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The topics of this article concern the importance of mediators in education and the inclusion of children in general
and, in particular, of those children who have difficulties due to disability, disorders or handicaps. The educator
must deal with the individual as a whole and, with the help of the mediators, he must be able to achieve the goals
set out in his educational project (or in a relationship of support), taking into consideration the overall needs and
strengths of the subject with whom he works, or rather, cooperates. The mediators are defined as a relational
resource and as a support to therapeutic, educational and assistance initiatives. They could act as harmonizers and
attenuators in particular conditions of stress, suffering and conflict and they could be a valid aid for people with
various problems in relationships, communication and with disturbed social behavior. Especially they would
support minors, but also those people who have difficulties due to disability, including intellectual disability, and
those people who are living critical situations of personal and social vulnerability or suffer an extreme social
marginalization. This article highlights the particular importance of mediations and mediators in educational-
pedagogical practices in schools and extra-scholastic settings, which are necessary for the growth and learning of
children with disabilities. These children must be guaranteed the right to have a complete education in an
“ordinary” and not separate, that is inclusive, social path.
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Inclusion

Deficit, Handicap and Disability: analysis of these
terms

In social sciences and in educational sciences in
particular, understanding the words in use and
understanding their practical, operational meanings
is the basis for high quality interventions. It allows
not only the action but also the qualitative
implementation of the various disciplinary points of
view by developing interdisciplinary and inter-
institutional cooperation in a network that is renewed
according to the highlighted needs and not through
bureaucratic and repetitive mechanisms. In this kind
of approach, we distinguish and put together
different scientific skills, which are necessary to face
the complexity of the cases we are dealing with.
Terms used in the disability situation are examined,
in order to find the meanings and perspectives of our
action.

The term Deficit in medical language assumes the
meaning of alteration, anomaly, damage in the
structures: “reduction of the functional activities of
the organism or of certain organs or, in
psychopathology, the temporary or permanent
weakening of intellectual faculties” (Dizionario della
lingua italiana “Treccani”). According to World
Health Organization (WHO) we can use the term
Impairment that is “any loss or anomaly affecting
psychological,  physiological or anatomical
structures or functions” (Cfr. World Health
Organization, 1980). If we analyse the term
Handicap we discover that it refers to: “The
disadvantaged condition, consequent to an
impairment or a disability, which in a certain subject
limits or prevents the fulfilment of a social role
considered normal in relation to the age, sex, socio-
cultural context of the person (Lascioli, 2011, p.17).
The meaning of this term seems to derive from the

© Dimitris Argiropoulos, 2019


https://doi.org/10.26565/2410-1249-2019-11-02

Psychological Counseling and Psychotherapy

world of horse racing where, to encourage betting, a
disadvantage was imposed on the best horse, such as
starting a few meters behind the opponents; the link
between handicap and disadvantage would lie in the
fact that bets were collected by passing a hat in hand
among the bettors, “go cap in hand”, or coming from
the gesture of putting the hand in the hat, “hand in a
cap”.

The terms Deficit and Handicap do not have the
same meaning in medicine and in the other
disciplines since today we have the awareness that
the handicap is a social and cultural problem linked
mainly to environmental and social factors. The
World Health Organization with the
publication of the International Classification of
Functioning and Disabilities, ICIDH-2, has first
eliminated the negative value of the terms handicap

second

and disability, giving them a more neutral meaning,
focusing the attention on the activity rather than on
the disability, on the participation and no longer on
the itself; ICIDH-2 the
importance of the role of the Classification as a social

handicap increases

model: it includes a list of environmental and
contextual factors that influence the functioning and
disabilities of people. In 2001 was published the ICF,
the International Classification of Functioning,
Disability and Health, in which we can clearly see
the conceptual transformation of what we have
exposed starting from the elimination of the term
handicap in favor of the term disability; in the
document we can see how this “phenomenon” is
considered as the result of actions and characteristics
of the environmental and personal factors of the
subject in the given life context. We can define this
new interpretative model as a “bio-psycho-social
paradigm”, in which the person is seen as a whole;
this model puts on the same level both the aspects
concerning the health of the person (the medical
model), and the aspects of social participation (the
social model), and connects all these aspects in
relation to environmental factors. Therefore we will
consider that the deficit or the impairment in
themselves do not create disabilities, but disability
depends on the ways the subject establishes his
relationship with the various factors previously
exposed in order to create a framework of
functioning in a given life context. According with

