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IHHI «YKpaiHcbka iHxceHepHo-neda2o2iyHa akademis»
XapKiecbKo20 HayioHanbHO20 yHisepcumemy imeHi B. H. KapasiHa,
matlioaH Ceoboodu 4, m. Xapkis, YkpaiHa, 61022

OCHOBHI ACIEKTH BUKJIAIAHHA AUCLUIUIIHA
«OCHOBH OXOPOHU MPAILI TA BE3MEKA YKUTTEAIJILHOCTI»
Y 3AKJIAZII BULLIOi OCBITH

CTaTTA NpMUcBAYEHA Cy4aCHMM Nigxo4am A0 BUKAALaHHA HAaBYaNbHOI gucunnaiHM « OCHOBM OXOPOHMU
npai Ta 6e3neKa KUTTELIANBHOCTI» Yy 3aKNaAax BULLOT OCBITM B yMOBaXxX LMPpPOBi3aL,ii OCBiTH, 3pOCTaHHSA
coLjanbHUX | TEXHOTEHHMX PU3KKIB, @ TAKOXK TPaHCHOPMaLLi CTPYKTYpPU HaBYabHMX MNAAHIB.

YBara aBTOpiB 30cepeayKyeTbca Ha Npobaemax, NoB’A3aHMX 3i 36iNblIEHHAM rOAMH CaMOCTIHOT po-
60TH1, HU3bKMM PiBHEM NiArOTOBKM 3406yBaYiB OCBITM MOIOALINX KYPCiB 0 CAMOCTIAHOT pob0TH Y cucTeMI
ANCTAHUIAHOT OCBITU, 3HUKEHHAM MPAKTUYHOT CKAAZ0BOT AUCLUMMIIHKU Ta BiACYTHICTIO AOCTAaTHLOI MOTU-
Bauji 4o ii onaHyBaHHA. PO3rnsHYTO OCHOBHI MeTO4MYHI 3aBAaHHA Kypcy, cNpAMOBaHi Ha GopmyBaHHSA
Y CTyAeHTiB 6e3ne4yHOoro TNy NOBeAiHKM, YMiHb OLHIOBATU PU3UKK, LIATU Y HAA3BMYAMHMX CUMTyaLisxX Ta
HaJaBaTu nNeplly AOMeANYHY AONOMOTY.

OcobnvBy yBary NpuaineHo TpyaHoLLam, NoB’A3aHUM 3 AUCTAHLINHOI GOPMOLO HaBYaHHSA: 0bmexe-
HOO B3aEMOZ, €10 3 BUKAZauem, TEXHIYHUMM Bap’epamm, BiACYTHICTIO NPaKTUUYHOT po60TH 3 06/1aAHAHHAM
Ta 3acobamu iHAMBILYaNIbHOTO 3aXMUCTY. 3aNpPONOHOBAHO HU3KY ePeKTUBHMUX pilleHb, 30Kpema BNpoBaj-
YKEHHS BipTyanbHUX NabopaTopiit, OHNaH-TPeHaXKepiB, BigeoneKLin, Kemc-meTtogis.

3p0o61eHO BUCHOBOK MPO A0LiIbHICTb MOEAHAHHA LUPPOBUX TEXHONOTIN i3 MPAKTUYHO OPIEHTOBAHK-
MU popmamm HaBYaHHA A1A 3abe3neyeHHA AKICHOI NiArOTOBKM ABTOPW CTATTi MiAKPECOI0Tb PO/ib BUKNA-
Aadva y GdopMyBaHHi NpodeciiHMx KOMNETEHTHOCTEN i KynbTypu 6e3nekn maibyTHix daxiBuis, a TaKoX
BM3HAYaloTb MOro, AK KOOPAMHATOPa CamMoMiAroToBKM 3406yBaYiB Ta HociA NpodeciiHnX 3HaHb. HagaHo
NPaKTUYHI pekoMeHaau,ii Woa0 onTUMisaLii 3MiCTy Ta METOAMKM BUKNAZAAHHA OUCUMNAIHM 3 YpaxyBaHHAM
HOBWX BUK/IUKIB.

Knr4oei cnosa: ocsimnili npoyec, 6esnexka ummeodisnosHocmi, 6e3nevyHa nosediHKa, 0XopoHa rnpa-
ui, iHHosayiliHi Nioxodu, iHmepakmueHi memoou.

Ak uutysatu: Aptiox C.M., ApTiox A.B. OCHOBHI acneKkTn BUKNagaHHA gucumnniiHn « OCHOBM OXOPOHM npa-
Li Ta 6e3neka KUTTELIANBHOCTI» Yy 3aKNaai BULLOI OCBITU. Haykoei 3anucku Kagedpu nedazoeiku. 2025. Ne 56.
C. 6-13. https://doi.org/10.26565/2074-8167-2025-56-01

In cites: Artiukh, S.M., Artiukh, AV. (2025). The main aspects of teaching the discipline “Basics of
occupational health and safety” in a higher education institution. Scientific notes of the pedagogical department.
Ne 56. 6-13 https://doi.org/10.26565/2074-8167-2025-56-01 [in Ukrainian].

© C. M ApTiox, A. B. ApTiox, 2025
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IlocTaHoOBKa MpPoGJieMU. Y KOHTEKCTi MHa-
MiYHHMX 3MiH B OCBITHbOMY NPOLLEC], 1110 3yMOBJIe-
Hi MoJiepHi3alli€lo AepKaBHUX CTaHAAPTIB BUILO1
OCBiTH, BIPOBA/PKEHHSIM IUPPOBUX TEXHOJIOTIH
Ta 3POCTAHHAM COLia/IbHUX | mpodeciiHUX pU3U-
KiB, 0COGJIMBOTO 3HAYeHHS HabyBae GpopMyBaH-
HA Y CTYAEHTIB [PYHTOBHUX 3HAHb | MPaKTUYHUX
YMiHb 3 OXOPOHU Mpalli Ta 6e3neKu KUTTEAISAb-
HOCTi. BogHOo4ac aHasi3 NpakKTUKA BUKJIAJAHHA
aucuuiiing «OCHOBY OXOPOHM Ipailli Ta 6e3neka
KUTTEAIANBHOCTI» y 3aKJ1aaX BULLOI OCBITH CBiJ-
YUThb NP0 HASIBHICTb HU3KU MpoOJieM: dparMeH-
TApHICTb BUKJIaJ[aHHA, HENOCTAaTHS IHTerparis
3 $axoBUMHU [JAUCHMUILIIHAMH, OOMEXeHe BHKO-
PUCTAaHHA Cy4aCHUX OCBITHIX TeXHOJIOTIH, a Ta-
KO HHU3bKa MOTHBALif CTYJEHTIB [0 3aCBOEHHSA
3HaHb 3 L€l raaysi.

[li BUKJIMKHA 3yMOBJIIOIOTH MOTPEOY B OHOB-
JIEHHI 3MIiCTy 1 METO/iB BUKJIaIaHHA JUCLUILIIHY,
OPIEHTYOYHCh HAa KOMIIETEHTHICHUN TifXiJ, MiX-
JUCHUIIIHAPHICTb Ta aKTUBHI popMHU HaBYaHHS.
EdekTrBHe BUpilIeHHS TaKOTO 3aBJaHHS Ma€E He
JIYllle HAaBYaJIbHO-NIi3HABAJIbHE, A U CYyTTEBE MpPaK-
THUYHe 3HaUYEeHHS], OCKIJIbKU cripusie pOpMyBaHHIO
0e3MevHOro MHCJEeHHs MaiOyTHiX ¢axiBiiB, ix-
HbOI TOTOBHOCTI [0 BiAMOBiAa/IbHOI MOBEAIHKH
B yMoBax npodeciiHoi AisibHOCTI.

To6TO, AOCTiI>KEHHST OCHOBHHUX aCIEeKTiB BU-
KJIalaHHA i€l JUCUMIJIIHU Ta BIPOBA/PKEHHS iH-
HOBAL[iMHUX MiAXO/iB € BaXXJIMBUM SIK ¥ KOHTEKCTI
MiABUILEHHSA SIKOCTI BHUIOI OCBITH, TaK i 3 TOYKHU
30py 3abe3nevyeHHs Jlep:KaBHOI MOJIITUKU B rajy-
3i 3abe3ne4yeHHs 6€3IMeYHOI XKUTTEAIAIBbHOCTI Ta
OXOpPOHM NIpali.

AHaui3 ocTraHHiX AociifkeHb i myG6Jika-
niil. [legaroriuni ctpaTerii HaBYaHHS JUCHUILIIH,
MOB’sI3aHUX i3 OXOPOHOIO Npalli Ta 6e3MeK00 XKUT-
TEAIANBHOCTI Y 3aKJaiax BULLOL OCBITH, ONMCaHa
y 6araTbhox JpKepesiax HayKoBOi i METOAMYHOI JIi-
TepaTypH, a TAKOX MepioAUYHUX BUJAHHAX Ile-
JaroriyHoro cHnpsiMyBaHHd. BisbliicTb aBTOpiB
HaroJIOIyTh Ha BAaXJIMBOCTI (GOpPMYBaHHS V
CTYZIEHTIB 6€3MeYHOro CBITOMIAAY SK CKJIAJ0BOI
npodeciliHoi KOMIIeTEHTHOCTI. 30KpeMa, y pobo-
Tax [4,6,7] B. I. [lonomapeHka, I. B. laiiaykeBuua,
T. 0. Ky3HenoBoi aHasi3yeTbCs poJib iHTerpariii
0e3MeKOBUX 3HAHb ¥ CTPYKTYPY OCBITHBOTO MPO-
1ecy MabyTHiX 6aKasaBpiB.

JocnigHuku y neparorivyHiit ranysi M. B. lo-
JgoBKo, O. I. BauuHcbhka Ta JI. M. MapTuHok [1-3]
aKLEeHTYIOTh yBary Ha Heob6xigHoOCTi iHTerpanii
KOMIIETEHTHICHOI MapaJUrMU B OCBITHIN mpouec
JYCUHUILIIH, CIPAMOBAHUX Ha MiATOTOBKY CTY[EH-
TiB 10 eQeKTUBHUX /il y pa3i HaI3BUYAWHUX T10-
Zi# i B yMmoBax mpodeciiiHoi He6e3meKUu. Y CBOIO
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yepry, nparji 0. [1. Catuninoi Ta O. B. Jlucenka [5]
MOPYUIYIOTh IUTaHHS 3aCTOCYBAaHHA IHTEPAKTHUB-
HOT'0 HAaBYAJIbHOTO CepeJloBUINA Ta iHopMmariii-
HO-KOMYHIKal[iiHUX TEXHOJIOTiH y Ipoleci 3acBO-
€HHsI 6e3MIeKOBUX 3HAHb.

He3BaxkalouM Ha HafABHICTb TEOPETUYHUX
i MpUKJIaJHUX HapalloBaHb Yy AaHil chepi, 3a1u-
IIAETHCS AKTyaJIbHUM MOJA/bIINN TOIYK epeK-
TUBHUX METOAWYHUX pillIeHb 00 afanTalil 3mi-
CTY AWUCLUMIUIIHU J10 cnenudiku pi3HUX OCBIiTHIX
IporpaM, CTUMYJIIOBaHHSI HaBYaJbHOI MOTUBALil
CTYZIEHTIB I NiATOTOBKA aKTyaJbHUX AWUJAKTHUY-
HUX pecypciB, 1[0 Bifo6pa)kaloTb HOBi PU3UKHU
B cHMcTeMi 6e3neku npaili Ta KUTTEAISATbHOCTI.

Y3arasbHeHHSI HayKOBUX MiJXO/iB /I03BOJISIE
AiATU BUCHOBKY NP0 3HAYHY YBary, Ky Npu/iis-
I0Tb LbOMY IHUTAHHIO JOCJAILHUKU Yy BJOCKOHA-
JIeHHI BUKJ/IaJIaHHA 6e3MeKOBUX JAUCLIUILIIH, Ipo-
Te BUMararmThb NI04aJbLIINX JOCAIIKEHb IUTaHHS,
OpiEHTOBaHI Ha MPAKTUYHY €ePEeKTHUBHICTb i MiXK-
JUCLUILIIHApHY iHTerpauirw [6].

Merta cTaTTi. Y cTaTTi po3riaAa€eThca cydac-
Ha NpaKTHKa BUKJAJAHHA AUCUUIIIHU «OCHOBHU
OXOpPOHHU Mpali Ta 6e3neKa KUTTEAIATBHOCTI» y
3BO, akLleHTY€eTbCA yBara Ha HasBHUX TPy HOILlaX
I IOTEHIMHUX LIJIAXaX YA0CKOHAJNIEHHS 3MICTy Ta
METOAWKU HaBYaHHS.

Bukijiag, OCHOBHOro martepiaJjy. Y Tene-
pilIHiX peanisix BUKJUKHU y cdepi 6e3neku 3y-
MOBJIOIOTH MiIBULIEHHS poJi Aucuuniiny «Oc-
HOBH OXOpPOHM Mpali Ta 6e3neKa KUTTEAIANb-
HOCTi» y ¢opMyBaHHi ¢axoBoi Ta rpomMajsH-
CbKOI BiZiNTIOBIZAa/IbHOCTI CTY[EeHTIB, Opi€eHTAaLit0
Ha ¢GopMyBaHHS OCOOUCTOCTI 3 6Ge3MeYHUM
TUIIOM MUCJIEHHs | noBeAiHKU. [IpoTe, He3Ba-
’)Kal0UM Ha aKTyaJbHICTh GOpMyBaHHS MOJeJi
6e3mneyHOi MOBeAIHKU B ycix chepax KUTTELI-
SIIbHOCTI, iCHye HMU3Ka npobJieM, MOB’SI3aHUX
i3 HE,0CTAaTHBOI YBarow caMme [0 NUTaHb Te-
OpeTHYHOI Ta NPAKTUYHOI MMIATOTOBKHU CTY/EH-
TiB y cdepi 6e3neku KUTTeAiAbHOCTI. Kpim
TOT0, BUKJaJAaHHA L€l JUCUUIJIIHU Y CTy[eH-
TiB IHXKEHEepHUX 1 neJaroriyHUux HanpsMiB ya-
CTO HALUTOBXYETbCA HAa CKJAAJHICTb CIPUHUHAT-
TS HUMHW HU3KU MUTaHb, 110 I'PYHTYIOThCA Ha
3HAHHAX WKIJIBHUX NIPeAMETIiB, TAKUX K Pi3u-
Ka, XiMif, OCHOBHU eKoJioril, Tolo0. BpaxoByrwouu
3HAYyLiCTh IbOIO MUTAHHS, METOK BUBYEHHH
aucuumiaida y 3BO € popMyBaHHS cydacHOro
piBHSA Ky/AbTypu 6e3medHol MOBEJiHKU B yCix
chepax xkutTe [12].

Cphoro/iHi, KoM BiAOYBA€EThCs MepiogudYHA
3MiHa CTPYKTYpU HaBYaJIbHUX IJIaHIB, CKOPO-
YYETHCA [,0J1 ayJUTOPHUX 3aHATD, | HATOMICTD,
OCHOBHA yBara NpuJiJsiETbCS CaMOCTiHHIN po-
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60Ti cTyieHTiB, NOTPi6GHO 3MiHIOBATH XapaKTep
B3a€EMOJII MiX BUKJIaJa4yaMU Ta CTYLEeHTaMH.
CaMe TOMYy, poJib BUKJIaJa4ya MOJISATAE HE CTiJb-
KW y TPAHC/JAIOBaHHI 3HaHb 3 03HAY€HOI JAUCLU-
IJIIHY, CKiJIbKK Yy HeobxifHOCTi opraHisauii ca-
MOCTiMHOI PO6OTU CTYAEHTIB, KOHTPOJIIO SKO-
cTi ii BUKOHaHHS Ta, 32 HEOOXIAHOCTI, KOpeKIril
npollecy BUKOHAHHSA i HanmpUKiHLi ¢ikcalii pe-
3yJIbTaTYy.

3aBJlaHHAM BUBYEHHs AUCHUIIIIHU «OCHO-
BY OXOpPOHM Mpali Ta 6e3neka }KUTTEAISIbHOC-
Ti» € BUBYeHHs] HEraTUBHUX YHMHHUKIB cepeJio-
BUILA iICHYBaHHA Ta HACJIIJKIB IX il HA JIIOAWHY;
03HAaWOMJIEHHS 3 HOPMaTHUBHO-IIPABOBOIO /[[0-
KyMeHTali€w y cdepi 3ab6e3neueHHs1 6e3MeYHOl
KUTTEMIAJBHOCTI Ta OXOPOHM Mpalli; HabyTTH
3/100yBa4yaMM OCBiTH BMiHb Ta HaBUYOK 3 OIli-
HIOBaHHS 1 momepe/keHHs Hebe3IeK, BU3Ha-
YeHHS CIocob6iB 3aXUCTY BiJ HUX; GOPMYyBaHHHA
NpPaBUJIbHOI MOBEJ[iIHKA B YyMOBaxX Hebe3MeYHUX
i HaA3BUYAWHUX CUTYyalild, BMiHb Ta HaBHUYOK
HaJlaHHA NepLIol AOMeAUYHOI JOMIOMOTI'M; BUXO-
BaHHS TBOPYOrO MiAX0y A0 BUPillIEHHS NUTaHb
0e3neku y MalOyTHIN npodeciiHil AiTAbHOCTI.
To6To mepuioueproBUM 3aBAaHHAM € «30epe-
J)KEHHSl 3/I0POB’Sl Ta 3aXUCT XUTTS JIOJAUHUY,
azKe «MpiOPUTET KUTTS Ta 3J,0pOB’S MpaljiB-
HUKIiB» [9, 13] OyB i 3a/JHIIAETHCSI KJIHOYOBUM
NPUHLMUIIOM [Jep>aBHOI IOJITUKA 3 INUTaHb
OXOpPOHU mpali Ta 6e3NneKd KUTTEiIATbHOCTI.
HopMaTuBHe 3akpinjieHHs NpaBa Ha Oe3mneyHi
yMOBU mpaui nepexabadeHe KoHCTUTYIi€O SIK
6a30BUM 3aKOHOM Jiep:kaBu [8].

Peanizanisa 3a3HadyeHUX 3aBJlaHb NMOBUHHA
3/ilicHIOBaTUCS B paMKax popMyBaHHSI KOMIIe-
TeHTHOCTel. AHani3 CTaHAapTiB BUIIOI OCBITH
nepuioro (6akajaBpCbKOro) piBHSI crheLiasib-
Hocted 015 [IpodeciiiHa ocBiTa (3a cnerjianisa-
nismu), 174 ABToMaTu3alisi, KOMI IOTEPHO-iH-
TerpoBaHi TexHOJIOTiI Ta po6oToTexHika i 175
[HdopmaniiiHo-BUMipIOBaibHI TexHOJOTiI, 103-
BOJISIE KOHCTATyBaTH, [0 3a3HAYEHI CTaHAAPTU
y MepeJsliky KOMIETEHTHOCTeN BUNIYCKHUKA piB-
Hsl «6aKaJiaBp» MICTATh B IKOCTi «CIelia/IbHUX
(baxoBHX) KOMNETEHTHOCTEN: HABUYKU 3AiHcC-
HeHHs1 6e3me4yHol AiJIbHOCTI Ta YMiHHS 3acTO-
COBYBATHU pe3yJIbTaTUBHI MiAXOAU A0 OpraHi-
3aril npaui 3 ypaxyBaHHIM BHUMOT €KOJIOTi4HOI
0e3meKH, OXOPOHU TMpalli, ririEeHu Ta 6e3meKu
XUTTEeAIANbHOCTI. OTXKe, el PaKT e pas mif-
TBepJKYE HeoOXiHicTb dopMyBaHHSA y MaM-
OyTHIX ¢paxiBI[iB HABUYOK 6e3MeYHOI MOBeJiHKH
AK OJHIEI 3 KJIYOBUX CKJAJOBUX 3arajbHOI
KyJbTypU Ta npodeciiiHoi komneTeHTHOCTI. Ha
uboMy GOHI, BUBYEHHS JUCHUILIIHU «OCHOBU

OXOPOHM MpaLi Ta 6e3neKa KUTTEAIAIbHOCTI» €
JliEBUM MexaHi3MoM GOopMyBaHHS KOMILJIEKCHO-
ro ycBiJloMJIeHHS1 NOTEHLiMHUX 3arpo3 cepej
CTYJIeHTCbKOI ayauTopii y mo6GyTOBiN, OCBITHIN
i npodeciiiniii cdepax, a Tak0K PO3BUTKY B HUX
3/1aTHOCTI AiaTHU cBigoMo ¥ epeKTUBHO y pasi
BUHUKHEHHs HebGe3Mme4yHUX ab0 HaJ3BUYAWHUX
cuTyalliil. 3a3HadyeHa HaB4aJibHa [AUCIMILJIiHA
He O0OMEXYeTbCs mepejadero 6a30BUX Teope-
TUYHUX 3HaHb, a IepeAyciM CIpsSAMOBaHa Ha
PO3BUTOK 3JJaTHOCTI [0 aHAJIITUYHOI'O MUCJIEH-
HA Ta CBi;OMOro JOTPUMaHHS HOPM 6e3MnevyHoi
NOBEJIHKHU y BJIACHOMY HUTTI Ta coliyMi, a Ta-
KO PO3BUTOK NPAKTUYHUX YMIHb 3aCTOCYyBaH-
H{ HaOyTUX 3HaHb Y peajbHUX YMOBax [14, 19].

[To3a TuM, GopMyBaHHA TaKUX KOMIETEHT-
HOCTeH € KJIIDYOBOIO CKJaJ0BOI mHpodeciiiHoi
MiZICOTOBKU 3/700yBavyiB OCBiTH, 110 He 3aJe-
)KUThb BiJ cneniajsbHOCTI, ajyke 6e3nedyHa Ji-
SIJIBHICTh € YHiBepcaJbHOI YMOBOIO edeKTUB-
Horo QyHKLioHyBaHHS y OyAb-sKid raaysi. A
iHTerpailis NUTaHb OXOPOHMU Mpalli Ta 6e3neKu
KUTTENIANBHOCTI Yy HaBYa/IbHI porpamMmu ¢axo-
BUX JUCLMILIIH CIPUAE NMiABULLEHHIO 3arajJbHoil
KyJIbTYpH 6e3IeKH B CYyCIiJIbCTBI Ta He cynepe-
YUTb BITYM3HAHOMY 3aKOHOLABCTBY i BUMOram
Mi>kHapoaHuX cTaHaapTiB [10].

Y npouneci BUK/IajaHHA UCLUILIIHUA «OCHO-
BY OXOPOHM mpalji Ta 6e3neKa >KUTTELIATbHOC-
Ti» BUKJaJa4 MOBHUHEH 3[iMCHIOBATU peaJisa-
1iI0 BOICTOrO 3aBlaHHA: [10-Tleplle, 3aKJIaCTU y
CBiZIOMICTB CTyZleHTa NOTpeby 6e311eYHOr0 TUIY
MOBeJiHKH; NMO-Jpyre, HABYUTH GOPMYBATH L0
notrpeby y koJer i nignersnux. I abcosoTHO He
Ma€ KOJIHOI'O 3HaueHHsd, B fKiH raaysi ekoHo-
MiKM @panloBaTHMe MaHOyTHIH BHINYCKHUK,
OCKIJIbKU «0€3MeYHHH THUII MOBEAiHKU» - Iie Ta-
paMeTpH, AKi MIOBUHHI CTaTH XUTTEBUMU NIPUH-
LUIIaMU KOXKHOTO.

CpopMoBaHiCTh KOMIIETEHI[IH Mic/asA ONMaHy-
BaHHs Kypcy «OCHOBM OXOPOHHU Npali Ta 6e3neKa
XKUTTEJISJILHOCTI» Ma€ 3a6e3MeYru T Mallby THIM
BUIIYCKHHUKAaM CIIPOMOXXHICTb CaMOCTIHHO Ta Ha
BHCOKOMY npodeciiHOMYy piBHi po3B’sA3yBaTH 3a-
Jnadvi 3a6e3mevyeHHs 0e3MeKU XKUTTS i Aisg/JIbHOCTI
JIIOJWUHHU, TaKi, AK: 3aCTOCOBYyBaTH 6a30Bi 3ac06U
3aXUCTy BiJ, MOXJIMBUX HaCJiJKiB HajA3BUYal-
HUX CHUTYyallii TEeXHOTeHHOTO, NPUPOAHOr0 YU
COLiaJIBHOTO XapaKTepy; yCBiZOMJIIOBATHU POJIb |
3HavylicTh iHpopmalii B yMoBax dopMyBaHHs
cydyacHoro iHdopMaliiiHOro cychijibCTBa, pO3-
ni3HaBaTH NOB’sI3aHi 3 UM PU3UKHU Ta 3arposH,
JOTPUMYBaTHCh NPUHUUINIB iHpopMaLiiiHOI 6e3-
IleKY, 30KpeMa L1010 36epekeHHs JepkaBHOI
TAEMHUL; IPOABJATH Bi[NOBiaJbHICTD 1 TOJE-
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pPaHTHICTh y mpolueci BUKOpPUCTaHHS iHdopMa-
iHux pecypcis [14, 20].

OCHOBHMMM HamnpsiMaMH ONTHUMi3allil METO-
JYKH BUKJIQlaHHS BULe3a3HAYE€HOT0 KypCy €:

1. Tlornu6seHe BUBYEHHS HebGe3MeYHUX
ABULL pi3HOI NPUPOLU: COLia/IbHUX, TEXHOTEH-
HUX, T€ONOJITUYHHUX TOLLO;

2. BuB4eHHs TpaJUlLiHUX, HOBUX, IIepeJio-
BUX METOJUK i TEXHOJIOTIN 3aXUCTY JIIOAUHU BiJ|
30BHIIIHIX 3arpos;

3. Po3BUTOK Ta yJOoCKOHaJieHHs iHdopMa-
[[iHOI NiATPUMKHU MpoLecy HaBYaHHSA OCHOBaM
OXOpPOHM mpari Ta 6e3mneli XUTTEAIATbHOCTI,
HaJIaroJpKeHHsI JUCTAHLiAHOTO 3BOPOTHOTO
3B’3Ky i3 BUKOPHUCTAHHSIM aKTUBHHUX Ta iHTe-
pPaKTUBHUX OPM JJis1 aKTHUBi3alii caMocTidHOI
po6oTy;

4. Be3nepepBHe NiABUILEHHA KBaJidikaii
BUKJIa[ALbKOI0O CKJIaJy 3 HaBYaJIbHO-MeTO4UY-
HHUX | HAYKOBO-AOC/JiJHUX aCIEKTIB;

5. 3any4yeHHs [0 y4acTi B OCBITHbOMY mpo-
1eci MpakKTUYHUX NpaliBHUKIB 31 chepu 3ab6e3-
nevyeHHsI 6e3MeKU XXUTTEAISAIBHOCTI HaceJeHHs,
JlepKaBHOI C/yX0W 3 Ha/I3BUYAWHHUX CUTYaLil;
cayx6u Jepmpaiii;

6. PerynsipHe oOHOBJIEHHsS iHpopMaliiiHol
6a3u, CTBOPEHHS eJIeKTPOHHUX MiAPYYHUKIB Ta
HaBYaJIbHUX MOCIOHUKIB;

7. YnockoHaJleHHSI MeTOJAUYHHUX I MEeTOoJ0-
JIOTTYHUX MIAXOAIB 4,0 opraHisanii Ta KOHTPOJIIO
iHAUBilyasbHOI HaBYa/IbHOI AiAJILHOCTI 3/106Y-
BayiB.

ToMy 10, y ChOTOAHIMIHBOMY CBITi KiJb-
KicTb Hebe3Mnek, aBapill Ta iHIUAEHTIB HEBIHUH-
HO 306i/IbLIYETHCS, MPUYOMY MPSIMO MPONOPLIiH-
HO PO3BUTKY HaykKu i cycnisibcTBa. o Buii
JIOCSITHEHHS1 HAYKH i TexHikH, To 6isblIi TexHo-
FeHHI PU3UKU CYNPOBOMKYIOTb KUTTH KOXKHOI
JAAUHU. YUM cKafHillla 30BHIITHbONOITUYHA
006CTAaHOBKA, TUM BHIIi TeOMNOJIITUYHI PU3UKHU.
Tomy, 3aBJaHHSI BUKJaJa4a HABUMTH CTYJEHTIB
po3mi3HaBaTH, NMPOTHUCTOATH, 3anobiratu pis-
HUM 3arpo3aM i HebGe3mnekaM. /lig ycmoimHoro
BUpIilllEeHHS 1IbOTO 3aB/JAaHHS HeOOXiAHUN BHUCO-
KUU mpodecioHaniaM npodecopCchbKO-BUKIIAAA-
[[bKOTO CKJIaZy. A BiiTak KOHUYEe HEOOXiZJHO PO3-
po6aATH, AOCTIAKYBAaTH, BIPOBA/IXKyBaTH, HOBI
nporpaMu MHiJBUIEHHS KBajdidikalii Hayko-
BO-II€IarOTiYHUX NpaLiBHUKIB, COPAMOBAHI Ha
6e3MeKy XUTTEIANbHOCTI, HOBI OCBITHI TEXHO-
Jiorii, y/IOCKOHaJIIOBaTH CUCTEMY JUCTAHLilHOI
OCBiTH 3106yBaviB Ta cUCTeEMY on-line KOHTpo-
J10 cGOpMOBaAHOCTI KOMIeTeHLiH [2, 4].

