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IHghopmauisi 8 coujanbHUX Mepexxax OCHO8He OXepersio, Wo 8u3Ha4vyae 8ubip rnpogecii aunycKHUKamuU LWKIrl.
Bubip eunyckHukamu WKin 8uuwoi eKOHOMIYHOI oceimu 6 ocmaHHi poku niddaHul KOMUBaHHSM, SKi
BUKIIUKaOMb 3aHENOKOEHHS He MifbKU crigpobimHuKie yHieepcumemis, ane i a4eHux. Criocmepizatomscs
feuwa couyianbHOI eKCKM3ii y euwiti eKOHOMIYHIU oceimi, wo o06rpyHmosye HeobxiOHicmb (i020
docnidxeHHs1 i akmyarnbHicmb daHoi cmammi. Memoro cmammi € aHani3 npuquH i Hacniokie couianbHOT
©KCKIMI3ii | 8U3Ha4YeHHs repcriekmus couiasibHOI iHK3IT 8 euwy eKOHOMiYHy oceimy. [lokasaHo, wo
coyianibHa EKCKMo3is Yy euWili eKOHOMIYHIl oceimi 3'aensembcs 4yepe3 eKcraiyumdi ma  iMiaiyumHi
npu4uHU. Po3anaHymo noka3Huku adanmauii cmydeHmie 0o 08ox cucmem 8iOHOCUH. KoHmeHm aHarni3
sumoz pobomodasuie OO0 8UMNYCKHUKIE MoKa3ye, WO BUNYCKHUKaM 8UWUX HaeyqasbHUX 3akiadie He
gucmavyae HasU4YOK BE0EHHSI Mepe2080opi8, 8MiHb MpasusibHO Cknadamu cueHapii npeseHmauil, 3HaHb
eMoyitiHo2o iHmernekmy, ki 3abesneqyyroms eMOouiliHUli KOHMPOIIb 8 MPOUECi KOMYHIKamu8HUX Mpakmuk.
Ans Habymms doceidy ycrilHUX KOMyHiKayit pekoMeHO08aHO 8uUKopuCmaHHs cmpameeiti, NpornoHO8aHUX
B. KOpi. 3anexHo 8i0 KOHKpemHoI cumyauii, Mmomusauii i cucmemu 8i0HOCUH (8ukniaday - cmydeHm abo
8UMYCKHUK - pobomodaseub), MOXruee 3acmocy8aHHs pidHUx cmpameaiti B.FOpi 0nsi docsicHeHHS iHKH3IT
abo HedoryuweHHs1 couianbHOI eKCK3ii, 0emomuesauii, empamu iHmepecy 00 eKOHOMIYHOI oceimu, sika
HeobxiOHa Orisi opeaHizauii enacHozo b6isHecy ma ycrniwHoi camopearnizayii. 3anponoHosaHoO emanu
3abe3neyeHHs1 coyianbHOI IHKMO3I y suwili eKOHOMIYHIU oceimi, sKi | € nepcrnekmugamu 800CKOHAaIEHHS
8UL0i eKOHOMIYHOI oc8imu.

Knroyoei cnsioea: couianbHa eKCKNio3isa, coujanbHa iHKMO3iA, BUWlA €KOHOMiYHa OcBiTa, aganTauid,
BiYY>KEHHS, NEepCneKTUBM.

Information in social networks is the main source that determines the choice of a profession by school leavers.
The choice of higher economic education by school leavers in recent years is subjected to fluctuations, which
cause concern not only for university staff, but also for scientists. We can observe social exclusion in higher
economic education, which justifies the need for its study and the relevance of this article. The purpose of the
article is to analyze the causes and consequences of social exclusion and determine the prospects for social
inclusion in higher economic education. It is shown that social exclusion in higher economic education appears
because of explicit and implicit reasons. The indicators of adaptation of students to two systems of relations
are considered. Content analysis of the requirements of employers graduates shows that graduates of higher
education institutions do not have enough skills of conducting negotiations, abilities to suggest scenarios of
presentations, knowledge of emotional intellect, which secure emotional control in the process of
communication. To get experience of successful communication, it is recommended to use W. Ury strategies.
Depending on the situation, motivation and relationship system (teacher — student; graduate—employer) it is
possible to apply various strategies of W. Ury to achieve inclusion in higher economic education and prevent
social exclusion, poor motivation, lack of interest in economic education, which is necessary for organization of
business and successful self realization. Stages of ensuring social inclusion in higher economic education,
which are the prospects for social inclusion, are suggested.

Keywords: social exclusion, social inclusion, higher economic education, adaptation, alienation, prospects.