this new interpretative model the role of education
and the educational function are also re-evaluated:
the aim of educators must be optimizing the
environmental and personal factors, so that to ensure
that the health
conditions gets significant
changes on the global functioning; the task of

individual with unfavorable

improvements and
education must be to create development paths
suitable for improving the quality of the overall
levels of functioning described above, i.e. offering a
good level of quality of life.

The Deficit is not the Handicap

On the basis of the use and of the various
interpretations in social disciplines, we will further
distinguish the terms Deficit and Handicap, which
are usually inter-exchanged, but actually refer to
different concepts. As already indicated, the Deficit
indicates a loss, alteration, anomaly in psychological
or physical functions while the Handicap is the
disadvantageous  condition  deriving  from
impairment: for example, when one hears that a
subject has the handicap of “not hearing” because
deaf, the damage (the lack of hearing, therefore the
Deficit) is considered as a Handicap, which, instead,
is given by the sum of personal and environmental
factors; in this sense the description of Canevaro
helps us: “[...] the deficit is the irreversible
difficulty, the limit. It will be useful, instead, and
more correct, to focus our attention on the handicap.
In situations of disability the irreversible difficulty is
accompanied by many elements that make the
The

difficulty can take on a positive connotation if

intervention possible. same irreversible
examined with the intention of discovering potential
resources” (Canevaro, 1999, p.5). This is a very
important  distinction,  especially  for its
interdisciplinary extinctions; in fact, there may be a
risk that not only the society, but also the subject may
identify himself totally with his Deficit, considering
himself as part of a category: the original identity is
replaced by the concept of category. Moreover we
see how the concept of Handicap concerns the
professions of helping relationships and in particular
education, in fact it turns out to be the obstacle or the
difficulty that the person or the mediator encounters

during the educational process to reduce the
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asymmetry between being and being able; in this
process must emerge the capacity of the educator to
deal with an operational pedagogical
educational planning from which must be derived

and/or

precise actions.

Handicap is not disability

This distinction does not want to be in opposition
to what was explained above or to what was
established in the IFC: we just try to describe the
above mentioned concept, that the term Handicap
can be considered as part of the educational approach
of the Deficit. In particular, the task that this area
must carry out is to remove the obstacles, handicaps,
which prevent the potential of development present
in every subject, because from this action the risk of
disability can be reduced; disability, in fact, depends
on the quality of life reached by the subject despite
the deficit. It should not be linked to the severity of
the deficit but to the relationship of the ways in which
specific health conditions come into contact with
certain environmental, relational and personal
factors; therefore in order to discover the cause of the
transformation of a serious deficit or pathology into
disability, it is necessary to analyze life context and
in particular functioning problems, that is the
difficulties the person encounters in carrying out a
task based on age and needs. In this perspective,
which is taken up by the ICF, disability is a problem
that concerns the entire social life of the person, it
concerns society, and for this reason the deficit
health situation should not affect excessively the life
of the person himself, we should take into account
that the impact on people's functioning levels must
be reduced as much as possible, with a consequently
increase of their quality of life.

Therefore we now better understand how
important education is. The task of education is to
create conditions in which the limits do not turn into
handicaps, obstacles or disadvantages and do not
the
development and living conditions of those with a
specific health condition. However, during the
analysis of the educational problems of the person, it

interfere negatively in path of human

is necessary to bear in mind the type of handicap,
whether it is inherent or induced: the first can be
found only in the presence of an actual deficit of the
subject since it concerns specific difficulties in the

processes of human development; the second, on the
other hand, can also be found in subjects without
deficits and it is caused by external conditions and it
concerns in particular the quality of the relationships
that have been created between the subject, the
learner and his life context which can affect
negatively his personal development, giving several
forms of handicap that do not depend precisely on
diseases or deficits, but on the lack of significant
relationships and  educational  relationships.
Therefore, the distinction between Handicap and
Disability is fundamental enhancing relationships of
support and educational interventions (also special)
and in both interventions the objective is to promote
human development paths with incisive proposals

for the quality of life of the person.