Jns 3n06yBaviB ocBitTu HHI «Ykpaincbka
iHKeHepHoO-legaroriyia akagemia» XHY ime-
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Hi B.H. KapasiHa, aki HaB4YalTbCA 3a cneniajib-
HoctsaMu 015 IIpodecifina ocsita (3a cmernia-
aizaniamu), 174 ABToMaTu3allis, KOMHI'IOTep-
HO-iHTerpoBaHi TexHoJioTii Ta po6OTOTEXHIKa i
175 IndopmaniliHO-BUMIipIOBa/JIbHI TEXHOJIOTII
BHUBUYeHHSA «OCHOB OXOpPOHM IMpalli Ta 6e3MneKu
KUTTELISAJIBHOCTI» 3allJlaHOBAaHO Ha 1 Kypci y
1 ceMmecTpi. ¥ BiZANOBIAHOCTI A0 HaBYaJIbHHUX
IJIaHiB 3a3HAYEHUX CHelliaJbHOCTeH 6iJbIIiCcTh
HaBYaJIbHOTO 4acCy CTYJEHTU NPUCBAYYIOTb BU-
KOHAHHIO 3aBJlaHb Yy CAMOCTiHHOMY pexuMi i3
3aCTOCYBaHHSIM CUCTEMU AUCTAHLIHHOI OCBITH,
TOOGTO caMOCTiiHe BUKOHAHHS 3aBJaHb, BUKO-
HaHHS TeCTOBUX 3aB/JlaHb 32 TeMaMHU JUCLIUAIII-
HY, HallMCaHHA Ta 3aXUCT IHAUBIAya/lbHUX 3a-
B/ZIaHb TOILO0. AJle TaKa opraHi3aliis BUKJIaJaHHA
«OCHOB 0XOPOHU Mpalli Ta 6e3MeKHU XKUTTEAIAb-
HOCTi» CTUKA€ETbCS 3 NEBHUMU TPYAHOILAMHU y
niArotoBUi cTyAeHTiB. OCOGJIUBO 1€ CTOCYEThCS
MiATOTOBKHU /10 JIaOOPaTOPHUX 3aHATH, a/[)Ke He
KO>K€H CTYZIeHT 3aBYaCHO Neperys/fac Ta ONaHo-
BY€E 3aJlaHy [JIsl CAMOCTIMHOTO O3HAWOMJIEHHS
TeMy 3aHATTA. KpiM Toro, He cniff 3a6yBaTy, 1110
3006yBavyi mepmioro Kypcy TiJIbKH po3moyasiu
HaB4YaHH i He MAlOThb JOCBily pOGOTH 3 pi3HUMU
BUAAMU Mxkepes iHpopmarii, a piBeHb chopmo-
BaHOCTI y HUX BMiHb /0 BAKOHAHHSI CAMOCTilHO1
pob60TH € HeJjoCTaTHIM. A caMe caMocTiliHa po-
60Ta pO3BUBAE BiANOBIAANTBbHICTh, aKTUBHICTB,
CaMOCTIMHICTb, OpPraHi30BaHICTb, YMiHHA Opi-
€EHTYBATHUCA Y BeJUKOMY noToui inpopMmauii ta
BiOHMpaTH HaWBaXk/UBillle, MPOBOJUTH aHaJi3
¢dakTuyHOro Martepiany. DopMyBaHHS LIUX KO-
CTel CIpUSIE CAMOOCBITI Ta cCaMOHAaBYaHHIO, Cca-
Mooprasisailii Ta caMoBJjoCKOHa/sieHH10 [3, 19].

TakuM YMHOM, HEIOJIiKH i CKJIaAHOIIi miaro-
TOBKH CTYAEHTIB 3 AUCHUIIIHU « OCHOBU OXOPO-
HU Mpalli Ta 6e3neKa }KUTTEAIAJIBHOCTI» Mij yac
BHKOHAaHHS J1abOpaTOPHUX 3aHATb y JUCTaH-
[ilHOMy popMaTi moJArarTh ¥y TOMY, 10:

1. BigcyTHid npakTUYHUKA KOHTAKT CTy-
JeHTiB i3 ob6JsiaflHAHHS Ta 3ac06aMH 3aXHUCTY.
To6TO CTYyAeHTU He MalOTh MOXJIMBOCTI 6e3I0-
cepe/lHbO MPALIOBATU 3 peajbHUMU 3aco6amMu
IHAMBIAYaJIBHOTO 3aXUCTy, BUMIpIHOBaJbHUMU
npuaajaMy, TEXHIYHUMHU 3aC06aMU KOHTPOJIIO
cepe0BHINA TOLIO, 1[0 06Mexye GOopMyBaHHSA Y
HUX HAaBUYOK Oe3MevyHoi NoBeAiHKU. Tak, Hanpu-
KJIaJ, METOAUYHHUH CynpoBij 1abopaTopHUX 3a-
HATDb [IPU PO3IJIALL acleKTiB nepuol gomenuy-
HOI JI0IOMOTrU NMOoTpeby€e 'PYHTOBHOTO BUBYEH-
Hfl 3 BUKODHUCTAHHAM MaKeTa-TpeHa)kepa [Jis
BiiMpalloBaHHA HAaBUYOK CepLeBO-JereHeBol
peaHimariii, 3aco6iB AJisl 3yNMHEHHS KPOBOTeYi
(oKkryTH, GUHTH), 32C06iB /1J15 3aCBOEHHS 3HAHb



10 ISSN 2074-8167

HAYKOBI 3AIMMCKHU KADEPH INEJATOT'IKH

2025 Bunyck/ Issue 56

i3 HaZlaHHA NepuIoi JONOMOTIU IpHU IepesjoMax
KicTok (munHuM). HaByaHHSA nmpaBuiaM HaJaHHS
nepuioi JonoMoru Mae cBoi ocob6sinBocTi. He-
JOCTATHBO 3aCBOITH II€BHI TeOPEeTHUYHI 3HAHHS,
HeoO6XxiZjHO 6araTopa3oBo MOBTOPIHOBATH IEB-
Hi Ail [J19 KOHKpPEeTHUX HeBiJKJaJHUX CTaHIB,
mo06 chopMyBaTHU NMpakKTU4YHi HaBUYKHU [15, 17,
19]. Apxe ocHOBHe 3aBJAaHHS IepuIoi JO0MOMO-
T - BPATYBATHU KUTTSA JOAUHI Ta 3MEHLIUTHU
HACJiAKU TpaBMU. A HeBiIKJIaHI CTaHU, SKi 0-
TpeOyOTh HaJlaHHSA Mepuioi JJONOMOTH MOXKYTh
BUHUKATH HE TiJIbKU NIPY Ha/I3BUYaUHUX CUTYa-
11X, a 1 Y NOBCAKJEHHOMY >KUTTI.

2. BinbyBaeTbcs 3HMKEHHSI piBHA 3aCBOEH-
Hf MaTepiasy yepe3 6pak Bizyasnizanii. HaBiTb
NpYU BUKOPHUCTAHHI BiJJ€eOPOJIMKIB HEMOXJIUBO
MOBHICTIO BiATBOPUTH YMOBHU peajibHOTO J1abo-
pPaTOPHOTO CEPEIOBUIIQ, 1110 BIJINBAE HA TVINOU-
HY PO3YMiHHS CTYJl€eHTaMU NPOLEeCiB, IKi BiA0y-
BaIOThHCS Mij| 4ac 1abopaTOPHOTO 3aHSATTS.

3. 06Me)xeHa B3aEMO/Iifl CTYyIeHTA i3 BUKJIA-
JlayeM i 3BOPOTHUH 3B’sI30K BUHUKAKTH Uepes
BiICYTHICTb MHUTTEBOI KOpeKLil BUKJazayeM
Jill cTyneHTIB, ab0o MOSICHEHHSI B MOMEHT BH-
HUKHEHHS 3alUTaHHd. lle mIeBHUM YMHOM 3HU-
KY€ ePEKTUBHICTh HABYAJILHOTO MPOIECY.

4. CkJ1aiHICTh KOHTPOJIIO CAMOCTIHHOT'O BU-
KOHAHHA 3aBJaHb CTyAeHTaMHu. Bukiazad He
3aBX/JMd MOXe JOCTOBIPHO OLIIHWUTH, HACKIJIbKU
CaMOCTIMHO CTYJEHT BHWKOHAB MO/JEJIIOBAaHHS
ab0 NMpaKTUYHI pO3paxyHKH, 10 CTAaBUTb Mif
CyMHIiB 06’€KTMBHICTb OI[iHIOBAaHHSI.

5. HepocTtaTHA MOTHBAIifl Ta CaMOJMCLH-
niaiHa. Ilig yac BUKOpUCTAHHA JUCTAHLIAHOTO
dopmaTy opranisaiiii HaBYaHHS 4YacTillle CIHo-
CTepIiraeTbCs 3HWKEHHS 3aJIy4€HOCTI CTYIeHTIB
J10 aKTUBHOTO BHUKOHAaHHS 3aBJlaHb, 0COGJIMBO
SIKILO BiJICYTHIM 4iTKMM KOHTPOJIb a60 MHUTTE-
BUI 3BOPOTHUU 3B’SI30K.

6. O6MeXxeHi TexHiIUHI pecypcu: He KOXKeH
CTyJleHT 3a6e3medyeHUN CTabiJIbHUM Ta WIBU/I-
KiCHUM [JOCTYIOM [0 IHTepHeTy, BiANOBiAHUM
nporpaMHUM 3abe3nedyeHHsIM abo o6JiaJHaH-
HSM, 110 0OMEeXYE iX y4acTb B OHJIAWMH-€MOH-
CcTpanifgiXx 4Yu BHKOHAHHI BipTyasbHUX Ja6o-
paTOpPHUX POBIT.

7. BigcyTHicTb eMOLiHHOTO BKJIIOYEHHS
CTYJIEHTiB y mpoliec HaB4YaHHs. JlaGopaTopHi 3a-
HATTS 3 AUCHUIIIHUA «OCHOBY OXOPOHHU Mpali Ta
Ge3mneKa XUTTEAIANBHOCTI» YacTO MalTh eJie-
MEHTH PU3UKY ab0 3MO/leJIbOBAaHUX Ha/3BUYAM-
HUX CUTyallili, IpU nepexofi HA AUCTAHILIAHUUN
dopmaT cmocTepira€Tbcs BTpaTa €MOI[iHHOIO
BIUIMBY, 1110 He Clpuse GOPMYyBaHHIO BiANOBI-
JaJIbHOI 6e31eYyHol MoBeJiHKH.

Y 3B’sI3Ky i3 BUILEBUKJIAJEHUMHU apTryMeH-
TaMU BUHUKAE HEOOXITHICTh MOIIYKY pe3yJ/bTa-
TUBHUX NiAXOAIB Ta IHCTPYMEHTIB yIIpaBJiHHA
OCBiTHIM mpoliecoM, y TOMY 4HMCJi iX caMOCTii-
Hoi po60TH, $OpM KOHTPOJIIO Ta NepeBipKH 3a-
CBOEHHS 3HAHb.

CamocTifiHa po6oTa 3700yBayiB OCBiTH
MO€e BKJIIOYAaTHU: BU3HAYEHHS Ta XapaKTe-
PUCTHUKY TepMiHIB 3a TeMaMH [JUCLUILIIHU
(cks1aflaHHsA TepMiHOJIOTIYHOTO CJIOBHUKA, 3a-
IIOBHEHHsI TabJIMLb, aHaJi3 HaJ3BUYaWHUX
cUTyalid, BUpillleHHS CUTYyalilHUX 3aBJaHb.
Takox edekTUBHUMH 3acob6aMu, SIKi [103BO-
JIAIOTh 4YaCTKOBO IOAOJIAaTU HeJO0CKOHAJOCTI
OHJIAaMH-OCBITU 3700yBayiB €: BUKOPUCTAHHA
OHJIaH-MoJesiel He0e3NeYHUX BUPOOHUYUX
CUTyallil 3 MOXJIMBICTIO BapiaTUBHOI peak-
1il CTyAeHTiB; 3aCTOCyBaHHSA MJaTPopM TUIY
Labster, Simformer, VR Safety Training mo3-
BOJIAIOTb BIATBOPHOBATU YMOBU peajlbHOI'O
BUpOoGHULTBA. CTBOpEHHSI Ta BUKOPUCTAHHS
Bifileos1abopaTopii, 3 IeMOHCTpALi€0 eKCIIepU-
MEHTIB, 3aMipiB Ta MeTOAUK OL|iIHKU PU3UKIB,
Ta 3 MOACHEHHAM KOXHOro KpoKy. O3ByueHi
MOKPOKOBI iHCTPyKLii 3 TUMOBUX JabopaTop-
HUX pob6iT. Opranizanis BigeokoHpepeHIill 3
JeMOHCTpalieo Aill BUKJajadya: Taka dpopMma
opraHisauil HaB4YaJIbHOI'O INpOLEeCYy AAE MOX-
JIUBICTb CTAaBUTH 3alMTAaHHS CHUHXPOHHO (Ha-
’)KHBO0), a 10/laBaHHs OHJIAWH-KeHNCiB Ta po36ip
3MO/Jle/IbOBAaHUX CHUTYyalill y dopMaTi «pimeH-
Hs- OGrOBOpPEHHSI» [I03BOJISIE OTPUMATHU 3BO-
POTHHH 3B’sI30K i3 CTyJeHTaMHu HaBiThb Ha Bij-
ctaHi. OpraHizanisa peryjsipHUX KOHCYJIbTaL[il
y ¢opmaTi oHsalH-cecii «3amuTaHHS-BiAIO-
Bi/ib» 1110/10 TUTaHb BUKOHAHHS JIaG0paTOPHUX
pobiT Ta po3B’sA3aHHS NPAKTUYHUX 3aBJaHb.
lle 103BOJIMTH He TiJIbKW NiIBUIIUTU MOTHBa-
L0 CTY[AEeHTIB 40 BUBYEHHA OAUCLUILIIHY, ajle
M 3MEeHIIUTb BiA4yTTS i30J1bOBAHOCTI Bij Auc-
TaHI[iHHOTO HaB4YaHH:A [18].

BucHOBKH. TakyM 4YWHOM, 30iJIbIIEHHSA
no3a ayJJUTOPHOI CaMOCTiMHOI poO6OTHU CTyAeH-
TiB Ta HaBYaHHA CyTO y AWUCTaHLilHOMY $op-
MaTi 3 AucUUILIiHU «OCHOBU OXOPOHU mpali Ta
Ge3neKa JXUTTEAISAJBHOCTI» MOTPeOyE IMOIIY-
Ky I 3acTOCyBaHHS INPOTPEeCUBHUX 3acobiB Ta
3axX0/iB HaBYaHH$, 110 € MOXJ/WBUM JIMILIE 3a
yMOB iHTerpauii uuppoBHUX TEXHOJIOTIH, aKTHUB-
Hol y4yacTi BUKJaZiaya y 3ajJy4YeHHi CTYLeHTiB
Ta 3aCTOCYBaHHI IHTEpPaKTUBHOIO MiAXOAY Ha
KOXKHOMY eTalli 3aCBOEHHS Ta KOHTPOJIIO 3HaHb
crynenTiB. [lemaroriyni migxoau MamTb OYTH
CIIpAMOBaHI Ha BUXOBAHHA CBiZlOMOI'0 CTaBJI€H-
HA 10 6e3MeKU B MOBCAKJEHHOMY XXUTTI 1 Npo-
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deciitHiil cdepi, 3gaTHOCTI caMoCTilHO AiATH y cnpusiTuMe GOpPMyBaHHIO ¥ HUX CaMOOpraHisa-

pi3HUX cUTYyallisgx, BMiHHS po3mni3HaBaTu Hebe3- Lil Ta po3BHBaTHMe TBOPYUHU HiAXiJ A0 BUPIi-
IIeKH, OLLiHIOBAaTH PU3UKH BiJi HUX Ta IpUHMaTH HIeHHs O0y[b-IKUX 3aBJaHb B MPOLeC] )KUTTEAI-
BipHI pilleHHA. A BMiHHA BUKJIajadya paBUJIb- AJIBHOCTI.

HO OpraHi3yBaTH CaMOCTiliHy po6OTY CTYAEHTIB
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THE MAIN ASPECTS OF TEACHING THE DISCIPLINE “BASICS OF OCCUPATIONAL HEALTH AND SAFETY”
IN A HIGHER EDUCATION INSTITUTION

The article is devoted to modern approaches to teaching the discipline “Fundamentals of Occupational
Health and Safety” in higher education institutions in the context of digitalization of education, growth of
social and technological risks, and transformation of the structure of curricula.

The authors focus on the problems associated with the increase in hours of independent work, the
low level of preparation of junior students for independent work in the distance education system, the
decrease in the practical component of the discipline and the lack of sufficient motivation to master it. The
main methodological tasks of the course aimed at forming a safe type of behavior in students, the ability
to assess risks, act in emergency situations and provide first aid are considered.

Particular attention is paid to the difficulties associated with distance learning: limited interaction with
the teacher, technical barriers, lack of practical work with equipment and personal protective equipment.
A number of effective solutions are proposed, including the introduction of virtual laboratories, online
simulators, video lectures, and case studies.

It is concluded that it is expedient to combine digital technologies with practically oriented forms
of education to ensure quality training The authors of the article emphasize the role of the teacher in
the formation of professional competencies and safety culture of future specialists, and also define
him as a coordinator of self-training of applicants and a carrier of professional knowledge. Practical
recommendations for optimizing the content and methods of teaching the discipline in view of new
challenges are provided.

Key words: educational process, life safety, safe behavior, labor protection, innovative approaches,
interactive methods.
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BUKJIAJIAHHA EKOHOMIYHUX JUCIUIIITH AHIIIHChKOIO
MOBOIO B 3AK/IAJJAX BUIIIOI OCBITH: EMI-IIIAXIJ,

CTaTTiO NPUCBAYEHO NePCneKkTMBam Ta GOpMam BUKOPUCTAHHS aHMiIMCbKOi MOBM SiK 3aCOby HaBYaH-
HS Ta HaBYa/IbHOIO CEPeAOBMLLA B MeXKaXx TaK 3BaHoro EMI-nigxoay Ana BUKNAZaHHA EKOHOMIYHUX ANCLUM-
NAiH B 3aKMagax BULOI OCBITU YKpaiHu.

MeToto CTaTTi € OUiHKa nepcnekTns BNpoBagKeHHA EMI y BiTYM3HAHY NPAKTUKY BUMKAALAHHA €Ko-
HOMIYHMX ANCLUNAIH Ta pO3POOKA NPONO3nLiM LWoAo NiaBULWEHHA edeKTUBHOCTI 3acTocyBaHHA EMI-npo-
rpam eKOHOMIYHOrO HanNpPAMKY Y BULLiN OCBITi B YKpaiHi.

B xogj mocnigykeHHA 6yno 3aCTOCOBAHO 3ara/ibHOHAyKOBi METOAM aHasi3y i CMHTE3Y, a TAaKOXK MEeTOos,
eKCMNepTHOro onuTyBaHHA. EKcnepTHe onuTyBaHHA B GopMi pOKyCOBAHOrO iHTEPB't0 Ta aHKEeTyBaHHA byno
nposeeHe aBTOPamMM LLbOro JOCNIAKEHHA B CivHi-ntoTomy 2024 poky. B onuTyBaHHI B3AM y4acTb BUK/a-
Aadi aHrNiINCbKOT MOBM Ta EKOHOMIYHMX AUCLMNANIH B 3aKNa4aX BMLLOT OCBITM M. XapKoBa.

Pe3ynbtatt pocnigkeHHa. 3actocyBaHHA EMI-nigxoay A0 BUKNAAAHHA EKOHOMIYHUX ANCUMNAIH B 3a-
K/lagax BULLLOI OCBiTM YKpaiHuM ouiHeHe ik nepcnekTusHe. Cepea noTeHUinHMx nepesar EMI-nigxony ons
BMKNA[AHHA €KOHOMIYHUX aucumniid B 3BO YKpaiHK pecnoHAeHTM BU3HAYMAW: NiABULLLEHHA PIBHA MOB-
HOI NiArOTOBKM CTYAEHTIB Ta BUMYCKHUKIB, PO3LUMPEHHA KOMa MOX/IMBOCTEN MPOAOBKUTU HaBYaHHA 33
KOPAOHOM A1 BUMYCKHUKIB, MOKPALLEHHS iX KOHKYPEHTHMUX NO3ULT Ha BITYN3HAHOMY Ta 3aKOPAOHHOMY
pUHKax npaui. Cepen NOTEHLiIMHUX PU3KKIB BUKOpUCTaHHA EMI-niaxoay 6ynu HasBaHi: He4OCTaTHIN piBeHb
MOBHOI MiArOTOBKM BMKAa4auiB, WO NpaLooTh 32 NPOorpaMaMm iHTErpoBaHOMO HaBYaHHA, HAABHICTb 308B-
HiLLHbOEKOHOMIYHWUX PU3UKIB BNpoBaaKeHHA EMI-nporpam, pu3suk BigcyTHOCTI nonuTy Ha EMI-nporpamu
3 BOKY BITYM3HAHWUX Ta 3aKOPAOHHUX abITypieEHTIB.

3a4na HeilTpanisalii BKasaHMX PU3KKIB Ta NiABULLEHHA ePEKTUBHOCTI HaBYaHHA Ta BUKNAAaHHA 3a
EMI-nporpamamu 3anponoHOBaHO 3a1y4yaTi 40 BUKNALAHHA €KOHOMIYHMX AUCUMNAIH 33 LMMK Nporpa-
MamK abo BMKNa[auiB iHO3EMHOT MOBM, WO OTPUMAN AOLATKOBO NpeaMeTHY MifroToBKy, abo «TaHaem»
BMK/aZauiB, B CKNAAj AKOro Mae byTn BUKNAAay aHMiNCbKOi MOBM i daxiBelb 3 TiEl UM iHWOI eKoHoMIu-
HOT AMCUMNAIHU. TaKOX 3anNpONOHOBaHO BUKOPMUCTOBYBATM B NPOLLECi IHTErPOBAHOrO HAaBYaHHA Haledek-
TUBHILWI (32 OLiHKaMM PEeCNOHAEHTIB) METOAN MOBHOI NiArOTOBKM (KOMYHIKaTUBHMIA Migxis, ocobucTicHo
OpiEHTOBAHMI Miaxif, NPo61eMHO OpiEHTOBAHE HaBYAHHA, KOMMNETEHTHICHUI Niaxia, iHTepaKTUBHI MeTo-
OM MOBHOTO HaBYaHHA) Ta NpeaMeTHOI NiAroTOBKM (KeMc-meTon, MeTos, ANCKYCIi, iIHTepaKTUBHI TeXHONOTIi
NpegMeTHOro HaBYaHHA Ta iHLWi).

Knrouoei cnoea: aHenilicoka Mo8a AK 3acib HABYAHHSA, BUKAAOAHHA eKOHOMIYHUX ducyunniH, EMI-nio-
Xi0, iHmezposaHe HABYAHHA, MemoOuU 8UKAAOAHHA aHanilicbKoi mosu
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IlocranoBka mpodaemu. Cepen ycix BHUZAIB
IHTErpOBAaHOTO HaBYaHHA OCTAHHIM 4YacoM IIO-
NyJsipHOCTI HaWIIBUAIE HAOyBae TaK 3BaHUU
EMI-nigxiZi, CyTHICTb IKOTO NOJIATA€E B TOMY, W10
MaTepia/l NeBHOI aKaJeMiyHOl AUCIUIJIIHKU 10-
JlaeTbcs aHmiicpkoo Moot (EMI = English as
a Medium of Instruction). AHrjilficbkka MOBa CTag,
TaKdM 4YHUHOM, i 3acoboM, i cepeJloBUIlEM, 3aT-
HUM MiZIBUIIUTH 260, HABNAKH, CIOBIIBHUTH TEMII
Ta AKICTh HABYaHH4.

BukJsiajaHHA JUCLUILIIH aHIVIINCbKO MOBOIO
YBIHMIILIO 10 MOBCAKAEHHOTO KUTTH 1 akaZeMi4HOI
NpaKTUKW 3aKJaZiB BULIOI Ta cepefHbOl OCBITH
Ta, HABiTh MOYATKOBUX IIKIJI B 6GaraTbox KpaiHax
cBiTy, cepen akux fAnonisa, Hipmepsnanau, Kuray,
Icnanis, [3painb Ta iHmi. HaraibHa noTpe6a BU-
IIMX HaBYaJIbHUX 3aKJaJiB Y BUKJAJaHHI AUCIU-
IJIiH aHTJIIHChbKO MOBOIO MOSICHIETHCA OararbMa
dakTopamMu, cepeji AIKUX MparHeHHs Ji0 y4yacTi B
Mi>KHapoJHil HayKoBill AisiJbHOCTI, 30KpeMa [0
36iJIbIIeHHS KiJIbKOCTI HayKOBUX MyOJIiKallii B 3a-
KOPAOHHUX BUJIAHHSX, MOKpAllleHHs MePCIEKTUB
npayeB/JaliTyBaHHSl BUIYCKHUKIB, NiJBUILEHHS
AKOCTI OCBiTH, 3aJlydeHHA iHO3eMHHUX CTYZLEHTIB
0 y4acTi B OCBITHbOMY NpOLECi, a BITYU3HAHUX
CTYZLeHTIiB - 10 y4acTi B MDKHapOHIN aKaZeMidyHii
Mo6isnbHOCTI. [IpoTe, SIK MOKA3yTbh NPUCBAYEH]
EMI yucseHHi HaykoBi my6Jikalii, BmpoBaJKeH-
H{ IHTEerpoOBaHOr0 HAaBUAHHS aHTJIIMChKOIO MOBOIO
Mae€ He JIMILe [IeBHi [lepeBary, ajie ¥ NeBHI He0JIi-
KH, TOMY B Meax JaHoI CTaTTi MU, B CBOIO UEPTY,
Ma€eMO HaMip OOTrOBOPUTHU IEePCIEKTUBU Ta KOH-
KpeTHi pOpMHU 3aCTOCYBaHHS IIbOTO MMiIX0/Y 111010
€KOHOMIYHOT0 HallpsAMKY BUI01 OCBiTH B YKpalHi.

Ananiz ocTraHHIX JOCHiIZKeHB i MyOJiKamiii.
B cydacHil HaykoBiil siTepaTypi mpenctaBJ/ieHi
JeKiJibKa MigxXoiB [0 opradisalii iHTerpoBaHo-
ro HaBYAHHS 3a CXEMOMO «aKaJeMidyHa HaB4YaJlb-
Ha JAUCLUILJIIHA + aHIJIIMCbKa MOBa», cepef; IKUX,
3okpema, CLIL (Content and Language Integrated
Learning) Ta CBI (Content Based Instruction) [4;
5; 14; 15; 19]. llle oauH 3 HaWBigOMIIKUX MiAXO0-
nIiB - «AHIJiMicbKa MOBa K 3aci6 HaBYaHHSA» a60
EMI (English as a Medium of Instruction). IIpo
MONYJISAPHICTD Lii€l OCBITHBOI TEHAEHIIil CBIIYMTh
3Ha4yHa KiNbKicTh My6Jlikauii, NpUCBSIYeHUX TeMi
BUKJIQIAHHS aHIJIINCbKOI, 30KpEMa, Y BULIUX

HaBYaJIbHUX 3aKJajaX. ABTopy ny6Jikauii pos-
[JIA1al0Th, 1K TEOPETHUYHI aCIeKTH 3aCTOCYBaHHA
EMI (mpupoja axkajeMidyHOro Mi3HAHHS, TpPaHC-
MOBHIcTb (translanguaging) sik Teopis, Aedininii,
dopMU Ta KOHTEKCTH 3acTocyBaHHs EMI)[17; 18],
TakK | IpaKTUYHI MMTAaHHS, aHaJli3yl04H, 30KpeMa,
JocBif 3actocyBaHHsa EMI B pisHUX KpalHax, cepef,
saxkux Higepnauau [7; 8], Kurtaii [7; 8; 9], Icnanis
Ta I3painb [8; 20], Anonia [3], Mekcuka Ta Edio-
nis [8]. [leBHa KisbKicTb My6JiKal[iii NpUCBsYeHa
TaK0X BUKOpUcTaHHI0 EMI y BUBYeHHI iHO3eMHHUX
MOB Ta B MYJIbTIJIIHIBaJIbLHOMY KJIAaCHOMY cepej-
oBuili [11; 12; 13] Ta nepcneKTUBaM MOEAHAHHS
EMI 3 iHmIMMH MeToJaMM HaBYaHHSI iHO3eMHUX
MOB [2; 16].

YacTtuHa ny6utikaliil po3risiiae oCHOBHI npu-
yuHU nonyaspHocti EMI-nmigxony, cepen skux:
1) 3anikaBJIeHICTh YpAAIB y BIOPOBAa/KEHHI aHT-
JIICbKOI MOBHU B OCBITHIiH IpolLiec 3 MeTO peaJi-
3auii nosiTHKU 6iNiHrBi3MYy, siKa cnpusie iHTerpa-
Uil 70 MIXKHApOAHOI'0 OCBITHHOIO, KYyJbTYPHOTIO,
€KOHOMIYHOTr0 IPOCTOPY, € OJIHIEI0 3 YMOB YCHill-
HOI acuMiJidLii eMirpaHTiB, MiABUILYE KOHKYPEH-
TOCIIPOMOKHICTb BITYM3HSHOI po604y0i CUJIM Ha
Mi>)KHAapOJJHOMY PUHKY Mpalli; 2) 3alikaBJIeHiCTb
OCBITHIX 3aKJ/1aZiB y BlipoBakxeHHI EMI-niporpam
3 METOI INOKpalleHHA NepCleKTHUB IpaleBJall-
TYBaHHA BUIYCKHUKIB, NiJBULIIEHHA AKOCTI OCBi-
THA Ta, BIAINOBIZHO, NOMIMUTY Ha OCBITHI NOCJAYTrU
TOr0 YW IHIIOTO 3aKJazy, 3a/lydeHHd iHO3eMHHUX
CTYZIEHTIB /10 y4acTi B 0CBiTHbOMY mpolieci; 3) 3a-
L[iKaBJIEHICTb CTYAEHTIB B HABYaHHI aHIVIIHCbKOIO
MOBOIO 4Yepe3 MOXKJIMBICTb NOKpPALIUTU BJIACHI
NepCcrneKTUBH IMpaleBJalliTyBaHHS abo 6y/ayBaTH
B T10/]a/IbLIIOMY HAaYKOBY Kap'epy sIK y BJIACHIH Kpa-
iHi, Tak i 3a ii Mmexxamu [10; 19, c.117-118].

