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The article explores the state of consciousness, educational practices, and daily life of school staff and
education administrators in Kharkiv under wartime conditions, using the example of the city's largest and
most affected district — the Saltov district. It is noted that, against the backdrop of significant researcher
attention to macro-level manifestations of war (political, geopolitical, economic), the state of the education
system, particularly in frontline regions, remains insufficiently studied, given the significance of this
system for community functioning and understanding societal transformations. It is argued that the rather
prolonged period of online learning (caused by the destruction of schools, migration of teachers and
students, as well as the consequences of the pandemic) has significantly impacted teachers' perception
of the essence and functions of the school collective, particularly the function of forming an independent
and responsible teacher personality. The results of an empirical study are presented, conducted with the
participation of the article's author in May-July 2023 by staff of the Department of Sociology, Faculty of
Sociology, V.N. Karazin Kharkiv National University. Within the study, 1,023 respondents from 33 schools
in the Saltov district of Kharkiv were surveyed. Emphasis is placed on how Kharkiv teachers perceive the
teaching collective in which they work and what its key characteristics they consider ideal. It is
demonstrated that the hierarchy of characteristics provided by the respondents is marked by high internal
consistency (nearly all indicators >4.0 on a 5-point scale) and consensus. It is underscored that the
highest significance (mean score >4.5) for the surveyed is held by such socio-psychological
characteristics of the teaching collective as mutual respect (among all participants in the educational
process), a favorable moral-psychological climate, and bullying prevention. Particular attention is devoted
to how these characteristics are perceived by different groups of respondents, namely: gender groups;
groups based on place of residence (teachers who at the time of the survey resided in Kharkiv city, in
Kharkiv oblast, in other regions of Ukraine, abroad); professional-qualification groups (distinguished
according to level and profile of education); etc. Based on this study, conclusions are drawn regarding the
evolution and specifics of the state of Kharkiv schools under wartime conditions.
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Setting the problem in its general form and its connection with important scientific or practical tasks. The
new conditions in which Ukraine and its people have found themselves since February 2022 have been reflected
and affected all aspects of life in Ukraine and — more broadly — in Eastern Europe, the entire European continent
and even a considerable part of the entire world. But the scientific understanding of the processes of the last one
and a half years [1-8] is primarily focused on macromanifestations and general social aspects of architectural and
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societal processes. Political, geopolitical, to a lesser extent — economic and historical aspects of these processes are
studied and interpreted with high intensity: it is enough to look at the volume of publications on this subject.

Analysis of recent researches and publications. In Ukrainian sociology, the appeal to the problem of
transformation of higher education took place both in the context of the formation of veterans' identity [9-10], and taking
into account the development of online education under the influence, first of all, of the COVID-epidemic situation [11],
which was reinforced by the appeal of world sociology to the problem of artificial intelligence and its subjectivity in the
education system [12-15]. Nevertheless, at the same time, a large number of various topics and aspects remain behind the
scenes of scientific research, which, meanwhile, are important for the current life of the citizens of Ukraine, and for
understanding the essence of the processes taking place on its territory. One of these topics is the state and development
of the education system. Here it is worth noting several aspects important for substantiating the problem situation and for
preliminary systematic analysis of the research object.

Firstly, as a result of military operations, a considerable part of Kharkiv schools was either destroyed or
damaged. This, together with the fact that the threat has not yet disappeared, led to the fact that education in
Kharkiv schools is still conducted online.

Secondly, a significant part of teachers (according to our research — 40%) left either to the Kharkiv
region (13,3%), or to other regions of Ukraine (15,1%), or even abroad (11,3%), which complicates the
educational process, its organization, and the coordination of the work of the education system. However, so far
this problem is not so urgent due to the fact that the online learning mode somewhat simplifies the situation.

Thirdly, the period of hostilities was preceded by a difficult period of COVID-isolation and pandemic
quarantine. On the one hand, this "prepared" the system and teachers for emergency and stressful tests, on the
other hand, it led to the fact that in Kharkiv, the fourth year is already starting for a large number of
schoolchildren who do not have the opportunity to receive education normally, offline.