Formulation of the problem. The last decades have changed the information space: it has become
saturated with various kinds of information. Information ceased to be regulated and practically ceased to be
monitored, since social networks are the access to any source of information. The greatest interest to information of
social networks is demonstrated by youth. First, they are more technologically advanced than people of the older
generation. They are a generation Z, the information space for them is a normal way of life, not an involuntary
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necessity. Secondly, they view social networks as a source of objective information or, at least, do not feel the
imposition of opinions through this source. They believe that the decision to believe or not to believe information in
social networks they take themselves. It is not surprising that when choosing a higher economic education, young
people turn to information in social networks to make a final decision about the institution of higher education. As
a result, there is a sense of social exclusion or inclusion. The phenomenon of social exclusion or social inclusion
appears as a consequence of the perception of information about the rating of the university, the specialties offered
by universities, acquaintance with the feedback of students who are already studying at the university, information
about the staff of professors and lecturers who deliver lectures and conduct seminars. It is known that, exclusion
implies “exclusion, alienation, distancing from the main course of public life ... ” [1]. Inclusion is the opposite
process of involving people into social life. However, the problems of social exclusion and social inclusion in
higher economic education were not considered by scientists, that justifies the relevance of this article.

Analysis of recent research.

The problems of social exclusion and inclusion were the subject of study of the classics of sociology
E. Giddens, E. Durkheim, X. Silver and modern scientists. F.Borodkin, V.R.Schmidt, M. Castells,
L. Kurmysheva and others. F.Borodkin considered various types of situations of exclusion [2]. V.Schmidt analyzes
the relationship of social problems, studying exclusion and inclusion [3, 4]. LK Kurmysheva notes that the
possibility of a significant reduction in exclusion through inclusion methods is possible. Generalizing the classical
theory of stratification, the author identifies the categories that explain the division of people in society [5].

The purpose of the article is to analyze the causes and identify possible consequences of social exclusion
and the prospects for social inclusion in higher economic education. To achieve the purpose, it is proposed to solve
the following tasks: to analyze the degree of research of the problem in the sphere of education, determine the
reasons for social exclusion and social inclusion in higher economic education, justify alienation in higher
economic education, consider ways of adaptation of students to the educational environment and professional
systems of relations.

Social exclusion in the sphere of higher economic education is explained by a number of reasons:
sometimes these are explicit reasons, for example, poor academic performance, insufficient motivation or loss of
motivation for learning in the process of education, lack of understanding of the scope of their professional
competencies, inability to combine the development of professional skills at work and in the process of study,
which leads to disorientation and ignoring the lessons. Implicit reasons: cognitive dissonance, state of uncertainty
as a basis for hesitation in choosing a direction in the field of economic education.

Alienation from a full and qualitative professional education occurs when:

- there is an excessive theorizing of subjects;

- there is a fear of staying out of work in the labor market;

- there is a fear of losing the opportunity of successful work;

- there is a shortage of money in the family of parents or in their family;

- conviction that in practical work it becomes possible to get more knowledge, skills and, as a consequence,
the priority is given to work;

- the desire to get another diploma abroad, which is significant for getting an opportunity to work in
Europe.

Social exclusion in higher economic education is manifested in the process of adaptation of students to two
systems of relations: formal — study, when there is a need to build relationships “student-teacher”, “student-
employer” and informal — the relationship with costudents in the university. Indicators of alaptation in these
systems of relations, and, hence, inclusion can be: the ability to combine good normal study with work and personal
life; full inclusion in the professional environment and achievement of success in work and study; a well-formed
system of values, on the basis of which priority is built on the degrees of responsibility and self-identification of
oneself as a specialist is observed; respect for the professional environment and yourself as a part of this
environment.

Indicators of poor adaptation to these systems are: inability to combine study with work, study with
personal life, study and active hobby, poorly formed cognitive spirit, cognitive dissonance, lack of a formed system
of values and, as a consequence, lack of setting for specific professional competencies, domination of the state of
uncertainty, which prevents from making a good impression on the employer.

The reason for poor adaptation is the lack of information about the knowledge that is necessary for a
modern employer, lack of practical skills, which lowers self-esteem, inability to identify and choose strategies and
tactics for self-development in accordance with labor market requirements, ensuring of productivity and
competitiveness.

M. Castells noted that “productivity and competitiveness are the determining processes of the information
economy. The productivity, in the essence, is a derivative from innovation, and competitiveness — from flexibility.
Thus, firms, regions, countries, economic units of all kinds, bring their production relations to increasing
innovation and flexibility. The information technology and cultural possibilities of its use are essential for the
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implementation of new production functions. In addition, a new type of organization and management, aimed at
simultaneous adaptability and coordination, becomes the basis for the most effective management system” [6, p. 496].