HesBaxkatouu Ha cTiliKy nonysspHicts EMI sik
niJIXoy, eHTy3ia3M Horo NpubiYHUKIB He 3aBX/AU
po3aiysioTh npodecifiHi negaroru ¥ MOBO3HAaB-
ni-Hocii aHryificbkoi. CaMe TOMY BIPOBa/PKEH-
HA EMI KypciB B NpaKTHUKy OCBITHIX 3aKJajiB €
npeAMeTOM MOHITOPUHTY 3 60Ky ¢daxiBI[iB TaKUX
aBTOPUTETHUX opraxisaiiu, sk British Counsil Ta
Okcdopacbkuit yHiBepcuteT [6; 10]. Cepen npo-
6J1eM Ha LISXy po3noBclokeHHs EMI sk migxo-
Ay ¢daxiBlli BUOKPEMJIIOIOTh: 1) BIPOBaKEHHS
HaBYaHHS aHMVIINCbKOIO 4Yepe3 MOJITUKY «THUCKY
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3Bepxy» 3 GOKY JepkaBHW Ta afMiHicTpaniil Ha-
BYaJIbHUX 3akJyafiB [6; 10]; 2) HegocTaTHIN pi-
BeHb MOBHOI Ta cIleljiaJbHOI MiZArOTOBKU BUKJIA-
nadiB [9; 10; 20]; 3) HeBiAMOBiAHICTH pe3ysabTa-
TiB HaBYaHH4A 3a nporpamaMu EMI o4ikyBaHHAM
CTyJleHTiB (Yepe3 HEBUCOKUU piBeHb Mporpecy
B OBOJIOZIiHHI aHI/iMCcbKOIO abo BiJACYyTHICTb
CyNpOBOXKYBaJIbHUX MpOrpaM 3 aHIIiNCbKOI
MOBHU 3a NpodecCiiHUM CIPSAMYBaHHSM), a B OK-
peMux BUIaJiKax i po6oToaaBuiB [10].

Cnix mojaTy TakoX, WO NpejMeTOM JHC-
Kyciil B 6araTb0X BU/IJaHHSX € Mpo6JieMa MiAro-
TOBKHM BHUKJIQJlauiB, 3JaTHUX eEKTHUBHO Ipa-
noBaTu 3a EMI-nporpamMmamu (AuB., HAIPUKJIaJ,
[9] a6o [20]). [luTaHHA noOJSATAE B TOMY, YU MaE€
OyTH BUKJagad EMI-gucnumnuiiH BukJagayem
MOBHU 3 J0JATKOBOI MiZIFOTOBKOK 3a ¢axoM,
44 TO BHKJIaJAa4eM aKaJeMidHOl AWCLUHUIJIIHUA 3
Jl0IaTKOBOIO MOBHOIO MiAITOTOBKOO, YU TO da-
XiBIlEM 3 OCBITOIO 3a ABOMa HampsAMKamu? Yu
MO>KJIMBO JOCATTH KpallUX pe3yJbTaTiB, AKILO0 B
EMI-nporpami ogHo4YacHO 3a/isiHi ABa BUKJIaja-
4i: ¢paxiBelb 3 MoBH, i paxiBelnb 3 akageMidHOl
aucuumainy? Adkol came nonepegHbOI MirOTOB-
KU BUuMarawTb EMI-Bukiagayi?

[opsy i3 yuM, 6araTo AUCKYCid BUKJIMKAE
TaKO0X MUTAHHS MOXJHUBOCTI a60 HEMOXJIHUBO-
CTi BUKOPUCTAHHS BUKJIaJladaMHU Ta CTyLeHTa-
MM pifiHOI MOBHU mij yac 3aHATH [9; 10].

MeToO10 J0C/TiAXKEHHS € OLjiHKa IepCeKTUB
BIpoBaxeHHd EMI y BITYN3HAHY NPAaKTUKY BU-
KJaJJaHHS €KOHOMIYHUX JUCLUIUIIH Ta PO3po-
OUKa MPOMO3UILIH 00 MiIBUILeHHS ePEeKTUB-
HocTi 3acTocyBaHHsa EMI-nporpam ekoHOMi4HO-
ro HampsIMKy y BULIiM ocBiTi B YkpaiHi. 3aja/sa
JOCATHEHHSI BKa3aHOI METU B CTATTI BUPILIEHO
HACTyINHI 3aBAaHHSA: 1) HIIAXOM NTpOBeJEeHHs
€KCIIEPTHOTO ONUTYBAaHHS OLiHEHO CTaBJIEHHS
daxiBuiB go BnpoBagkeHHss EMI B ekoHOMiuHY
OCBiTY B YKpaiHi; 2) BUsIBJIEHO Ta ONMCAHO Ha-
BYaJIbHI TexHOJIOrii, 9Ki MOTeHLiHHO MOXYTb
6yTH BUKOPHUCTAHI B iIHTerpoBaHOMY HaBYaHHi;
3) po3pobJsieHO MpoMo3ulii 11040 MiBULIEHHS
ebeKTHUBHOCTI 3acTocyBaHHsA EMI-niporpawm.

MeToam aocaigxeHHA. B xoni nocaigpkeHHs
6yJ/10 3aCTOCOBAHO 3araJibHOHAYKOBI MeTO/IM aHa-
JIi3y 1 CMHTe3y, a TAKOX MeTOoJ, eKCIIEPTHOTO OIHU-
TyBaHHS. EKCiepTHe OMUTYBaHHS METOA0M QOKY-
COBaHOI0 iHTEepPB’I0 TA aHKEeTyBaHHs OYJIO POBe-
JleHe aBTOpaMHU LbOT0 JOC/i[KeHHS B Ci4Hi-JIto-
ToMy 2024 poky. B onuTyBaHHI B3s1J10 y4acTb 32
BUKJIaZa4i aHIVIIMCbKOI MOBU Ta €KOHOMIYHMX
JYCLUILIIH B 3aKJaZax BULIOL OCBITU M. XapKOBa.
94% pecnoHzeHTIB € )kiHkaMu, 6% (2 ocobu) - 4o-
JoBikaMu. CepeJiHil BiK pecrioH/eHTIB 48 poOKiB.

CepepHili cTaxk po6oTu 3a paxoM 22 pokH. 3a3Ha-
4YUMO, L0 I[OJIOBUHA PECNOHJAEHTIB Ma€ [AOCBiJ
po60THU 3a iIHTErpOBAaHUMHU MpOrpamMaMu B Til 4u
inmi# ¢opwmi. JlocBig BUKJIaJaHHS 3a MporpaMa-
mu EMI (English as a Medium of Instruction) ma-
10Tb 37,5% ekcrepTiB, NOCTiiHO BUK/IaJal0Th 3a
UMMy nporpamaMu 6%. JlocBif BHK/IaJaHHA 3a
nporpamamu CBI (Content Based Instruction) mMae
31% exkcnepTiB, MOCTIKHO BUKJIAJAOTh 3a IUMU
nporpamamMu 6%. /locBii BHUK/JIaJaHHA 3a MNpO-
rpamamu CLIL (Content and Language Integrated
Learning) mae 47% excnepTiB, IOCTiHO BUKJIa/a-
I0Th 32 IMMU nporpamMamu 3%.

OnuTyBaHHSA MaJio HA MeTi OL[IHUTHU 3arasb-
He CTaBJIEHHA BUKJIaJayiB [0 IHTerpoBaHOro
HaBYaHHS, CTyNiHb IXHbOI TOTOBHOCTI 10 y4acTi
B IHTErpoBaHUX OCBITHIX IporpaMax, BUABUTHU
MOTEeHIiMHI MO3UTHBHI Ta HEraTHUBHI HacCJaigKH
BIIPOBA/[P)KEHHSI TAKUX NPOrpaM Ta OKPECJIUTHU
KOJIO HaBYaJIbHUX TEXHOJIOTIN, fKi, Ha AYMKY
¢daxiB1iB, MarOTh BUKOPHUCTOBYBATHCS B MpoIeci
peaJiizanil iHTerpoBaHUX NPOrpaM.

BukJiag martepiasy AOC/aiJKeHHS Ta OC-
HOBHIi pe3yabTaTH. B NOpiBHAHHI i3 iHIIUMU
KpalHaMU4 YKpaiHa BiZJHOCHO HeJaBHO pPO3I0-
yajla BIPOB3/JKE€HHS IHTErpoBaHUX Mporpam
Ha piBHI BUIOI OCBiTH. BnpomoBK ocTaHHIiX
JecATH POKIB 3aKJaJUd BUILOI OCBITU €KOHO-
MIi4YHOTO HamnpsMKYy NOJeKyAu BIPOBaKYIOTb
OKpeMi eKCllepUMeHTaJIbHI iHTerpoBaHi Kypcu
Ta OCBiTHI mporpaMu (OCTaHHiI po3paxoBaHi, B
nepily 4epry, Ha iHo3eMHUX 34,00yBayviB). [IpoTe
HaJlaJi nepCneKTUBU PO3BUTKY IHTErpOBaHOIO
HaBYaHHS B 3aKJaJax BUIOI OCBITU UMOBIpHO
CTaBaTUMYThb LWUPIIUMU BHACAILOK IHTerpauii
no Esponelicbkoro Cor3y i eBponelcbKkoi cuc-
TeMU OCBiTH. B yepBHi 2023 poky Ilpe3useHT
Bosiogumup 3esneHchbKUM NoaaB o BepxoBHOI
Pagu po3poGyieHUN  ypsioM 3aKOHONPOEKT
N29432 «Ilpo 3acTocyBaHHSI aHIVIIMCbKOI MOBU
B YkpaiHi» 3 MeTolo odiniiiHo 3akpinuTu cra-
TyC aHIVIIMCBKOI SIK OJHI€l 3 MOB MiXKHapoOJHO-
ro CHiJIKyBaHHA B YKpaiHi. B yepBHi 2024 poky
3aKOH Oy/JI0 MPUUHATO i OCTATOYHO MiAMHCAHO
[IpesusieHnToM YKpainu [1]. B npoBamxeHHs LbO-
0 3aKOHO/IaBYOT0 aKTa, 6€3yMOBHO, Ma€ MiJiBU-
IIMTU iHTEpeC /10 HaBYaHHS aHIJIiHCbKOIO B yCix
aKTOpPiB OCBITHBOT'O MpOIleCy: abiTypiEHTIB, Ke-
piBHULITBA Ta BUKJazAadiB 3BO, cTelikxosiaepis.

Ha MoMeHT npoBeJeHHSl eKCIIEPTHOTO ONHU-
TYyBaHHSl CTaBJIEHHd /0 BIPOBAa/XeHHH IHTe-
rPOBAaHUX MpPOrpaM HaBYaHHA EKOHOMIYHUX
JUCIIMILIIH aHTJIiHCbKOI MOBOIO 3 OOKY eKcIep-
TiB-BUKJIaJauiB aHIJIiHChKOI MOBH Ta EKOHOMIiY-
HUX JUCHUIJIIH 6y/n0 3/7€e6i/JblIoro MO3UTHUB-
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HUM. [Ipo mosuTHBHe abo cKopille MO3UTUBHE
CTaBJIEHHSI [0 BIPOBAJ»KEHHSl IHTErpoBaHOIO
HaBYaHHA B 3aKJjaJax BUILOI OCBITH YKpaiHU
noBigoMuau 74% pecnoHAEHTIiB-BUKJaJadiB
€KOHOMIYHMX JaucuuiaiH i 76% BuUKIagadiB
aHIIinucbKol. 23% ycix ONMUTAaHUX BUKJIAAayiB
MOBiZJOMUJIY NIPO HeHUTpaibHe a60 YAaCTKOBO MO-
3UTUBHE | YaCTKOBO HeraTHBHE CTaBJIEHHS [0
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IHTEerpoBaHOro HaBYaHH4A. HeraTuBHe cTaBJieH-
HSI BUCJIOBUB 1 pECIIOH/IEHT.

Y Tabsuni 1 ysaraibHeHO JAaHi U040 OC-
HOBHMX IO3UTUBHHUX CIIOJiBaHb BiJi BIpOBa-
JUKeHHsI iHTerpoBaHUX KypciB (i3 3a3HaYeHHAM
Bi/ICOTKY peCIOH/IEHTIB, 1[0 BBa:KalOTb MMOBIp-
HUM HacCTaHHS TOTO YU iHIIOTO MO3UTHBHOTIO
HaCJIigKy).

Tabauysa 1
[ToTeHUiliHi NO3UTUBHI aCeKTH BIPOBa/XKEHHS iIHTErPOBAaHOr0 HABYAHHS
€KOHOMIYHMX AUCLHMILIIH aHIJIIHCbKOI0 MOBOIO
Table 1
Potential positive aspects of implementing integrated teaching of economic disciplines in English
5 BizicoTox pecron- BizgcoTtok pecnion- | BigcoTok Bif,
MMOBIipHI NO3WTUBHI HACTIIKK BOPOBAa/PKEHHH OHTIB — BUKIA JIEHTIB — BUKJIa- 3arajibHol
IHTErpOBaHOI'0 HaBYaHHA A . o . | JAadiB eKOHOMIu- KIJIbKOCTI
JlaviB aHIVIiHChKOT . .
HUX JUCIHUTLIIH pECIIOH/IEHTIB

BUNYCKHUKY MaTUMYTh GiJibllle MOXKJIMBOCTEHN

y y 85,5% 73% 81%
NPOJIOBKUTHU HaBYaHHS 3a KOPIOHOM
[lifBUIIUTHCA piBeHb MOBHOI Mi/ITOTOBKHU CTY-

ABHIL PIBEHD A y 81% 82% 81%
JIeHTiB Ta BUITYyCKHUKIB
[lifBUIIUTHCA piBeHb MpeAMETHOI NiArOTOBKHU
ABHIMTECA P PeA A 52% 36,5% 47%

CTY/IEHTIB Ta BUITyCKHUKIB
BUNYCKHUKYU MaTUMYTh KOHKYPEHTHI IlepeBa-

yex y ypet P 76% 64% 72%
I'Y Ha BITYM3HSAHOMY PUHKY Npani
BUNYyCKHUKHK MaTUMYTh KOHKYPEHTHI IlepeBa-

YCKHME y ybe P 71,5% 64% 69%
I'M Ha 30BHILIHbOMY PUHKY IpaLi
3akJs1aZi4 BUILOI OCBITH, 1110 BIPOBAKYIOTh iH-
TerpoBaHi NporpaMu, OTPUMaITh A0JaTKOBUHI 57% 45,5% 53%
JOXiJ| BiJi 3a/1y4eHHS BITYM3HAHUX CTYJEeHTIB
3akJs1aZi4 BUILOI OCBITH, 1110 BIPOBAKYIOTh iH-
TerpoBaHi IporpaMu, OTPUMaIOThb JJOAATKOBUU 66,5% 72% 69%
JOXiJ| BiJi 3a/1y4eHHS CTY[EeHTiB-iHO3eMI|iB
O4UiKy€eTbCs MOKpaleHHS EBPOiHTerpaiiiHux

Y pailera esp pat 76% 72% 75%
nepcrneKTUB YKpaiHU B I[iIOMYy

HaliiMOBipHIIINM NO3UTUBHUM pe3yJbTaTOM
BnpoBagxeHHsa EMI-nigxony B eKOHOMIUHY BUILY
OCBITY, Ha YMKY PeCIIOHJEHTIB, € HACTyIIHE: 3aB-
JSIKU IHTerpoBaHOMY HaBYaHHIO CTYJeHTH, UMoO-
BipHO, MAaTUMYTh GiJibllle MOXKJIUBOCTEN MPOJOB-
>)KUTU HaBYaHHS 3a KOPJOHOM, a TAKOX 3MOXYThb
CYTTEBO MiABUIIATH piBeHb MOBHOI MiArOTOBKU
(Tak BBaxkae 81% ycix pecnonzieHTiB). Takox pec-
MOHJEHTH BUCOKO OLIIHIOITh MOXKJIMBICTb NOJIIN-
IIeHHS €BPOIHTErpaliiHuX MepcrneKTUB YKpaiHU
3aB/sIK{ BIIPOBA/)KEHHIO IHTErPOBAHOI'0 HaB4YaH-
He (Tak BBaxkae 75% pecnoH/ieHTiB). 3Ha4Ha KiJib-
KiCTb pecloH/IeHTIiB 3a3HA4YaloTh, 1110 HA iX AYMKY,
BUIYCKHUKU MaTHUMYyTbhb KOHKYPEHTHI IepeBaru
Ha BITYM3HAHOMY (72% pecrnoHzeHTiB) abo 30B-
HilIHbOMY (69% pecnoHAeHTIB) PUHKY mpari.
[Ipu upomy juine 47% pecnoHAEHTIB BBaXKae,
l0 iHTerpoBaHe HaB4YaHHSA 3/aTHe 3abe3mnevyu-
THU NiABUILEHHA AKOCTI nmpeLMeTHOI MiArOTOBKU

BUIIYCKHUKIB — caMe 3a LIMM [IapaMeTpPOM OLIiHKU
eKCIepTiB Halb6i/IbIl CKENTHUYHI.

B Tab6snni 2 HaBeJeHO BUSABJIEHI B XOAi eKC-
IIepTHOI0 ONWTYBaHHS MOXJIMBI HeraTUBHI Ha-
CJIIIKM BIIPOBA/KEHHA IHTEeIrpOBaHOI'0 HaBYaHHS
€KOHOMIYHMX JIMCLIMIJIIH aHTJIiiCbKOK MOBOIO.

HaiiBaroMimmmM mnOTEHIIHHUM HeAOJiKOM
BnpoBaxkeHHsA EMI-nporpamMm Ha piBHI BuULIO]
€KOHOMIYHOI OCBITU B YKpaiHi eKCIepTH BBa)ka-
I0Tb PU3UK HEOCTaTHbOI MOBHOI NiATOTOBKH BU-
KJIaZa4diB. HadBHICTb LbOr0 PU3UKY 3aCBiAYUIU
53% pecnonzeHTiB. 25% peclnoHZeHTIB BBaxa-
I0Th, 1110 iCHy€e MMOBIpHICTb TOrO, 1110 MOBHA ab0
npeAMeTHa MiArOTOBKAa BUIYCKHUKIB 3a IiHTe-
FPOBAHUMHU NPOTpaMaMy BUSABUTBLCS HESKICHOO.
22% pecnoHAeHTIB BKa3a/JMd Ha iCHYBaHHS 30B-
HIIIHBOMOJITUYHUX PU3UKIB Ta UMOBIpHY BiJICyT-
HICTh MOMUTY Ha iHTerpoBaHe HAaBYaHHSA 3 GOKY
BITUYM3HSHUX abiTypi€eHTIB.
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Tabauys 2

[loTeHLi1HI HEraTUBHI aCeKTU BIPOBA/I>KEHHS IHTETPOBAHOT'0 HABYAHHS
€KOHOMIYHHX JUCLUILJIIH aHTJIiHCbKOK MOBOIO

Table 2

Potential negative aspects of implementing integrated teaching of economic disciplines in English

BincoTok pecrnioH BiacoTok pecrion- BigcoToxk Big 3a
MMOBipHI HeraTUBHI aCIEKTH BIIPOBAXKEHHS gHTiB I;HKna JIeHTIB — BUKJIa- raﬂiﬂoi KiJ‘IIf}l(OCTi
IHTerpoBaHOTO HaBYaHHS A . . . Jla4iB €eKOHOMIY- .
JlayiB aHIiMCbKOI . pecrnoH/leHTiB
HUX JUCLUILIIH

Pu3uk HejoCcTaTHBOI MOBHOI MiATOTOBKHU
BI/IKnaaa‘filB A 43% 72,5% 53%
[ToTeHLiliHO HU3bKUI piBEHDb IpeJMeTHOI 260

o P bea 19% 36,5% 25%
MOBHOI iAITOTOBKX BUNYCKHUKIB
30BHIIIHBONOJITUYHI PUSUKHU 24% 18% 22%
MMoBipHa BiJiCyTHICTb MONUTY Ha
iHTerpoBaHe HaBYaHHS 3 60Ky BiTYU3HSAHUX 24% 18% 22%
abiTypieHTIB
Pusuk HegocTaTHBLOI IpeAMEeTHOI MiATOTOBKHU
annaaa‘fi‘B P g 19% 1% 15,5%
MiMoBipHa He3a/[0BOJIeHiCTh BUMYCKHUKIB piB-

pra Hesai Brny P 14% 18% 15,5%
HeM MOBHOI a60 NpeIMeTHOI iIrOTOBKHU

Ax Bxke 3a3Hayasiocd, IMOJIOBUHA OIUTY- cepeJHill piBeHb HaB4yaJibHOI epeKTHUBHOCTI

BaHUX Mae€ JI0CBiJ po6OTU 3a iHTErpOBaHUMU
nporpamMaMy B Ti¥d yu iHmi# ¢opmi. OaHak,
ebEeKTUBHICTb CBOEI pOoOOTH 3a IIMMHU Nporpa-
MaMU EKCIlepTH OLIHIKTb Ha HEBUCOKOMY
piBHi. B Tabsiuni 3 HaBeAeHi laHi 111010 3araJjib-
HOI caMOOIiHKY epEeKTHUBHOCTI BUKJIalaHHA 32
iHTerpoBaHMMHU MNporpaMaMU HaB4YaHHS pec-
MOHAEHTIB-BUKJa[a4yiB aHIVIIKNCbKOI MOBH i BU-
KJiaJlayiB eKOHOMIYHUMX AMCIUIIJIIH, a TAKOX IX
CaMOOIiHKHM 32 MOBHOIO Ta NpeAMETHOIO CKJa-
JOBOI HaBYaHHA.

Jani Tabsuni 3 cBig4aTh Npo Te, 0 Cepei-
Hilil piBeHb HaBYaJbHOI ePEKTUBHOCTI MOBHOI
CKJIaIOBOI BUKJIQJlaHHA € Jello BUIIMM 3a

npeaMeTHOI CKJIaA0BOI BUKJIaAaHHsA. CepeiHiN
piBeHb 3arasibHOI ePeKTUBHOCTI BUKJIAJAAHHS
€ BUIIMUM 3a iHWI MmapaMeTpH, OCKIJIbKH IO-
HATTS 3arajbHol epeKTUBHOCTI € IIKMPUIUM 3a
MOHSATTS HaB4YaJbHOI ePEeKTUBHOCTI i BKJIIOYAE
TaKOX MeAaroriyHy epekKTUBHICTb (epeEKTUB-
HICTb MOTHUBALilHUX, BUXOBHUX, PO3BHUBaJIb-
HUX 3axo/iB Ta iH.). 3arajoM, piBeHb caMo0oO-
LiHKYU BUKJ3Ja4aMu ePeKTUBHOCTI iX po60oTU
3a HaBYaJIbHHUMU NpOrpaMaMy He € BUCOKHUM,
0 MOXeE CBIJYUTHU AK PO HEJOCKOHAJICThb
caMuX Iporpam, Tak i Npo HeJOCTaTHIO MiAro-
TOBJIEHICTh BHKJIaZadiB /10 37iACHEHHS iHTe-
rPOBAaHOI0 HABYaHHS.

Tabauys 3

CepenHs caMoolliHKa epeKTUBHOCTI po6OTH 3a iHTErpoOBaHUMH porpaMaMu™

Table 3

Average self-assessment of work efficiency under integrated programs*

CepenHs
CaMOOIliHKa
Kareropis pecnonzieHTiB
MOBHOI CKJIaJ0BOI1

HaBYa/bHOI epEKTUBHOCTI

CepenHs
CaMOOIliHKa
HaBYaJ/IbHOI epEeKTUBHOCTI
IpeAMeTHOI CKJIaL0BO1

3arasibHa
cepenHs
caMooIjiHKa epeKTUB-
HOCTI BUKJIaIaHHS

HUX JUCLUATIIIH

BUKJIaJJaHHS BUKJIaJlaHHS
Yci pecnoHAEHTY, Y T.4. 3,41 3,5 3,72
- BUKJIaJlavi aHTJIiHCbKO1 355 3,75 3,78
MOBH
- BUKJIa/ladyi EKOHOMIU-
" 2,75 2,5 35

*MaKCHMMaJIbHO MOXKJIMBA OIliHKa 5 6asiB
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B xozi excepTHOro onuTyBaHHs ¢axiBui Ta-
KO BHCJIOBWJIM CBOK [YMKY IOJO MOXJIMBOCTI
260 HEMOXXJIMBOCTi B)XKMBaHHS piJiHOI MOBHU BU-
KJIaZlayaMU Ta CTYJeHTaMU Ha 3aHATTAX 3a iHTe-
rpoBaHuMHU nporpamamu. 50% excnepTiB BUcJIO-
BUJIMCb HA KOPUCTb BXWUBaHHA PiJlHOI MOBU BU-
KJIaZlayaMHU MiJ 4ac 3aHATb. Takoi AYMKU LOTPU-
My10Tbhcs 43% ONUTaHUX BUKJIaZadiB aHTJiMCbKOI
MOBH i 63% onuTaHUX BUKJIaJ[a4iB eKOHOMIYHHUX
aucuumuid. e 31% ekcnepriB (28,5% ycix BU-
KJIaZauiB aHMIikcbkoi Ta 18% ycix BUKJ/azadiB
€KOHOMIYHHUX JWCLUILIIH) BBAXKAIOTh MOXJIWBUM
BHKOPUCTAHHSA PiJHOI MOBU BUKJIaZla4aMH ITij, yac
3aHATH JIUIIE B OKPEMUX, YITKO perJlaMeHTOBaHUX
BuIazkax. 15,5% ekcrnepTiB BBaXKalOTh BXKUBaHHS
piaHoi MOBHU cKopinle HebakaHUM. KaTeropuu-
HO HENPUNYCTHUMHUM BXKMBAHHS PiJHOI MOBH JJIA
BUKJIaZa4iB Mij 4ac 3aHATH 3a EMI-nporpamamu
BBaKa€ 1 peCiOH/EHT.

Maii>ke aHaJIOTIYHO PO3NOAIMUIUCA MO3U-
il ekcnepTiB 3 NMTAHHA BXXUBAaHHA CTyJeHTaMU
pizHOI MoBH mif yac 3aHATb. 50% ekcnepTiB BBa-
YKAIOTh 1le MOXKJIUBUM abo cKopille MOXKJIUBUM.
[lle 28% ekcnepTiB BBaXKawTb, L0 BXKHWBAaHHS
CTyJleHTaMHU PiHOI MOBM MiJi Yac 3aHATH 3a iHTe-
rPOBAHUMU MIPOTpaMaMH € MOKJIUBUM JIMIIIE B OK-

2025 Bunyck/ Issue 56

peMux, 4iTKO perjaMeHTOBaHUX BUMafkax. 19%
PeCoH/IeHTIB BUCTYNAIOTh CKOpillle NPOTHU BXHU-
BaHHA CTyJeHTaMW pifHOl MOBU. 1 pecrnoHAEeHT
BBa)Ka€ BXKMBAHHSA PiHOI MOBM [Ji BUKJIaZauiB
nif Jyac 3aHdTh 3a EMI-nporpamamMu kaTeropuyHo
HEIPUIYCTUMHUM.

EkcriepTHe ONUTYBaHHSA [03BOJIMJIO TAKOX
BHUAAIBUTHU KOJIO HaBYaJIbHUX TEXHOJIOTIH, IKi 0~
TEHL[IHHO MOXYTb BUKOPHUCTOBYBAaTHUCA B iHTe-
rPOBAaHOMY HaBYaHHI Ta OL[iHUTU CTYMiHb 06i-
3HAHOCTI BUKJ3JadiB i3 UMM TEXHOJIOTISIMHU.
HaliBuimuii piBeHb 00i3HAHOCTI pPeCHOHJEHTH
NpOJIEMOHCTPYBa/IH 11040 1) irpoBUX TEXHOJIO-
rii HaByaHHsA (100% pecnoHJeHTIiB 03HaHOM-
JieHi 3 HUMU i B’)Ke BUKOPUCTOBYIOTh); 2) rpy-
noBoro HaBuaHHsA (100% pecnoH/ieHTIB 03Ha-
MomJieHi i B)Ke BUKOPUCTOBYIOTh); 3) iHTepak-
TUBHUX TEXHOJIOTIN ayAUTOPHOTO Ta OH-JaWH
HaByaHHA (B cepefHboMYy 94% pecnoHAEeHTIiB
03HaMoOMJIEeHi i BJke BUKOPHUCTOBYIOTh); 4) MeTO-
AiB AMCKYyCii U aHaJiTUYHOI J0MOBiAi, Kekc-Me-
Tony (91% pecnoHzeHTiB 03HalOMJIeHi i Bxe
BHUKOPUCTOBYIOTh).

KpiM Toro, pecnoH/IeHTH OL[iHUJIU HABYaJIbHY
epeKTUBHICTh BUKOPHUCTAHHS OKPEMHUX TEXHOJIO-
riit HaBuaHH4 (Tabusuis 4).