These processes also significantly deformed school teaching teams. Long-term lack of personal contact,
active use of Internet-technologies and online-learning, stressful conditions, transformations of Ukrainian
education — all this significantly influenced the idea of what school teams are like, what they can be, what
exactly their qualities can influence the formation of personality the teacher

Formulating the purpose of article. In this light, as the goal of our work, we set a study of the
characteristics of the ideal pedagogical team in the imagination of Kharkiv teachers, using the example of the
Saltiv district of the city of Kharkiv in wartime conditions.

The empirical basis of our work was the study "School education in conditions of war: the case of the
Saltiv district of Kharkiv", conducted in May-August 2023 by the Department of Sociology of V.N. Karazin
Kharkiv Natrional University. At its field stage (which took place at the end of June 2023), 1,023 respondents
from 1,416 employees of 33 schools in the Saltiv district of Kharkiv were interviewed using an online
questionnaire. From each of these schools, from 53 to 86% of teachers participated in the study.

Presentation of the main research material with full justification of received scientific results. It is the
analysis of what characteristics, from their point of view, the educational team should have in order to form an
independent and responsible teacher’s personality, is, for us as the researchers, one of the most important
directions of research of the state of consciousness, practices and current life of school workers and educational
administrators. In the study of the characteristics of an ideal team, we asked the respondents' opinions about how
important certain characteristics of the team are for the formation of a teacher's independence and responsibility.
It is clear that the independence and responsibility of a teacher is a self-worth of a high degree of priority,
perhaps one of the highest in terms of the degree of priority in the functioning of the teaching team. Therefore it
can be considered that the qualities required of the work team for this are absolute, undisputed, unconditional,
and in in this sense — ideal. In fact, we can say that in the course of our research, school workers of Saltiv district
offered us their model, ideal vision of what a school team should be — first of all, because such qualities as the
independence and responsibility of a teacher are an undeniable value.

In Table 1, one can get acquainted with the opinions of school employees regarding how important our
proposed characteristics are for the formation of teacher independence and responsibility — and, therefore, in this
sense, what are the characteristics of the ideal teaching staff of the school. For ease of understanding, we have
arranged the data according to decreasing average, and since the answer "very important" is located at the pole of
the maximum rating, while the answer "not important" is at the pole of the minimum, the data is read as a list
from the most important to the least important characteristics of the school team.

It is worth noting that the respondents demonstrated sufficiently high coherence (internal
unidirectionality) and internal consistency of views. On average, almost all indicators except one scored above
4.0 (i.e., on average more than "rather important"), all indicators except one were between 4.1 and 4.7 (i.e.
between "rather important” and "very important”), and only one characteristic — "the presence of traditions of
criticism and self-criticism in the team" — scored less than 4.0 (namely — 3.88).

One cannot call the indicator 3.88 out of 5 maximum possible too low, but such a noticeable "gap" is
characteristic, taking into account the fairly consensual and high assessment of all other characteristics. It is
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significant that this low rating was not formed at the expense of a large share of the "opposition", because
cumulatively less than 10% marked this quality as absolutely unimportant and rather not important, while other
qualities — on average from 5 to 7%, that is, not much less. It was formed because of two other indicators:
supporters of the "average" answer (which can also be understood as uncertainty) scored almost 20%, which is 2-
10 times more than similar indicators of other characteristics, and a radically affirmative answer ("very
important") gained 30% of respondents, which is 1.5-2.5 times less than the similar indicator of other
characteristics. In other words, there is no large faction of active opponents in the traditions of criticism and
self-criticism, but there is a considerable number of those who are undecided about this characteristic, and there
is also no consensus understanding among teachers of the importance of this characteristic for the functioning
of the collective, including in the direction of the formation of teacher’s independence and responsibility (!). It
looks somewhat paradoxical, but it is worth noting the subcultural and community characteristics of school
teachers, their corporate unity, the specificity of their professional tasks, which somewhat explains the possible
preference that teachers will give to community agreement over stormy discussions and (self)criticism.