The Rigidity and Immobility of the Stereotype
and the Inclusive Perspective.

“Imperfection has always allowed continuous
mutations of that marvelous imperfect mechanism
that is the human brain. I believe that imperfection is
more genuine characteristic of human nature rather
than perfection. [...] Imperfection is a fundamental
component of evolution” (Montalcini, 1987).

The extract shown above was taken from “Praise
to the imperfection” by Rita Levi-Montalcini, which
is significant to give a deep and positive value to
what is often mistakenly seen as a limit: imperfection
is what often give the motivation to overcome
obstacles that seemed insurmountable. Let’s take her
as an example. Rita Levi-Montalcini was born in
Turin and she was Jewish. She had to live a double
“imperfection”: being a Jewish woman prevented her
from exercising in the hospital, due to the racial laws,
but this was not an obstacle for her to continue in
living her life. She changed her interest in medicine
for the research activities, setting up a small home
laboratory; at the end of the war she was called to the
United States where in 1986 she received the Nobel
this
considered a challenge to overcome what should be

Prize; was achieved because Montalcini
considered an imperfection and fragility.

We all were born fragile and fragility does not
disappear with age. Fragility is not a characteristic of
a particular part of population that does not concern
the “normal” part of it: each of us is unique and

differs from the other, but often we are deceived into
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believing that humanity is formed by two categories:
the normal and the abnormal. This distinction
actually reassures: “We do not belong to the
categories of those who have a disability, a
fragility” (Canevaro, 2018, p. 18); perhaps because
every encounter that we make reveals us to
ourselves, because we see us in the other; but the
other has a disability that shows in us a fragility that
disturbs us and therefore we try to protect ourselves
through mechanisms such as, for example,
victimization, pietism or stereotypes. The prison of
the stereotype has always represented a marking sign
of the disabled person, but this problem can also be
experienced by someone who is not disabled, that is,
subjects who independently of the actions practiced
and lived remain imprisoned in a specific image
despite the changes in environmental and social
factors. To better explain this aspect, we must now
explain the need for belonging: from birth, the child,
who is a fragile being and needs care, develops the
desire to feel itself as part of the world and of the
small context in which it interacts; moreover, it is a
way to respond to one’s needs and in this way the
child find a balance to participation in life. This need
is generally not explicitly expressed with this term
but we can identify it in the desire that every
individual has to have security, to work, to have free
time, to play, to meet other people: i.e. to live.
Sometimes, however, the need for security can result
in the search for what can endanger security itself:
for example, those who do not speak the same
language, who have different cultural and religious
habits, are seen as enemies and this is realized
through a mechanism that makes the exception the
rule; the danger of expressing the need for belonging
in this way is to live it “with a closure inside
stereotypes attributed to others and reflected on
2016, p.73). In this
expression we find the concepts of “race” and the
justification to implement violent behaviors and
dynamics that are difficult to control; we can include

themselves” (Canevaro,

in this framework, for example, the operation, called
T4, carried out by the Nazis on disabled people: it
concerned the elimination of disabled people and
psychiatric patients to purify the “Aryan race” from
“worthless lives”; this acronym therefore allowed the
use of any means. To ensure that these stereotyped

visions are abandoned, an inclusive perspective must
be introduced: it develops the ability to contaminate
oneself, to carry out tasks and reach goals with
different characteristics; it means not hiding the
weak, imperfect part of oneself, not being afraid to
mirror oneself in the other, disabled or not. To be
able to implement this perspective, an essential
element is the assumption of responsibility by the
subject: one must value the competent identity that is
found in every individual despite their frailties and
not for a narcissistic complacency, but to develop
and recall the duties of responsibility; the risk that
can cause the de-responsibility is the trivialization,
that is to attribute a critical element to any situation.
One can believe that, being so extended the problem,
it is not necessary to look for a solution to reduce the
effects. The inclusion is where the connection for a
quality of life for all is found, the good practices that
do not mean the best but those applicable for all,
where the rights of disabled people or those with
special needs are found, but without forcing the
picture to be completed once for evere.