Tabauus 4

CepenHs o1iHKa epEeKTUBHOCTI OKpEMHUX TEXHOJIOTiH HaBYaHHS BUKJA/[ad4aMU aHTJIIHChKOI MOBH Ta

€KOHOMIYHUX AUcHUILIiH*

Table 4

Average assessment of the effectiveness of individual teaching technologies by teachers of English and

economic disciplines*

TexHoJ10Til MOBHOTO Ouinka edpek- TexHoJ10TII IpeAMeTHOTO Ouinka edpek-
HaBYaHHS TUBHOCTI HaBYaHHS TUBHOCTI
1. 3MicTOBHO-OpiEHTOBAaHUU . .
L p 3,7 1. AHasiTHYHA JOMOBiAb 3,7
miaxiz
2. Irposi TexHoJioTii HaB-
p 3,67 2. Be6-kBecT 3
YaHHA
3. IHTepakTHUBHI TEXHOIOTII
P 3,85 3.'pynoBe HaBYaHHSA 3,82
aAyIUTOPHOr'0 HaBYaHHS
4. IlHTepaKTUBHI TexHOJIOTii .
-P 3,85 4. luckycist 4,1
OH-JIallH HaBYaHHSA
. 5. IHTepakTUBHI TeXHOJIOTII ayAUTOPHOTO
5. Keiic-meTop, 3,5 p YA p 4,1
HaBYaHHS
. o .. 6. I[HTepaKTHUBHI TEXHOJIOTiI OH-JIaliH HaB-
6. KoMneTeHTHiICHUY miaxif, 3,95 p 3,9
YaHHS
7. KoMyHiKaTMBHA TEXHOJIO- .
. y 4.3 7. Kelic-meTo[, 4,2
riss HaBYaHHS
8. KysnpTypo-opieHTOBaHe 367 8.1. MeTo/11 po3B’si3aHHS NPOOJIEMHUX CH- 37
HaB4YaHHA ! Tyalii: aHaJliTUYHI MeTOIU ’
8.2. MeTo 11 po3B’sI3aHHS MPOOJIEMHUX
9. JlekcMYHUH TiaXizg 3,55 cuTyanii: rpadiuHi MeToau («MeHTa/bHA 3,3
Mamna», «pim-60yH» i T.11.)
10. OcobucricHo-opieHTOBA- )
8.3. MeTo/ i1 pO3B’si3aHHS NPOGJIEMHHUX CH-
He HaBYaHHS Ta HaBYaHH4, 4,3 oo 4
Tyaniii: METOJ, «MO3KOBOT'O LITyPMY »
1110 PO3BUBAE
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[IpogoBxxeHHs TabJ1. 4

11.IlepeBepHyTe HAaBYaHHA 3,3 9. [lepeBepHyTe HaBYaHHA 3
12.IlepexknaHUi MeTOJ 31 10.IlpoekTHO-0piEHTOBaHEe HAaBYaHHSA (Me- 37
HaBYaHHS ’ TOJl IPOEKTIB) ’
13.lpo6.remno-opienTona- 4,1 11. IrpoBi MeToAH, Y T.4. poJibOBa Ipa 3,64
He HaBYaHHA

14.IlpoeKTHO OpieHTOBaHe 353

HaBYaHHA ’

1_5.T§KCTo-op1(—:HTOBaHm/1 318

niaxiz

* PecriOHIEHTH HaJlaBa/Id Bepbasti3oBaHi OLiHKH 3a 5-TH 6a/IbHOIO MIKAJI0I0
(1 - Hu3bKa; 2 - cKopillle HU3bKa; 3 - cepe/iHs; 4 — CKopillle BUCOKa; 5 - BUCOKa)

HaillepeKTUBHIIIMMHU TEXHOJIOTIIMU MOBHOTO
HaBYaHHS PECNOHJeHTU BU3Ha/IM: 1) KOMyHiKa-
TUBHUM migxia Ta ocobucTicHO opieHTOBaHe HaB-
yaHHs (cepe/iHs olliHKa edbeKTHUBHOCTI 4,3 6asa 3
5 6asiB MakcuMyM); 2) nmpo6JieMHO Opi€EHTOBaHe
HaB4YaHHs (cepeHsA ol[iHKa epeKTUBHOCTI 4,1 6as1a
3 5 fasiB MakCUMyM); 3) KOMIEeTeHTHICHUHN miaxif
(cepenns oninka edpekTuBHOCTi 3,95 6asa 3 5 6a-
JIiB MaKkCUMyM); 4) iHTepakTUBHI TexHoJoril ayau-
TOPHOTO Ta OH-JIallH HaBYaHHs (cepeaHs OIiHKA
edpexktuBHocTi 3,85 6asa 3 5 6asiB MaKCUMyM).
HallepeKTUBHIIIMMU TEXHOJIOTIIMU NpPEIMETHO-
ro HaBYaHHSA B XOJi ONUTYBaHHS OYy/J0 BU3HAHO:
1) keiic-mMeTop, (cepefHsi oliHka edeKTUBHOCTI
4,2 6ana 3 5 6a/1iB MakcCUMyM); 2) MeTOJ, JUCKYCii
(cepenns o1iHKa epeKTUBHOCTI 4,1 6as1a 3 5 6aJiB
MakKCcuMyM); 3) iHTepaKTUBHI TexHoJIOril ayguTop-
HOT0 Ta OH-JIAWH HaBYaHHS, METO/M PO3B’siI3aHHS
Npo6JIeMHHUX CUTYallil (cepeiHs olliHKa epeKTUB-
HOCTi 4 6a/1u 3 5 6a/TiB MAaKCUMYM).

BuCHOBKHU.

PesysbTaTu  AOCHAIIKEHHS  J03BOJISIIOTH
cTBep/kyBaTty, wo EMI-nmiaxig mno BuKIaJaHHSA
€KOHOMIYHHUX JAHUCLUMIIIIH B 3aKJaaJaxX BUILOI OCBi-
TH YKpaiHU € MepCHneKTUBHUM i, KUMOBIpHO, 3 4a-
CoM Jidllle HabyBaTUMe nony/sipHocTi. Bukiazgaui
BITYM3HSAHMX 3aKJIaJiB BUIOI OCBITH, L0 B3SJIHU
y4acTb B €KCIIEPTHOMY ONMUTYBaHHI, CHPUHMAIOTh
1lell MeTo/i HaBYaHHA MO3UTUBHO i 3 eHTy3ia3MOM.
[Ipo mo3uTuBHe cTaBjeHHA A0 EMI nmoBigomuau
npu6au3Ho 75% pecnoH/eHTiB. 3HauHA Kijb-
KiCTb ONUTYBaHUX (Mpu6sa1M3HO 68%) BBaXkKae, 1110
3actocyBaHHs EMI 3a6e3neuye meBHI mnepeBary,
B Iepuly yepry, AJs 300yBauiB ocBiTH, fKi mic-
Jisl HaBYaHH{ 3a iHTerpoBaHHMH MporpamMamy,
WMOBIpHO, MAaTUMYTh Oi/iblile MOXKJIUBOCTEHN NMPO-
JIOBXKMTH HaBYaHHA 3a KOPJOHOM, NMOKpaUlaTh
BJIACHI KOHKYPEHTHI N03ULii Ha BITYN3HAHOMY Ta
3aKOPJIOHHOMY PUHKaX Mpalji, a TAaKOX 3MOXYyTh
CYTTEBO MNiJABUILUTU piBeHb MOBHOI NiATOTOBKHU.
Jo #moBipHux mnepeBar EMI-nigxony pecnoH-
JIEHTU BiJiHEC/IM TAKOX MOJIIMIIEeHHS iHTerpanin-

HUX IepcneKTUuB YKpainu. [lopyd i3 nmepeBaramuy,
PECNIOHEHTH BiI3HAYWJIM TAKOX PU3UKH, CEPE],
SIKMX HEJIOCTaTHIN piBeHb MOBHOI MiATOTOBKU BU-
KJIa/lauiB, 1110 NPaL00Th 38 IpOrpaMaMHu iHTerpo-
BaHOrO0 HaBYaHHS, HasgBHICTb 30BHIIIHbOEKOHO-
MIYHUX PU3HUKIB BIpoBamxeHHd EMI-nporpam Ta
PU3HUK BiJICYTHOCTI IONIUTY HA iHTerpoBaHi OCBIT-
Hi mporpamu 3 60Ky BiTUM3HSIHUX abiTypieHTIB.

HaliBaroMimMM nNOTEeHLiHHUM HEA0JIiIKOM
BrpoBa/pkeHHA EMI-nporpaMm Ha piBHI BUIO0]
€KOHOMIYHOI OCBITU B YKpalHi eKcliepTu BBaXa-
I0Tb PU3UK HENOCTAaTHbOI MOBHOI MiArOTOBKU
BUKJaAaviB. Ha npoMy Tii 1jikaBO 3a3HA4yuTH,
10 B X0/ ONMMTYyBaHHSA PeCHOHJEeHTHU-BUKJIaAadi
aHIJIIACbKOI MOBM OLHUJINA epeKTUBHICTb CBOEI
po6oTu 3a EMI-nnporpamamu jfielo BUllle, HiX pec-
MOHJEHTU-BUKJIa[a4yli €KOHOMIYHUX JUCIMILIIH,
MpU YOMY, BULIIUMHU BUSIBUJIUCS X OI[IHKU epeK-
THUBHOCTI BJIACHOI pOGOTHU He JiMile 3a MOBHOI,
asie ¥ 3a NpeAMEeTHOI CKJIaJl0BOK HaBYaHHA. Ha
JIyMKY aBTODiB AocaipkeHHs, 1lel GaKT BKa3ye Ha
HeOOXi/HICTb 3a/lydyaTH Z0 BHUKJIAJ@aHHS 3a MPO-
rpamamu EMI a6o BuKJIaZa4yiB iHO3eMHOI, 1[0 OT-
pUMaJIu [10/JaTKOBO MpeAMEeTHY MiZroTOBKY, abo
«TaHJeM» BUKJIaZlauiB, B CKJaZi IKOro Ma€ 6yTH
BUKJaJa4 aHIJiMcbKol MOBH i daxiBelb 3 Ti€l uu
IHIIOI eKOHOMIiYHOI AuCHUIIIHU. Lle J03BOJIUTH
HiBeJIIDBAaTH 3a3HAaYeHUU PECNOHJEeHTaMH PU3UK
HeA0CTaTHbOI MOBHOI NiZITOTOBKU BUKJIa4a4diB iH-
TerpoBaHUX MpoOrpaMm.

llle ogHUM HanmpsSMKOM IMiABUINEHHS edek-
THUBHOCTI IHTErpOBAaHOI0 HABYaHHA €KOHOMIYHUX
JUCLMILIIH aHIVIINCbKOIO MOBOK Ha piBHI BUILOI
OCBIiTH, Ha [yMKY aBTOPiB A0CTi/>KeHHS, Ma€ Oy TH
BUKOPHCTAHHS B MPoIieci HABYaHHS HallepeKTUB-
HIilIMX MeTO/iB i NIPUIOMIB BUKJIaJ@HHS iHO3EeM-
HUX MOB | eKOHOMIYHUX AucUUILIIiH. Jlo ckaany
HaiepeKTUBHIIIMX METOZiB MOBHOTO HaBYaHHS,
BiINOBIZHO 10 OL|IHOK €KCHePTiB, BiJHECEHO Ha-
CTYIHI NiAX0AU 1| METOAU.

1. KomyHikamueHull nidxid - cupsiIMOBaHUU
Ha HaJaHHA CTyJeHTaM MOBJIEHHEBUX HAaBUYOK
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i BMiHb /1JI1 IPAaKTUYHOI'O BUKOPUCTAHHA B KOH-
KpeTHUX MOBJIEHHEBUX cUTYyalisx. OCHOBHORO
MeTOI KOMYHIKaTUBHOI'O MiZAXO4Y € OBOJIOJLIHHA
IHO3eMHOI MOBOI0 Ha piBHI, JOCTaTHbOMY [JIf
ajanTauii B iHIIOMOBHOMY cepefoBUILi. OCHOBHI
NPUHUUINA OpraHisanil KOMyHIKaTUBHO-OPiEHTO-
BAaHOTO HaBYaHHS BKJIIOYAIOTh: 1) MOBJIEHHEBY
CIpPSIMOBAHICTh HaB4YaHHSA (MOBJIEHHEBA [ifi/ib-
HICTb € IK 32C060M HaBYaHHS, TaK i HOTO METOI0);
2) BpaxyBaHHSl iHAUMBiAYyaJbHO-NCUXOJOTIYHUX
0COBJIMBOCTEM CTyAeHTIB; 3) MoCTiliHY 3anyye-
HICTb CTY/JIEHTIB y npoliec CiiJiKyBaHHS; 4) QyHK-
[[ioHaJIbHUH Bii6ip HaBYaJIbHOT'O MaTepiasy — mo-
JAaHHA MOBHOTO Marepiajsly BiANOBIiZHO 4O MOB-
JIeHHEBUX OQYHKIIN; 5) cUTyaTHUBHICTB mpolecy
HaBYaHHS {K CHOCI0 MiJBUIIEHHS MOBJIEHHEBOI
AKTUBHOCTI Ta yMOBa PO3BUTKY MOBJIEHHEBHX
BMiHb; 6) Tp06JIEMHICTB 51K crocib opraHisauii Ha-
BYaJ/IbHOT'0 MaTepiasuy.

2. OcobucmicHo opieHmosaHe Hag4aHHs — ba-
3y€ETbCA HA BpaxyBaHHI iHAWUBIilyaJlbHUX PUC OCO-
GUCTOCTI B Ipolleci HaBYaHHSA, HaJlJaHHI iHiiaTH-
BU CTYAEHTY B OpraHisaliil HaBYaJIbHOI'0 IIPOLecy,
CTBOPEHHI YMOB [JIJIf1 MaKCUMaJIbHOTO PO3KPUTTS
0COOHCTICHOTO MOTEHIliasy, BCTAHOBJIEHHI MapT-
HEPCbKUX B3AaEMUH MiXK BUKJIaJlaueM Ta CTYAEeHTa-
MY, 10 6a3yI0ThCs Ha AoBipi. lleHTpanbHOIO ife-
€10 NiAX0Ay € aBTOHOMHICTb 1| MaKCMMaJlbHa CaMO-
CTiHHICTB CTyJleHTa B Mpolleci HaBYaHHS, a TAK0XK
y4acThb Iejiarora sik Mmozeparopa i pacusitaropa.

3. IlpobaemHo opieHMOBAHE HABYAHHS — Tie-
penbavae aHasi3 MijJ KepiBHUITBOM BHUKJIaJaya
Npo6JIeMHUX TEOPETUYHUX IMOJIOKEeHb Ta MpakK-
TUYHUX CUTYaAlil i aKTUBHY CaMOCTIMHY [isi/ib-
HICTb CTYJEHTIB 3 IX pO3B’I3aHHS, L0 CIPHUSIE
TBOPYOMY IMOWIYKYy Ta 3HAYHOMY HiJBULIEHHIO
AKTHBHOCTI B OBOJIOZiHHI 3HaHHAMU. [y mpo-
6JIEMHOTO METO/ly XapaKTepHO Te, 1[0 BUKJIAJA4
He I10/1a€ 3HaHH4 i cnoco6u BUpillleHHS 3aBAAaHb Y
rOTOBOMY BMIVIAJZ], a JIMLLIE OPIEHTYE i CIPpAMOBYE
nporuec noiyky. BiH He fek/apye, 1o € BipHUM, a
110 Hi, a NOCTIHHO pO3AYMYE, MOJIEMI3YE, JUCKY-
TYE€, 3aJIy4al0uu CTY[EeHTIB /0 akTUBHOTO NpolLie-
Cy OOIPYHTYBaHHS [eBHOI TOYKHU 30PY Ta MOLIYKY
apryMeHTiB.

4. KomnemenmHicHull nioxio - 1ie npiopuTeT-
Ha Opi€HTALifA HABYaHHA Ha OYiKyBaHi pe3yJibTa-
TH Y BUIJIsLAI GOPMYBaHHS KUTTEBO HEOOXiJHUX
3araJibHOKYJIbTYPHUX i mpodeciiHUX KOMITETEHT-
HocTed. Take HaBUYaHHSI COPHUS€E CaMOBU3HAYEH-
HIO, coliasi3alil, pO3BUTKY IHAWBIAyaJbHOCTI Ta
caMoakTyaJiizallii 3106yBaviB 0CBiTH.

Jo cknany HaliepeKTUBHILINX METO/AIB Npe-
MEeTHOr'0 HaBYaHHA 3a pe3yJbTaTaMU JOC/IKeH-
HA BiZJHECEHO HACTYIMHI HaBYaJIbHI TEXHOJIOTII.
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1. Kelic-memo0 € HaWb6ijibll MOLIMPEHUM iH-
HOBallilHUM METO/IOM HaBYaHHS NPUBUKJIAAAHHI
€KOHOMIYHHX HaBYaJbHUX JAMCLUIIIH; BiH J,03BO-
JISIE PO3IJISTHYTHU peajibHy CUTYyalilo abo BUIaA0K
Ta BUPIIIMTU KOHKPETHI JOCAIJHULIbKI 3aBAaHHA.
B nmpoueci po60Tu Haj KeliCOBUM 3aBJJaHHSM CTY-
JEeHTHU pO3BUBAKOTh JOCHAIAHULbKI, KOMYHIKATHUB-
Hi Ta $axoBi HABUUKH.

2. [luckycisi — KOJIEKTUBHUMA MeTOJ, HaBYaH-
Hf, SIKMU nepejbayae 0OMiH AyMKaMU BMeXax
3alpONOHOBAHOI MPO6JIEMH [1J11 06rOBOPEHHS 3a
YMOB JOTPUMaHHA BU3HAYE€HUX IPaBUJI Ta HOPM.
3acToCcyBaHHA [[bOI'0 MeTO/Jy PO3BUBA€E HABUUKH
aprymeHTanii BJacHOI JYMKU HAaOCHOBI BUKOpU-
CTaHHSl HAyYKOBUX IlepLIo/pKepes Ta aHaJITHY-
HUX MaTepiaJiB. BMiHHA BeCTH AUCKYCilo iHO3eM-
HOI0 MOBOHO, 1[0 Ma€ 6yTu cdopMOBaHe B polLeci
BUKJIQJlaHHS IHTErpoBaHOr0 KypcCy, MOXHa BBa-
»KaTH LIiIHHUM HaA0aHHAM JiJ15 6y/1b-SKOT0 cy4dac-
Horo daxiBIis.

3. 3acTocyBaHHA [HMEPAKMUBHUX MEXHO/0-
2itl ayoumopHo20 ma OH-NallH HA8YAHHS TlepeJi-
0avya€e BUKOPUCTAHHS TAKUX HOBITHIX iHCTpY-
MEHTIB, K BIKTOPUHU Ta ONUTYBaHHS, BipTy-
aJbHI HaBYa/IbHI CUMyJATOPH, OHJIANH-JOIIKH
Ta iIHCTPYMEHTHU AJisl CIiJIbHOI po6OTH, KPOCBOP-
AW Ta KapTKW. Tak, [/ CTBOPEHHS iHTepak-
THBHUX BifjleosieK1ill M0OXHa BUKOPUCTOBYBAaTH
miatdopmy Edpuzzle, sika mo3BoJisie CcTaBUTH
3alUTAaHHA, HaZlaBaTU KOMeHTapi Ta iHi iHTe-
PaKTHUBHI e/leMeHTH Oe3nocepeHbO Yy BijJeo.
Ii ¢yHkiii momomaraioTb BHKJaAadyy BifcTe-
)KyBaTU INeperyd] CTyAeHTaMH Bifje03aHATH
Ta 3aCBOEHHSI MaTepiayy. [HTepakTUBHA AOLIKa
Padlet Mmoxxe 6yTu BUKOpUCTaAHA [Jisl Ipe3eHTa-
[if, po60TH HaJ TPYNOBUMU MPOEKTAMH, ONHU-
TYBaHHA CTYJAEeHTIB, reHepauii izeit tomo. Ha
miatdopmi Kahoot moxkHa cTBoproBaTu iHTe-
paKkTUBHI BiKTOpuHHU. lis niaaTdopma A03BoJIsIE
OI[iHIOBAaTH piBeHb 3HAHb 3/106yBaviB Ha OCHOBI
irpoBoi ¢popmu iHAUBIAyaIbHUX a60 KOMaHIHUX
3MaraHb L0400 BUPILIeHHS PI3HOMAHITHUX 3a-
BAaHb. Wordwall fjae 3mMory fJis reHepatii iHTe-
PaKTUBHHX HaBYaJIbHUX peCypcCiB, TaKUX fK Bi-
KTOPHUHH, irpH, KpOoCcBOpAH, KapTKu. [lnaTdopma
Thinkio BUKOpPHUCTOBYEThCS /1 CTBOPEHHS iH-
TepaKTUBHUX POOOYHX 30UIUTIB, AKUMU MOXKHA
OIIATHCA 31 CTYAEeHTaMHU Ta OTPUMYBATH IX BiJ-
noBizi. Oco6JIMBO CiJi BiI3HAYUTH BaXKJIUBICTh
TaKUX METOZIB, K 3aJly4yeHHs IpeJCTaBHUKIB
6i3Hec-CMiJILHOTU [0 IPOBEEHHS 3aHATH, Tpe-
HiHrY4, MalcTep-KJacH, fIKi CYTTEBO MiABUILY-
I0Th AKICTbh HaBYaJIbHOT' O MPOLECY.

4. Memod «M03K08020 WMYpPMy» - KOJIEKTHUB-
Ha reHepallis TBOPYHUX ifiell AJisT PO3B’sA3aHHS
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npo6seMHUX cuTyanii. TpaguLiiHO B paMKax
06MEXEHOTO0 Yacy CTyAieHTaM MOTPiGHO 3ampo-
IIOHYBATHU MaKCUMaJIbHY KiJIbKICTD pillleHb N1eB-
Hoi npo6Jsiemu. llelt MeToA 103BOJISIE AKTUBI3Y-
BaTHU Ni3HaBaJIbHY JislIbHICTb 3/j060yBaviB OCBi-
TH, PO3BUHYTU HABUYKHU JIIaTHOCTUKHU MPO6JIEeM
Ta NPUUHATTS ePeKTUBHUX pilleHb. llel MeTo

Ex/JieKTU4YHe TO€NHAHHSA 3a3HavYeHUX Mif-
XO/iB B mpoIlleci iHTerpoBaHOro HaB4YaHHA abo
oprasisalig IHTerpoBaHOro HaBYaHHA HaBKOJIO
O/ZIHOTO0 i3 LIMX MiZIXOZiB Ma€, Ha AYMKY aBTOPIB /0-
CJIi/[PKeHHsI, 3a0€e3MeYnTH MiIBUILeHHS ePeKTUB-
HOCTi BUBYEHHS eKOHOMIYHMX AUCLIUIJIIH aHTJIik-
CbKO10 MOBOIO.

dopmMyE y cTyAeHTIB fU3aliH-MUCIEHHS.
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TEACHING ECONOMICS IN ENGLISH FOR HIGHER EDUCATION INSTITUTIONS: EMI-APROACH

The article deals with the prospects and forms of using English as a medium of instruction within
the framework of the so-called EMI approach to teaching economics in higher education institutions of
Ukraine.

The purpose of the article is to assess the prospects for introducing EMI into the national practice of
teaching economic disciplines and to develop proposals for improving the efficiency of using EMI programs
in higher education in Ukraine.

In the course of the study, general scientific methods of analysis and synthesis, as well as the method
of expert survey were used. The expert survey in the form of a focused interview and questionnaire was
conducted by the authors of this study in January-February 2024. Teachers of English and Economics at
higher education institutions in Kharkiv took part in the survey.

Results of the research. The application of the EMI approach to teaching economic disciplines in
higher education institutions of Ukraine is assessed as promising. Among the potential advantages of the
EMI approach to teaching economic disciplines in Ukrainian higher education institutions, the respondents
identified: improving the level of language training of students and graduates, expanding the range of
opportunities for graduates to continue their studies abroad, improving their competitive position in the
domestic and foreign labor markets. Potential risks of using the EMI approach included: insufficient language
training of teachers working in integrated learning programs, foreign economic risks of implementing EMI
programs, and the risk of lack of demand for EMI programs from domestic and foreign applicants.

In order to neutralize these risks and improve the efficiency of learning and teaching in EMI programs,
it is proposed to involve either foreign language teachers with additional subject training or a ‘tandem’ of
teachers, which should include an English teacher and a specialist in a particular economic discipline, in
teaching economic disciplines in these programs. It is also proposed to use the most effective (according to
the respondents) methods of language training (communicative approach, personality-oriented approach,
problem-based learning, competence-based approach, interactive methods of language teaching) and
subject training (case method, discussion method, interactive technologies of subject teaching, etc.) in the
process of integrated learning.

Keywords: English as a Medium of Instruction, EMI approach, integrated learning, methods of
teaching English, teaching economics
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OCOBJIMBOCTI BUKOPUCTAHHSA MAPTUCHIIATUBHOTO IMIAX0AY
Y BUIIIHA HIKOJII CIIOJIYYEHHUX LITATIB AMEPUKU
TA BEJIUKOI BPUTAHII

MpoBigHe 3aBAaHHA Cy4acHOi BULLOI LWWKOM MONAFAE B TOMY, LWO6 HAaBYMTU CTYAEHTIB TBOPUTH, LUY-
KaTh, 0OMiHIOBATUCb AOCBILOM, 3aNpoBaAKYBATU KpaLly MPaKTUKY 3MicTy ocBiTWU. [lo HoBaLilt cuctemm
BULLOT OCBITM CbOrOAHI MOXHa BigHEeCTU iaei NIOANHOUEHTPU3MY, CTYAEHTOOPIEHTOBAHOIO HaBYaHHA Ha
3acagax NapTMCUNaTUBHOTO Nigxoay. YCTaHOBNEHO, WO Ha Cy4acHOMY eTani Be/IMKe NOLWMPEHHA 3a3Have-
HWI NigXig oTpMMaB y 3aKknagax BuLLoi ocsit CnonyyeHux LLtaTtie Amepuku Ta Bennkoi BpuTaHii. OTxe,
CYTTEBY AONOMOrY 3 NUTaHb 3aCTOCYBaHHA MapPTUCMMNATUBHOMO NiAX0A4Y Y 3aKNafax BULWOI ocBiTM YKpai-
HW MOKe HafaTu y3arajbHeHHsA Ta TBOpYEe BUKOPUCTAHHA NPAKTUK NPOBiAHMX YHiBepcuTeTiB CnoayyeHmx
LLtaTiB Amepwuku i Bennkoi bpuTaHii.

MeTa cTaTTi nonArae y 3’acyBaHHi 0COBANBOCTI BUKOPUCTAHHA NAPTUCUMNATMBHOIO NiAXOAY Y BULLM
wkoni CnonyyeHux LTatisB Amepukm i BenvKkoi BpuTaHii, AKMI cnpsiMoOBaHUI Ha NOKPALLEHHA MiXKocobu-
CTICHUX CTOCYHKIB, CNpUsAE cNiBPOBITHULTBY MiXK BUKIa4a4YamMm Ta CTyAEHTaMM, BUCTYNAE OCHOBOO YCMiLl-
HOi KOMYHiKaLjii NpOTArom 3aHATb Ta HAZAE MOMK/IMUBICTb aKTMBHOI Y4acTi KOXKHOrO CTyAeHTa B NPOLeci
HaBYaHHA.

MpoBegeHe [OCNIAXKEHHA CBIAYUTD, WO A0 0cOBANBOCTEN BUKOPUCTAHHA NAapTUCUMNATUBHOIO MigXo-
4y Yy BuLWiM wkoni CnonyyeHux LLTatie AMepuKn Ta Bennkoi BpuTaHii MOXKHa BigHeCTU: 3anpoBaKeHHsA
YHiBEpCUTETaMM KBIAKPUTUX HAaBYAZIbHUX MPOTrPam»; CrijibHe CTBOPEHHSA K BUKAaga4amu, TaK i CTyAeHTa-
MW HaBYa/IbHOI MPOrpamm Kypcy; po3pobKy AOCAIAHULBKMX NPOrpam Aaa CTYAEHTIB Ta acnipaHTiB; 3anpo-
BaKEHHA NPOrpam nNpakTUYHOIO HaBYAHHA; aKTUBHY Y4aCTb CTYAEHTIB Y AMCKYCiAX, FPYNOBUX NPOEKTAX Ta
No3aayaMTOPHIM AiANbHOCTI; WMPOKE 3aNpoBaAMXKEHHA MPAKTUK YNTAHHA | CAMOCTIMHOrO HaBYaHHA; CTBO-
pPeHHA BipTyasibHOro CEPEAOBULLA; 3aNPOBAAKEHHA MiIXKANCLMMNIHAPHMX KYPCiB Ta PiI3HOMAHITHUX popm i
meToziB GOpPManbHOro Ta NifCYMKOBOTO OLLHIOBAaHHA; CAMOOL,iHIOBAHHA CTYAEHTAMM BAACHOT AiANbHOCTI;
aKTMBHY y4acCTb CTYAEHTIB B OLiHIOBAHHI NpoLecy BUKNaAaHHA Ta HABYAHHA; HAaaHHA KOXKXHOMY CTYAEHTY
«0COBUCTOro BUKaAaua»; OpraHisaLito CTyleHTOOPIEHTOBAHOIO HaBYAHHSA; LUMPOKE 3a/1yYeHHs 10 npoLe-
CYy HaBYaHHA MYNbTUMEAINHUX IHCTPYMEHTIB, LMdPOBUX pecypciB Ta OHNAWH-NAATPOPM; CTBOPEHHSA FHYY-
KOro HaBYa/IbHOTO CepefOBMLLA; BUXOBAHHA KPeaTUBHOIO MUC/IEHHA CTYAEHTIB Ta iH.

