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EDUCATION AS HUMAN PRODUCTION: 
TOWARDS THE IMPOSSIBILITY OF SERVICE SERVITUDE 

 
The article is devoted to a complex philosophical and sociological analysis of the essential 

transformation of education as an institution under the dominance of neoliberal rationality. The authors 
analyze the deep ontological and axiological shifts that lead to a fundamental change in the purpose of the 
educational process - IURP� WKH�´SURGXFWLRQ�RI� WKH�KXPDQµ� WR� WKH�SURGXFWLRQ�RI� VLPXODFUD��7KH� DUWLFOH�
proves the thesis that modern education, subordinated to the logic of the market, undergoes a radical 
reduction: from the process of forming a free, autonomous and critically thinking subjectivity (Bildung) it 
LV� WUDQVIRUPHG� LQWR� D� PHFKDQLVP� IRU� SURGXFLQJ� ´KXPDQ� FDSLWDOµ�� DQG� ODWHU� ² into a factory for the 
production of signs and imitations of knowledge. It describes how the university, which historically was an 
DJRUD�IRU�WKH�VHDUFK�IRU�WUXWK��LV�WUDQVIRUPHG�LQWR�DQ�LQWHJUDO�SDUW�RI�WKH�´VRFLHW\�RI�WKH�VSHFWDFOHµ��ZKHUH�
the real content of education is supplanted by its denunciatory representation. The authors analyze the 
specific mechanisms of this transformation. The article argues that these mechanisms lead to the 
formation of a new anthropological figure ² WKH�´FRQVXPHU�VWXGHQWµ��ZKRVH�VXEMHFWLYLW\�LV�FDSWXUHG�DQG�
UHGHILQHG� E\� WKH� SRZHUIXO� ´DSSDUDWXVµ� RI� QHROLEHUDO� SRZHU�� 7KH� DXWKRUV� SD\� VSHFLDO� DWWHQWLRQ� WR� WKH�
deconstruction of the hegemonic discourse of educational reforms, which operates with the categories of 
´HIILFLHQF\µ��´FRPSHWLWLYHQHVVµ�DQG�´TXDOLW\µ��7KH�DXWKRUV�FRQWUDVW�LW�ZLWK�WKH�VWUDWHJ\�RI�´ZHDN�WKRXJKWµ�
(pensiero debole) of G. Vattimo. In conclusion, the authors argue that the attempt to subordinate 
education to the logic of service servitude is ontologically impossible and leads to anthropological 
catastrophe. This impossibility is based on four fundamental principles highlighted by the authors. The 
article is a call for the revival of the ontological mission of education as a practice of freedom, openness 
and shared existence, aimed at the production of the human in its existential fullness.  
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Education as the production of human beings seems to us to be a pivotal, existentially 

significant theme for understanding the profound crossroads at which we find ourselves today as 
an academic community and as a society as a whole. This is not a question of banal institutional 
reforms or formal paperwork, nor even a question of the ideological or value structures of 
educational activity. It is, above all, a question of what kind of future ² primarily in the essential-
ontological sense, and not just in the formal-chronological sense ² we are producing through our 
university here and now. 

The relevance of this research is dictated by the totality and unprecedented speed of the 
onslaught of market, managerial, and corporate (as T. Eagleton brilliantly put it [Eagleton, 2015]) 
rationality on the last bastions of human solidarity, critical reason, and cultural memory ² in 
particular, on the university, which, according to B. Readings [Readings, 1997], is in ruins now. 
Higher education, this complex institution, historically formed as a space for questioning truth 
(from scholastic debates to the German Humboldtian university), is today being systematically 
and (one cannot help but feel this conceptually) purposefully transformed into a sphere of paid 
services, entirely subordinated to the logic of capitalist accumulation and efficiency. If 
P. Bourdieu spoke of the impossibility of escaping the suspicion of political expediency rather 
than economic necessity when observing the emergence of precarious structures everywhere 
[Bourdieu, 1998], this feeling becomes even more obsessive when observing processes at the 
university. After all, here we are witnessing not only the formation of capitalistically functional 
structures, but also the destruction (the reduction to ruins, according to B. Readings) of resistant 
and dysfunctional ones. 
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The process of commodification, that is, the total transformation of the educational 
process (or, as D. Harvey noted, the imposition of neoliberal rationality [Harvey, 2005]), its 
results and the very existential experience of knowledge, education, enlightenment, and mutual 
learning into a commodity, is part of a macrosocial process. That process, following I. 
:DOOHUVWHLQ�� FDQ� EH� XQGHUVWRRG� DV� WKH� ILQDO� ´PDVWHU\µ� DQG� LQFOXVLRQ� LQ� WKH� ORJLF� RI� WKH�ZRUOG-
V\VWHP�RI�FDSLWDOLVP�>:DOOHUVWHLQ������@�RI�WKRVH�DUHDV�RI�KXPDQ�OLIH��´OLIH-ZRUOGµ��DFFRUGLQJ�WR�-��
Habermas [Habermas, McCarthy, 1985]), which previously retained at least relative autonomy 
IURP�GLUHFW�PDUNHW�H[FKDQJH�DQG�´LQVWUXPHQWDO�UHDVRQµ��DFFRUGLQJ�WR�WKH�VDPH�-��+DEHUPDV�� 

In the specific context of Ukraine, which is persistently located on the periphery of the 
aforementioned world-system, these processes acquire a particular, and rather painful, intensity 
and drama. We are witnessing1 so-FDOOHG� ´FDWFK-XS� PRGHUQL]DWLRQµ�� ZKLFK�� ODFNLQJ� LQWHUQDO�
momentum and critical reflection, often turns into a simulacrum of development, a painful 
parody of Western models, which, meanwhile, are themselves experiencing a profound internal 
crisis. Often, the Ukrainian education system imports not essence, but forms; not content, but 
empty procedures ² point-rating systems, quality management geared toward accountability 
rather than development ² thereby exacerbating its own peripheral status, turning into a testing 
ground for the most vulgar and reductive versions of neoliberal doctrine. 