“When you accept the miracle of who you are and
love yourself without conditions, changing the things
that need to be changed is much easier. Some aspects
that you have always thought of having to change
because you considered them your shortcomings,
real enemies, in reality they are your faithful
servants. It is thanks to them that you are who you
are, a unique creature, different from anyone else
who came before you or will come after” (Powers,
2014, p. 184).

Mediation - Mediators

The term Competence is of a certain importance
in the care, educational and support relationships,
and it is also necessary to specify its meaning.
“Competence’: it is a skill that can organize itself in
many different contexts; this organizational capacity
that becomes competence is essential as it allows you
to be able to face the unexpected without going to
hinder the activity but keeping the direction by
integrating the unexpected elements in a common
perspective.

People who have an educational role and in
general a supporting role in psychological, social and
pedagogical relationships are considered for their
contribution in the creation and in the possible
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recovery of dialogue, that it was not possible to start
and establish or that does not happen with ourselves,
intra, and needs to be done with others, inter; the
mediator must allow us to develop this competence
between us and others, in order to regain the intra
dimension: this is the profound, basic, educational
and pedagogical aid competence. This competence is
not easy because it needs to use a progressive way of
restoring the mastery of the organization, of the
discussion, of the economy of thought; through that
minimum of autonomy that the subject possesses, a
fuller autonomy is reconstructed, therefore through
the inter the intra dimension is regrown and they find
again a balance: it is not simple but it is what is
required to the educational professions.

The educator and the social professional must
proceed carefully in a work of adaptation in order to
develop skills and for this they need a project-model,
if they want to avoid a dependence on reality and to
develop a cooperation that exchange
relationships; this is essential since without a model

allows

there is the risk of being overwhelmed by the events
and in some way coordinated by the shortcomings; if
this happens we risk being tied to a reality that is
flattened on the existing and not easily overcome.
The educator and in general the social science
professional engaged in a supporting relationship
must make it evolve using a model.

With the term “model” we want to indicate a
“flexible, elastic structure, but with fixed points. If
elasticity and flexibility are exchanged with total
informality and improvisation, the risk is that of
having a false model” (Canevaro, 2006, p. 25).

In this model we focus our attention on functions,
that can be divided in elementary functions and
superior functions, the first being the simplest
functions of efficiency, such as the physical capacity
for survival, perception/action, reactions to the
context, simple memory, recognition of persons, etc.
From these functions there begins the development
of some elements thanks to the capacity of evocation
and representation. The superior functions are more
complex, they originate the social being with social
and non-self-referential knowledge, activities are
pragmatic and mental at the same time, i.e. through
these functions it is possible to formulate hypotheses,
examine the consequences and do hypothetical

explorations. One should therefore have the ability to
categorize, without closing the possibilities of
developing pieces of information, original features,
exchanging and reworking them, through
argumentative abilities, rationalizations, causal logic
patterns. You can define the elementary functions as
a base, ground floor, while the superior functions as
an overlying floor, and they need a connection, they
need “stairs”, in order to be always in contact,
because life does not work without a base: here you
have the “door” to access the room, above are the
“windows” from which we can look farther to decide
whether it is worth moving and to direct actions.
These stairs, these connections, are the mediators,
which could also be professional figures who should
have the skills of mediation for cooperation. It turns
out and it is very important that the mediators try to
connect the resources of a community with another
one that does not have resources. A good educator
and a good professional and therefore a good
competence should be able to bring out and become
intentional what sometimes happens casually, that is
the presence of more mediators. Through the
mediators is given the possibility to overcome the
tensions and immobility that is generated in the
situation of stasis that eliminate the possibility of
seeing the various elements that make up reality
itself. There should be created a way — a project -
which allows to the abilities to become skills,
knowing a context, so that a plural reading of the
reality is possible and not only a static and immobile
one.

For the Mediation it would be necessary to have
and to make available, besides the symbolic
elements, also the objects, which are linked to
answers that serve the child for growth and/or they
serve a person in difficulty; the use of objects permits
to give motivation to carry out a certain task in an
independent way, both from the Educator or the adult
of reference and in general from the professional of
supporting relationships.