Knro4oei cnosa: suwja wkona, napmucunamusHuli nioxio, cmyodeHm, sukaada4, ocobausocmi, cmy-
deHMoopieHMosaHe HaBYAHHA, 00CNIOHUUbKA OidnbHicMb, camocmiliHa poboma.

Sk mutyBaT: Hykos B. [1. Ocob6a1BOCTi BUKOPUCTAHHA NAPTUCMNATUBHOIO NiAXOAY Y BULLIMA WKONI
CnonyyeHux LUTatis AMepuKku Ta Benukoi BputaHii. Haykosi 3anucku kagedpu nedazoeiku. 2025. Ne 56.
C. 25-34. https://doi.org/10.26565/2074-8167-2025-56-03

In cites: Zhukov, V. (2025). Peculiarities of using the participatory approach in higher education in
the United States and the United Kingdom. Scientific notes of the pedagogical department, 56. 25-34.
https://doi.org/10.26565/2074-8167-2025-56-03 [in Ukrainian].
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IlocTanoBKa npo6yeMu. OfHe 3 K/IHOYOBUX
3aB/laHb BUIIOI OCBITH MOJISAITAE B TOMY, 11106 TBO-
pUTH, LIYKaTH, 0OMIHIOBAaTUCh JIOCBiZiOM, 3ampo-
Ba/PKyBaTHU Kpallly NPaKTUKY 3MiCTy OCBITH, IKUHI
MarThb 3TeHepyBaTHU caMi 3akJazu. [lo npoBigHUX
HOBaLill Cy4acHOI OCBITH HaJIeXXUTh 3abe3nedeH-
He 3MicTy dinocodii J0AUHOLIEHTPUBMY, CTYAEH-
TOOPIEHTOBAHOI'0 HABYAHHSA HA 3acaZlaXx NapTUCHU-
MaTUBHOTO MiIXOAY.

Ha Heo6xifHicTh 3BepHEHHSI [0 3a3Ha4yeHOo-
ro niIXoAy B OCBITHbOMY IIpOLeCi aKLIeHTYETbCH
yBara B TaKMX 3aKOHO/,aBUYMX aKTaxX | HOpMaTHUB-
HUX JOKYMEHTax, K: 3aKOHU YKpalHu «IIpo ocBi-
Ty» (2017) Ta «IIpo Buimy ocsity» (2014), lany-
3eBa KOHLeNLid pO3BUTKY HellepepBHOI nejaro-
riuHoi ocBiTu (2013), KoHuemnuiss po3BUTKY OCBi-
TH YKpainu Ha nepioxa 2015 - 2025 pp. (2014) Ta
NesIKUX IHIIUX.

Besinky pgomnomory 3 nuTaHb 3aCTOCYBaHHSA
NapTUCUNATUBHOTO MiAX0AY V BUILIM 1Kol YKpa-
IHM MOXe Ha/ZlaTU BUBYEHHS Ta TBOpYE BUKOPU-
CTaHHfA JOCBiAYy NPOBiAHUX yHiIBepcUTeTiB CroJty-
yeHux lllTaTiB AMepuku Ta Besinkoi bpuTaHil.

AHaJti3 ocTaHHIX AOCIiAKeHb i my6JTiKaIriii.
BuBYeHHA HayKOBO-IIeJaroriyHyux MaTepiais pu-
BOJUTDH [0 BUCHOBKY, L0 iJiel MapTUCUIIAaTUBHOI'O
[igxoAy B Trajiy3i OCBITU aHaJi3ylOTbCA B [OCJi-
JDKEHHSX TaKUX YKPaiHCbKUX HAayKOBLIB, 9K: O. [1aB-
J0Ba, O.IlonoBa, O. Pe6poBa, A. CypiHa, H. TuTtosa,
0. ®acr, 1. lllBeny, B. fArogHikoBa Ta iHIIKX.

Cepef, 3apy06iKHUX yYE€HUX MUTAHHSA CTY/EH-
TOOPIEHTOBAHOI'0 HABYAHHS HA 3acaZlaX NapTUCHU-
natuBHoro nigxony suBdanu K. boiwi (C. Bovill),
H. Bopg (N. Ward), C. Kaysep (S. Kouser), 1. Mag-
xug (1. Majid), A.Pom (A.Rohm), M.Credn
(M. Stefl) Ta inmi gocaigHUKY.

[IpoTe JOBOAUTHCA KOHCTATYyBaTH, L0 3'5CY-
BaHHS 0COGJIMBOCTEN BHUKOPUCTAHHS MNapTHUCH-
MaTUBHOTO mifxoay y BUIlik mkoji CrosydeHux
[lITaTiB AMepuku Ta Benukoi Bputanii He 6yJi0
npeAMeTOM CHelniaJbHOrO BUBYEHHS.

MeTa gocJigkeHHs. BU3sHaYuTH 0C06JIMBOC-
Ti BUKOPUCTAHHA NMapTHUCUIIATUBHOTO MigX0Ay V
3akJjazax BuiLol ocBiTy CnostydyeHux llltaTiB Ame-
puku Ta Besukoi bpuTasii.

MeToau pocaifKeHHs. Y CTaTTi BUKOpU-
CTAaHO TaKi MeTOoAW HAYKOBOTO Ii3HAaHH{, fK:
MDKAVMCHUIIIHADHUN, TNOPiBHAJNBHUM, aHasi3
HayKOBHUX JpKepeJl, y3araJbHeHHs, CUCTeMaTHU3a-
Llig Ta 3icTaBJIeHHd Pi3HUX NiAXO0AIB 4O BUKOPU-
CTaHHSA NapTUCUIIATUBHOIO MiAXOAY Y 3aKJjajax
BUloI ocBiTH CriosiydyeHux lltaTiB AMepuku Ta
Besivkoil bpuTasii.

Bukisiaa martepiasly Ta OCHOBHI pe3y/b-
TaTH. {K 3acBiA4ylOTb HAyKOBO-NleJaroriyHi

JKepeJsia, BUKJaAadi BUILOI KoJu CroaydeHUX
llltatiB AMepuku (daxai - CLIA) AOTPUMYIOTbCSA
pisHUX nejaroriyHux nigxoxis. Ha cyyacHomy
eTalli pO3BUTKY aMepUKaHCbKOI'O CyCHiJbCTBa
BeJIMKe MOLIMPEeHHA B 3aKJ/JaZax BHUILOI OCBITH
(dani - 3BO) CIIA HabyBa€e BUKOPHUCTAHHS Hap-
TUCUIIATUBHOIO NiAXOAY.

BuBueHHSA Ta y3arajlbHeHHsI HayKOBO-IleJa-
rOriyHUX MaTepiajiB CBiAYUATH PO Te, L0 Hap-
THUCUIIATUBHUU NMiAXiA y BUILIK MIKOJII cCIpsAMOBa-
HUN Ha MOKpalleHHsI Mi>KOCOOUCTICHUX CTOCYH-
KiB, cClipusi€ CHiBPOGITHULITBY MixK BUKJIaJlauaMH
Ta CTYLEeHTaMH, BUCTYIAE OCHOBOK YCHILIHOI
KOMYHIiKalil NpoTAroM 3aHATb TA HaZld€ MOXKJIU-
BiCTb aKTUBHOI y4acTi KOX)KHOTO CTyJEeHTa B [1PO-
1eci HaB4YaHHS.

Buxoasuu 3 nporo, CIIIA nmparHyTb 3poOUTH
BUILY OCBITY 6i/ibll epeKTUBHOIO, 30CEPEKYIO-
YUCh Ha pe3y/ibTaTaX HaBYaHHS CTYAeHTiB. Buia
OCBiTa 3a3Ha4yeHOI KpalHU € IepeZl0BOI0 i BU3Ha-
Holo y cBiTi [31].

B3zaraui, cucrema Buioi ocsitu CIIA Bigoma
CBOEI0 BiZIKPUTOI HAaBYaJbHOKI MPOTrpPaMor0 AJid
ctyaeHTiB. Hanpukiaa, ¢axiBui [32] maioTh BU-
3HAaYEeHHS «BiAKPUTOI HaBYaJIbHOI IpOrpaMu» K
THYYKOTO OCBITHBOTO MiAXOAY, AKUU [0O3BOJISIE
CTYAEHTaM YCHIIIHO aJalTyBaTHUCAd A0 IMPOLecy
HaBYaHHA.

Taku#l miaxig Hajja€ CTyleHTaM MOXJIMBOCTI
CaMOCTiIHO 06UpaTH KypCH Ta OPraHi3oBYyBaTH
cBO€ HaB4YaHH4. Lle 3Myye cTygeHTiB 6isbLI Tic-
HO CIIIJIKYBaTHCA 31 CBOIMUY BUKJIaa4aMH U iHIIU-
MU CTYAEHTaMH, [lolloMara€ BU3HAUUTH BJIACHUHN
UIJIAX AJIS OCATHEHHS BUCYHYTHX Iiijied. Buko-
pPHUCTaHHA 3a3HAY€HOTO MiAXOAY J03BOJIE CTY-
JeHTaM MPOABJIATU 3alliKaBJIEHICTb Ta aKTUBHO
3aJ/ly4yaTucs 10 poliecy HaB4yaHHs [5].

Jlo 0co6MBOCTE BUKOPHUCTAHHS MApPTHUCH-
MaTUBHOTO MiAXoAy B YHiBepcuTeTax CIIA Hase-
JKUTDb CHiJIbHEe CTBOPEHHA AK BUKJIaJa4aMy, TaK i
CTyJeHTaMHU HaB4YaJIbHOI nporpaMu Kypcy. [lopsiz
i3 TpaAULiIHHMMHK HaBYaJIbHUMU NIporpaMaMmH, siKi
NPONOHYIOTh BUKJIaAaui, CTYIeHTH TaK0X 6epyTh
AKTHUBHY y4acCTh y CHiJIbHIN po3po6I1[i HABYaJIbHUX
[porpaM NpoTAroM KypcCy, BUCTYIAOTh CIIiBTBOP-
I[sSIMW HaBYaJIbHOI mporpamu [5].

Taku# miaxig gornomarae 6iIblI yCHiIIHOMY
BUKJIQZJaHHI0O Ta HaBYaHHIO, aKLleHTY€E yBary Ha
HaBYa/JIbHUX MOTPe6ax CTYAEHTIB Ta CIPUSE IO-
KpallleHHI0 IXHbOr0 HaB4YaJIbHOTO JA0CBiAy. biib-
LWICTh HAaBYaJIbHUX NPOrpaM MOXYTb BKJIOYATHU
chepu iHTepeciB CTyAeHTIB. YpaxoByHOUU TaKHUU
migxiz, BUKJIAZA4yi Npe3eHTYIOTh CBOK HaBYallb-
Hy IporpaMy Ha IepuioMy 3aHATTI, a MOTiM 06T0-
BOPIOIOTH 3i CTyJeHTaMHM OYiKYBaHHS BiJ, KypcCy.
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[ TiITbKM Mic/Is IbOTO OCTATOYHO POPMYIOTHCS Ha-
BYaJIbHI porpamu. lle 103BoJSIE CTyAeHTaM 3po-
OUTH CBill BHECOK Y TPOIleC HABYaHHS Ta MOTUBYE
IX 10 KpATUYHOI ydacTi. BapTo HarosiocuTu Ha
TOMY, 1[0 TaKa NpaKTHUKa 4acTille 3yCcTpidaeTbcs
IIpY HaBYaHHI B Maricrparypi.

[Ipu Takiil opraniszaiiii HaBYaJIbHOTO MPOLECY
CTY[€HTH BUCTYNAIOTh CHIBTBOPLUAMH, IOKpAILy-
I0TbCSA IXHI 3HaHHA 3 IpeJMeTiB, BOHU OTPUMYIOTh
HOBI 3HaHHS$, 3a/Jy4alThCsl A0 iHHOBALLiMHOI Ai-
siibHOCTI i cniBnpauni [2]. Ledt nmigxia Takox nepes-
6ayvae JjiaJior CTyleHTIB 3i CBOIMU OJHOTPyTHUKA-
MU Ta BUKJaJa4aMH, HaZla€e IM MOXKJIUBICTb CTAaTU
HayKOBILIMH, 3MYIIYE iX KPUTUYHO CTaBUTHUCH [0
TeMH Ta BUCJIOBJIIOBATU BJIAaCHE PO3YMiHHS TEMH.

YuiBepcurtern CIIA ciymHO BBaXawThb, L0
CTY[EHTHU TOBUHHI OYTH CHiBTBOPISIMH 3HaHb, a
He NMAaCUBHUMH ClIOKMBaYaMU. CHiJibHE CTBOPEHHS
3HaHb BUCTYIA€E NPOBIJIHOO TEHJEHLIEW Y BULLIN
umikosti CIHA. 3 orsiay Ha Lie, oKpeMi yHiBepcuTe-
TH PO3POOUIM JOCHIHULBKI IPOrpaMu [JJisl CTy-
JEeHTIB Ta acnipaHTiB, AKi J03BOJIAIOTb IM aKTUBHO
MpaLoBaTU 31 CBOIMU BUKJAZAa4yaMU HaJ LOCHIIJ-
HUIbKUMU IpoeKkTaMu. Taki mporpamu 3abe3mnevy-
I0Tb CTYAEHTIB NPAaKTUYHUM JOCBIJIOM L0/0 [IPO-
BeJIeHHs [IOCJi/KEHb Ta J03BOJISAIOTH IM POOUTH
0COOUCTHUI BHECOK ¥ CTBOPEHHSI HOBUX 3HaHb [5].

[HIIMM NpUKJIaZOM BUKOPUCTAHHA MNapTHU-
cunatuBHoro niaxoay B 3BO CIHIA € 3ampoBa-
JUKEHHs NporpaM NpaKTUYHOTO HaBYaHHA, AKi
HaJlal0Th MOKJIMBICTb CTYZAEHTaM 3aCTOCOBYBa-
TH OTPUMaHi 3HaHHS Ta HABUYKHU [0 PO3B’si3aH-
Hf peaJbHUX Mpo6JieM. [IporpaMu npakTU4YHOTO
HaBYaHHA CIPSAMOBAaHI HA BUXOBAHHSA IPOMaJisiH-
CbKOI aKTUBHOCTI Ta colliaJIbHOI BiAMOBiAa/JIbHO-
CTi CTYZEHTIB, CHPUAIOTb IOKPALleHHI0 IXHbOTO
HaBYaHHA Ha OCHOBI peasibHOTrO >XUTTEBOTO J0C-
Bi/ly, @ TaK0X TOTYKOTb CTYAEHTIB [0 YCHIIIHOI
Mai6yTHBOI Kap'epH.

[IpoBeseHe focaiP)keHHSI IPUBOAUTD 0 BUC-
HOBKY, 1[0 YCHIIIHIN peaJizalii napTUCUNIATUBHO-
ro migxoay y Bumiii mkosi CIIA cnpusie y4yacTb
CTYAEHTIB y JUCKYCifX, TPYyNOBUX NPOEKTAX Ta
103aayuTOpHIN AissbHOCTI. 3a3HavyeHi ¢opMmu
Ta MEeTOJM JlolloMaralTb MaWbyTHIM ¢axiBUsM
pPO3BMBATHU KPUTHUYHE MHUCJIEHHS, KOMYyHiKalilo U
HaBUYKH poOOTU B KoMaH/i [16]. [pynoBe o6ro-
BOpPEHHS, a MOTIiM 06MiH IUMH JyMKaMHU 3 iHITUMH
PO3BHMBAE Ni3HaBa/bHY chepy CTY/IEHTIB Ta A0TO-
Mara€ iM yCBiZJOMUTH BaXKJIMBICTb IOLIUPEHHS
izent nuis BuB4YeHHs [31].

Ak i B 6araTbox MpOBiAHUX YHiBepcHUTeTax
CBiTy, opraHisarljisg JocJi/P)keHb Ta HAOyTTs MeB-
HOTO0 JIOCBily 3 MpPO6JIEMH TaKOX JAy»Ke 3a0X04y-
toTbcst y 3BO CIIA. 3 ornisiy Ha e, GaKyabTEeTH
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He TiJIbKM pO3MO0BiJaloTh NpO BJIACHUM JOCBIJ, a
1 3aNpolIy0Th eKCIEePTiB i3 pi3HUX rajnysei 3 Me-
TO10 3abe3MeyeHHs Kpalloro po3yMiHHSA L€l mo-
caigaunbkoi chepu [3].

Ycix cTyieHTiB aKTUBHO 3aJ1y4aloTh 10 YATAH-
HSl KHUT, pO3/iJIiB KHUT, cTaTel, 6J10TiB TO1110, SIKi
PEKOMEeHAYIThCA Ha KOXKeH THX/eHb 3 ypaxyBaH-
HSIM OCHOBHHUX TeM, siKi 6yIyTh 06TOBOPIOBATHCS
Ha 3aHATTAX. TaKUU NiAxiJg fonomMarae CTygeHTaM
CTaBUTHU KPUTHUYHI 3alIMTaHHS, sIKi 1OB’s13aHi 3 10-
TOYHOIO AUCKYCi€l0 Ta 3MicTOM TeMu [7].

CTyleHTH OKpeMHUX KypcCiB MaloThb IpaBo ca-
MOCTiIHHO 06UpaTH JiTepaTypy [Js YUTaHHS J10-
JIaTKOBO 10 060B’sI3KOBOI i mpuHOCUTH ii Ha 3a-
HATTSA AJis obroBopeHHs. [loAi6HI mpaKTUKU 4u-
TaHHS i caMOCTiMHOTO HaBYaHHS MOKJMWKaHI miji-
rOTYBaTH CTYAEHTIB A0 NIPOBeAEeHHS KPUTUUHOIO
aHasi3y i 3po6uTH ix BiJOBi/JaILHUMU 32 CBOE
HaB4aHHA [1; 4].

3 METOI0 aKTUBHOI y4acTi KOXKHOT'0 CTyJeHTa
y npoueci HaB4aHH#A, 3BO CIIA TakoX nmpomnoHny-
I0TbCcsl UUMGPOBI Ta AuCTaHLiNHI 6i6/i0TEKH, e
CTYAEeHTH MOKYTb OTPUMATH LOCTYI 10 KHUT, CTa-
Tel, po3/iyliB KHUT Tol0. Buk/agaui TakoX Ha-
JAIOTh IepeJliK HaBYaJIbHUX MaTepiaiiB 10 AKUX
CTYAEHTH 6E€3KOUITOBHO OTPUMYIOTh A0CTyT [15].
Kpim pporo, CTyfeHTH MalTb MOXJIMBICTb 3BEpP-
HYTHCSA 10 Oi6/IOTEKH 3 HpPOXaHHAM NpPUAOATH
noTpi6HI IM KHUTH Ta CTATTi.

Heo6xilHO TakoX 3BepHYTH yBary Ha Te, 110
6i6/1i0TEKM MPOMOHYIOTh CTYJleHTAM KOPHUCTYBa-
THCA MDKOiOJIiOTEUHUM ab0HEMEHTOM (3aMOBJIs-
TH KHUTH 3 6i6/1i0TeK iHIIIUX YHIBEPCUTETIB yepes
OHJIAWH-TIOpTaJ1). 3 METOIO0 B/[OCKOHAJIEHHSI 3HaHb
Ta y3arajJbHeHHd JOCBiAy IeJaroriyHol AidJabHo-
CTi, BUKJIa/|a4iB TaK0OX 3a0X0UyIOTh OpaTH y4yacThb
y pi3HHX ceMiHapax i Kypcax. IcHyIoTb i neBHi pe-
CypcH, Je BUKJaJa4l MOXKYTb 3BEpPHYTHUCA 3a MiJ-
TPUMKOK [JJis TNOKpallleHHS HaBYaHHf, BHUKJA-
JaHHS Ta opradizarii gocaimxkeHs [15].

AKTUBHIN y4acTi CTyAeHTIB y mpolieci HaB-
yaHH# y BUILi# mkoJi CIIA Takox cipUsilOTh pis-
Hi OHJIalH-pecypcH, sIKi HaBYAKlTb CTYAEHTIB Ta
MaricTpaHTiB HaNKWCaHHI0 HAyKOBUX POOGIT, MiJ-
rOTOBIIi ece, HAMCAHHIO AUCepTalild Ta TBOPUYUX
po6iT. Kpim 11bor0, A/ iHO3EMHUX CTY/I€HTIB, 1110
MOTaHO BOJIOAIKTb aHIVIIKCHKOK MOBOIO, iCHYIOTh
peneTUTOpChbKi LeHTpU. CTyLeHTH MarwTb MOXK-
JIUBICTb HaJCWJaTU CBOI HAyKOBi pob6OTH 4depes
OHJIAUH-TIOpTaJl BUKJaJlayaM, L0 HaJalThb Bij-
TYKHU CTOCOBHO CTPYKTYpPHU MHCbMa, IpaMaTHUKH,
3B’SI3HOCTI 3MicCTy ¥ iHIIMX acneKTiB nucbMa. Bu-
KJIaZladi TaK0oX INPOBOAATb KOHCYJbTALIl L[0J0
BUKOPHUCTAHHS Pi3HUX CTUJIiB IOCUJIAaHb, TAKUX SIK
«APA», «I'apBapzy», «Hukaro» Ta iH. [21].
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TicHoMy cniBpoGITHULITBY MiXK BUKJIaZa4aMu
Ta CTYAEeHTaMH, YCOIUIHIA KOMyHiKaLil Mi>k HUMU
CIIpUsiE CTBOPEHHS BIpTyaJIbHOTO CepeloBUILIA.
3 Li€El0 MeTOI0 B aMepPUKaHCbKUX YHIBEpCHUTETax
BUKOPHCTOBYIOThCA Taki miatdopmu, sk Canvas,
Google Classroom, Blackboard Touyo [14; 20].

AKTHBHOMY NPOBEJIEHHIO JIUCKYCiil B ayJUTO-
pil cOpuUsilOTh PiI3HOMAHITHI MDKAUCLUILJIIHAPHI
KYyPCH, AKi J03BOJIAOTH CTYZeHTaM J0CIi>)KyBaTH
TEMU 3 NOMISALY Pi3HUX JUCLUILIIH [12].

AHani3z HayKOBO-NeJaroriyHuxX JaHUX IpU-
BOJIUTh [0 BUCHOBKY, 1110 epeKTUBHA peasizalis
NapTUCUIIATUBHOIO MiAXOAY MOB’S3aHa 3 BUKO-
pucta”HHsaM y Builin mkousti CIIA sk popmyBasib-
HOTI'0, TaK i NiICYMKOBOI'O OLiHIOBAaHHA CTYAEHTIB
[17; 18; 19]. lo Hal6i/blI MOMIMPEHUX METO/IiB
¢dopManbHOro OIiHIOBAHHS CTY/IEHTIB Ha/leXaTh:
y4acCThb y 3aHATTAX, IPOBE,eHHA TeCTiB, BIKTOPHH,
BHKOHAHHSl 3aBJlaHb, Mpe3eHTalil, MPOEKTIB,
NpOBeJleHHS1 eKCKYPCili, 3all0BHEHHSI LIOTHKHe-
BUX pedJIEKCUBHUX >XYpHaJiB, MyOJiKamii cTy-
JeHTIB, peryJidpHi OLiIHIOBaHHA IXHIX JOMallHiX
3aB/laHb, a TAKOXK KPUTUYHA Y4acCThb IX y ayAuTOpii
Ta Ha OHJIalWH-popymax. EpeKTUBHUMU MeTo/a-
MU ILLOJO NPOBeJeHHs IiJICYMKOBOIO KOHTPOJIIO
BBaKalOTbhCSl MIUCbMOBI TECTH, AUIJIOMHI IPOEKTH,
nucepTartii, MoHorpadii Toio.

OuiHIOBaHHS CTY/IeHTIB Ha OYAb-IKOMY PiBHI
MOXKe BKJIIOYATU ece, iCIUTH, Npe3eHTallii, J1abo-
pPaTOpPHi eKCIEPUMEHTU Ta 3BiTHM NP0 MPOEKTH.
OniHoBaHHS MOXe 6YTH SIK iHAMBiyaJlbHUM, TaK
i rpynoBuM. CTyAeHTaM NPONOHYIOTbCS Pi3Hi 0-
CJIJHUIBKI CEMiHAapyW Ta TPEHIHTH, a TAKOX IX 3a-
0XOYYIOTb BiZiBiAyBaTU KOH}epeHIIii.

[Ipu BukK/IaZaHHi 6araTboxX KypciB B YHiBep-
cutetax CHIA Big cTyneHTIB BUMaraeTbcs nepe-
BipKa poO6iT cBOiX KoJiel, KpUTHYHA X OlliHKa Ta
HaJlaHHS BiATYKiB 100 MOKpaIleHHs I[UX POOIT
[21; 22]. icasa 3ma4i pobiT BUK/IaZa4i CBOEYACHO
HaJalTb BiAryKU LI0[0 MOKpalleHHHd PO3yMiH-
HS CTyJleHTaMH KYpcOBOI po60TH Ta OYiKyBaHb.
CaMoOO1iHIOBaHHS BUCTYNA€E 000B'I3KOBOIO CKJIA-
Jl0BOI0 6araTbox KypciB. [lopsis i3 BUKOHAHHAM
CaMOCTIMHUX Ta JOMallHiX 3aBJaHb, CTYAEHTHU
MUIIYTh CHelliaJibHUNA ab63al, B IKOMY OLIiHIOIOTb
BJIaCHYy pOoOOTYy Ta pO3MipKOBYIOTb HaJi TUM, L0
MO>Ke JJOMOMOT'TH iM IOKPAIUTH CBOIO POBOTY.

3 MeTO BCTAHOBJIEHHS TICHHUX B3aEMOCTO-
CYHKIB MDX CTYLEHTOM Ta BHKJIaJayeM BHLIOI
IIKOJIM, YHIBEPCUTETHU 3all04aTKyBaJIM TaK 3BaHi
KOHTAKTHI FOAUHU JJI KOXKHOI'O KypCy 3aJIeXHO
Biz 06cAry KpeAUTHUX roAuH [7; 23]. Buxoasyu 3
[[bOTO, OIJIbIIICTh KYpPCiB MalOTh 2,5-3 KOHTAKTHI
TOIMHU Ha TWX/EHb, fKi € 000B’I3KOBUMMU /JJisl
BiABigyBaHHA. OKpIiM LIMX OYHHUX 3aHATH, LOTUXK-

HS BUKJAJladi BiiMoBiAHO J0 rpadika npoBOAATh
KOHCYJIbTallil, iJi Yac AKUX CTYLEeHTU MalOTh MOX-
JIUBICTB 3yCTpiTHCA 3 BUKJIAZ@4eM Kypcy, 06roBo-
pUTH 3 HUM Oy/ib-sKi Mpo6seMu abo MOCTAaBUTH
3alMTaHHA W00 JAaHOT0 KypCy.

CniBpoGITHUITBY MiX BUKJAJadyaMU Ta CTY-
JeHTaMU [IeBHOIO MipOl0 CIIpUAE aKTUBHA y4acThb
CTYZEHTIB B OL|iHIOBaHHI IpoLeCcy BUKJIaJaHHA Ta
HaB4YaHH4. Taku# miaxig gomomMarae BUKJIagadaM
3pO3yMITH [K [lepeBary, Tak i BKa3ye Ha HeJOJIiKU
Kypcy. lle nonomarae 3BO nepeBipuTy, 4u focsra-
I0ThCA LJII KypCy Ta YM BiATOBIAl0Th BOHU OYiKy-
BaHUM pe3y/bTaTaM CTY[eHTiB.

[Ipu BUBUYeHHI nepeBaXKHOI GiJILLIOCTI KYPCiB,
dakynbpTeTH 3aJMIIAITD NPOCTIp AJIF A0JAaBAHHA
CTYAE€HTaMH HOBUX aKTYaJbHUX TeM, BUXOAAUU 3
iXHiX iHTepeciB Ta 04iKyBaHb. Take OL[iHIOBaHHA B
cepeivHi Ta B KiHILli Kypcy € TapHUM CIOCO60M 3a-
JIy4eHHS CTYJEHTIB [0 aKTUBHOI y4acTi B IpoLeci
HaB4YaHHA. CTYyJeHTHU BUCTYNAIOTb CHIBTBOPLAMH
3HaHb Pa3oM 3i CBOIMU BUKJIajadyamu [5]. Bukia-
Jadi JOTPUMYIOTbCA MeTO/Jy HaBYaHHSA W BUKJIA-
JaHHA 32 aKTUBHOIO Y4YacTIO CTyfeHTIB. CTyzeH-
T KOHTPOJIIOTH MpOoLieC HaBYaHHA. Bukiagadi
CTaBJIATHCA [J0 CTYAEHTIB K [10 KOJIET, AKi MOXKYThb
pOGUTU BaK/IMBI BHECKH, a He JIMLIE 5IK [0 OTPH-
MyBayiB 3HaHb.

3 MeTol IKMPOKOI peaJiizalil napTUCATIATUB-
HOTO MiZX0Ay B aMEPUKAHCbKIN BUILHN IIKOJII AJIs
BUKJIaZla4iB NPOBOAATHCS HaBYaJIbHI cecil [26; 29].

YHiBepCUTeTH TaKOXX aKTUBHO MiZATPUMYIOTh
BHUKJIa/IaviB 111010 MiJBUIlEHHS iXHbOI KBasidika-
uii. Buksaagadi yHiBepcuteTiB CIIA HazawoTh He-
dopMasbHy JJ0NOMOTY Ta peKoMeHAaLii cTyAeH-
TaM I103a MeXaMHU CBOIX ayAUTOPHUX TOJHH.