At the ontological level of the problematic situation, we are confronted with a radical 
redefinition of the very mode of "human" existence in the modern world. Drawing on the 
insights of J. Baudrillard (as well as B. Latour, M. Foucault, and even F. Ferrando and J.-M. 
6FKHIIp���ZH�FDQ�GLVFHUQ�WKH�IROORZLQJ�KLVWRULFDO�VHTXHQFH��LQ�WKH�LQGXVWULDO�HUD��SULPDF\�EHORQJHG�
to the production of things, material artifacts that transform the material world. Classical 
philosophy from I. Kant to G. Hegel understood education2 as a parallel (but higher) process ² 
namely, the production of the human being as a free, autonomous, self-determining subject, 
capable of moral judgment and/or reaching the world spirit. However, in the emerging consumer 
society and, further, in the society of the spectacle (as conceptualized by Guy Debord), both 
these spheres ² the production of things and, more tragically, the production of humans and 
human at all ² find themselves in a diminished and, consequently, degraded position. They are 
replaced and subjugated by the production of signs, simulacra that refer not to reality but only to each 
other, forming a hyperreality. The production of humans and the human becomes a subservient 
activity, upon which the capitalist production of things and ² above all! ² of signs, which are 
commodified far more successfully and profitably than the production of humans, flourishes. 

(GXFDWLRQ�LQ�VXFK�D�VRFLHW\�LV�QR�ORQJHU�D�SURFHVV�RI�´FUHDWLQJ�WKH�KXPDQ�EHLQJµ�LQ�WKHLU�
entirety. It is forced to constantly justify its existence, paranoidly and abjectly proving its 
"usefulness" and "effectiveness" in the narrow, economic terms of return on investment (ROI or 
KPI). The production of the Human Being as an end-in- itself (Kant's postulate) gives way to the 
SURGXFWLRQ�RI�´KXPDQ�FDSLWDOµ�² an anonymous, depersonalized, dehumanized, specific resource 
that must be competitive in the labor market and, therefore, subject to the logic of the market, 
supply and demand, objectification, and alienation. And then this utilitarian function, too, is 
eroded: education becomes the production of signs of competence, in other words, simulacra of 
knowledge ² GLSORPDV�� FHUWLILFDWHV�� ´VNLOOVµ�� FRPSHWHQFLHV� WKDW� DUH� QRW� GHHS-seated personal 
qualities, but exchangeable signs in the semiotic system of market codes. The student turns into a 
´FOLHQWµ3, knowledge ² LQWR�D�´SURGXFWµ��DQG�SHGDJRJLFDO�LQWHUDFWLRQ�² LQWR�D�´VHUYLFHµ��$QG�KHUH�
we come to the key point: services, in the interpretation of J. Baudrillard, work not with reality4, 
EXW� ZLWK� ´FOLHQW� VDWLVIDFWLRQµ�� WKDW� LV�� ZLWK� WKH� DUHD� RI� SHUFHSWLRQ�� HPRWLRQV� DQG�� XOWLPDWHO\��
simulacra. Such a purely market act of (self)transformation in market logic is nothing other than 

 
1 And, it should be noted, participating in. 
2 And here the German etymology is revealing ² %LOGXQJ��PHDQLQJ�´FRQVWUXFWLRQµ��´FRQVWUXFWLRQµ��´HUHFWLRQµ� 
3 /HW�XV�QRWH�KRZ�VSHFLILF�WKH�VHPDQWLF�DQG�PHDQLQJ�WUDMHFWRU\�RI�WKH�WKUHH�´-HQWVµ��VWXGHQW��FOLHQW�DQG�SDWLHQW�� LV�
DQG�KRZ�GLIIHUHQW�WKH�´FLWLHV�RI�JUHDWQHVVµ��DFFRUGLQJ�WR�/��%ROWDQVNL�DQG�/��7KpYHQRW�>%ROWDQVNL��7KHYHQRW��3RUWHU��
����@�´HTXLSSHGµ�ZLWK�WKHVH�UROHV��DUH� 
4 ,QYROYHPHQW��´ZLWQHVVLQJ�OLIH�LWVHOIµ��GHHS�XQGHUVWDQGLQJ��FKDUDFWHU��FULWLFDO�WKLQNLQJ� 
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ontological degeneration, the transition from the production of essence to the production of 
appearances and epiphenomena, leads to the systemic degradation of education as a key 
institution of long-term social self-reproduction. It calls into question the very possibility of a 
community based on genuinely shared values, historical memory, and, crucially, the capacity for 
collective critical reflection. We are risking to create a society in which each member, as 
G. $JDPEHQ�GHVFULEHV�LW��LV�´EDUH�OLIHµ��VWULSSHG�RI�LWV�SROLWLFDO�DQG�FXOWXUDO�IRUP� 

At the epistemological level, the problem manifests itself in perhaps an even more paradoxical 
and alarming way. Social sciences and the humanities1 were called upon to be a form of critical 
self-DZDUHQHVV� IRU� VRFLHW\�� LWV� ´FRQVFLHQFHµ� DQG� DQ� LQVWUXPHQW�RI�GHP\VWLILFDWLRQ� ² often finds 
itself captive to the very discourse it is supposed to problematize. We are witnessing a striking 
phenomenon: sociology, the economics of education, and political science, following in the wake 
of the mainstream neoliberal narrative, instead of uncovering its ontological and axiological 
foundations, are busy developing and refining increasingly effective tools for its implementation 
and legitimation, thereby exacerbating the crisis. 

7KH�GLVFRXUVH�RQ�´HGXFDWLRQDO�TXDOLW\µ��´JUDGXDWH�FRPSHWLWLYHQHVVµ��´LQWHJUDWLRQ�LQWR�WKH�
JOREDO� HGXFDWLRQDO� VSDFHµ� �XQGHUVWRRG� H[FOXVLYHO\� DV� D� PDUNHW� DQG� D� FRPSHWLWLYH� VSDFH��� DQG�
´LQQRYDWLRQµ��UHGXFHG�WR�WHFKQRORJLFDO� LQQRYDWLRQV�� LV�DFFHSWHG�DV�VHOI-evident, unquestionable, 
DQG� ´SURJUHVVLYHµ�� 6XFK� WKLQNLQJ�� ODFNLQJ� WKH� KHUPHQHXWLF� HIIRUW� �+�-G. Gadamer) to uncover 
hidden prejudices and the ontological sensitivity (M. Heidegger) to the question of the Being of 
WKH�KXPDQ�EHLQJ�SURGXFHG�LQ�WKLV�ZD\�� LV� LQFDSDEOH�RI�UHFRJQL]LQJ�LQ�WKLV�´SURJUHVVµ�D�IRUP�RI�
profoundly destructive metaphysical intervention. As Michel Foucault puts it, we are dealing not 
simply with an ineffective or dysfunctional educational policy, but with the formation of a new 
W\SH�RI�SRZHU�WKDW�RSHUDWHV�WKURXJK�WKH�SURGXFWLRQ�RI�´WUXHµ�GLVFRXUVHV�DQG�WKH�FRQVWLWXWLRQ�RI�D�
particular type of subjectivity. The production of subjectivity of the neoliberal type is generally a 
special mechanism of power, deeply based on the process of interpellation (according to L. 
Althusser [Althusser, 2003]), concealing the true essence of power. 