Table 1
Answer of school workers of Saltiv district to the question: "In your opinion, how important are the following

characteristics of pedagogical team for the formation of a teacher's independence and responsibility... (choose
one answer option in each line)"; in absolute figures, percentages and averages

| Lt )2 || 3 | 4 || 5 J ave

| [N J[% [N [*][ N |[% | N ][% ][N [[% || rage

|Mutual respect between teachers and students || 2,2 | 15 || 1,5 || 134“ 13 ||830||80,3|| 4,66 |
[Favorable moral and psychological climate [24][2,3][32][3,1][ 16 ][ 1,5 |[137][13,2][825][79,8][ 4,651 ]
|Mutua1 respect between teachers and school administration || 2,3 | 14 || 14 || 144|| 13,9”817“ 79 || 4,639 |
[Mutual respect between teachers 123][2,2][35][3.4][ 20 |[ 1,9 |[158][15,3][798][77.2][ 4,618 ]
|Mutual respect between students and school administration || 2,1 | 30 || 2,9 || 196“ 19 ||753||72,8|| 4,572 |
[Prevention of bullying, including cyberbullying 124][2,3][37][3,6][ 23 ][ 2.2 |[187][18,1][763][73.8][ 4,574 ]

The possibility of advanced training in the desired

direction for you 2

2|12,1 30 || 2,9 ||256[24,8|689|(66,6| 4,502

[The possibility of advanced training in the format you prefer |[20][1,9][39][3,8] 23 ][ 2,2 |[292][28,2][660][63,8][ 4.483 |

[Ability to relieve psychological stress of teachers [21][ 2 ][38][3,7][ 34 ][ 3,3 |[261][25,2][680][65,8][ 4,49 ]
[Ability to relieve psychological stress of students [25][2.4][38][3,7][ 32 ][ 3,1 |[254][24,6][ 685 ][ 66,2][ 4.485 |

Freedom of choice by the teacher of the form of

. . . 23112,2{|391|3,8| 35 || 3,4 ||260]|25,1(677|65,5| 4,479
presentation of educational material

[\
(@)}
w
3

|Orientation to the needs of the student in education 2,5 £| 48 |[ 4,6 |[315][30,5]608][58.8]| 4,395

The opportunity to freely express an opinion regarding the

organization of the educational process at your school 25)1241138)13,7)) 51 || 4,91 3301 31,9 59057, 1) 4,375

Transparency and intensity of formal communication

27(12,6 (|381|3,7| 55 || 5,3 {|379]|36,7|/535||51,7| 4,312
between colleagues

Willingness to support and implement suggestions and

: . . 25|12,4(/36(/3,5|| 63 || 6,1 ||385(|37,2(525(/50,8{ 4,305
innovations coming from the teacher L ]

Mutual exchange of pedagogical experience (mutual
attendance of educational classes, organization of 24112,31|42(|4,1|| 78 || 7,5 ||365]|35,3(/525]{50,8]| 4,281
methodical seminars with further discussion, etc.)

2911 2,8(|36(|3,5| 78 || 7,5 ||371]/35,9(/520|50,3 || 4,274

25(|2,4 (|41 4 || 95 || 9,2 ||442||42,7]|431||41,7]| 4,173

32|[3,1|{46|[4,4(105(/10,2({399||38,6|(452(/43,7|| 4,154

Balance between freedom and responsibility in
pedagogical activity

The ability to take the initiative in determining the content
of educational disciplines

Frankness and openness of informal communications
between colleagues

The presence of traditions of criticism and self-criticism

. 42(4,1(57(/5,5(/199119,2((421(40,7|{315|{30,5| 3,88
in the team

(The data in the table are ordered by the value of the average indicator, in descending order. The answers are coded as
follows: 1 — absolutely not important, 2 — rather not important, 3 — somewhat important, somewhat not, 4 — rather important,
5 — very important)
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But even under such conditions of high consensus, coherence and consistency of the opinions of our
respondents, it is indicative that as the most important, our respondents named a group of socio-psychological
characteristics of the team, related to mutual respect, and each of them scored more than 4.5, that is, it turned out
to be on average closer to "very important" than "rather important". These are four vectors of mutual respect
(between teachers and students, which turned out to be the most important, between teachers and school
administration, between teachers and between students and school administration), as well as a favorable moral
and psychological climate and prevention of bullying, including cyberbullying. Note that here mutual respect
(regardless of the "direction" of its vector) and moral-psychological climate are weakly distinguished, but
significant differences are observed in the respondents' views on the inherent nature of these properties in their
teaching teams, and a separate understanding of this fact will be carried out there.