YcnimHoMy cniBpoOGITHHULITBY MiX CTyA€eHTa-
MM Ta BukJagadamMu B 3BO CLIA cnpusie HajjaH-
HSl KO)KHOMY CTY/ZIeHTy «0COGHUCTOr0 BUKJIaJa4ya,
SIKUU 3abe3mevyye Moro HaB4YaJlbHUMU MaTepiaJia-
MU Ta CIPUsIE 0COOUCTOMY 6J1ar0NoJIydyIo.

AKTHBHe 3aCBOEHHA CTYAEeHTaMHU 3HaHb, IX
iHTeJleKTyaJlbHUH PO3BUTOK, GOPMyBaHHS 0CO-
6ucTOoCTi MOB’si3aHe 3 iCHYIOUYO0l0 MPAKTHUKOI BHU-
XOBaHHS CaMOCTIMHOTO MHUCJIEHHS1 Yyepe3 MHUCbMO
Ta Ipe3eHTauii. 30KpeMa, y paMKax NHUCbMOBUX
3aBJlaHb i3 peduiekcil Ta MAroTOBKM Mpe3eHTa-
LIl CTyAeHTa NPOCATb KPUTUYHO BUCJIOBJIOBATH
CBOIO JYMKY LIOJ0 yCTaJIeHUX Teopid, NPaKTUK
Ta nosliTMK. Horo Tako» akTMBHO 3a0X04YIOTb /10
PO3pOOKH iHHOBAIIMHUX i/1e¥ /11 BUpillleHHS Ha-
YKOBUX Ta COLlia/IbHUX PO6JIeM.

CTyneHTOOpiEHTOBaHe HaBYaHHA BHUMarae
BiJl cTy/leHTiB 6paTH Ha cebe BiINMOBiAANbHICTD SIK
3a BJIaCHe HaBYaHH{, TaK | MOTUBYE IX KDUTUYHO
OLIiHIOBATH IpoleCc HaBYaHHA. Taki mezaroriyHi
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NpakTUKH y BULLiK mkoui CIIA cipusiloTh nokpa-
LIeHHIO0 3JJaTHOCTI CTYAeHTIB NPpUUMAaTH pillleHHS,
pO3BUBAIOTh KOMYHIKaTUBHI HaBUYKH, aJlallTUB-
HICTb i THYYKICTb, BUXOBYIOTh JOCHIJHULBKY Irpa-
MOTHICTb Ta €eTUYHE MUCJIEHHS.

Jlo oco6siMBoCcTEd BUKOPUCTAHHSI MapTHUCU-
naTUBHOTO MifgxoAy y Builiil mkosi CIIA, sk yxe
Oy/10 3a3HA4Y€HO, HAJIEXUThb ILIMPOKe 3ay4eHH:
Jl0 Tpollecy HaBYaHHA MYJbTUMeJIMHUX iHCTpY-
MeHTiB, LMPOBUX pecypciB Ta OHJANH-IJIAT-
dopM. BukopucTaHHSI 3a3HAuYeHUX TEXHOJIOTIN
CIpHUSE NMOKpPAIeHHI0 HaBYaJIbHOIO JOCBIZY CTY-
neHtiB [31]. [loia B3aemogii 31 CTyseHTaMH BU-
KJ1aJjladyi BUKOPUCTOBYIOTh LM}poBi TexHoJOrii y
npoueci BUKJaJaHHI Ta HaBYaHHI, 30KpeMa Taki
nopatku, sk LMS, Padlet, Kahoot BegenHs 6Ji0riB
Ta Mentimeter.

Cucrtema ynpaBaiHHS HaByaHHsM (LMS)
cnpusie 06MiHY pecypcaMu, y4yacTi CTYAEHTIB B
OHJIAMH-AUCKYCifX, YCIIIIHOMYy BHKOHAHHIO 3a-
BJlaHb, OOMiHy OroJIOLIEHHAMH NpPO 3aHATTA Ta
OTPUMAHHIO BiZITYKIB i OLiHOK.

daxiBli HaAroJIOMYyWTh, L0 MapPTUCUIIATUB-
HUU TiJxij, sKUi cnpsiMOBaHUM Ha chiBmparo 3i
CTYAEHTaMU fAK CHiBAOCHIAHUKAMHU, IOCUJIIOE T10-
YyTTS BiANIOBIAa/IbHOCTI Ta 3MEHUIY€E piBeHb BiJ-
ciBy cepen ctynenTis [30; 31].

JlolLliyibHO 3BEpHYTH yBary i Ha Te, 1110 y BUILii
mkoui CLIA Besvke nouMpeHHs Haby/1a KOHLEMNList
3TiIHO 3 KO0 CTYJeHTHU BUCTYIAOTh 9K CIiBTBOP-
i 3HaHb, aKTUBHO CIIBIPALOIOTh 3 BUKIaZa4aMu
B Ipolleci BUK/JIaJJaHHS i HaBYaHHsA. Takuil migxif
CIpUSE MEPEOCMUCTEHHIO TPaJULIMHOI poJii CTy-
JEeHTIB Ta BUKJ/AJa4yiB, NPOSABY B3aEMHOIO NapT-
HepcTBa, POpMyBaHHIO OCBITHBOTO JOCBIiAY [25; 27].

Came y CIIIA naOyma TOMMPEHHS KOHIICTIIIis
«BUKJIaJIa4 SIK MocepeHuK HaBuaHHs» [28]. Tak, mo-
CIiHUIIbKA [IisI/IbHICTD, KA Mo6y/l0BaHa Ha KOH-
KpPeTHUX pe3y/bTaTax HaBYaHHHA, MOXe IOKpa-
LIMTH pe3y/bTaTH HaBYaHHA CTYAEHTIB 3aBAAKHU
0CO6GHCTOMY i KOJIEKTUBHOMY J0CBiZly KOHCTPYIO-
BaHHA 3HaHb. Posib BUKJIaa4a B IIbOMY NpoLeci
3aJIMILAETHCSA POJIJII0 KepiBHUKA abo nocepesHu-
Ka, 10 HaJla€ CTyJeHTaM BIiANOBIAHI IHCTPyKILil
JUISl IOKpALleHHsI pe3yJIbTaTiB HaBUYaHHSA [23; 24].

BuBdeHHA Ta y3araJjbHeHHd HayKOBO-TeJa-
FOriYHUX MarTepiasiB [O3BOJIIE CTBEpPXKYBaTH,
110 Ha BiAMIiHY Bijg BuULIOl WKoJAA CHoJydyeHHUX
[ITaTiB AMepuky, yHiBepcuteTu Besnkoi bpura-
Hii TponoHyOTh 04Hi abo AUCTaHLiAHI HaBYaIb-
Hi 3aHATTSA B MasIuX rpynax. Takul nigxizg cupusie
NPUAIJIEHHIO JOCTaTHbOX YBaru Ta MHiATPUMKH
KOXKHOTO CTyZleHa 3 OOKy BHKJIQJadya Ta 3abes-
[e4ye akTUBHY y4acTb | HaBYaHHA CTY[EHTIB Ha
Jaekuiax [9; 11].
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YHiBepcUTEeTH aKTUBHO 3a0X0YYHThb BHUKJIA-
JladyiB BUKOPUCTOBYBAaTH pe3yJbTaTH BJIACHUX
JOCIiPKeHb y Npoueci BUKaAaAaHHd. lle cBifuUTh
Ipo Te, W0 CTYAEHTHU HABYAKTbCH Y HAYKOBLIB,
dKi € eKcepTaMU Ta 3HAWOMi 3 OCTaHHIMU poO3-
po6KaMHu y CBOIM mpeaMeTHiH ranysi. 3 MeTolo
PO3BUTKY KPUTUYHOTO MUCJIEHHA Y CTYAEHTIB, iX
MOCTiHO 3a0XO4YyIOTh CTAaBUTH MiJ, CYMHIB MpPHU-
NyLIeHHS, OLIHIOBATH [0Ka3u Ta BUCJOBJIBATU
BJIACHI ifiel Ta JYMKH.

KpiM nporo, siekuiliHi 3aHAATTS OXONJIIOITh
rpynoBy po6OTy, po6OTY 3 KoJieraM, iHAUBIAY-
aJibHy pO6OTy Ta HU3KY iHIIMX Pi3HOMaHITHUX
3aBJjaHb, 10 3a6€3Me4YyI0Th aKTUBHY y4acTh CTY-
JeHTiB y npoueci HaB4aHHA [13]. Lle nomomarae
pO3BUBATHU KOMYHIiKaLilo CTYAEeHTiB, IXHE KPUTHY-
He MMCJIeHHd, CIiBIpallo, aHaJITU4YHI HaBUYKHU
Ta HAaBUYKU BUPIlIEHHS TP06JIeM TOLIO, A TAKOXK
roTye ix /1o yCchilHoiI Kap'epHu.

YuiBepcuteTu Besnvkoi bpuTasii, sk i Cniosyde-
Hux llITaTiB AMepUKH, pOG/ISATh BEIMKUN aKL|EHT Ha
caMoCTiliHOMy HaB4aHHI cTyfeHTiB [33]. 30kpeMma,
B OpUTAHCBbKUX YHiIBEPCUTETAX Bif] CTYAEHTIB o4i-
KYEThCS, 1110 BOHHU Bi3bMyTh Ha cebGe BiAmOBizaab-
HICTb 3a BJIaCHE HaBYaHHS i 3aliMaTUMYThCSl CaMO-
CTiHOI Po60TOI0 1M03a 0diliiHUM YacoM 3aHSATh.
3 oAy Ha 1ie, CTYZleHTiB 3a0X04yTh YUTATHU Ta
POOUTH HOTATKHU SIK 3i CIIKCKY 0OOB’SI3KOBOI, TaK
i l0faTKOBOI JiTEepaTypy, AKUA MOXe BKJIIOYaTH
KHUIH, PO3/IJIM KHUT, JOCAILHULBKI CTATTi, 3BiTH,
nepioayyHi BUZAHHA Ta TeMAaTUYHI JOCTIPKEeHHH.

3a/ly4alouuCch [0 CaMOCTiHHOrO HaBYaHHS,
CTYAEHTH OTPUMYIOTh NOINepe/iHi 3HaHHA Ta po-
3yMiHHA 3 33/laHUX TeM, 1[0 JI03BOJISIE iM 6paTH
aKTHUBHY y4acTh Y AUCKYCisX Ta JlebaTax 3i cBoiMuU
OJHOJIITKAaMHU U BUKJQJadyaMU Mif, 4yac ayJUTOp-
HUX 3aHATh. Takui migxig crpusie po3BUTKY [10-
CJNIAHULBKOI JiAJbHOCTI CTYAEHTIB, IXHbOMY
CaMOCTiHHOMY Ta aKaJleMiYHOMY YUTAHHIO, PO3-
BUBA€ KPUTUYHE MHUCJEHHS, POpPMYE HaABUYKHU
yIpaBJiHHA 4acoM, JoTIoMara€e CTBOPUTH CIPUAT-
JIUBEe Ta IHTepaKTHBHe HaB4YaJlbHe CepeJoBUIIE.
Po3ksiaiu 3aHATH 3alPpONOHOBAHI TaKUM YHWHOM,
06 CTyJleHTHU MaJil JJOCTAaTHbO 4Yacy AJsl CaMo-
CTiAHOT'0 HAaBYaHHS ¥ pO3BUTKY.

Ak i B CIIA, B 6puTaHCHKUX YHiBepcUTeTax
Jy>Ke MOolIMpeHe BUKOPUCTAHHS CUCTEMU yIpaB-
JiHHg HaBuyaHHAM (LMS). B uboMy acnekTi mupo-
Ke BUKOPHUCTAaHHS OoTpHMaJsa cucteMa «Moodle,
[Ka CTBOPIOE BipTya/ibHe HaBYa/IbHE CepeloBUILe
K JAJi9 BUKJAQAadiB, Tak i AJisg cTyAeHTiB. B3ara-
J1i, iCHyeE 4YOTHUPH OCHOBHI BipTyasibHI HaB4YaJb-
Hi cepegoBuiia - Moodle, Blackboard, Canvas Ta
Brightspace, siki LIMpOKO BUKOPHUCTOBYIOTH 3aKJa-
M Buloi ocBiTy Besinkoi Bpuranii [6].
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AKTHBHIl peasisaljii napTUCUIATUBHOIO Ni/X0-
[y y BULLiK mKoJi Besimkoi bpuraHii cnpusie i cTBo-
PEeHHsl THYYKOTO HaBYaJIbHOI'O CepesioBHUILA, IO
Jl03BOJISIE CTY/leHTaM alalTyBaTH CBill HABYaJIbHUHN
JIOCBiZi 0 BJIACHUX iHAMBiAyaabHUX moTpeb. Tak,
CTYZIEHTH MalOTh MOXJIUBICTb 0GUpATU PEAMETH 3
LIMPOKOTO0 CIIEKTPY KypCiB Ta MOAYJIIB, a TAKOXK MO-
»KYTb HaBYaTUCA JIEHHO, 3a04YHO, IUCTAHL[IHHO.

Ha piBHsIX GakasiaBpaTy Ta MaricTpaTypu
CTYAEHTU YacTO MAIOTh MOXKJIUBICTb 06HUpaTH da-
KyJIbTaTUBHI Ta LOLATKOBI MOAYJI 3 IHIIUX JUC-
LUILJIIH, MOXYTb JOJATKOBO BHOCUTHU 3MIiHHM [0
06paHUX KypciB, 3aliMaTHC MPOEKTHOW Aifjib-
HicTio a6o ctaxkyBaHHsAM [30].

OpraHizariii TicHoro cniBpo6iTHUI[TBA Mi>XK BU-
KJIaladyaMU Ta CTyJeHTaMU B yHiBepcuTeTax Be-
Jikoi BpuTaHii, K y>ke 6y/10 HaroJ0UIeHO, CIPHUSIE
HaBYaHHS Ta BUKJ/IAJaHHS, OpPIEHTOBaHe Ha NpPO-
BeJleHHs1 pociimkeHHsa [10]. e o3Havag, 10 CTy-
JEeHTiB HaByalOTb BMKJaJadyi, sIKi caMi aKTHBHO
3aliMalOThCA AOCTIPKEHHSAMM Ta BUCTYNAOTh €KC-
nepTaMM B CBOIM rajysi, BOJIOAIIOTb Cy4aCHUMH I
nepelOBMMH 3HAaHHSIMH, MalOTh MOXKJIUBICTb O3Ha-
HMOMJIEHHS CTY/IeHTIiB 3 HAMHOBILIMMU PO3POOKaMH
Ta ifesaMu y neBHil npegMeTHIH raaysi.

BisbiicTh 3aHATH, sKi NPOBOAATBHCA B GpHU-
TAHCbKUX YHiBepCUTeTaX € iIHTEepaKTUBHUMMHY, L1U-
POKO BUKOPUCTOBYIOTh NapTUCUNIATUBHUN MiAXi[
Ta NPOIOHYITh CTYyAEHTaM JOCTaTHbO 4acy [Jid
po3ayMiB Haj TeMaMHu [8].

[lominpeHO NPaKTUKOKW B YyHIBEPCUTETAX
Besiukol bpuTaHii € 3aBepluieHHSI HaBYaJIbHOIO
KypCy BUKOHAaHHSIM 3aBJaHb ab0 MirOTOBKOIO
MPOEKTIB, 1[0 BUMArae BiJi CTyA€HTIB NOCTIKHOrO
PO3BUTKY NpOTAroM ceMecTpy. CTyeHTaM Haja-
€TbCS MOCTiMHA AOTIOMOTa, IPOBOJUTHCS IHCTPYK-
Tak. BUkJ1aiadi Kypcy KOHTPOJIIOIOTh Liel MpoI1iec.

BpuTaHCBbKI yHIBEepCUTETH MalTb CUCTEMY
MepPCOHAJIbHOTO ThIOTOPA, CTYLEHTHU OTPUMYIOThb
ClleliaJIbHOrO aKaZleMiYyHOro paJiHUKa, AKUU Ha-
Jla€ KepiBHULTBO Ta MiATPUMKY IPOTATOM yCbOTO
IXHBOTO akazeMidyHoro uuidaxy. CTyZeHTH B Ipy-
ni MOXyTb 6e3mocepelHbO OGrOBOPIOBATH CBOI
3aB/laHHA 3i cBoiMU ThioTOpaMHu [3]. CucteMa nep-
COHAJIBHOTO TBIOTOPCTBA JOINOMAara€ CTyLeHTaM
alalTyBaTUCA 10 [IPOLeCy HaBYaHHS.

AHani3 HayKoBO-NeJaroriyHuX [Kepes [J03-
BOJISIE CTBEP/KYBAaTH, 110 OLIHIOBAHHS y BUILIN
mkoJi Besnkoi bpuranii, gk 1y Cnosyyenux lllta-
TiB AMEpUKH, BKJIIOYAE €Ce, iICIIUTH, Npe3eHTalii
Ta OLIiHIOBaHHA NpPaKTHYHUX 3aBJaHb. lle Hazae
3MOTY CTYAEeHTaM MPOLeMOHCTPYyBaTH CBOI 3HaH-
HS Ta HABUYKHU B pi3HUX cdepax Ta JomnoMarae 3a-
6e3MnevyuTH iXHil BCeOiYHMU PO3BUTOK Y Mpolieci
HaBYaHHA. CTyeHTH OTPUMYIOTb peryasApHUMN

3BOPOTHUH 3B’I30K 3 BUKJIaZla4yaMU 1010 BUKO-
HaHHS Ta pe3y/IbTaTiB CBOEI pOOOTH.

YHiBepcUTeTH HaZAl0Th CTYJEHTaM Cleliaab-
HUU JOBIJHUK, IKUM MICTUTh peKOMeHAalil 11100
BUKOHAHHSl 3aBJjaHb, CKJIaJaHHS iCIUTIB, KpUTe-
piiB OlLIiHIOBAHHS TOILIO, a TaKOX iHPopMaliito nmpo
KOJIEKC TIOBEIIHKM CTYAEHTIB, aKaZieMidyHy J106po-
YyecHicTb Ta iH. [licsisg mpoBeeHHSA GOPMYBATBHOTO
Ta MiJICYMKOBOI'0 OLiHIOBAaHHSI CTYAEHTH 060B’s3-
KOBO OTPUMYIOTb JeTa/lbHI KOMeHTapl BiZi CBOIX
BUKJIaZ|a4yiB 11100 TOTO, 110 BOHU MOXYThb e I10-
KpaiuTH. Takuilt 3BOPOTHUM 3B’sI30K HAJJAE€THCA 3
JIOTPUMaHHSM MPUHIUIIB KOHiIeHI[iHHOCTI Ta 32
JIOTIOMOTO10 OHJIalH-TIopTasiB [17; 18; 19].

3 MeTo0 PpopMyBaHHSI KOMyHIKaTUBHUX Ha-
BHUYOK CTYJEHTIB Ta HAaBUYOK MIKKYJbTYPHOIO
CHniJIKyBaHHA YHiBepcuTeTh Besinkoi BbpuTanii
HAJlal0Th CTYAEHTaM BeJIUKi MOXJIUBOCTI JJis
HaBYaHHA 332 KOPJOHOM Ta y4acTi B MI>KHApOHHUX
JOCTIAHULIBKUX TPOEKTaX [33].

Buma ocsita Benukol bpuranii Ta Cnosyde-
Hux lllTaTiB AMepuUKH BUKOPUCTOBYE IEPEBAKHO
CTyJleHTOOpiEHTOBaHI nejaroriyui koHuenii [13],
sIKi 3a6€e3MeUy0Th y4acTb CTYAEHTIB SIK CIiBTBOP-
1[iB 3HaHb. Bukaziadi o6uparoTh HaBYaJbHI MaTe-
piajii TaKUM YUHOM, 11106 TOCTABUTH CTYAEHTIB Y
LEHTpP iXHbOI HaBYaJIbHOI JisdJIbHOCTI. Buksiagaui
TaK0X aKTUBHO 3a0XO4YyIOTb CTYLEHTIB [0 INpo-
BeJIeHHs1 CaMOCTIiMHOTO AochaifpkeHHs. Kputrnune
MUCJIEHHS BUCTYIIA€E OJHIE€I0 3 HAUBAXKJIUBIIINX Xa-
PaKTEPUCTUK CTYIeHTOOPiEHTOBAaHOI OCBITH [16].

X04a iCIUTH 3a/IMIIAI0THCA TONYJISPHUMHU CII0-
cobaMH OILIiHIOBaHHS 3HaHb CTYJIEHTIB y BCbOMY
CBiTi, mMCbMOBI 3aB/IaHHs, KYpCOBi po60oTH abo ece
pPO3IIAZAI0ThCA K NPUKJAJ 3aliKaBJeHOCTI CTy-
JIeHTIB y MOIIYKY BiJiMOBiJel Ha CBOi 3aMUTaHHS.
OCHOBHMMHU NMPUKJIAZTAMU MOXYTb OYTH MiZICYMKO-
Bi po60TH 260 3aB/IaHHS HAMPHUKIHI MOAYJS, TEMY
SIKUX CTYEHTU MPONOHYIOTh CAaMOCTilHO. Y 6ijib-
HIOCTi BUMA/IKIB TEMY CTYZ€HT 0OMpPAE Ha MOYATKY
CeMeCTpy Ha OCHOBI BJIaCHUX IHTepecCiB.

CTyneHTH, SIKi HABYaOThCS y BULLiN IKOJ1i Be-
JIMKOI bpuTaHii, BBaKalOTbCS TaKHUMH, 110 [JOBEJIU
NeBHUM piBeHb iHTe/JIEKTYaJbHUX JIOCSTHEHb, 3/1i-
6HOCTel Ta iHTepecy 0 y4yacTi B HayKoBiH coepi
[20].

Peasiizanii mapTucunaTUBHOrO MiAXOAY Y BU-
mii mkosi Besnvkoi bpuTanii, 3a6e3neyeHHo J0-
CTAaTHBOI KiJIbKOCTI KOHTAaKTHUX TOAUH MK BU-
KJIaZladyeM Ta CTYAEHTOM CHPUAITh Taki GopMu
HaBYaHH{, fK JIeKLii, ceMiHapy, MaucTep-KJaacy,
JlabopaTopHi po60oTH Tomo. OKpiM LbOTO, CTY/EH-
TH TAK0X OTPUMYIOTh MOCTiHHY IpynoBy abo iH-
JUBilya/IbHY MIATPUMKY 3 60Ky BUKJIaZadiB, BiJi-
BiZlyIoTh OHJIAMH Ta 3MilaHi kypcu [8; 24].
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JloLli/IbHO TaKO 3BEepPHYTH YBary Ha Te, 1110 OT-
pUMaHHA BiAryKIB BiJl CTYLEHTIB € OLHIEIO 3 KJIIO-
YOBUX 0COOJIMBOCTEN pealtizallii napTUCUIIaTUBHO-
ro miiIxoZly B CMUCTeMi BUILOl 0cBiTH Besnukoi bpu-
TaHii. Y 3BO Benukoi BpuTanii BiATyKM CTyAEHTIB
€ LIHHMMU Ta BPAXOBYITbLCA [JI OLiHKUA 3MiCTy
npeJMeTy, HaB4YaJbHOI NPOrpaMy, MiJTPUMKH Ta
po60TH BuKJIaAadiB To1o. [licas 3akiHueHHS KO-
HOTO MOJAYJS BiITYKH Bif CTyAeHTIB 36Upar0ThCs
IepeBaKHO B €JIeKTPOHHOMY BUTJIA/] | 03BYYYHOTh-
€ Ha L0OKBApTaJbHUX OMVIALOBUX Ta OLIHIOBAJIb-
HUX 3ycTpidyax. Ha 0CHOBI LIUX BiAT'YKIB BHOCATBCSA
HeoOXi/IHi 3MiHU Ta MOMPABKHU II0/0 3MIiCTy Mpe/-
MeTa, KWW BHBYAETbCS, HAaBYaJIbHOI NpPOrpaMy,
oprasisauil HaB4YaJIbHOI JiAJIbHOCTI, MiATPUMKU
BUKJIaZia4uiB Ta NpoLecy OLiHIOBaHHA Towwo [11].

Ax 1y Buwin wkosi Croayvyenux lltatiB Ame-
puky, y Benukiih bpurtaHii nponoHyeTbca cuctemMa
MDK/JUCLUILIIHADHOTO HaBYaHHA. 30KpeMa, Nij, yac
pO3pOOKM HaBYa/JIbHUX IpOrpaM BpaXOBYIOTbCS
MDKAUCIMIUTIHAPHI TEeMH, 11100 03HAMOMUTH CTY-
JIeHTiB i3 MKUPOKo cheporo 3HAHb Ta IATH IM 3MOTY
HaBYaTUCA Ta MUCIUTH 3 PI3HUX NMO3ULIN. 3 orIsALy
Ha Ile, CTYAeHTaM NPONOHYIOThCA Pi3Hi daKy/bTa-
TUBHI U MDKAUCHUIIIHAPHI MOAYJI, SIKi BOHU MO-
»KYTb BUBYATH PA30M 3 OCHOBHUMHU MoAyasaMu [12].

CITMCOK BUKOPUCTAHUX JKEPEJI
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BucHoBKU. OTKe, 0COOGJIMBOCTI BUKOPHUCTAH-
Hfl NApTUCUIATUBHOrO MHiXOAy y BHUILIM IIKOJI
Cnonydenux lllTaTtiB AMepuku Ta Besukoi bpura-
Hil MOJIATAalOTh y: 3alpPOBa/PKEHHI YHIBEpCUTETa-
MU «BiIKPUTHUX HaBYaJbHUX MPOTPaM»; CHiJIbHO-
MYy CTBOPEHHI K BUKJIaZjJadaMHy, TaK i CTyieHTaMU
HaBYaJIbHOI MporpaMu Kypcy; po3pooOii Jocif-
HUIIbKUX MMPOrpaM JJisl CTYJIEHTIB Ta acHipaHTIB;
3anpoBa/pKeHHI MporpaM NpaKTUYHOTO HaBYaH-
Hf; aKTUBHIN y4acTi CTYAEHTIB y AUCKYCiAX, Ipy-
MOBUX NPOEKTAX Ta M03aayJAUTOPHIN JiIJIbHOCTI;
LIMPOKOMY 3allpOBa/pPKEeHHI NMpPaKTUK YUTAHHA |
CaMOCTiHHOT'0 HaBYaHHS; CTBOPEHHI BipTyasbHO-
ro CepesoBMILA; 3aNpPOBAaKEHHI MDXIAUCLMILII-
HapHUX KypciB Ta pisHOMaHITHUX popM i MeTOo1iB
dopmMasbHOTrO Ta MiJICYMKOBOIO OL[iHIOBAaHHS; Ca-
MOOI[iHIOBAHHI CTyJ€HTaMU BJIACHOI JiJIbHOCTI;
aKTHBHIHM y4acTi CTyleHTIB B OLIiHIOBaHHI npole-
Cy BUKJIQJJaHHSI Ta HaBYaHHS; HaJlaHHI KOXKHOMY
CTYAEHTY «OCOOUCTOr0 BHUKJAJauya»; opraHisarii
CTYZ€HTOOPIEHTOBAHOTO HABYaHHS{; IIMPOKO-
My 3aJlydeHHI [0 Ipouecy HaBYaHHA MYJbTHU-
MeAiMHUX 1HCTPYMeHTiB, IUPPOBUX peCypciB
Ta OHJIAWH-TJIATGOPM; CTBOPEHHI THYYKOTro Ha-
BYaJILHOI'0 CepeIOBUILA; BUXOBAHHI KpeaTUBHOI'O
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PECULIARITIES OF USING THE PARTICIPATORY APPROACH IN HIGHER EDUCATION IN THE UNITED STATES
AND THE UNITED KINGDOM

The main task of modern higher education is to teach students to create, search, share experiences,
and implement best practices in the content of education. The innovations of the higher education sys-
tem today include the ideas of human centredness, student-centred learning based on a participatory ap-
proach. It has been established that at the present stage, this approach is widespread in higher education
institutions of the USA and the UK. Therefore, generalisation and creative use of the practices of leading
universities in the United States of America and the United Kingdom can provide significant assistance in
applying the participatory approach in higher education institutions of Ukraine.

The purpose of the article is to clarify the peculiarities of using the participatory approach in higher edu-
cation in the United States of America and the United Kingdom, which is aimed at improving interpersonal re-
lations, promoting cooperation between teachers and students, serving as the basis for successful communica-
tion during classes and providing an opportunity for active participation of each student in the learning process.

The study shows that the peculiarities of using the participatory approach in higher education in the
United States and the United Kingdom include: the introduction of ‘open curricula’ by universities; joint
creation of the course curriculum by both teachers and students; development of research programmes
for undergraduate and graduate students; introduction of practical training programmes; active participa-
tion of students in discussions, group projects and extracurricular activities; widespread introduction of
reading and self-study practices; creation of a virtual environment; introduction of interdisciplinary cours-
es and various forms and methods of formal and summative assessment; self-assessment of students’
own activities; active participation of students in the assessment of teaching and learning; providing each
student with a ‘personal teacher’; organisation of student-centred learning; wide involvement of multi-
media tools, digital resources and online platforms in the learning process; creation of a flexible learning
environment; fostering creative thinking of students.