Pierre Bourdieu would add that sociology, without reflecting on its own foundations, 
risks becoming not an instrument for uncovering social games, but rather a participant in them, 
reproducing symbolic violence. In Giorgio Agamben's terms, neoliberal educational discourse is a 
SRZHUIXO� ´DSSDUDWXVµ� WKDW� FDSWXUHV� DQG� UHGHILQHV� KXPDQ� VXEMHFWLYLW\� LWVHOI�� SURGXFLQJ� WKH�
´VWXGHQW-FRQVXPHUµ� DV� D�QHZ� DQWKURSRORJLFDO� ILJXUH��7KXV�� WKH� HSLVWHPRORJLFDO� SUREOHP� LV� WKH�
´EOLQGQHVVµ�RI�LQVWUXPHQWDO��DFFRUGLQJ�WR�-�UJHQ�+DEHUPDV���SURFHGXUDO��WHFKQLFDO��DQG�OHJLVODWLYH�
reason (according to Z. Bauman) to its own fundamental premises, its inability to conceive of 
itself as a problem, which is, in essence, a renunciation of philosophy's primary task. Such reason 
is no longer capable of wonder (with which philosophy begins), of reverence, of inquiry, of 
doubt. It serves the hegemonic order, including by forcing any resistance also (and so) serve it. 

The purpose of this article is not only to acknowledge and describe the crisis in 
education, but also to provide a profound philosophical and sociological articulation of it as a 
crisis of human production. We intend to accomplish the following: 

1. To trace the metamorphosis of the logic of production: to show how the consistent movement 
from the production of things through the production of man to the production of signs 
leads to a fundamental substitution: the production of human subjectivity in its 
autonomy, sovereignty and openness to the Other (J.-P. Sartre) is replaced by the 
SURGXFWLRQ� RI� ´KXPDQ� FDSLWDOµ�� DQG� WKHQ� E\� WKH� SURGXFWLRQ� RI� VLJQV�� LQ� SDUWLFXODU� WKH�
simulacrum signs of this subjectivity. 

2. To reveal the mechanisms of spectacle and simulation in education: to demonstrate, following Guy 
Debord and J. Baudrillard, how the modern university is becoming an integral part of the 
society of the spectacle. In this spectacle modern university produces not knowledge and 
a thinking subject, but rather its spectacular imitation ² management reports, citation 

 
1 The disciplinary field that, beginning with the critical philosophy of I. Kant and continuing through the dialectic of 
G. Hegel, the phenomenology of E. Husserl and M. Heidegger, and the existentialism of Jean-Paul Sartre. 
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indices divorced from real intellectual influence, competency matrices, educational 
´SURGXFWVµ�WKDW�ZRUN�WR�PDQDJH�SHUFHSWLRQ�DQG�FUHDWH�WKH�LOOXVLRQ�RI�FRPSHWHQFH� 

3. Deconstruct the mainstream discourse of reform: deconstruct the dominant discourse on 
´UHIRUPµ�� ´HIILFLHQF\µ�� DQG� ´FRPSHWLWLYHQHVVµ�� UHYHDOLQJ� LWV� RQWRORJLFDO� LQDGHTXDF\��
PHWDSK\VLFDO�SRYHUW\��DQG��DV�D�FRQVHTXHQFH�� LWV�GHVWUXFWLYH�VRFLDO�SRWHQWLDO��7KH�´ZHDN�
WKRXJKWµ� �pensiero debole) approach can help us with this (G. Vattimo [Vattimo et al., 
����@�� QRW� DV� D� FDOO� WR� ZHDNQHVV�� EXW� DV� UHVLVWDQFH� WR� WKH� YLROHQFH� RI� WKH� ´VWURQJµ��
impersonal, totalizing metanarratives, which today include the neoliberal utopia of the 
market. 
Only through such a radical, back-to-the-basics questioning, through an attempt to think 

DJDLQVW�WKH�IORZ�RI�PDLQVWUHDP�GLVFRXUVHV��FDQ�RQH�KRSH�WR�´ZLQ�EDFNµ�IRU�HGXFDWLRQ��RU�DW�OHDVW�
GHPDUFDWH�� ´VHW� RXW� IODJV�µ� DQG� VWDNH� RXW�� LWV� WUXH�� RQWRORJLFDO� PLVVLRQ�� ,WV� PLVVLRQ� LV� WR� EH�
simultaneously an agora, a workshop, a spiritual exercise, a factory for the production of the 
human in its non-utilitarian, sovereign, fragile, and open to an unpredictable future fullness. 