As one can see, all six of the highest characteristics refer to the socio-psychological characteristics of the
pedagogical collective. Generalized mutual respect, moral and psychological climate and prevention of bullying
(that is, the same mutual respect, but first of all at the level of students, even if it is "established" by institutional
and disciplinary means) — these are the characteristics of the team that our respondents consider the most
important at the level of ideal ideas about the teaching staff.

It is also significant that among the vectors of mutual respect, mutual respect between teachers and students
ranks first (and in general the absolute first), mutual respect between teachers and the administration is second. In this
sense, it can be noted that teachers in one way or another indicate the vectors of relationships in the team that are most
acute and relevant for them personally, and also understand that contacts between the administration and students, for
example, are less intense and less important for the characteristics of the team. than others.

Also such position as “possibility of professional development in the direction you desire" crossed the
line of 4.5 points, and " possibility of professional development in the format desired by you" fell a little short.
This is despite the fact that, in general, indicators important for career development did not score relatively high:
for example, "willingness to support innovations on the part of the teacher" — the sixth "from the bottom", barely
"passing" 4.3. The ability to take the initiative in determining the content of academic disciplines (which is also
part of career strategies) — the third from the bottom, less than 4.2. In this sense, the possibility of professional
development in the desired directions and formats can be considered not only as an important characteristic, but
perhaps also as an acute problem (and pointing to it as an important characteristic of the labor team —
accordingly, as a signal of a difficult situation in this dimension), which deserves special attention from the
management and monitoring system of the education system.

The next two (and very close on average) characteristics are the team's ability to relieve psychological
stress of teachers (4.490) and students (4.485). We can interpret the importance of these characteristics as a
signal that the psychological stress of both teachers and students is an important issue today, that stress
accumulates, and that not all teams are able to remove it. And it is indicative that precisely in the conditions of
long distancing (due to both coronavirus restrictions and military actions) this characteristic of the collective is
valued so highly by teachers precisely in the context of the formation of teacher independence and responsibility.
It turns out that, firstly, these are not purely technical characteristics from the point of view of our respondents,
and secondly, they do not depend on a specific individual and his individual efforts, but are the product of
collective actions.

The "third" echelon is formed by a group of indicators that can generally be called "indicators of
freedom", and all of them are located between 4.48 and 4.15, that is, in a narrow range with a width of 0.3-0.35
points, which is 7-8% of the potential maximum range width that contains 4.00 points. The teacher’s freedom to
choose the form of presentation of educational material, the opportunity to freely express an opinion regarding
the organization of the educational process, the readiness of the team to support the teacher’s innovations (that
is, in fact, the teacher’s freedom to put forward these innovations), the balance between freedom and
responsibility in pedagogical activity, the opportunity to take the initiative in determining the content of
educational discipline (which, we note, is significantly lower compared to the freedom to choose the form of
presentation) — all these characteristics of the team relate to the freedom of the teacher. And although they are
somewhat lower (on average — by 0.2 on a scale with a total range of 4 points), their significance remains high:
on average, it is higher than 4.1, let's recall, that is, it is higher than "rather important". Therefore, the importance
of these characteristics should not be underestimated. Of course, in the current conditions, the socio-
psychological characteristics of the collective and, in particular, the issue of mutual respect are much more
important for teachers, but still the dimensions of freedom remain relevant.

Sometimes technical characteristics of the collective are "mixed" and "added" between the
characteristics of freedom. Among them, the highest is orientation to the needs of the student in education
(4.395), followed by transparency and intensity of formal communication between colleagues (4.312), mutual
exchange of pedagogical experience (4.281), frankness and openness of informal communication between
colleagues (4.154, i.e. below significance formal communications by 0.16) and the presence of traditions of
criticism and self-criticism in the team (3.88, as we have already noted and analyzed above).
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A comparative analysis of means was also carried out, that allowed us to see that the characteristics
chosen by us show a characteristic influence.