Keywords: higher education, participatory approach, student, teacher, features, student-centred
learning, research activity, independent work.
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JIOCBIJ] OPTAHI3AIII I BHPOBA’KEHHSA MTPO®OPIEHTAIIMHOIL

POBOTHU Y BOEHHUM YAC B IPUDGPOHTOBOMY MICTI

Y cTatTi BUCBITIEHO 6araToBUMMipHE 3Ha4YeHHA NpodopieHTaLiMHOI Pob6OTM B OCBITHIX 3aKnagax,
poO3TaloBaHMX Y NpMdPOHTOBUX perioHax YKpaiHW, B ymoBax NoBHOMAacCLITabHOI BiliHM. MpodopieHTa-
UifiHa AifNbHICTb Y TaKMX 0O6CTaBMHAX MOCTAE He NnLe AK IHCTPYMEHT NpodeciiHOro caMoBU3HAYEHHS
YYHIBCbKOT MON0Aj, afe 11 K BarKNMBUI 3acib coLiaIbHO-NCUXONOTIYHOT NiIATPUMKM, NATPIOTUYHOIO BU-
XOBaHHA Ta GOpPMyBaHHA BHYTPILWHbLOI CTIMKOCTI ocobmcTocTi. AKLEHT 3pobaeHO Ha TOMYy, LLO B YyMOBax
HEBMW3HAYEHOCTi Ta MOCTIMHOI 3arpo3n came NPodopieHTALLA [03BONAE MONOLI HAUNTM NepCneKkTMBY, Naa-
HyBaTW BNacHe MabyTHE Ta 3a/IMLLATMUCA EMOLLIMHO CTIMKMMM.

Y pocnigKeHHi NpoaHanizoBaHO KAo4YoBi GyHKLIT NpodopieHTalLiMHOT pOo6OTU: 3HUMKEHHA TPUBOXK-
HOCTi, PO3BUTOK }KUTTEBUX | KOMYHIKAaTUBHUX HAaBMYOK, MiATPMMKA MEHTaNIbHOIO 340pOB’A, 36epeKeHHs
OCBITHbOTO MOTEHLiaNy NPUPPOHTOBUX TEPUTOPIN, @ TAKOXK NPOTUAIA MIrpauiiHMM HacTposAMm Ta «BigTO-
Ky Mi3KiB». OKpemMo NigKpecneHo posib NaTPiOTMYHOro 3MicTy NpodopieHTALiMHOI pobOoTH, AKa dopmye
B YYHIB MOYYTTA BiANOBIAANbHOCTI 33 AOMIO0 KPaiHM Ta YCBIAOMNEHHA BaX/IMBOCTI B/IACHOITO BHECKY Y ii
Binbynosy.

Y ueHTpi yBaru - Aoceig XapKiBCbKOro HauioHa/IbHOro MeANYHOro YHIBEPCUTETY, BMKAaAadiB Kade-
APV MeauYHOT Ta BioopraHivyHOI Ximii, AKi CMCTEMHO Ta LiecnpAMoBaHO peanisytoTb npodopieHTalifiHi
iHiLiaTMBW, afLAaNTOBaHI 40 YMOB BOEHHOTO Yacy. BUCBiT/IeHO NpMKAagM NpOBeAEHMX 3aX04iB: AUCTAHLiNHI
M OYHI 3yCcTpivi 3 YYHAMM XapPKiBCbKMX NiLeiB, 03HaMOMUi eKLii, OCBITHbO-NPOdECiINHI TPeHiHrn 3 Aome-
AMYHOI 4ONOMOrM, iHTEPaKTUBHI Becign Ha TeMy 340pOBOro cnocoby KUTTA. HaronoweHo Ha BaXKAMBOCTI

© T.0O.Cuposa, O. B.Casenbesa, C. M. Kosy6, H. M. YaneHrko, O. B.MpucsaxHni, 2025
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yyacTi 3006yBayis ocsitT XHMY B umx 3axogax, Lo 3abe3neyye Aianorosuit niaxia, cnpusae GopmyBaHHIO
OOBIPU MiXK 3aKNa4aMu OCBITU Ta CTBOPEHHIO MO3UTUBHOTO iMiAXKY MeANYHOIO BULLY.

Y nigcymky goseaeHo, wo npodopieHTauinHa 4ianbHICTb Y NPUOPOHTOBUX YMOBAX - Lie He NPOCTO
OCBITHA poboTa, a cTpaTeriYyHNIM IHCTPYMEHT HaLiOHAa/IbHOrO BiflHOBNAEHHSA, WO CMPUAE BUXOBAHHIO MO-
KOMiHHA, 34aTHOrO He nuwwe obupaTn npodecito, a 1 ycBifoMmaeHO byayBaTM MalnbyTHE CBOET AepiKaBy.

Knrouoei cnosa: npogopienmauiliHa poboma, npugpoHmosa ocgima, MeduyHa 0c8ima, CaMoBU3HaA-
YeHHSA M0s100i, CUXon02iYHa NiIOMPUMKA, NpogopieHmauis 8 ymosax GiliHu.

AK uuryeartu: Cuposa I. O., Casenbesa O. B., Kosyb C. M., YaneHko H. M., Mpucaxxkunin O. B. [locsig opra-
Hi3auji i BNpoBaaKeHHs NpodopieHTaLiHOI PO6OTU Yy BOEHHMI Yac B NPUPPOHTOBOMY MicTi. HayKoBi 3anmncku
Kadenpw negarorikun. 2025. Ne 56. C. 35-44. https://doi.org/10.26565/2074-8167-2025-56-04

In cites: Syrova G., Savelieva O., Kozub S., Chalenko N., Prysiazhnyi O. (2025). Experience of organizing and
implementing career guidance activities during wartime in a frontline city. Scientific notes of the pedagogical
department. Ne 56. 35-44. https://doi.org/10.26565/2074-8167-2025-56-04 [in Ukrainian].

Beryn. ChoroziHi YkpaiHa nepeXuBa€ OfUH i3
HaNCK/IQAHINX Ta HAWOO/IIOYIIINX MepiofiB CBO-
€l HoBiTHBOI icTopii. [loBHOMacuITabHa BiliHa He
Jiville 3pyiHyBaJia iHppacTpyKTypy Ta EKOHOMIKY, a
¥ IMG0KO BILJIMHYJIA HA CYCMiJIbCTBO 3arajioM. 3Mi-
HUBCS 3BUYHUH PUTM KUTTS, TpaHcHopMyBasiacs
CUCTeMa OCBIiTH, a IICUXO0JIOTIUHUHN CTaH JitoJlel ycix
BiKOBUX KaTeropiil 3asHaB CepWO3HUX BUIPOOY-
BaHb. [IpoTe, monpu BCi BUKJIWKH, 3aJTULINJIOCA Te,
1110 HEMOXKJIMBO 3HUILUTH KOAHUMH 06CTaBUHAMMU
- lle MparHeHHs /10 *KUTT, Bipa B Kpallle MaliOyTHE
Ta Mpii, 1110 )KUBYTb y ceplii KO)KHOT'0 YKpaiHIId.

Y 1iux ymMoBax 0co6JinBOI Baru HabyBa€e npo¢o-
pieHTaliliHa po6oTa. Aj/PKe CbOTO/[HI BOHA - Iie He
Jivilie Ipo BUGip Mai6yTHBOI mpodecii. Lle mpo 36e-
peXKeHHS BHYTPIIIHbOr0 KOMMAca, IKUH JooMarae
He BTPATUTH cebe y BUPI MOJiH, 6a4UTH Nepcrek-
THUBY, IVIAHYBAaTH XUTTA Nic/as nepeMmoru. s mo-
JIOZI, IKa CTOITh Ha MOPO3i LOPOC/IOr0 XKUTTH, HAJ-
3BUYAlHO BaXKJMBO MaTU OPIEHTUPH, 1O AAAYThb
3MOTy NMpUIMaTH YCBiAOMIIEH] pilleHHs, TOB’A3aHi
3 npodeciiHUM CTaHOBJIEHHSIM, caMopeaJli3aljieo
Ta BHECKOM VY BIJJHOBJIEHHSI Hallol AKpaiHU. Tomy
NiTPUMKA YYHIB y LIbOMY IIPOLECI - Lie He JIvlie Ie-
JlarorivyHe, a ¥ HaLioHa/IbHe 3aBJaHHs. [1,2,3].

AHauti3 ocTaHHIX AOC/iKeHb i myGaikaniii.
OcTaHHiM yacoM oco6JsiMBe 3HaueHHs1 mpodopi-
€HTaLiiAHA po60Ta HabyBa€E B NPUPPOHTOBUX pe-
rioHax, fie U0/iHSI MU CTUKAEMOCH 3 HeGE3MEKOIO,
BTPATOIO CTabiIbHOCTI Ta coljia/IbHUMU MOTPSCIH-
HaMu. [IpodopienTaliilfina po60Ta 3 MOJIOJ/II0 Ha-
6yBa€e 0COOJIMBOr0O 3HAUYEHHSA: BOHA CTA€E He JIUIIE
OCBITHBOI0, a ¥ COLjia/IbHOIO MICi€l0 - MiATPUMATH,
30pi€HTYBATH, IOTIOMOT'TH 3HAUTH MalOYTHE TaM,
Jle BCe 3/Ia€ThCsl HeBU3HaYeHUM [4,5,6].

YoMy came 0Cc06IMBO BaxkjuBa npodopi-
€HTalliliHA po60Ta B NPUPPOHTOBUX perioHax?

1. PopMyBaHHS MaliGyTHBOTO Yepe3 OCBITy
i npodeciiiHe camOBH3HAYEHHS.

Y npudpoHTOBUX rpoMajiax, /e BiiHa 1110/leH-
HO TMOPYLIYE 3BUYHUH XiJl )KUTTs, TpodopieHTallist

BUCTYIAE He JIMlIe K OCBITHIM mpoiiec, a i 9K iH-
CTpyMeHT cTabinizanil. BoHa pomomarae 37100y-
BauaM OCBITH WIKija i sineiB 36epertu 3B’30K 3
MalOyTHIM, IIJITaHyBaTU KOro, HE3BAXKAIOUU Ha He-
BU3HAYEHICTb CbOroZieHHAA. MOXJIMBICTb TO6AYUTH
CBOE€ Micle y mpodeciiHOMY KHUTTI A€ YYHIM Bij-
YyTTA KOHTPOJIIO, MOTUBALIiI0 /10 HABYaHHHA 1 HaAi10.

2. 3MeHIleHHA PiBHA TPUBOXKHOCTI Ta eMO-
1iliHOI HecTab6i/ILHOCTI.

Y4acHUKH OCBITHBOTO IIPOIeCy y 30HaX 60M0-
BUX Ta IPUPPOHTOBUX TepUTOPiH Jiill yacTo nepe-
6yBalThb y XpoHiyHOMY cTpeci. [[podopienTariii-
Ha po6oTa - 1ie lije ¥ ncuxoeMolliliHa migTpuMKa:
po3MoBM mpo MaHbyTHIO mnpodecito, iHTepecy,
3/1iGHOCTi, MOKJIMBOCTi JAI0Th 3MOTY JiTAM BiJ-
BOJIIKTHUCB BiJj BOEHHOI peasIbHOCTi, 30cepesuTUCh
Ha co6i, CBOiX MpisX, HisX.

3. BifiHOB/JIEeHHA Ta PO3BUTOK rPOMa/ M.

MicneBi rpoMazu, gKi MOCTpaXKJgau BHACJII-
JIOK aKTUBHUX O0MOBUX [ili, NOTPEOYIOTh BiIHOB-
JieHHs: iHQpaCTPYKTypH, MeJUIIMHH, OCBiTH, 6i3-
Hecy. ko AiTH, AKi BUPOCTAlOTh y [JUX YMOBAX,
MaTHUMYTb YsBJEHHS NPO aKTyasbHi npodecii Ta
MepCIeKTUBU, TO 3r0J0M BOHU CTAHYThb PyIUil-
HOW cusolo BiabyaoBu. [IpodopieHTalisa € Bax-
JINBOIO YMOBOI0 GOpPMyBaHHS MOJIO/|, iIKa TOTOBA
PO3BUBATH Ta Bi/10y/I0BYBaTH PiTHUM KpaH.

4. llpoTtuaia mirpaniiHii XxBuJi Ta «BigTO-
Ky Mi3KiB».

be3 uiTkoi mpodeciiiHoi opieHTauil MoJs0Ab
i3 TpUPOHTOBUX TEPUTOPIK YACTO MJIAHYE BUI3]
3a Mexi perioHy a6o kpaiHu. [IpodopieHTaniiiHa
po60Ta J103BOJISIE IEPEOCMUCIUTU CUTYaIlilO, T0-
Ka3aTh MOXJMUBOCTI JUCTaHLiMHOrO HaBYaHHS,
110 JOIIOMara€ yTpuMaTH NOTeHLiaJ MOJIOAI y pe-
TiOHI.

5. PO3BHUTOK »KHUTTEBHX i collia/IbLHUX HABH-
YOK.

Y mporeci npodopieHTaniiHUX 3aHATH 370-
6yBaui 0CBiTH PO3BHUBAIOTh KPUTUUHE MUCJIEHHS,
caMOaHaJsli3, BMIHHA yXBaJIlOBATHU pillleHHs, IJa-



SCIENTIFIC NOTES OF THE PEDAGOGICAL DEPARTMENT

ISSN 2074-8167 37

HyBaTH, CTAaBUTH I1iJi. lle He mpocTo BUGip npode-
cii - ue nmigroroBka A0 A0pocaoro KUTTS. 0c06/HU-
BO BaXXJIUBO L1e B perioHax, e AiTH 4acTO 3MYILLIeH]
JOPOC/ILIATH WBUJLIE,

6. [HK/II03MBHICTb i pIBHMH AOCTYN A0 Maii-
GyTHBOTO.

[IpodopieHTaniiina pob6oTra y npudppoHTOBUX
HIKOJIaxi Jlilesx CpUs€ CTBOPEHHIO PIBHUX MOX-
JIMBOCTEU J1s1 BCiX YUAaCHUKIB OCBITHBOTO MpOIe-
Cy — He3aJIeXKHO BiJi COLiaJIbHOTO CTATyCy, JOCBiAYy
BTPAT, BUMYILIEHOT0 NnepeMilleHHs. Lle maHc Kox-
HOMY N06A4YUTH BJIACHY TPAEKTOPIl0, 3HAUTH pe-
Ccypcu aJid il peastizalil, MOYyTHU NiATPUMKY.

7. AKTyasnisaniss HOBUX MiAXOAIiB A0 HaB-
YaHHA.

[IpodopieHTanis mae 3Mory BHpOBa/KyBa-
TH Cy4YacHi MeTOJM: OHJIalH-3yCTPidi, MpaKTUUHI
TpeHiHrY, irpy, cumyssuii, npopaiarHocTuxy. Y
npuUPPOHTOBHUX LIKOJAX i JIiLlesAX 1e BaXKJIUBO JJisl
NiATPUMKH OCBITHBOI'O IIPOLEeCY Ha rifHOMY piBHI
HaBITh y CKJIQJHUX YMOBaX.

8.IlaTpioTYHe BUXOBAaHHA Yepe3 npodeciro.

Yepe3 po3yMiHHS poJji meBHUX mpodeciil y
BiZTHOBJIEHHI KpaiHU - BiJ Gy/iBeJIbHUKA JI0 JIiKa-
ps, Bif BUMTeEJSA A0 BilICBKOBOTO - MOJIOJAb YCBi-
JOMJIIOE BJIACHY LIIHHICTBb 1 BifNOBifa/JbHICTDE Ie-
peA CyCIiJIbCTBOM.

Tomy, npodopieHTalliiina po6oTta y npudpoH-
TOBUX JIiLlesAX Ta UIKOJIaxX - Ije He pO3Kill, a cTpaTe-
riuHa notpeba. lle iHBecTHUI1Iis y MallbyTHE rpoMa/,
i Ykpainu B 1jiyiomy. BoHa Mae 6yTH cucTeMHOIO,
JOCTYIIHOO Ta pidHOMaHiTHOIO [7,8.9,10].

MeTa cTaTTi € aHaJi3 Ta y3arajJbHeHHs J10C-
Bifly opraHisanii i BnpoBa/keHHs1 npodopieHTa-
[iliHOT po60TH B YMOBaX BOEHHOTO 4acy y npud-
poHTOBOMY MicTi. Oco6/aMBY yBary npujisieHo
BUBYEHHIO ePpeKTHUBHUX MiX0AiB, popM i MeTO/IiB
po60OTH 3 YYHIBCHKOIO MOJIOAAI0 B CKJIAJHHUX CO-
L1aJIbHO-IICUXOJIOTIYHUX YMOBaAX, CIPUYMHEHUX
BiliHO10, a2 TAKO BUSIBJIEHHIO YUHHUKIB, 1110 CIIPHU-
SI0Th 30epeXeHHI0 MOTHUBallii A0 HaBYaHHS, ca-
MOPO3BUTKY Ta CBijloMOro BU60OPY MallbyTHHOIO
npodeciiHOTO HIISAXY.

Buksiajg ocHOBHOro marepiasy. Ocob6iuBe
3HAYeHHS MiJl Yac aKTUBHUX GOWOBUX il mpo-
dopieHTanifina po6oTa HabyBae B MeJUYHHUX
BHUILIAX, TaK {IK Jiikap y BilICKOBUU 4ac - 1ie He
sguie ¢paxiBelb. lle stoanHA, SIKa CTAE MiX KHUT-
TAM i cMepTio. MeguyHI npaniBHUKKU CbOTOAHI
- e Ti, XTo pATYye nif o6CcTpislaMu, NTPOBOAUTH
omnepanil B mifBajsax, CyIpoBOJKY€E eBaKyallito
NMOopaHeHUX, NiATPUMYyE BiMCHKOBUX Ha Iepe-
JOBil Ta UUBIIbHUX Y NPUPPOHTOBUX MicTax
Ta cesax. | Mosoap 1ie 6a4aTb. BOHW 4YUTAIOTh
icTopii snikapiB 36poiinux Cua Ykpainu, 6a4aThb
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MOpaHeHUX No6paTUMIiB, CBOiX 6aThKiB, BTpaya-

I0Th O6JIM3bKUX, PiAHUX, Apy3iB. MeandHa npo-

deciqa cTae Ay 6araTboX CUMBOJIOM MY>KHOCTI,

HaJil Ta CpaBXHbOI LIIHHOCTI JIFOJCbKOTO KUT-

Ta. | came ToMmy npodopieHTaniliHa po6oTa B

MeJAUYHHUX BUUIUX HaBYaJIbHUX 3aKJaZlax OCBi-

TH NiJ Yac BilHU HabGyBa€ He JIMIle OCBITHHOTO,

a U HalioHaJbHO- MNAaTPUOTUYHOTO 3HAYEHHS

[11,12].

Bigomo 6arato ¢popm npodopieHTaliiiHoi po-
60TU B MeJUUHUX BUllax [13,14,15]:

— BHUI3HI 3yCcTpiyi 3 y4aCHUKaMH OCBITHBOTO
HpoLecy WIKiJ Ta JiileiB, 0CO6JMBO ¥ mpud-
POHTOBHUX, I€OKyIIOBaHMX ab0 eBaKyHOBaHUX
rpomaax. Lle He suie 3HaOMCTBO 3 Tpode-
cieto, a ¥ mcuxoJsioriyHa nigTpuMka: «Mu no-
pyd4. Mu yekaeMo Bac. Bu 3moxere.»

— AHi BiAKpUTHX ABepel oHJAMH i oduaiiH, fe
abiTypieHTH MOXKYTh NMOCHIIKYBaTHUCA 3i 3710-
O6yBayaMU OCBITH, BUKJIaJ@a4yaMH, JIiKapsiMHU.

—  MalcTep-KJacH 3 JOMeJUYHOl JOTOMOTH, CH-
MyJIALIHAHI TpeHIHIW, 9Ki He JIMlle 3HaWOM-
J9Th 3 npodeciero, a U Jal0OTb MOXKJIUBICTb
HaOyTH KOPUCHUX HABUYOK.

— TNapTHepPCTBO 3 BIICbKOBUMM MeJMKaMH, BO-
JIOHTEpaMH, TOCHIiTaJsAMH, [ie Y4YHI MOXYTbhb
N06aYMTH peabHiCTh MeIUYHOI CIIPaBH.

Bci i dopmu mnpodopieHTaniiiHoi poboTu
B OCTaHHI TaKi CKJIaJHI POKHU [/ Hallol KpaiHU
BUKOHYIOTbhCS CIIBpOGITHUKAMHU i 3706yBayaMu
0CBiTH XapKiBChKOr0 HalLiOHAJIbHOTO MeJUYHOr0
yHiBepcuTteTy (XHMY).

Buksagaui kabeapu MeaudHoi Ta 6GioopraHiv-
Hoi xiMmil XHMY TakoX akTUBHO BUKOHYITb IIPO-
dopienTauiitny po6ory. [Ipotsirom 2024 - 2025 Ha-
BYAJIbHOI'0 POKY HaMU NIPOBOJWJIACh HAJIaro/KeHa
CHCTEMHA B3a€EMOZiAA MK Y4YHSAMHU XapKiBCbKHX
JineiB, BUKJaJa4aMyd KadeJpu Ta 3400yBayaMH
ocsiTu XHMY, gka pasa 3mory Jineicram:

—  yCBilOMUTH cneludiky HAIIOro MeJUYHOTO
BUILY;

— Ji3HaTUCA NOpO OCBITHI NporpaMu, yMOBH
BCTyIy Ta HaB4YaHHA XHMY;

—  3pO3yMITH CBOi HaXWJIU Ta 3/[iGHOCTI;

— BifBijaTU OH-7alH Ta od-1ailH 3ycTpidyi Ha
aKTyaJIbHI JJI1 Cy4YaCHOI MOJIOJi TeMY;

— OpieHTyBaTHCS Ha 3JJ0POBUH CIOCIO KUTTS;

— 3po6UTHU BUBAKEHUH BHUOIp L[OA0 BCTYNY /0
MeJJUYHOTr'0 YHIBEPCUTETY.

Y 6epesni 2025 poky B paMkax npo¢opieH-
TaniHol po6outu XHMY 3a nmigTpuMku Ynpas-
JIiHHS oCBiTH aaMiHicTparnii KuiBcbkoro paiony
XapkiBcbKkoi MicbKoi pagu 3aBigyBauka kade-
JApUu MeJIU4YHOI Ta GioopraHiuyHoi ximii Ta ctap-
MM BUKJIaJlad B AUCTaHLiiHOMY dpopmMaTi npo-



38 ISSN 2074-8167

HAYKOBI 3AIMMCKHU KADEPH INEJATOT'IKH

2025 Bunyck/ Issue 56

Jonosiaa
396,k meawswoi va Giooprawiuwoi ximii XHMY, & dapaii. npod. Cuposa 1.0,
KGapM. ., .8k, Yanenko HM, £

XIMIYHUH CKIAT NYORMHM

(ywconi sigconcar)

Ximiuwl enement 1a pevosumn, Akl Gepymo yacts y

T

Bioximiswinx pearyine; 90 Kk enementis, opraivki ta 8%
HeopramivH] pesonn b Lo \\ i
g e A
Po ot o gy G [ : ‘:, d P l
¥

i

Heneuepn Codla

Poxo Mapia

PucyHok 1. OH-aaliH 3axi0 «L]ikasa ximiuna nodopodic» 3 yuHsimu XapkiecoKkux aiyeis.
Figure 1. Online event «An Exciting Chemical Journey» with students of Kharkiv lyceums.

BeJIU TPpH 3ycTpidi i3 sineicramu 10 - 11 knaciB
XapkiBcbkux JineiB N2 107 i Ne 158. Ha 3ycTpi-
4yi ocobJsiMBa yBara Oysia npH/jijieHa NUTAaHHAM
BCTynHOI Kamnadil o XHMY. Jlineictu no4yynu
PO3MOBIAb MPO MeIUYHUH BUIIL, Jli3HANUCS OiJib-
ure npo npodecito ysikaps, a TAKOX MPO POJIb Xi-
Mii B MeguIMHi. 3aBigyBauka Kadeapu nposesia
Jekni «llikaBa XxiMiyHa MOJOpPOXK», pO3MOBiJIa
Npo XiMit0 TOPMOHIB i TOPMOHH LIACAUBOT0 XKUT-
T. CTapmuii BUKJaZad po3moBija JileicTaMm
IIpO Te, K BIJINBA€E 3MiHa aTMOCYEPHOTO TUCKY
Ha PO3YMHHICTH ra3iB y KpoBi, K IiJ 4ac 1nojo-
POXi y BUCOKOTIpCBKI pallOHU MOHa 3ITKHYTH-
cs 3 IeBHUMHU mnpobjeMaMu (ripcbka xBopo6a)
Ta 10 MOXe BiAOyTHUCA NPU LIBUAKOMY 3aHY-
PIOBaHHI Ha MEBHY [VIMOWHY Ta MPH LIBUAKOMY
nigioMi 3 /IM6MHY Ha NOBEpPXHIO (KecoHa XBO-
po6a). HampukiHni koxHoi 3ycTpiui Jineictu
BUpIilllyBaJiM KPOCBOP/M, BOHW BIiJNOBiJlaJn Ha
MUTAHHs, 06roBopeHi mij yac «llikaBoi xiMiuHOi
nojgopoxi» (Puc. 1).

Takox y 6epesHi 2025 poky Bigbynacs uie
o/lHAa BaxkJiMBa npodopieHTaliliHa nojid - 3y-
cTpiy BukJIaZaviB kadeapu menuydHol Ta 6io-
opraHiyHol xiMil XapKiBCbKOro HaliOHaJIbBHOTI'O
MeJU4YHOI'0 YHIBEPCUTETY Ta IOJIOBU CTYLEHT-
cbkoro camoBpsaayBaHHd XHMY 3 yuuamu 9-10
kJsaciB KomyHanbHOro 3aknagy «XapKiBCbKUU
sginer Ne 49 XapKiBCbKOI MiCBKOI pasu».

3axii MaB Ha MeTi 03HAaMOMHUTH JiileicTiB
3 MOXJMBOCTAMH, fAKI BiJKpDMBA€ HaB4YaHHA Y
XHMY, Tta HajaroguTy NOAAJIbILY CIiBIOPALIO
MDXK yHiBepcUTeTOM i Jineem. Y xoAi 3ycTpidi
6yJi0 06rOBOPEHO OCOGJIMBOCTI BCTYMHOI KaM-
naHil, 30KpeMa HOBalLil B yMOBaX BOEHHOI'O CTa-

HY, IpaBUJia IPpUHOMY, NiATOTOBYI KypCH Ta Iep-
CIIEKTUBHU [/ abiTypieHTIB.

[os0Ba CTYLEHTCHKOTO CaMOBPAAYBAaHHA
XHMY peTtasbHO po310Bijia IPO CTPYKTYPY YHI-
BepcuTeTy, GpaKyJbTeTH Ta OCBITHI mporpamy,
Ha fIKi MOXXyTb BCTYNUTH MaWOyTHIi 3/100yBayi
BUIL0I MeJU4HOI 0cBiTHU. Oco6/IMBY yBary 6yJio
NpUAIJIEHO NO03aayAUTOPHIA aKTUBHOCTI 370-
6yBauiB OCBiTH, y4yacTi y IpO€EKTaX, BOJOHTEP-
CbKUX iHilliaTUBaX, a TAKOX MOXJIUBOCTAM MiX-
HapoAHOI akaJleMiuHOI MObiJIbHOCTI.

Buknaznaui kadenpu mnpejcTaBuIH Jlile-
icram gisabHicTh Kadegpu MenuyHOI Ta 6io-
opraHiyHoOI xiMil. 30KkpeMa, y4Hi Ji3Ha/UCA PO
pob6oTy HaykoBoro ryptka «Kodein», ydacTb
3/100yBaviB OCBiTH y KOH(pepeHIisX, iHTe/aeK-
TyaJIbHUX 3MaraHHsX, a TAKOX Mpo Kadepasib-
HUU My3el i HaBYaJIbHI JUCUUIIIIHY, 110 BUKJIA-
JlaloThcsA Ha Kadeapi.

PoasuHkor 3ycTpivi crano nepersasaj Bije-
odinbmy npo ALMA MATER -XapkiBcbkuUl Ha-
LioHa/JbHUK MeJUYHUHN yHiBepcUTeT. Y dinbmi
OyJIO IpeJCTaBJeHO He JMIIe HaB4yaJlbHiI KoOp-
nycu Ta jJabopartopii, a ¥ KUTTSA CTYLEHTChKOI
CIIIJIBHOTH, NIPOEKTH, AKI peasizye rpoMazcbKa
opraHizania «CTyfeHTCbKe CaMOBPSAJLYBaHHSA
XHMY», Ta npukJajgu yCcHilmHOI Mi>XHapoJHOI
cniBnpani Ta 06MiHy.

3axif NpOMIIOB y JAPYXKHIW, HaTXHEHHIH
aTMocdepi i cTaB 4eproBUM KPOKOM Yy Hampsi-
Mi popMyBaHHSA yCBifjoMJieHOTO NpodeciiHOro
BUOOPY YYHIB, IKi BXXe CbOTO/[Hi 3aMHCIOI0ThCsI
Ha/i Mall6yTHIM i CBO€IO poJito B HbOMY. (Puc.2).
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PucyHok 2. I[IpogopienmayitiHuil 3axid yuHsamu Xapkiecokozo siyero N2 49,
Figure 2. Career guidance event with students of Kharkiv Lyceum Ne 49.