 
Metamorphoses of the logic of production: from subjectivity to simulacra 
To understand the depth of the contemporary crisis in education, it is necessary to trace 

the metamorphosis of the very logic of production, which, after passing through several key 
stages, leads to a fundamental substitution of its purpose. The classical industrial era, 
conceptualized in the works of Karl Marx, established the paradigm of the production of things. In 
this system, man acted as homo faber, transforming material nature and creating the objective 
world. However, in parallel, particularly in the space of European university culture, another, 
higher concept, idea, and (in the broad sense of the word) practice was maturing ² the production of 
the human. Dating back to the ideals of the Enlightenment and German neo-humanism, it found 
its expression in the concept of Bildung. According to I. Kant and G. Hegel, education is not the 
accumulation of information, but a process of self-FUHDWLRQ��D�SHUVRQ·V�HPHUJHQFH�IURP�WKH�VWDWH�
RI� KLV� ´VRFLDO� LPPDWXULW\µ�� WKH� DFTXLVLWLRQ� RI� LQWHOOHFWXDO� DQG� PRUDO� DXWRQRP\�� 7KXV�� IRU� *��
Hegel, the spirit forms itself, removing its natural spontaneity in order to return to itself, but 
already as a spirit possessing knowledge of itself [Hegel, 2018]. Here, the production of the 
human is the production of a sovereign subject, capable of self-reflection, moral choice, and 
responsibility. Later, in the existentialist interpretation of J.-P. Sartre, this is a project of constant 
self-WUDQVFHQGHQFH�� RI� ´EHLQJ-for-KLPVHOIµ� RSHQ� WR� WKH� 2WKHU� DQG� FRQVWLWXWLQJ� LWVHOI� LQ� WKLV�
RSHQQHVV� DQG� IUHHGRP� >6DUWUH�� ����@�� 7KH� ´SURGXFWµ� SURGXFHG� KHUH� LV� D� SHUVRQ�� RU� HYHQ� D�
subject, whose essence is not given in advance, but is created through acts of free self-
determination. 

However, the progressive role of capitalism1 ends at the same point where the essence of 
any phenomenon ends ² namely, in the self-transcendence and self-surpassion of measure. In this 
case, the measure turned out to be the commodification and marketization of human production. 

Therefore, penetrating this sphere of economic logic marks the transition to the second 
stage ² WKH� SURGXFWLRQ� RI� ´KXPDQ� FDSLWDOµ. Human capital theory (G. Becker, T.-W. Schulz 
[Moghtader, 2023]), which emerged in the mid-20th century, carried out a radical and 
fundamental shift, redefining the human being not as an end, but as a means, as a specific 
resource. However, such a redefinition fits perfectly with the logic of market hypertrophy and its 
intervention in all previously unmarketed spaces and practices. 

Within these processes, investment in education came to be viewed not as a value in 
itself, not as a reproduction of the social reproduction system, but as a calculated strategy for 
increasing the individual's future income. Pierre Bourdieu symptomatically demonstrated that 
education operates not simply with economic but with symbolic capital, reproducing social 
hierarchies through the appropriation of cultural codes and diplomas [Jenkins, 2025]. This, even 
without radical critique, in itself demonstrates a fundamental shift in the ontology of education. 

 
1 Which, on the one hand, liberated man from the shackles of traditional society and, on the other, immeasurably 
increased humanity's productive forces. 
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In this new logic, sovereign subjectivity, open to the Other, is replaced by a calculating agent 
optimizing its own trajectories. Autonomy is transformed into competitiveness, openness 
(gIIHQWOLFKNHLW��DFFRUGLQJ�WR�-�UJHQ�+DEHUPDV���LQWR�WKH�DELOLW\�WR�QHWZRUN�IRU�SURILW��DQG�SXEOLF�
FRPPXQLFDWLRQ� LQWR� D� ´EURWKHOµ�� 7KH� HGXFDWLRQDO� SURFHVV� EHJLQV� WR� EH� VXERUGLQDWHG� WR�
disciplinary power (M. Foucault), producing not a free citizen but a controlled individual whose 
behavior, knowledge, and even motivation must correspond to market demands. And it's worth 
noting that the germ of this transformation was captured with utmost clarity by E. Fromm, who 
rigorously demonstrated the socializing institutions of capitalist society as a place for the pre-
WUDLQLQJ� RI� IXWXUH� OR\DO� PHPEHUV� RI� D� ´FRUUHFWO\µ� RUJDQL]HG� SURGXFWLRQ� SURFHVV�� ZLWK� WKH�
FRUUHVSRQGLQJ� ´VWUDSSLQJµ� RI� WKH� QHFHVVDU\� DQG�SURSHUO\� WUDLQHG� ´VRFLDO� FKDUDFWHUVµ� >%XHFKOHU��
2024]. 

However, the most radical and final break with the classical tradition occurs in the third 
stage ² the era of the dominance of the production of signs and simulacra. This transition is brilliantly 
described by Jean Baudrillard [Szepanski, 2024]: while consumer society still worked with goods 
possessing use value, later capitalist society already carries out a transposition to the realm of pure 
signs, whose value is determined solely by their place in the semiotic system. Education becomes 
a factory for the production of such signs. A diploma ceases to be evidence of some internal 
transformation (that very Bildung) and turns into a simulacrum ² a sign that refers not to real 
competence or the depth of personality, but only to another sign (a job description in the HR 
V\VWHP�� D�´FRPSHWHQF\�JULGµ� LQ� IRUPDO�GRFXPHQWV�� D� VWUXFWXUH�RI� ´VWDNHKROGHUµ� UHTXHVWV�� HWF����
.QRZOHGJH� LWVHOI� LV�IUDJPHQWHG� LQWR�´FRPSHWHQFLHVµ�DQG�´VNLOOVµ��ZKLFK�DUH�QRWKLQJ�PRUH�WKDQ�
´IORDWLQJ� VLJQLILHUVµ�� %DUWKHVLDQ� SDUDVLWLF� FRQQRWDWLYH� PHDQLQJV� >/XU]�� ����@�� P\WKRORJLFDO�
structures easily integrated into market discourse. The student-consumer buys not the arduous 
path to truth, but a package of educational services whose end aim and product is "customer 
satisfaction" ² again, a praxeological and discursive simulacrum that replaces genuine educational 
experience, which by definition is associated with overcoming and dissatisfaction. In the society 
of the spectacle [Debord, 2014], the university itself becomes part of the spectacle, where the 
ritual of educational attainment is enacted, while its real content ² the formation of a critical, 
autonomous subjectivity ² is evacuated and eliminated. Education no longer produces a person 
or even human capital, but rather his ghostly image, his simulation, which circulates in a system 
completely divorced from the referents of reality. 

Thus, the historical path of the logic of production in the field of education is a path 
from the ontological strengthening and rooting of human existence through its essential 
formation and involvement in history, culture, systems and structures to its final reification and 
subsequent dematerialization in the world of simulacra, where education loses its corporeal, 
meaning-forming function. 