It is
importance of the mediators because it is through

therefore essential to recognize the
them that the suggestions for evolution and change
of possible situations arise and these changes can be
made by changing the mediators in a scheme of
mediator strategies more suited to understanding the
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other person and his/her control of the situation. We
must constantly have in mind as a guiding idea that
the interlocutor is an active subject therefore he/she
is able to have as much as possible mastery of his/her
pathes; this is one of the hardest form of prejudice
against subjects, for example, considered “weak” or
with a situation that is called “disability”, who are
judged without a possibility of control on themselves
and on their own development. The mediator is
important for this reason.

The educator and the professional of the social
activity and supporting relationships should first of
all have an interior structure adequate to the
educational activity and an approach orientated
towards a profound recognition and an effective
acceptance of the other: in fact educating does not
want to say to assist, to pity or to legitimize the right
to be educated; instead, educating means to
recognize that even in the other, despite the possible
difficulties, humanity itself is present and alive.

The term Mediators concerns people, functions
and objects, which give support, facilitation that
promote understanding of things and are linked
together to provide a path to follow. They should
provide a plurality of elements to the subject that
understands and connects to a certain reality. They
are objects external to the subject and therefore
visible from outside the subject itself and for this
reason they should represent and be a meeting point
between the divergences and the unity that the
subject faces to understand and dynamically connect
to the of knowledge and of their
organization.

realities

A mediator should be docile, actor and spectator
at the same time, without ever definitively imposing
his imprint but always perfectible, he should know
how to lead and guide the subject without any feeling
of judgment for his/her experimentation so as not to
compromise other experiences. These reflections do
not want to be a pattern to be followed and
implemented, but only aspects to reflect on and
internalized in a completely original way; moreover
they do not have an order of importance but interact
with each other at various times and with various
intensities in the educational processes and help
reports.

A growing subject is an evolving person who gets
into the relationship with people who are already
grown up, but should always be aware that they are
in permanent transformation. Referring to the
thought of Freire and De la Garandeire, the educator
is never complete, so the educator is also educating
as well as the educator is also an educator, and this
does not happen spontaneously, but only through a
careful and in-depth work. The educational task is
therefore a task of mediation, an educational
dynamic in which the educator is a methodological
guide that identifies the tools, adapts distant
knowledge in order to reorganize them once learned
and through this mediation interaction with the
educator or the adult, through this process of
interaction and social integration the child and / or
the person who needs to be ‘“hetero-regulated”
becomes “self-regulated”. Proceeding in this way
one acquires the awareness of being able to follow a
path without the need to be totally guided.

What the action of a mediator consists in? “The
ability to create a connection between what a subject
already has and what the other has”. In order to
understand the answer, one must start from the
proximal development zone formulated by
Vygotsky, that is, arrange and test a mediator
suitable for sensory thresholds that an individual can
handle. In this action there are many events of “active
education”. Active education means to take on new
challenges to find effective mediators in perspectives
without pre-established limits. Care should be taken
when an improvement is achieved in the subject,
without idealizing it as therapeutic: music, water,
animals, objects and elements of mediation in
general are mediators and their productivity consists
in being able to place thems alongside other
mediators; this aspect is essential because it deals
towards the plurality of mediators, who constitute a
continuous entrance, a constant process opening in
order to continue, to move forward, while the
therapeutic aspect risks a closing vision. The
characteristics of the mediators must therefore be:
plurality, that is the construction through them of a
shared reality without renouncing to one's own
identity; the security and the invitation to risk, that is
to be a point of continuity and interruption, building
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a project that also includes the possible unpredictable
elements, the unforeseen, that can be used to
continue and go further; a mediator is not scary, if
the mediator is frightening it is necessary to replace
it otherwise one runs the risk of being blocked or
paralyzed; the multimodality, the different ways that
are used to realize a design which are suggested by
subjective aspects and circumstances; multimedia,
i.e. different capacities and possibilities of choice,
and finally re-enacting organizational functions, or
the ability to reorganize a project by placing it in a
context of life, habitual or not, institutional or family,
shared or experienced individually, mental etc.