For example, women have a significantly richer picture of the ideal team: women rate much higher the
importance of such characteristics as moral and psychological climate (4.66 vs. 4.53), the possibility of
professional development in the desired direction (4.51 vs. 4.39) and desired format (4.49 vs. 4.39), orientation
to the student's learning needs (4.41 vs. 4.19), mutual respect between teachers (4.62 vs. 4.54), between teachers
and the school administration (4.65 vs. 4.58), between students and school administration (4.58 vs. 4.49),
prevention of bullying (4.58 vs. 4.49), ability to relieve psychological stress of students (4.50 vs. 4.34) and
teachers ( 4.51 vs. 4.29), quality of formal communication between colleagues (4.33 vs. 4.13), mutual exchange
of pedagogical experience (4.29 vs. 4.19). At the same time, men rate slightly higher only the importance of the
team's readiness to support and implement suggestions and innovations from the teacher (4.31 vs. 4.22) and the
openness of informal communications (4.21 vs. 4.14).

Bachelors and MA’s by education slightly lower than other groups evaluate the importance of the
balance between freedom and responsibility (4.30 against about 4.38 in other groups), but significantly higher

- a favorable moral and psychological climate (4.67 versus 4.07 for junior specialists and 3.63 for PhD’s
and doctors of science),

- the ability to take the initiative in determining the content of academic disciplines (4.19 against 3.7-3.9
in other categories),

- freedom of choice by the teacher of the form of presentation of educational material (4.50 against 4.12
for candidates and doctors of science and 3.85 for junior specialists),

- readiness to support and implement proposals and innovations from the teacher (4.32 against 3.75-3.8
in other categories),

- the presence of traditions of criticism and self-criticism (3.89 against 3.13 for candidates of sciences
and 3.52 for junior specialists),

- the possibility of advanced training in the desired direction (4.52 against 3.9-4.0 in other categories);

- the possibility of advanced training in the desired format (4.52 against 3.93 for junior specialists and
3.75 for candidates and doctors of science);

- orientation to the student's learning needs (4.41 against 3.9-4.0 in other categories);

- the ability to freely express an opinion regarding the organization of the educational process (4.39
against approximately 3.9 in other categories);

- mutual respect between teachers (4.64 versus 4.19 for junior specialists and 3.63 for candidates and
doctors of science);

- mutual respect between teachers and students (4.68 versus 4.22 for junior specialists and 4.00 for
candidates and doctors of science);

- mutual respect between teachers and school administration (4.66 against 4.22 for junior specialists and
3.50 for candidates and doctors of science);

- mutual respect between students and the school administration (4.59 against 4.15 for junior specialists
and 3.63 for candidates and doctors of science);

- prevention of cyberbullying (4.59 against 4.19 for junior specialists and 3.75 for candidates and
doctors of science);

- ability to relieve psychological stress of students (4.50 vs. 4.04 for junior specialists and 3.88 for
candidates and doctors of science) and teachers (4.51 vs. 3.93 for junior specialists and 3.63 for candidates and
doctors of science) ;

- quality of formal communication (4.33 vs. 4.00 for junior specialists and 3.25 for candidates and
doctors of science) and informal communication (4.16 vs. 3.93 for junior specialists and 3.31 for candidates and
doctors of science);

- mutual exchange of pedagogical experience (4.29 against 3.96 for junior specialists and 3.63 for
candidates and doctors of science).

Thus, bachelors and masters possess the most saturated amount of requirements for an ideal team, and
the least saturated are candidates and doctors of science, who, however, as the preliminary analysis shows, show
the greatest skepticism in relation to real characteristics. We tend to explain this by the high level of reflexivity
and criticality of candidates and doctors of science, as well as the fact that bachelors and masters are graduates of
the Ukrainian higher education system of the last two decades, and in this sense they are still young, but most of
them are already settled in the education system, that is why they demonstrate both high integration into the
education system and high interest in its functioning.

Among the various profile groups, the most critical are those who have undergone special pedagogical
training, while the groups of those with basic pedagogical education and those with neither education nor
training are sufficiently close in characteristics and by various signs demonstrate may be more or less interested
in certain characteristics.