 
Mechanisms of performance and simulation in modern education 
The modern university's immersion in the logic of the society of the spectacle (Guy 

Debord) and simulation (Jean Baudrillard) represents not an external influence, but a 
fundamental metamorphosis of its internal nature. The university is gradually ceasing to be an 
autonomous space for knowledge production and critical reflection, becoming an integral part of 
a global system for the production of spectacular imitations and imitations of spectacles1. This 
process is realized through a series of interconnected mechanisms that transform both the 
university's activity itself and the subject it produces. 

The central mechanism is the substitution of form for content, and representation ² for essence. In 
the society of the spectacle, as Guy Debord noted, everything previously experienced directly is 
now relegated to representation [Debord, 2014], and history is repressed as the spectacle's 
SULPDU\� WKUHDW�� 8QLYHUVLW\� OLIH� IROORZV� WKLV� ORJLF�� WKH� UHDO�� FRPSOH[�� DQG� RIWHQ� ´LQFRQYHQLHQWµ�
process of learning, fraught with doubt, error, and intellectual labor, is supplanted by its smooth, 

 
1 ,QFLGHQWDOO\��IURP�WKLV�SHUVSHFWLYH��WKH�´GDUN�VLGHµ�RI�WKH�PHGLDWL]DWLRQ�RI�XQLYHUVLW\�DFWLYLW\��WKHLU�HFVWDWLF�IXVLRQ�
with online platforms like Coursera, etc., becomes a worthy avenue of research. 
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packaged representation. Doubt and suspicion themselves are transformed into something 
GDQJHURXV� DQG� XQUHOLDEOH�� &XUULFXOD� DUH� WUDQVIRUPHG� LQWR� ´HGXFDWLRQDO� SURGXFWVµ� ZLWK� YLYLG�
descriptions (syllabi), which are more important than their content, which is especially evident in 
the very nature of the "choice of disciplines" as a marketplace, for example. Scientific research is 
UHSODFHG�E\� LQGLFDWRUV�RI�´UHVHDUFK�DFWLYLW\µ��ZKLFK� LV�FOHDUO\� LOOXVWUDWHG�E\�KRZ�LPSHUVRQDO�DQG�
meaningless the scientific activity of an entire university or faculty appears in a numerical report); 
and academic reputation is replaced by formal rankings. The professor finds himself in a situation 
described by Jean-Paul Sartre [Sartre, 1972]: his being-for-himself, his genuine engagement in the 
search for truth, is forced to subordinate himself to being-for-others, for the administrator, for 
WKH� UHSRUWLQJ� V\VWHP�� 2U� HYHQ� ZRUVH�� KH� LV� IRUFHG� WR� WUDQVIRUP� KLPVHOI� LQWR� DQ� ´LQWHUQDO�
HPLJUDQWµ�� D� WKLQJ� ZLWK� LWV� ´EHLQJ-in-LWVHOIµ�� ZKLFK� PHFKDQLFDOO\� UHSURGXFHV� WKH� IXQFWLRQV�
ascribed by the user. His activity above all must be visible, measurable, and presentable. 

This spectacle reaches its apogee in a system of endless management reports, 
accreditations, and audits. According to Jean Baudrillard, these documents are simulacra: rather 
than reflecting the actual quality of education, they replace it, creating a hyperreality in which 
reporting on the work performed becomes more important than actually completing it. Auditing 
becomes a ritual, verifying not truth but procedural compliance, producing symbolic legitimacy. 

The second key mechanism is the simulation of scientific significance through metrics. Citation 
indexes, impact factors, and the h-index ² these indicators, initially introduced as auxiliary tools, 
become themselves the goal and primary product of scientific activity. The most ominous aspect 
is that they create a closed semiotic system, with internal self-reference and autopoiesis. Its 
communications determine an article's value not by its intellectual contribution or ability to 
change the field of discourse, but by its place in the game of citations, often organized through 
PXWXDO�OLQNV�DQG�WKURXJK�WKH�PDUNHW�´H[FKDQJH�RI�VWURNHVµ��FLWDWLRQV�LQ�´UHOHYDQWµ�MRXUQDOV��RU�D�
IRFXV� RQ� IDVKLRQDEOH� EXW� LQWHOOHFWXDOO\� HPSW\� WRSLFV�� -��%DXGULOODUG�ZRXOG� FDOO� WKLV� ´WKLUG-order 
VLPXODWLRQµ�² a sign that masks the absence not only of a referent1, but also of any fundamental 
reality as such. Knowledge becomes a sign of knowledge, circulating in a system that refers only 
to itself. The scientist becomes the producer of these signs, the university becomes the exchange 
where they are traded, and scientific journals become currency exchanges. 

The third mechanism operates at the level of subjectivity production and is associated 
with the creation of educational simulacra that control perception��$Q�´HGXFDWLRQDO�SURGXFWµ�LV�QRW�D�VHW�
of knowledge and competencies, but a set of signals designed to create the illusion of 
FRPSHWHQFH� LQ� WKH� ´FRQVXPHUµ� �VWXGHQW�� DQG� ´FXVWRPHUµ� �HPSOR\HU��� 7KH� V\VWHP� RI� ´VNLOOVµ��
ECTS credits, micro-GLSORPDV�� ´DFFRXQWHG� LQIRUPDO� HGXFDWLRQµ�� DQG� ´GLJLWDO� EDGJHVµ� RSHUDWHV�
precisely in this way. These elements form a language that speaks not of depth of understanding 
or critical thinking ability, not of the thoroughness of preparation or structured thinking, but of 
formal compliance with certain standards. A student who successfully completes such a course 
possesses not so much knowledge as a sign of knowledge ² that is, a kind of certificate that simulates 
their competence. This process is a direct embodiment of J. Baudrillard's simulation: the real 
educational process (with its difficulties, insights, and personal growth) is replaced by its 
RSHUDWLRQDO�� WDFWLFDO� PRGHO�� ZKLFK� LV� SUHVHQWHG� DV� UHDOLW\� LWVHOI�� 7KH� UHVXOW� LV� DQ� ´LOOXVLRQ� RI�
FRPSHWHQFHµ�� ZKHUH� ERWK� WKH� VWXGHQW� DQG� VRFLHW\� DUH� VDWLVILHG� DQG� JUDWLILHG� QRW� E\� DFWXDO�
achievements, but by their spectacular representation. Moreover, the interest in satisfaction 
SURYHV�WR�EH�JUHDWHU�WKDQ�WKH�´ORQJLQJ�IRU�UHDOLW\µ��WKH�GHVLUH�WR�UHWXUQ�WR�WKH�GHVHUW�RI�WKH�5HDO� 