“Millions of people constantly find and lose paid work, are often included in informal activities, and a
significant number of them are involved in the grass-roots structures of the criminal economy. Moreover, the loss
of a stable connection with a place of work, the weak positions of employees in contracting lead to higher levels of
crisis situations in the lives of their families: temporary loss of work, personal crises, illnesses, drug addiction,
alcohol, loss of savings, credit. Many of these crises are related to each other, generating a spiral of social exclusion
going down” ... [6, p. 500]. The “spiral of social exclusion™ is partially observed now in higher economic
education. We may use as evidence of this the data based on the studies by A. Kashin, E. Polshchikova, Y. Sakhno,
who noted, assessing the quality of graduate training, that the latter have poorly formed practical professional skills,
and skills in working with clients, insufficient skills to solve problem situations, as a consequence of the gap
between the theoretical knowledge, received at institutions of higher education and their practical use in real
conditions [7].

Content analysis of requirements of employers to graduates of institutions of higher economic education
allows the author to present the most popular of them. Experience of mounting advertising campaigns, work as a
manager of social networks; knowledge of the programs Adobe Photoshop, Adobe Illustrator, Coral Draw; energy,
responsibility, creativity; orientation at self development; skills of team work; ability of brainstorming; knowledge
of the English language ( Upper Intermediate); experience of work in SMM,SERM; understanding the essence of
financial market; abilities to write texts; experience to work with data basis; good communicative skills; orientation
at the result; emotional control; ability to work with many tasks;; ability to life long learning [8].

Y .Balatsky writes about the reasons for exclusion in higher economic education. “Destructive information
competition, as a consequence of gadgets use; psychological rejection because of the monologoue format of
lectures; the lecture offered as a sermon; clip consciousness of students; presence of a taboo on mechanisms of
compensation (communication with a neighbor) [9, c. 73-74]. There is an exclusion in higher economic education
not only because of the wrong model of students' behavior, but also because of teachers who can not or do not want
to solve the problems they face. Y.Balatsky notes that the problems can be reduced to the following: "decreased
oratorical motivation due to the decrease in the number of students in groups, migration zigzags of teachers, as a
result of short-term employment contracts, inability to move to dialogue with students, and replication of
knowledge in the format of lectures, detachment of lecturers from production process, which makes the lectures
purely theoretical” [9, p. 77-78].

Y .Balatsky considers the phenomenon of “excessive skills” to be the cause of the problematic employment
of graduates and students. [9, p. 81]. Graduates, on receiving a diploma with distinction, possessing a large volume
of theoretical knowledge, do not find a job in their specialty, since enterprises need specialists with specific skills
that were not given special attention to at university. An example of such skills can be negotiation skills. Such skills
are outside the specific profession, because they are in demand almost everywhere, where there is a need to work
with people: partners, competitors, customers. “Today, people need to cultivate mental flexibility, psychological
stability, professional adaptability” [9, p.81]. For this, it is necessary to learn to negotiate. Negotiation will become
the environment for the implementation of the above qualities. The skills and habits of negotiation contribute to the
development of prospects for inclusion in higher economic education, since business is a concept involving
interaction, at least of two or more actors. Moreover, such subjects will allow them to form “soft skills™, that is,
practical communication skills within the framework of professional activity, the skills of conducting successful
presentations, skills of negotiating and maintaining emotional control, the need and lack of which were noted by
Y. Balatsky and A. Kashin, Y. Polschikova, Y. Sakhno as a result of conducted sociological studies.

It is interesting to note that significant become the strategies, suggested by W. Ury: “Balcony”, “BATNA”,
“Listen to their shoes”, ”Reframe”, “Positive No”, “Golden Bridge”. These strategies, used in different situations,
can help to find the adequate approach to the compromise with the partner and prepare the inclusion into the system
of human people interaction [10].

Conclusions of the study and prospects for further research. For successful social inclusion in higher
economic education, the following actions may be proposed, which, perhaps, will be prerequisites for prospects of
inclusion in higher economic education. All actions are reduced to such stages.