Being able to reorganize a project, in the course
of life, is the most widely used as well as the most
useful and intelligent way to solve the problems that
we inexorably encounter. Having and building,
organizing and engineering a project in any situation
we find, are important things for personal life and
coexistence (to-live-with), for a better life for
ourselves and for the others.
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«KJTIOYOBI CJ10BA» TA MEJIAIIIAHA MPAKTHKA B CHEITIAJIGHIN EJTATOTTIIT
JumuTpic ApriponoyJioc
Kanouoam neoazoeiunux nayx, ynisepcumem Ilapma, Imanis
TemaTnka CTaTTi CTOCYEThCS BaXKJIMBOCTI MEIIaTOpiB B OCBITI 1 IHKIIIO3IT [iTeil 3arajom i, 30KpeMa, THX JAiTeH, SIKi BiA4yBarOTh
TPYIHOILI Yepe3 iHBaIIHICTh, po3naau abo HejocTaTHICTh. [legarory ciii B3a€MOAISATH 3 JIOJMHOIO B LIJIOMY, 1 3a JIOOMOTI'OIO
MeiaTopiB BiH MOBHHEH OyTH B 3MO31 JOCSATATH MOCTABICHUX OCBITHIX Iisei (a00 3a0e3meuyBaTH CTOCYHKH MATPHUMKH), OepydH 10
yBaru 3arajibHi MoTpeOu i CUIIbHI CTOpOHM cy0'eKTa, 3 IKUM BiH Hparoe, ado, CKopille, CIiBIpaioe. MeaiaTopy BU3HAYAIOTHCS SIK
persimiiiHuil pecypc 1 MIATPUMKA TEpAaNeBTUYHMX, OCBITHIX 1 MOIOMDKHHX IHIIiaTHB. BOHM MOXYyTb BHCTyHmaTt# B SIKOCTI
rapMOHI3aTOPIB 1 ATTEHBIOATOPIB B KOHKPETHUX YMOBAX CTPeCy, CTpaXaaHb i KOHQIIIKTIB, i BOHM MOXXYTh Ha/IaBaTH Ii€BY TOTIOMOTY
JUISL JTIOAeH 3 PI3HMMH IpoOJieMaMM B MIXKOCOOHMCTICHHX CTOCYHKaxX, CIUIKYBAaHHI Ta 3 HOPYIIEHOIO COILIAIBHOIO ITOBEHIHKOIO.
Oco0mnmBe 3HaueHHS BOHU MAlOTh 3 TOYKH 30Dy MIATPUMKH HEMOBHOJITHIX, & TAaKOX THX JIFOJEH, SKi BiJ4yBalOTh TPYAHOII depe3
IHBAJIJHICTh, B TOMY YHCJIi PO3YMOBY BiJICTAJIICTh, 1 THX JIIO/ICH, SIKI OMMHUJIMCS B KPH30BHX CHTYALlisX, € 0COOMCTICHO 200 COLiaIbHO
Bpa3IMBUMH a00 MiIIAaI0THCS KpaHBOMY CTYIICHIO COLIIAIbHOT MapriHami3alii. Y cTaTTi miIKPEeCTI0ETHCS OCOOIMBE 3HAYCHHS MeTiatii
Ta MEIaTopiB B HaBUAIBHO-TIEArOTiYHIM MpPaKTHII B IIKOJAaX i MO3aHABYAIBHUX yYMOBaX, AKi € HEOOXITHUMH Ui 3pOCTAaHHA 1
HaBYaHHS JiTell 3 0OMEXKCHHUMH MOMKIMBOCTSMHU 370pOB's. TakuM JiTSM TOBUHHO OyTH TapaHTOBAHO TPAaBO HA OTPUMAHHS MOBHOI
OCBITH 32 «3BHYAHHUM», @ HE OKPEMUM, TOOTO 1HKIIFO3UBHHUM, COLIIaTbHUM HIISIXOM.
KJIFOYOBI CJIOBA: xBopoOa, iHBamimHICTh, Ae(IilUT, HEAOCTATHICTh, CTEPEOTHIIH, YICPEIKCHHS, Meiallis, MeIiaTopH,
IHTeTpalis, IHKII03is