Thus, the modern university, as part of the society of the spectacle, produces neither a 
thinking subject nor knowledge-as-truth, but three interconnected types of simulacra: 1) 
administrative simulacra (reports, rankings), creating the appearance of effective management; 2) 
scientific simulacra (metrics, indices), simulating intellectual progress; 3) educational simulacra 
(diplomas, skills), simulating competence. In this system, a genuine event of thought (M. 
Heidegger [Heidegger. 2016]), occurring not in space and time, but in the beginning, becomes 
impossible, since any intellectual activity must be pre-fitted into a Procrustean bed of measurable 

 
1 That is, real intellectual influence, the true productivity of scientific truth. 
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indicators and spectacular forms, and also budgeted for time and space. The university is being 
transformed into a conveyor belt for the production of ghosts ² simulacra, which, however, 
possess very real power to determine the fates of people and ideas, thoughts and their creators, 
and to distribute resources, finally locking education into a self-sufficient world of hyperreality. 

 
Deconstructing the Mainstream Discourse of Reforms: 
Ontology of Weakness vs. Metaphysics of Strength 
A significant role in the reproduction, expansion, and proliferation of such a system is 

played by the dominant and hegemonic discourse of educational reforms, which operates in 
FDWHJRULHV� RI� ´HIILFLHQF\µ�� ´FRPSHWLWLYHQHVVµ�� DQG� ´TXDOLW\µ�� DQG� ZKLFK� DPELWLRXVO\� DQG�
hypocritically claims to be a technically neutral and objective language. However, the simplest 
deconstruction reveals it as a powerful narrative, possessing its own ontology and metaphysics, 
which, in their totalizing pretensions, prove to be detrimental and destructive to education. This 
discourse essentially represents a contemporary version of the "metaphysics of presence" 
(according to J. Deleuze [Deleuze, 2008]) in its most aggressive, instrumental form. Thus, the 
FRQFHSW� RI� ´HIILFLHQF\µ�� URRWHG� LQ� 7D\ORULVP�� )RUGLVP�� WKH�PDQDJHULDO� UHYROXWLRQ��:��:K\WH
V�
´FRUSRUDWH� PDQµ� >:K\WH�� 1RFHUD�� ����@�� DQG� WKH� SKLORVRSK\� RI� SRVLWLYLVP�� SUHVXSSRVHV� WKH�
existence of some objective, measurable, and uniquely valid goal, toward which one must move 
in the most direct and economical way. In addition, this goal is not questioned as essential and 
existing. However, in the field of education, whose essence lies in the production of human 
beings, such a goal fundamentally cannot be objectified. Is the process of awakening critical 
WKLQNLQJ� ´HIIHFWLYHµ"�&DQ� WKH� ´FRVW-HIIHFWLYHQHVVµ� RI� DFTXLULQJ�PRUDO� DXWRQRP\� EH�PHDVXUHG"�
:KDW� TXDOLW\� FDQ� EH� DWWULEXWHG� WR� 3�� %RXUGLHX
V� ´VHQVH� RI� SOD\µ� >-HQNLQV�� ����@"� %\� UHGXFLQJ�
education to a set of measurable results (KPIs), the discourse of efficiency forcibly excludes from 
it everything that cannot be quantified, everything that is truly human ² doubt, search, 
incompleteness, chance, that is, the very fabric and the here-and-now weaving Bildung. 

7KH� LGRO�RI�´FRPSHWLWLYHQHVVµ� LV� VLPLODUO\�GHFRQVWUXFWHG��7KLV�FRQFHSW�� URRWHG� LQ�VRFLDO�
Darwinism, imposes an ontology of permanent warfare of all against all, transferring the laws of 
the market to the internal life of the university and the consciousness of the individual. Students, 
faculty, departments, and entire universities are drawn into a global race for symbolic capital, 
where the primary measure of success is not truth or the public good, but rankings. Competition 
is transformed into a fetish, a self-imposed constraint, a hyper-civilization (our concept) that is 
not justified by any outcome, but rather a process for the sake of process. 

This process, as can be demonstrated using P. Bourdieu's tools, is a form of symbolic 
YLROHQFH� WKDW�P\VWLILHV� WKH� UHDO�PHFKDQLVPV�RI� LQHTXDOLW\� UHSURGXFWLRQ�XQGHU� WKH� JXLVH�RI� ´IDLU�
FRPSHWLWLRQµ� �3�� %RXUGLHX� GHEXQNHG� WKLV� SDUWLFXODUO\� SRPSRXVO\� LQ� ´,QVHFXULW\� (YHU\ZKHUHµ�
>*LOGDV�� ����@��� ,Q� D� +HLGHJJHULDQ� SHUVSHFWLYH�� VXFK� GLVFRXUVH� HPERGLHV� WKH� ´IRUJHWWLQJ� RI�
EHLQJµ�� KXPDQ� H[LVWHQFH�� LWV� DXWKHQWLF� WHORV�� LV� UHSODFHG� E\� LPSHUVRQDO� IXQFWLRQLQJ� ZLWKLQ� D�
calculating attitude (Gestell), where all that exists, including humans themselves, is viewed merely 
as a reserve (Bestand), destined for optimization and use. Dasein is replaced by design. 

It is here that the philosophical strategy of "weak thought" (pensiero debole) by Gianni 
9DWWLPR�RIIHUV�DQ�DOWHUQDWLYH�SDWK�WR�UHVLVWDQFH��´:HDN�WKRXJKWµ�LV�D�UDGLFDO�RQWRORJLFDO�SRVLWLRQ�
that opposes "strong" metanarratives ² be it Hegel's dialectic of the Spirit, Marxist theory of 
revolution, or, as in our case, the neoliberal utopia of the market. It offers the possibility of 
guerrilla tactics of resistance to authoritarian strategies (according to M. de Certeau), the 
possibility of overcoming legislative reason with interpretive reason. 

