasing
of the academic freedoms of higher educa-
tion will provide an opportunity to respond
promptly to the current challenges of the la-
bor market, which will help to reduce the gap
between the pace of development of the latter
and the areas of training young profession-
als in higher education institutions. The dis-
advantage of this approach is that it actually
puts all responsibility for regulating the «sit-
uation of scissors» precisely on higher educa-
tion, which, in our opinion, makes it impos-
sible for an integrated approach to solve this
problem.
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