«KJIIOUEBBIE CJIOBA» U MEJTUATHUBHASI IPAKTUKA B CIIEIIUAJIBHOM IMEJATOTAKE

Jumutpuc ApruponoyJioc

Kanouoam neoazoeuueckux nayx, ynusepcumem Ilapma, Umanus

TemaTnKa CTaThM KacaeTcsi BAKHOCTUH MEIHATOPOB B 00Pa30BAHMH U MHKJIIO3UM JIeTel B 00IIEM U, B YaCTHOCTH, TEX ACTEil, KOTOpbIe
UCIIBITBIBAIOT TPYJHOCTH O MPUYMHE WHBAIUIHOCTH, PACCTPONCTB MM HeJOCTaTOYHOCTH. [lenarory cieayer B3auMoAeHCTBOBATE C
YEJIOBEKOM B LIEJIOM, M C IOMOIIIBIO TOCPEAHUKOB OH JIOJDKEH OBITh B COCTOSIHUM JIOCTUIaTh MOCTABJICHHBIX 00pa30BaTENbHBIX LIeNeH
(umu obecneynBaTh OTHOUICHUS MOAJICPXKKH), IPUHMMAs BO BHUMAaHUE OOIIME MOTPEOHOCTH U CHIIBHBIE CTOPOHBI CyOBEKTa, C
KOTOPBIM OH paboTaeT, WIH, CKOpee, COTpyAHHYaeT. MeamaTropbl ONpeneisioTcs Kak PeSIIHOHHBIN pecypc U IOJJIepiKKa
TEpaNeBTUYECKUX, 00pa30BATEIbHBIX M BCHOMOIATENbHBIX MHUUMATHB. OHM MOTYT BBICTYIaTh B Ka4eCTBE TapMOHHM3aTOPOB H
ATTEHIOATOPOB B KOHKPETHBIX YCIOBHSAX CTpecca, CTPaJaHUi M KOH(IMKTOB, © OHU MOTYT OKa3bIBaTh JICHCTBEHHYIO IIOMOIIb IS
JIOZICH ¢ pa3InYHBIMU IPOOJIEMaMH B MEKIMYHOCTHBIX OTHOIICHUSX, OOLICHNH M C HAPYLIEHHBIM COLIMANIBHBIM TToBeieHreM. Ocoboe




Psychological Counseling and Psychotherapy

3HaYEeHUE OHU UMEIOT C TOUKH 3PEHUS MOANCPIKKHA HECOBEPILICHHOJIETHHUX, a TAKOKE TEX JII0JIeH, KOTOPBIE UCIBITHIBAIOT TPYIHOCTH IO
MPUYMHE HHBAIUHOCTH, B TOM YHCIIE YMCTBEHHOU OTCTAJIOCTH, U TEX JI0/IeH, KOTOPbIE OKA3aJIUCh B KPU3UCHBIX CUTYaLUSIX, SBIISIOTCS
JINYHOCTHO WJIM COLMAJIBHO YS3BUMBIMM MJIM NTOABEPIalOTCs KpaiiHel colnanbHON MapruHanu3anuu. B 3Toil craThe noauepkuBaeTcs
0co00¢ 3HAUCHHE MEIUAIMU M MEIUATOPOB B YUYCOHO-NEAArOrnYecKOl MPAKTHKE B INKOJAX M BHEYYCOHBIX YCIOBHSX, KOTOPBIC
HEOOXOIMMEI TSI pOCTa M 00yUCHHUS IETEH ¢ OTrpaHUYCHHBIMHA BO3MOKHOCTSIMHE 310pOBbs. TakKuM JAETSAM JOKHO OBITh TApPAHTHPOBAHO
MPaBO Ha MOJYYCHUE MTOTHOTO 00Pa30BAHMUS 110 KOOBIYHOMY», & HE OT/ICIBHOMY, TO €CTh HHKIIFO3UBHOMY, COI[HATIBHOMY IyTH.
KJIIFOYEBBIE CJIOBA: 0one3Hb, WHBATUIHOCTB, AC(UIMT, HEIOCTATOYHOCTh, CTEPEOTHIBI, MNpeayOeKICHUE, MeInuaIns,
MEINATOPBI, MHTETPALHS, HHKITIO3US
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