$OO� WKHVH� ´VWURQJµ� QDUUDWLYHV� OD\� FODLP� WR� WKH�7UXWK� DQG� WKH� ULJKW� WR� UHRUJDQL]H� UHDOLW\�
DFFRUGLQJ� WR� WKHLU� WRWDOL]LQJ� ORJLF�� 7KH� QHROLEHUDO� GLVFRXUVH� RI� UHIRUP� LV� D� VLPLODUO\� ´VWURQJµ�
narrative, imposing a single, rigid teleology on education, based on the principles of 
PDQDJHULDOLVP�DQG�PDUNHW�IXQGDPHQWDOLVP��´:HDN�WKRXJKWµ�RIIHUV�WKH�RSSRUWXQLW\�WR�ORRVHQ�WKH�
grip of this discourse by subjecting it to a hermeneutic unlocking, calling not for the rejection of 
reforms as such, but for the rejection of their totalitarian, monologic nature. The idea is to 
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conceive of reform not as a global project of reorganization according to a single plan, but as a 
local, pluralistic, and always open process of interpretation, in which diverse voices, including 
those ineffective from a market perspective, can be heard ² the voices of philosophy, art, 
vulnerable social groups, and the academic corporation itself. 

This approach reveals the destructive social potential of mainstream discourse, whose 
ontological poverty lies in its inability to conceive of education as a form of self-care (according 
to M. Foucault [Foucault, 2010]) or as a practice of freedom. It produces not a community of 
solidary citizens, but an atomized mass of competing individual entrepreneurs, educational 
´ERGLHV�ZLWKRXW� RUJDQVµ� DFFRUGLQJ� WR� -��'HOHX]H� DQG�)��*XDWWDUL�� DQG� XOWLPDWHO\� D� SURIRXQGO\�
DQWLVRFLDO�RUGHU��%\�RSSRVLQJ�WKLV�ZLWK�´ZHDN�WKRXJKWµ��ZH�GHIHQG�HGXFDWLRQ
V�ULJKW�WR�LWV�RZQ��
non-utilitarian ethos, to its openness to a plurality of interpretations and meanings. This 
UHVLVWDQFH� LV� QRW� WR� IRUFH� LQ� JHQHUDO�� EXW� WR� WKH� VSHFLILF� YLROHQFH� RI� ´VWURQJµ� PHWDQDUUDWLYHV��
which, as history shows, always ultimately prove metaphysically impoverished and humanly 
destructive. 

 
Conclusion: Education as human production. 
Outside the service easement 
The current state of education extends far beyond specific dysfunctions or problems of 

underfunding. The logic of production, having progressed from the creation of things through 
the production of human beings to the total dominance of the production of signs, has led to a 
fundamental substitution of the purpose of education. Neoliberal transformation, unchecked by 
established institutions, is leading to a total domination of simulacra of efficiency and 
competitiveness completely displace the essential content of the educational process. Multiple 
mechanisms of the spectacle, in which the university is transformed into a factory for the 
production of various simulacra (administrative, scientific, and educational) circulating in a closed 
system of hyperreality, constitute the basis of the mainstream discourse of reform. 
Deconstruction of thus discourse has revealed its ontological inadequacy and metaphysical 
poverty, its inability to conceive of education in its true, human dimension, and has outlined a 
SDWK� RI� UHVLVWDQFH� WKURXJK� ´ZHDN� WKRXJKWµ� WKDW� RSSRVHV� WKH� WRWDOL]LQJ� YLROHQFH� RI� PDUNHW�
fundamentalism. 

However, education is fundamentally impossible as a service servitude. The very 
HVVHQFH�RI�´KXPDQLW\µ�DV� D�SURGXFW�RI� WKH�HGXFDWLRQDO� �SK\ORJHQHWLFDOO\� ² of the civilizational) 
SURFHVV� UHVLVWV� LWV� UHGXFWLRQ� WR� WKH� OHYHO�RI�D�VHUYLFH��DQG�HYHQ�D�´SDUWLDOO\�RZQHGµ�RQH�DW� WKDW��
This impossibility has several fundamental roots in the nature of man and society. 

First, humans are the result of a long, multigenerational process of civilization. As 
Norbert Elias has convincingly demonstrated [Elias, 2000], human development is the gradual 
development of a self-control apparatus, the increasing complexity of mental organization, the 
´UHVWUDLQW� RI� DIIHFWVµ�� DQG� WKH� LQWHUQDOL]DWLRQ� RI� VRFLDO� QRUPV�� 7KLV� ´FLYLOL]LQJ� SURFHVVµ� LV� QRW�
quick, comfortable, or focused on immediate gratification. It is the arduous, often painful, work 
of culture on natural materials, and education is the concentrated, accelerated, rationally 
organized, and reflective mechanism of this process. It presupposes effort, discipline, and the 
renunciation of immediate desires for the sake of achieving more complex intellectual and 
spiritual goals. Attempting to squeeze this centuries-old process into the Procrustean bed of the 
ORJLF� RI� ´VHUYLFHµ�� ZKHUH� ´WKH� FXVWRPHU� LV� DOZD\V� ULJKWµ� DQG� WKH� FULWHULRQ� RI� VXFFHVV� LV�
´VDWLVIDFWLRQµ�� LV�WDQWDPRXQW�WR�DWWHPSWLQJ�WR�DEROLVK�WKH�YHU\�ORJLF�RI�DQWKURSRJHQHVLV��6HUYLFH�
meets existing needs; education forms new, higher needs and abilities; it is the overcoming of a 
SHUVRQ·V�FXUUHQW�VWDWH��WKH�UHDOL]DWLRQ�RI�KLV�´HFFHQWULFLW\µ��DERXW�ZKLFK�*HUPDQ�DQWKURSRORJLVWV�
have written a lot. 