66 Cepisi «CoujonoeiyHi 00cidKeHHsT cy4acHO20 cycrinbcmaa: Memodorsioeisi, meopisi, Memoduy» 2024 Bunyck 52

Elementary teachers do not show significant differences compared to the averages of other groups of
respondents (i.e, all differences are within 0.05), as are 5-11 teachers (the largest variation is 0.08). However, teachers of
the subject "Defense of Ukraine" (in wartime conditions — a special category of teachers in Ukrainian schools)
demonstrate a more loaded and intensive assessment of the importance of the characteristics of an ideal team relative to
virtually every characteristic of an ideal team (averages are higher by 0.2-0.3, in some cases — by 0.4, i.e. 10% of the
potential range of distinctions). Also, school principals show a more loaded and intensive evaluation (on average by 0.1-
0.2, according to some characteristics — by 0.3) than on average by other groups. An extremely ambivalent state of
consciousness is demonstrated by practical psychologists and social pedagogues, who give higher ratings than other
groups on 7 characteristics, lower than other groups — also on 7 characteristics, and on other ratings they match. Finally,
teaching assistants are quite critical, showing an average of 0.1-0.2 (sometimes 0.3) lower assessment of the importance
of the characteristic for the ideal team than other groups on average.

An interesting and revealing picture emerges when analyzing the dependence of the load characteristics
of the ideal team depending on the current residence. We find that, on average, residents of foreign countries
display a more loaded image of the ideal team (i.e., their averages are higher). Here, residents of other regions of
Ukraine can only sometimes compare with them. Residents of the Kharkiv Region show the least saturated and
loaded characteristics. Residents of Kharkiv are in the middle, sometimes exceeding the indicators of residents
of other regions of Ukraine, sometimes inferior to them. The same picture is structurally reproduced by some
other signs, which allows us to hypothesize that it is not so much a matter of their vision of the ideal
characteristics of the team, but of the general mood, emotional state and other more situational characteristics of
our respondents.

Conclusions and prospects for further exploration in chosen direction. Thus, in general, it can be
summarized that the opinion of teachers and educational administrators of the Saltiv district regarding the
importance of the characteristics of the teaching staff for the formation of a responsible and independent teacher:

- it is characterized by high saturation and topicality: almost all characteristics scored more than 4.1,
only one — less than 3.9, which still remains an indicator close to "rather important”" on average;

- is characterized by sufficiently stable coherence and consistency, which can be seen from the internal
distribution for each characteristic: in each of them, a group of respondents who consider the characteristic very
important, a slightly smaller group rather important, and three small groups who fluctuate or consider it or
otherwise unimportant);

- socio-psychological characteristics, especially characteristics of mutual respect in all directions,
confidently "lead" the list;

- the "second" echelon as a whole consists of professional development opportunities and the team's
ability to relieve the stress of students and teachers;

- in the "third echelon" there are the characteristics of the collective, which relate to the freedom of
activity of the teacher and the technical characteristics of the collective (that is, the description of the collective
in terms of the opportunities it provides, in terms of possible ways of behaving in it and the tools it has, etc.).

This means that in the current conditions, it can be assumed that our respondents especially value the climate
and mutual respect in the team, from which a low-stress and sensitive environment grows for them, and the issues of
freedom of activity and (to a lesser extent) professional self-realization have somewhat receded to the "second plan".
And, while remaining quite relevant (since, let's recall, almost all characteristics scored above 4.00), they are still inferior
to the need for social and psychological comfort. Of course, this situation cannot be permanent: the improvement of the
situation of school workers, in particular, in the social and psychological plan, will return to the list of pressing issues the
possibility of professional development, and the freedom of professional self-realization. However, at present, the needs
of school workers are "rejected" exactly to the level of basic expectations of socio-psychological comfort, adaptability,
accommodation, etc. for any professional team.