1) Formulation of competencies based on the study of employers’ requirements and the use of skills in
modern business technologies, which will provide an opportunity of updating curricula, programs, offering the
actual directions of training specialists. 2) Revision of teaching methods, which presuppose the variability of giving
information to students and the dialogue regime in the process of lectures and seminars. As a consequence, not only
the “clip-consciousness” of students is activated, but analytical thinking will also turn on. 3) Training strategies and
tactics of negotiating taking into account the characteristics of partners and situations, which will preserve the
information space of professional activity and gain business experience, improve the skills of choosing strategies
and tactics of negotiating in the interests of partners. 4) Identifying ways of finding compromises based on mutual
benefits as a result of conducting a focus group interview with representatives of enterprises, employers and those
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who are potential employees. 5) Acquaintance with the rules of opposition to manipulation with the aim of
achieving communicative neutrality and providing a basis for joint fruitful activity. 6) The definition of significant,
priority values in the professional sphere and the choice of behavior patterns that coincide with the expectations of
partners, which will secure mutual understanding and a result that would satisfy both sides of the interaction. All of
the above mentioned are the prospects of successful social inclusion in higher economic education. As a result,
there is a motivated choice of professions, ensured successful professional career. Further studies in this direction
will allow us to identify and forecast changes in the behavior of consumers of economic educational services and
improve the processes of adaptation to the formal system of relations: “student-teacher”, “student-employer”. The
successful system of “student-employer” relations will form the basis for the preparation of a platform for
organization of training personnel at enterprises and life long learning.
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UHebopmayusa e couyuaribHbIX cemsix OCHOBHOU UCMOYHUK, onpedesisowuli ebibop npogheccuu 8biryCKHUKaMU WKOJT.
Bbibop 8bInycKHUKaMU WKOJ1 8bICULIE20 IKOHOMUYECKO20 0bpa3osaHusi 8 rnocsieOHuUe 200bl nodsepxxeH KonebaHusim,
Komopsble 8bi3bigarom 6ecriokolicmeo He mosibKo cOmpyOHUKO8 yHUBEPCUMEeMmOo8, HO U y4eHbiX. Habnwodaromces seneHus
coyuarsnbHOU 3KCKMO3UU 8 8bICLUeM 3KOHOMUYEeCKOM obpa3oeaHuu, 4mo 0b60ocHosbieaem Heobxo0umMocmb €20
uccnedogaHusi U akmyasnbHOCmMb OaHHOU cmambu. Llenbo cmambu fensgemcs aHanu3 rnpuduH u nocriedcmeuti
coyuarnbHOU 3KCK3UU U onpedesieHue nepcriekmus coyuasnibHolU UHKI3UU 8 8bICLUEM SKOHOMUYECKOM obpa3osaHuU.
lMokasaHo, Ymo coyuarnbHasi SKCKM3UsI 8 8bICLUEM 3KOHOMUYECKOM 0bpa3osaHuu Mosienisemcsi Us-3a SKCauyUMmHbIX U
UMMAUUUMHBIX MPUYUH. PaccmompeHb! nokasamernu adanmayuu cmydeHmos K 08ym cucmemam omHoweHud. KoHmeHm
aHanu3 mpebosaHuli pabomodamerieli K 8bIfyCKHUKaM roKa3bieaem, 4mo 8blyCKHUKaM 8y308 HE Xxeamaem HaebiKo8
gedeHus1 rnepeaosopos, yMeHUl rpasusibHO Ccocmaensme CueHapuu rfpe3eHmauyuli, 3HaHul 3MOUUOHasIbHO20
UHMesnnekma, Komopsle obecriequsarm 3MOUUOHalbHbIU KOHMPOsb 8 MPouecce KOMMYHUKamueHbIX npakmuk. s
npuobpemeHusi onbima ycrieWHbIX KOMMYyHUKauuli pekoMeHOO8aHO UCIMOMb308aHUe cmpameaul, npednazaembix
B. IOpu. B 3asucumocmu om KOHKpemHOU cumyayuu, mMomueayuu u cucmembl OmHoweHul (npenodagamesib —
cmydeHm unu 8bIrMyCKHUK — pabomodamerib), 803MOXHO MPUMeEHeHUe pa3Hbix cmpameauli B. FOpu dns docmuxxeHusi
UHKMIO3UU  unu  HeOOoMyWeHUs1 coyuarnbHOU 3KCKM3uuU, OemMomusayuu, romepu uHmepeca K 3KOHOMUYECKOMY
obpa3zoeaHuro, Komopoe Heobxodumo Ori opaaHusauyuu cobcmeeHHo20 busHeca U ycriewHoU camopearnusayuu.
lMpednoxeHbl amarbl obecriedeHuUsi coyuanbHOU UHK3UU 8 8bICUEM 3KOHOMUYECKOM obpa3osaHuu, Komopbie U
S8/IFIOMCS NepCreKkmueamu Co8ePLIEHCIMBOBaHUS 8bICLLIE20 IKOHOMUYECKO020 06pa308aHUs.

Knrodeenble cnoga: coumanbHas 3KCKIHO3Usi, coumanbHas MHKMIO3US, BbiCLLEE SKOHOMUYECKOe o6paaoBaHme, afjanTtauua,
OoTvyXaeHue, nepcrnekTuBbl.
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