Secondly, man is a constant effort and overcoming of himself. This idea runs like a 
red thread through all European philosophy ² IURP� WKH� DQFLHQW� LGHDO� RI� ´FDUH� RI� RQHVHOIµ�
(epimeleia heautou�� WR� WKH� H[LVWHQWLDO� SURMHFW� RI� ´EHLQJ-for-LWVHOIµ� LQ� -�-3�� 6DUWUH� DQG� ´VHOI-
RYHUFRPLQJµ� LQ� )�� 1LHW]VFKH�� LV� FDWHJRULFDOO\� DQG� DEVROXWHO\� DOLHQ� WR� WKH� ´VHUYLFH� SDUDGLJPµ��
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Service logic is by definition passive: it awaits a request-offer, it craves temptation and strives to 
facilitate its satisfaction as much as possible. However, genuine education, the production of the 
KXPDQ��LV�GHILQLWLRQDOO\�DFWLYH�DQG�HYHQ�DJJUHVVLYH�LQ�UHODWLRQ�WR�WKH�H[LVWLQJ�´,µ�DQG�WKH�VWDWH�LQ�
which it finds itself here and now. Genuine education presupposes a cognitive (auto)conflict, a 
FODVK� ZLWK� WKH� 2WKHU� �LQFOXGLQJ� ZLWKLQ� RQHVHOI�� LQ� WKH� IRUP� RI� ´ZKDW� ,� P\VHOI� FDQ� EHµ���
RYHUFRPLQJ�LQWHOOHFWXDO�DQG�HWKLFDO�EDUULHUV��OHDYLQJ�WKH�´FRPIRUW�]RQHµ��7R�OHDUQ�PHDQV�WR�IDFH�
misunderstanding, to experience frustration, to force your brain to work in an unusual mode; this 
LV�ZRUN�� QRW� FRQVXPSWLRQ�� DQG� WXUQLQJ� WKLV�ZRUN� LQWR� D� ´VHUYLFHµ� NLOOV� LWV� HGXFDWLRQDO� HVVHQFH��
because it removes the need for effort, leaving only the illusion of movement. 

Third, humans are a constant act of self-production, not self-consumption. Here 
we encounter the ontological difference between the two models. The service and consumption 
model is oriented toward exhaustion: having consumed a product or service, the client completes 
the act and requires more, finding themselves in a constant and never-ending race of 
consumption, quantitatively calculated and symbolically formalized. This is a linear, extensive 
logic. Human production in education is subject to a different, cyclical, and intensive logic. This 
is autopoiesis (in the Luhmannian sense [Luhmann, Barrett, 2013]), self-creation, where the result 
(knowledge, competence, moral choice) is not an external product that can be alienated, but a 
part of the very fabric of the personality, a new foundation for further development. Education is 
not E. )URPP
V� ´KDYLQJµ� D� GLSORPD� RU� VNLOO�� EXW� UDWKHU� ´EHLQJµ� D� WKLQNLQJ�� UHVSRQVLEOH�� DQG�
communicative being. Consumption impoverishes and completes, closes and centers; education 
enriches and opens, excenters and initiates. The service model, being essentially a model of 
consumption, is ontologically incapable of describing and supporting the endless process of 
human self-production. 

Fourth, man is (co)participation with another and others in the social. The 
production of the human is by definition not an individual act, being possible only in the space of 
intersubjectivity, in dialogue, in dispute, in the joint search for truth, in struggle, but not a struggle 
for status and consumption, but a struggle with one's own boundaries and limitations. The 
university has historically developed as a corporation, as a Single Body in plurality, as a 
community of students and teachers (universitas magistrorum et scholarium), united by a common 
cause. The service model, however, radically atomizes this process, transforming the community 
into a market, a battlefield, a stadium for competition, a supermarket for temptation and 
consumption ² but not a community of equals. It reduces it to a contract between the service 
provider (the professor) and its recipient (the student-client). It destroys the very idea of 
academic solidarity, turning colleagues into competitors and students into passive consumers. But 
man, as a political being (Aristotle), is formed not in isolation, but in the polyphonic space of a 
common world, where education is the practice of constructing this common world through 
discourse, shared understanding, and the development of common values. The instrumental logic 
of service, by atomizing participants in the process, undermines the very possibility of such a 
shared existence, producing not citizens, but individuals deprived of genuine connections with 
one another. 

Thus, the attempt to subordinate education to the logic of service easement is not just a 
managerial error; it is a step toward anthropological catastrophe. A small step for one manager, a great 
step for all humanity. Such an attempt denies humanity as a product of civilization, as an 
subjective effort to overcome oneself, as an act of self-production , and as co-participation in the 
social. 

Prospects for further research in this area are seen in several directions: This includes 
the concretization of philosophical critique at the level of disciplinary fields, where it is necessary 
to trace how the described processes of commodification and simulation transform specific 
disciplines ² from philology and philosophy to engineering and the natural sciences. This also 
includes the development of a positive ontology of education, an alternative not only to the 
market model, but also to the classical Enlightenment project, which often carried the seeds of 
WKH� VDPH� LQVWUXPHQWDOLVP�� +HUH�� D� GLDORJXH� ZLWK� WKH� FRQFHSW� RI� ´HGXFDWLRQDO� GRFWULQHµ� �-��
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Herbart), the philosophy of dialogue (M. Buber, E. Rosenstock-Huessy), as well as with 
FRQWHPSRUDU\�WKHRULHV�RI�DQWKURSRSUDFWLFHV�DQG�´ZRUN�ZLWK�RQHVHOIµ�VHHPV�SURPLVLQJ��7KLV�DOVR�
includes empirical studies of resistance, namely, how, in the context of the total offensive of 
managerialism and simulation, individual teachers, departments, and even entire universities find 
SUDFWLFHV� IRU� ´JXHUULOODµ� SUHVHUYDWLRQ� RI� WKH� DXWKHQWLF� HGXFDWLRQDO� SURFHVV"� 6WXG\LQJ� WKHVH�
´SRFNHWV�RI�UHVLVWDQFHµ�KDV�QRW�RQO\�DFDGHPLF�EXW�DOVR�HQRUPRXV�SUDFWLFDO�YDOXH��)LQDOO\��LW�DOVR�
helps us understand education in the context of technological challenges: how are digitalization, 
AI, and Big Data, on the one hand, becoming new tools of simulation and control, and on the 
other, can they be harnessed to realize the true purpose of education ² the production of free, 
critically thinking, and responsible individuals? 

The answer to these questions will determine not only the future of the university as an 
institution, but also the very possibility of producing the human in an era when its ontological 
foundations are being systematically eroded and denied. 
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