Of course, the topic cannot be considered exhausted by the material presented by us. In further research,
it is worth comparing the hierarchy of ideal qualities of the team with the hierarchy of real qualities, according to
the opinions of the same respondents, it is worth analyzing in more detail the perception of this problem by
different groups, as well as the potential latent factors of this perception. However, the available research, as we
hope, has demonstrated the importance and relevance of our proposed topic for Ukrainian society and the
sociology of education in today's conditions.
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Y cmammi docnidxyrombcss cmaH c8i0oMocmi, Hag4aslbHi MPakmuKku ma MogcsiKOeHHe XUmmsi WKIibHUX MpayieHUKI8
ma admiHicmpamopie oceimu Xapkoga 8 ymoeax eiliHu Ha rnpukiadi Halbinbwoeo ma Halbinbw nocmpaxdoanozo 3
patioHie micma — Canmigcbko20o paloHy. 3azHadyaembcsl, WO Ha mili 3Ha4yHOI yeasu OOCHiOHUKIE 00 MaKporposeie
8ilIHU (MofiMUYHUX, 2€0MoaiMUYHUX, eKOHOMIYHUX), cmaH cucmemu oceimu, ocobriueo 8 npughpoHMOBUX pezioHax,
3anuwaemscsi HedocmamHbO 8UBYEHUM, 38aXKakouyu Ha 3Hadywicmb uiei cucumemu 0na xummedisgnbHocmi epomad
ma po3yMiHHS cycrninbHUX mpaHcgopmauit. [Josodumbces, wo Oocumb mpuease OHnallH-Hag4YaHHsl (CrpudYyuHeHe
pyltHauismu wkin, Miepauieto nedazozie ma y4HI8, a makox Hacniokamu naHoeMii) cymmego 8rauHyrno Ha
crnputiHamms nedazo2amu cymHocmi ma QyHKUilU WKIIbHO20 KOorekmusy, 30Kkpema makoi yHKUii, sk ¢hopmyeaHHs
HesarnexHoi ma eidnoegidanbHoi ocobucmocmi equmerns. [lpe3eHmyombcs pe3ynabmamu eMripudHo2o O0CIOKEHHS,
nposedeHo20 3a yvacmi asemopa cmammi e mpasHi-nunHi 2023 poky cnigpobimHukamu Kaghedpu couionoeii
coyionoeiyHoeo hakynbmemy XapKieCbKo20 HauioHabHO20 yHieepcumemy imeHi B.H. KapasiHa. B mexax
docnidxeHHs1 6yno onumaHo 1023 pecrioHdeHmu 3 33 wkin Canmiecbko20 palioHy Xapkoea.. AKUeHmyembcsi yeaea
Ha momy, siKk xapkKiecbKi e4umerni criputiMatome nedaz2o2iyHuUll Koriekmus, y KoMy 80HU Mpaurorome, siKi U020 KIT4osi
Xxapakmepucmuku eeaxkarompb ideanbHumu. [JogoOumbcs, WO iepapxid HadaHux pecrnoHOeHmamu Xapakmepucmuk
8i03Ha4YaembCsi 8UCOKOKO 8HYMPIWHbOK y3200)XeHicmio (Malibke eci rnokasHuku >4.0 3a 5-6anbHOK WKaow) ma
KoHceHcycom. [lidkpecrroembes, wo Halsuwy 3Hadumicmb (cepedHil 6an >4.5) Ons onumaHux Marome maki
coyiarnibHO-MNCUXOM02IYHI XapakmepucmuKku neda2oeiyHo20 Ko/nekmusy, SK e3aeMHa rosaza (MiX ycima ydacHukamu
0C8IMHBO20 Mpouyecy), capusamaueuli MopasbHO-cUxonoaiqyHull Krimam ma npoginakmuka 6yniHay. Ocobriusa ysaza
mpudindemscsi momy, SK Ui XxapakmepucmuKu CripuliMaromscs PisHUMU 2pyrnamu pecrioHOeHmis, a came. 2eHOepHUMU
epynamu, epynamu pecroHOeHmi8 3a MicueM PoXusaHHs (84umerni, ki Ha MOMEHM Onumye8aHHs MewkKasnu 8 XapKosi,
8 Xapkiecbkill obnacmi, 6 IHWuUX peeaioHie YkpaiHu, 3a KopAOHOM), mpoghecilHo-KeaniikauyiiHuUMu 2pynamu
(8uoKpemneHUMU 3arnexHo e8id0 pieHs ma npoghinto oceimu) mowo. Ha npuknadi ybozco AocnidxeHHs 3pobreHo
8UCHOBKU w000 egosrouii ma crneyugiku cmaHy WKin Xapkoga 8 yMogax 80€EHHO20 Yacy.

Knroyoei cnoea: cucmema oceimu, wkinbHi edumeni Xapkoea, nedazoaiyHull Konekmus, ideasnbHi xapakmepucmuku
Konekmuey, cripuliHImmsi, OUiHKU, KOJleKmueHa c8idoMicmb.
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