Y kBiTHi 2025 poky BifbyBcs aKTyaJbHUH
JIJIsl cy4acHOl MoJIo/ji BUXOBHHUU 3axifi 3a TeMolo
«310poB’a Halil - MaWOYTHE KpaiHU» 3 YYHAMU
8-9 kuaciB XapkiBcbkoro jineto Ne 49, B aKoMy
NpUHHANM y4acTb 3700yBayi ocBiTu XHMY Ta
BUKJalaui kabeapu MeJUUHOI Ta GioopraHiuHoOl
ximii. Y apyxniil atmocdepi 3706yBadi ocBiTu
nepworo kKypcy XHMY po3nosinu y4yHAM Jinero
NpO BIJIMB TIOTIOHONAJIHHA Ha CepreBO-CyLUH-
HY Ta eHJO0KPUHHY CUCTEMH, a TAKOXK PO Te, K
NacuBHE KYypiHHS WIKOAUTHL 3J0poB’to. Ilif vac
3axo/ty 6y/i0 pO3IJIIHYTO MUTAHHS Cy4acHOI aJb-
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TTaCHBHE KYPIHH HE FALE LKOAHTD 3A0PO' OKPEMl AN, 3
CTBOPIOE 3HauHA THCK KA BCIO CACTEMY OXOPOKIA J40POB'A Ta COLyANEHY
py. 30UnbLLEHK KINLKOCT XPOHIMHIX 3XBOIOBAHS, BUKAHKZHAX
BAXAHHAM TKTIOHOBOFO AHMY, NPAIBOATS A0 3POCTAHHR BHTPAT Ha

IKYBHR, SHIXEHHR NPOAYKTHBNOCTI DALY, Yacnuol BTpaTk

TEpPHATUBU TIOTIOHONAJNIHHIO - €JIeKTPOHHI CHU-
rapeTy i Belnu, Ta IXx HETaTUBHY POJIb JJIs1 3J,0-
poB’s1 MoJioAi

Y kBiTHI 2025 poky Bif6yBcsl BaXKJIMBUH Ta
Ha/|3BUYAWHO aKTyaJIbHUU [IJI Cy4aCHOI MOJIOAI
BUXOBHUM 3axis Ha TeMy «30pOB’s Halil - Mai-
OyTHE KpaiHW», OpraHi3oBaHWU JAJs y4HIB 8-9
kJiaciB XapkiBcbkoro Jjineto N2 49. Y 3axofi B3g1u
ydacTb 3/106yBavi OCBiTH mepuIoro Kypcy Xapkis-
CbKOTO HallioOHAJIbHOTO MeJUYHOI0 YHIBEPCUTETY
Ta BUKJIaJa4di Kapeapu MeaAu4HOI Ta 6ioopraHiu-
Hol ximii XHMY.
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PucyHok 3. BuxogHull 3axid 3a memMoio «300po8’st Hayii - MatiGymHe kpaiHu»
3yuHamu 8-9 kaacie Xapkiecbkozo aiyero N 49,
Figure 3. Educational event on the topic “The Nation’s Health is the Country’s Future”
with 8th-9th grade students of Kharkiv Lyceum Ne 49.
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3ycTpiu npoxojgusa y ¢popmi BiAKpUTOro
Aiasiory B TerJii, 1o6po3uduBin atmMmocdepi,
1110 CIIPUAJIO aKTUBHOMY 3aJIly4eHHIO YYHIB 10
o6roBopeHHd. CTyAeHTU-MeAWKH IOJIJIUJIU-
cd 3 JineicTaMM 3HAaHHAMHU NPO IWIKIAJIUBUMI
BIJIUB TIOTIOHOIIAJIIHHA Ha OpraHisM JIAUHH,
30KpeMa Ha ceplLieBO-CyJUHHY Ta eHLOKPUHHY
CUCTeMU. byJlo JOCTYIHO ¥ HAOYHO PO3KpHU-
TO MeXaHi3MH, 3a AKUMU XIMIYHI pe4OBUHHU
TIOTIOHOBOT'O UMY CIPUYMHAIOTH XPOHIYHI
3aXBOpPIOBaHHA, INOpPYILIEHHS TOPMOHAJbBHOIO
¢doHy Ta cepio3Hi ycKk/asHeHHs B po6oTi cep-
U i CysuH.

OxpeMa yBara 6ysa npujijeHa TeMi nmacus-
HOTO KypiHHS, 1110 € He MeHII HebGe3MeYHUM, Hixk
aKTHBHe. 3100yBavi OCBiTH MOSICHU/IW, YOMY Ha-
BiTh KOpPOTKOTpHBaJie MepebyBaHHS B 3aJUM-
JIEHOMY NpPUMIlLlleHHI MOXe MaTH HeraTHUBHI Ha-

CJiJIKY J15 OpraHi3My, 0COGJIMBO y AUTSIYOMY Ta
nig1iTKOBOMY BiLli.

KpiM ToOro, yyacHUKM 3axojly OOGTOBOpPHUJIH
NOUIMPEHY B MOJIOADKHOMY CepeJlOBHUILI ab-
TepHAaTUBY TpaJULiMHOMY TIOTIOHONAJiHHIO
- eJIeKTpOHHI curapeTty Ta BeMnu. CTyJeHTH Ha-
JlaJIl HAyKOBO 0OI'pyHTOBaHy iHpopMaliito nmpo ix
CKJIa[, Ail0 HA AUXaJbHY CUCTEMY Ta MOTEHLiHHI
PU3UKHU /15 340pOB’a. Bysio aklieHTOBaHO, 110 L
NPUCTPOI He € «be3neyHIMMU» 3aMiHHUKaMH, a
CTaHOBJIATb HOBY 3arpo3y, 0Co6JMBO B KOHTEK-
CTi e He [0 KiHUA BHUBYEHUX JOBrOTPHUBAIUX
HacJiakiB ix BukopuctaHHs. (Puc. 3).

3axiy o6emHaB  JsineictiB Ta 3m00yBadiB
ocBiTu XHMY HaBKoOJIO CHiJIbBHOI MeTH: NMOMYJA-
pusanii KyJ1bTypu 3[0pOB’st  cepej, MOJIOJOIO
nokoJiiHHA. [lpoTsarom 3saxojy 06roBOprOBa/Iv
OCHOBHI NMPUHIMNHN 3JJ0POBOTO CIOCOOY KUTTS

PucyHok 4. O¢p-aaiin mpeHine «Ilepwia donomMoza psamye dHcummsi»
3yuHamu 9 ma 11 kaacie Xapkiecbkozo aiyero Ne 49,
Figure 4. Offline training “First Aid Saves Lives”
with 9th and 11th grade students of Kharkiv Lyceum Ne 49.
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Ta JOLJIbHICTh BiJMOBH BiJ IIKiAJABUX 3BUYOK.

0co6J1MBO MPUEMHO BiZJI3HAYUTU BUCOKUU PiBEHb

3alliKaBJIEHOCTI Ta aKTUBHOCTI BCiX y4YaCHUKIB

BHUXOBHOTO 3aX0/4Y.
3aKJIIDYHUM y [IbOMY HaBYaJbHOMY polii 6YB

NpaKTUYHUU 0d-/1allH TpeHIHT B 6e31eYHUX yMO-

Bax - «Ilepwma gonomora pAaTye )KUTTA». B ibomy

3axo/li mpuiManu ydyacTb y4yHi 9 ta 11 kuaciB

XapkiBcbkoro Jinero N2 49, npeAcTaBHUKHU CTY-

JeHTcbKoro camospaaysanHa XHMY ta Bukia-

JayaMu kKadeapu MeAuyHOI Ta OGioopraHiyHoIl

ximii. Po3noyaBcs 3axif 3 KOPOTKOI TEOPETUYHOI

YaCTHUHHY, NiJ, 4ac 9KO01 Y4Hi Ai3HaJMCA Ipo poJib

nepuoi JONOMOId B KPUTHYHUX CUTYaALidX, 30-

KpeMa:

— 1110 poOGUTH NPH BTPATi CBi;OMOCTI;

— AK/AiITY NpH 3yNUHLI AUXaHHS Ta CepUebUT-
TS;

— §OpaBWJa 3YNHMHKU KpPOBOTedi Ta HaJaHHA
JOMOMOTH IPHU OliKax i nepeyjioMax.
Oco6auBy yBary 6y/10 NpUAiJIeHO NpaKTH4-

Hill yacTUHI. Y4HIi Jiliero pasom 3i 3400yBayaMu

oceiTu XHMY npanioBaiu B HeBeJIMKUX I'pynax,

BiZiNpalbOByBa/Id HABUYKHU HalaHHSA NepuIol J0-

IIOMOT'Y Ha MaHEKeHax, a caMe:

—  ceplLeBO-JIereHeBy peaHimallilo,

—  HaKJaJaHHA JHKTYTa,

— iMMo6inizaniio KiHLiBOK,

— 00poO6KYy paH.

Jlineictu 3 eHTy3ia3MOM [JOJIYYMUJHUCA [0

MO/JleJII0OBaHHS peaJbHUX CUTYalild, JeMOHCTPY-

CIIUCOK BUKOPUCTAHOI JIITEPATYPU
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I0YM YBaXKHICTh, WBUJKY peaklilo Ta GaKaHHS
JomoMaraTd iHmUM. 3axif cTaB sICKpaBUM IpPH-
KJIaZloOM NpPaKTU4YHO-OPIEHTOBAHOI'O HaBYaHHS.
Yu4Hi sninero He JuIIe 3aCBOIJIM HOBi 3HAHHA, a U
cbopMyBasu e€MOLiliHO -MO3UTHBHE CTaBJIEHHS
Ta HAaBUYKHM BiANOBiIHOI MOBE/iIHKHA Y KPU30BUX
cutyanisx (Puc.4.).

[Toxi6HIi iHilliaTHBY € BaXKJIMBOIO CKJIaJ0BOIO
OCBITHBOT'O MPOIECY, 0COGJIUBO B YMOBax cy4ac-
HOI peasibHOCTi, OCKiJIbKU POPMYIOTH Yy MOJIOAI
BiZINTOBIJA/IbHICTb 1 TOTOBHICTD JiATU Yy KPUTHUY-
HUX CUTyaLiqX.

BucHoBKku. [IpodopieHTaniiiHa AisgabHICTD
y MeJUYHHUX YHIBEPCUTETAX € He IPOCTO CKJIAL0-
BOIO iMi/PKeBOI MOJIITUKU YU eJIEMEHTOM BCTYI-
HOI KaMnaHii - Ije cTpaTeriyHuM HanpsaMm Haluio-
HaJIbHOTO 3Ha4YeHHs, 1[0 3abe3medyye KaJpoBY,
MOpaJibHY ¥ TYMaHiTapHY CTaJliCTb CUCTEMU 0XO0-
POHH 3/10pOB’sl.

Y cy4yacHUX yMOBax, KOJIM YKpaiHa lepexu-
Ba€ HACJiAKHU BiCKOBUX Aiill pd, MaciTabu Me-
AUYHUX BUKJUKIB CyTTEBO 3pocyu. BogHouac
norpeba B MOJIOJMX, BMOTUBOBAHUX, ileIHUX
daxiBugx MeAUYHOI ranaysi craja KpUTHUYHO
BaxnBo10. ToMmy, epekTrBHa npodopieHTaLi-
iHa po60Ta B MeJAWYHHUX BHUIIAX € BAXKJIHUBUM
BHECKOM y 3MillHEHHS Jep)KaBHOi 0Oe3MmekKH,
3/10pOB’s1 Halil ¥ eTUYHUX 3acaj, CyCHiJbCTBA
Ta IHBECTULid B HaAilo, ®KUTTA W CUJIY yKpalH-
CbKOI Hallil.
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EXPERIENCE OF ORGANIZING AND IMPLEMENTING CAREER GUIDANCE ACTIVITIES DURING WARTIME
IN A FRONTLINE CITY

The article highlights the multidimensional significance of career guidance activities in
educational institutions located in the frontline regions of Ukraine during the full-scale war. Under
such circumstances, career guidance serves not only as a tool for professional self-determination of
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school youth but also as an essential means of socio-psychological support, patriotic education, and
the development of inner resilience. Emphasis is placed on the fact that in conditions of uncertainty
and constant threat, career guidance enables young people to see prospects, plan their future, and
remain emotionally resilient.

The study analyzes the key functions of career guidance: reducing anxiety, developing life and
communication skills, supporting mental health, preserving the educational potential of frontline
areas, as well as countering migration sentiments and the “brain drain.” Special emphasis is placed
on the patriotic component of career guidance, which fosters in students a sense of responsibility
for the fate of their country and an awareness of the importance of their personal contribution to its
reconstruction.

The focus is on the experience of Kharkiv National Medical University and the faculty of the
Department of Medical and Bioorganic Chemistry, who systematically and purposefully implement
career guidance initiatives adapted to wartime conditions. The article highlights examples of activities
conducted: online and in-person meetings with students of Kharkiv lyceums, introductory lectures,
educational and professional first aid training sessions, and interactive discussions on healthy lifestyles.
The importance of involving KNMU students in these activities is emphasized, as it ensures a dialogical
approach, fosters trust between educational institutions, and contributes to building a positive image
of the medical university.

In conclusion, it is proven that career guidance activities in frontline conditions are not merely
educational work but a strategic tool for national recovery. They contribute to raising a generation capable
not only of choosing a profession but also of consciously building the future of their country.

Keywords: career guidance, frontline education, medical education, youth self-determination,
psychological support, career orientation during wartime.
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IXapkiscbKo20 HayioHanbHO20 yHisepcumemy imeHi B. H. KapasiHa
matioaH Ceobodu 4, Xapkis, YKpaiHa

POJIb OCBITHIX I ICUXOJIOTTYHUX CTPATETTH
Y PO3BUTKY CTPECOCTIMKOCTI TA COLIIAJIbHOI MIATPUMKH
MPALIBHUKIB IT-TAJTY3I JAJI1S1 1O/JJ0JIAHHSA
MPO®ECIAHOTO BUTOPAHHSA

Y cTaTTi po3rnaHyTo Npobaemy npodecinHoro BUropaHHa B ranysi iHbopmauitHux TexHonorin (IT) ve-
pe3 Npu3My pPO3BUTKY CTPECOCTIMKOCTI Ta COLianbHOI NiATPUMKM NpaLiBHMKIB. 3a3Ha4YeHO, Wo cneyundika
IT-cepenoBuLLa BMCOKA iIHTEHCUBHICTb MpaLi, 6arato3afayHicTb, TEXHONOTIYHI 3MiHM Ta coLianbHa i3onauis
CYTTEBO NiABULLYE PU3MK EMOLIHOTO BUCHAXKEHHA. AKTyali30BaHO HeObXigHICTb KOMMIEKCHOTO migxoay
0,0 npodinakTMKM NpodecinHOro BUropaHHs Yepes NoeaHaHHA OCBITHIX i MCMXONOTIYHUX CTpaTEril.

MeTtogonoris gocnigrKeHHs 6asyBasiaca Ha TEOPETUYHOMY aHani3i CydyacHUX 3apybiKHUX i BiTYMS3-
HAHWX HAYKOBMX Mpalb, CMCTemaTM3auii pe3ynbTaTiB eMnipuyHUX AOCNIAKEHb, NOPIBHABHOMY aHanisi
OCBITHIX Ta NCUXONOTIYHUX IHTEPBEHL,IN | MOAeNtoBaHHI iHTEerpoBaHoi cTpaTerii NpodinakTUKM BUropaHHA
ona IT-cdepn. OCHOBHY yBary NpuAineHo Axkepenam, onybnikoBaHMM ynpogoBK ocTaHHiIx 5—10 pokis, Lo
3a6e3neunno akTyanbHiCTb Ta HAYKOBY BasigHICTb y3araibHeHb.

Pe3ynbTaTv fLOCNiAXKEHHA NOKa3au, WO OCBITHI cTpaTerii (TpeHiHrM peaunnieHTHoCTi, unudpoBsi nporpa-
MM, microlearning) edpekTMBHO GOPMYIOTb HAaBUYKM CamMoperysLii Ta CTpec-MeHeKMeHTY cepe, npaLis-
HUKiB. McuxonoriyHi cTpaterii (MalnHAPYNHEC, KOTHITUBHO-NOBEAIHKOBI IHTEPBEHLLT, NPOrpamun NiATPUMKM
MEHTa/IbHOTO 340POB’A) CNPUAIOTL 3HUMKEHHIO PIBHA EMOLNHOIO BUCHAXKEHHA Ta PO3BUTKY eMOLLiMHOT
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Beryn. [Ipodeciiine BUropaHHs € oAHi€0 3
HaWO/IbII aKTYaJIbHUX MPO6GJIEM CYy4acCHOTO Cy-
CHiJIbCTBA, 0COOGJIMBO B YMOBaX BUCOKOKOHKYPEHT-
HOI'O Ta AWHAMIYHOIO CepejoBUILa, XapaKTepHO-
ro asas ranysi inpopmaniiinux TexHosorii (IT).
[IpauiBHUKU L€l cdhepu perysisipHO CTUKAIOTHCS 3
BHCOKMMH KOTHITUBHMMH HaBaHTAXXEHHSMHU, He-
00Xi/IHICTI0O IIBU/JIKOT'O 3aCBOEHHS HOBUX TEXHO-
JIOTIiH, ’KOPCTKUMU Jie/illalHaMH Ta iHTEHCUBHOIO
B3a€EMO/II€10 3 3aMOBHUKAMH, 1110 MiIBUILYE PU3UK
eMoIliiHOT0, Gi3UYHOT0 Ta MCUXOJOTIYHOTO BUC-
Ha)keHH4 [14].

[IpodeciiiHe BUropaHHSI BHU3HAYAETBHCS SIK
CHUH/POM, 1110 BUHUKAE BHACII0K TPUBAJIOTO XPO-
HIYHOTO CTpecy Ha po604oMYy Miclli Ta XapaKTepH-
3YETbCA TAaKUMH CUMITOMAaMH, IK BUCHaXKeHHS,
JleniepcoHaJti3alliss Ta 3HWKeHHs e)eKTUBHOCTI
po6otu [9; 16]. Oco6GIHMBO PHUCOI0 BUTOPAHHS
y npauiBHUKiB IT-chepu € moeHaHHS BHCOKOTO
piBHsI npodeciiHUX BUMOT 3 HeAOCTATHIM po3-
BUTKOM HaBHYOK CaMOperyJsiii Ta 06MeXeHiCTIo
pecypciB coliasbHOI MiATPUMKH.

3 oy Ha 3a3HaudyeHe, NOCTAE BAXKJIMBICThb
CTBOpeHHs1 epeKTUBHUX MexaHi3MiB 3amobiraH-
Hsl Ta MOJI0JIaHHS npodeciiHOro BUrOpaHHS caMe
yepe3 pO3BUTOK CTPECOCTIMKOCTI Ta CUCTEMHU CO-
[iaJbHOI MIATPUMKM MNpaniBHUKIB. CTpecocTii-
KiCTb, IK 3/JaTHICTb OCOGUCTOCTI aJlalTyBaTHCs
Jl0 HeCIpUAT/IMBUX GAKTOpPIB cepefoBUlIA Ta 36e-
piraTu epeKTUBHICTb Y pO6OTI, € KIIOYOBOIO KOM-
MeTeHTHICTI0 AJi1 36epekeHHs] NPOAYKTUBHOCTI
npaniBHukiB [T-ranysi [11]. BogHouac conjiasbHa
NiITpYMKa BUCTYIIA€E LOJAaTKOBUM OydepHUM Me-
XaHi3MOM, IKUM 3HUKY€E HEeraTUBHUM BIIJIUB CT-
pecoBUxX GAKTOPIB TA CIPUSE MiJIBUILEHHIO PiBHS
33/10BOJIEHOCTi po60ToIo [4].

AHasti3 ocTaHHIX AOCHAiKeHb. Y KOHTEKCTI
npodinakTuku npodeciiHOro BUTropaHHs mpa-
uiBHUKiB IT-ranysi oco6siMBe 3HaueHHs HaOy-
BalThb CTpaTerii pO3BUTKY CTPECOCTIMKOCTI Ta
3abe3mnedyeHHs colliajbHOl MiATpUMKU. OcTaHHI
HAYKOBI JOCJiDKeHHSI MiATBEPKYIOTb edek-
THUBHICTb K TPaJAULiHHAX OYHUX TPEHIHTIB, TakK
i uudpoBuUx ocBiTHIiX pimeHb. Zhai Ta iH. [19] y
MeTa-aHaJli3i BCTaHOBMJIY, 10 HAaBYaJbHI IpoO-
rpaMu 3 pPO3BUTKY PE3UJIIEHTHOCTI CIPHUAITH
CyTTEBOMY MiJBUIIEHHI0O pPiBHA CTiMKOCTI Ta
3MeHLIeHHI0 NMposBiB nNpodeciiHOro BUropaHHs
cepeJl y4yacHUKIB. 30KpeMa, NMOKAa3HUK eMOIil-
HOTO BHCHAXXeHHH Y NpaLiBHUKIB MicJad NPOX0J-
’KeHHS TaKUX TPEHIiHTiB 3HMKyBaBCs OibLI HiXK
Ha OJUH CcTaHJapTHUM Biaxua [19]. lle cBiguuTh
Mpo NPaKTU4YHY ePeKTUBHICTb OCBITHIX 3aX0/iB,
CIpsIMOBAaHUX Ha GOPMYBaHHS HABUYOK caMope-
ryJdnil Ta N10J0JIaHHS CTPeCy.

AHasioriyHi pe3ynbTaTU OTPUMaHi y JOCJi-
JPKeHHI Ang Ta iH. [1], me Gysio mpoaHasi30BaHO
edpexkTUBHICTD 1IMPPOBUX NpoOrpaM HaBYAHHSA
pe3usieHTHOCTI. [lokasaHo, 10 OHJIAMH-KYpCH
Ta MOGiJIbHI 3aCTOCYHKM 3/]JaTHi JJOCTOBIpHO Mif-
BUIIYBaTH CTiMKIiCTh NMpaliBHUKIB i 3MeHILIyBaTH
piBeHb TpUBOTU U Aenpecil. BaxkiuBo, 1mo Taki
NporpaMy BUSIBUJIMCS Haubinbul epeKTUBHUMHU
y THYYKOMy popMarTi, 1[0 po6UTh IX iZeaqbHUMHU
JUI1 3aCTOCYBaHHS B YMOBax Ti6puHOI Ta JAuC-
TaHLifHOI po60TH, xapakTepHoi ajs [T-ranysi [1].

XoJMiCTUYHUM MiAXiA A0 PO3BUTKY CTpeco-
CTIMKOCTI MiATPUMYETBCA y CUCTEMATUYHOMY
ornafi Hollaar Ta iH. [7], Ae HaroJsiomyeThCs, 110
Ni/{BUILeHHS IICUXO0JIOTIYHOr0 6J1aronoay4y4s npa-
LIBHUKIB CIIpUA€E He TIJIbKYM 3MEHUIEHHI PU3UKY
BUTOpAHH4, ajle ¥ 3pOCTaHHIO IXHbOI 3a/Iy4€HOCTI
Ta NPOAYKTHUBHOCTI. ABTOPU MiJKpPECJOIOTH, 110
PO3BUTOK Pe3WJIIEHTHOCTI Mae Bifj0yBaTUCA Ha
iHAMBiAya/bHOMY Ta oOpraHizaniiHoMy piBHAX,
I BUMarae BIpOB3a/PKEHHA CTaHAApPTU30BaHUX
OCBiTHix nporpam [7].

Oco6/MBy yBary [0 CTpaTeriyHoro migxoxay
B IT-cdepi npuBepTae gocaimxenrs Nobles [10],
NpHUCBsiUYEeHe 3aM06iraHHI0 BUTOPAaHHIO B raiysi Ki-
6epbe3neku. ABTOp NMPOIMOHYE iHTerpaliro ocBiT-
HiX i ICUXOJIOTIYHUX CTpATEeTil yepe3 CTBOPEHHS
IporpaM HaCTaBHULITBA, PO3BUTOK HY4YKHUX I10OJIi-
THUK NpaleBJallTyBaHHS|, TPEHIHTM IICUXO0JIOTIY-
HOI TOTOBHOCTI Ta ¢OpMyBaHHS HiATPUMYHOYOr0
opranisauiiiHoro kiaimaty [10].

AxTyasnbHi npo6sieMu npodeciiHOro BHUro-
paHHA B IT-ranysi y3arajbHeHi y cuCTeMaTU4YHO-
My orsisai Tulili, Capiluppi Ta Rastogi [15]. Busis-
JIEHO, 1[0 OCHOBHHUMHU (aKTOpaMU PU3UKY [Jisd
[T-npaniBHUKIB € HaAMipHi po60o4yi HaBaHTaXKeH-
Hfl, POJIbOBA HEBU3HAYEHICTb 1 BiACYTHICTb Ha-
JIEXKHOI MiATPUMKH, 10 MiIKPECTIOE HEOOXiAHICTh
iHTerpanii 3axoZiB 3 pO3BUTKY Pe3UJIIEHTHOCTI B
KopIopaTHBHI nosiiTuku [15].

Hapemri, orsisi Aronsson et al. [2] migTBep-
JUKY€E BaXKJIMBY pOJIb COLiaJIbHOI MiATPUMKU Y
npodinaktuni BuropaHHs: AedilUT HiATPUMKH
3 60Ky KoJieT i KepiBHUIITBA JJOCTOBIpHO MOB’fl-
3aHUH 3 MiJBUIEHHSM PiBHS eMOI[iiHOTO BHC-
Ha)XKeHHSl cepeJ; TNpaLiBHUKIB pIi3HUX Trajy3ey,
BkJtovaroyd IT [2]. TakuM 4yuHOM, aHaIi3 cy4ac-
HUX J0CHiIKeHb CBIYUTh NPO ePeKTUBHICTb iH-
TerpoBaHUX OCBITHIX i MCUXOJIOTIUHUX CTpaTerik
JIJIsl PO3BUTKY CTPECOCTIMKOCTI Ta coljiaJibHOil
NiATPUMKU NpauiBHUKIB [T-ranysi K BaX/IuBOI
yMOBU NpodisakTUKU NpodeciiHOT0 BUTOPAHHS.

Memoto faHoOi cTaTTi € aHaJi3 poJii OCBITHIX
Ta MCUXOJIOTIYHUX CTpaTeriy, 0 CIPUAITbL po3-
BUTKY CTPECOCTIMKOCTI Ta coujajJbHOI MiATPUMKH
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npaniBHUKiB IT-ranysi, a Tako>X BU3HA4YeHHs Iep-
CIIEKTUBHUX HANlPAMIB IXHbOI'0 I04AJIBLIOT0 BIPO-
Ba/>KEHHS y IPAKTUKY OpraHi3aniiiHol ii/IbHOCTI.

MeToau pAociaigKeHHA. Y mnpoueci Aoci-
JPKEHHA BUKOPUCTAHO KOMILJIEKC METO/IB Teope-
TUYHOI'O aHaJi3y Ta y3arajbHEHHs, 110 BiJNOBi-
JlaloThb 3aBJaHHAM po60oTH. OCHOBHUMU MeToJa-
MU BUCTYIIUJIN:

e TeopeTnuHHMH aHAJIi3 CydacHUX 3apyOIXKHUX
I BITYM3HAHUX HAYKOBUX JKepesl, NPUCBAYEHUX
npob6sieMaM npodeciiHOro BUTOpaHHs, pO3BUTKY
CTPEeCcOCTiIMKOCTI Ta coliiajJibHOI MiATPUMKH Mpa-
[[iBHUKIB y rayny3i iHpopManiiHUX TEXHOJIOTIH;

e Cucremarusalnis Ta kJjacudikailis icHyr-
YHUX OCBITHIX i ICUXOJIOTIYHUX CTPATErik PO3BUT-
Ky CTPEeCOCTIMKOCTI Ha OCHOBI JJaHUX eMITipUYHUX
JOCJiI>KeHb;

e [lopiBHsANIBHUI aHa/i3 miAxoAiB o0 npodi-
JIAKTUKHU NpodeciiHOro BUTOPaHHS y MeXax pis-
HHUX OCBITHIX i ICUXOJIOTIYHUX MOJeJIel;

e TeopeTuyHe MOJEJIOBAaHHA  MOMXJIUBUX
UIAXiB iHTerpayii OCBITHIX Ta IICUXOJIOTIYHHX
CTpaTerii y kopnopaTuBHe cepefoBulle [T-ranysi.

e [lig yac poboTu 3ilicHeHO Bii6ip aKTyasb-
HUX eMIipUYHUX J0CaiIKeHb ocTaHHiX 5-10 po-
KiB, IepeBAXKHO Npe/CTaBJeHUX Y pelieH30BaHUX
Mi>XXHapoJHUX BUAaHHX (Scopus, Web of Science),
1110 3a6e3Me4ynsio HayKOBY OGI'PyHTOBAHICTb i Ba-
JIIAHICTb TEOPEeTUYHUX y3araJbHeHb.

OcHoBHa 4yactuHa. Cdepa iHdopmarniiHuX
TEXHOJIOTiM XapaKTepu3yeTbCS BUCOKOK JUHAMI-
KO0 3MiH, IHTEHCUBHICTIO IIpalli, BUCOKUMHU KOTHi-
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TUBHUMHU BUMOTraMH Ta HEOOXiJHICTIO OCTiIHHOT 0
npodeciiHOTO po3BUTKY. L|i YUHHUKYK GOPMYIOTH
COPUSATIMBUN TI'PYHT AJiI PO3BUTKY Hpodeciii-
HOTO BUTropaHHA cepep IT-npauniBHUKIB. 3riiHO 3
pocaimxkenuamu Tulili, Capiluppi Ta Rastogi [15],
OCHOBHUMH daKTOpaMu pu3uky B IT-ranysi € Haz-
MipHi po60o4i HaBaHTa)KeHHS, pOJIbOBA HEBHU3Ha-
YyeHicTb, KOHQJIIKTU poJiel, TpuBaJia poboTa B pe-
»KUMIi 6araTo3aZlaqyHoCTi Ta eMolliiHe Bi4yKeHHS
BHACJIiZIOK TPUBaJIOI BiijasieHol npaiii.
Oco611BO1 yBaru 3acayroBye GeHOMEH «TeX-
HoJioriyHoro ctpecy» (technostress), skuil noJss-
ra€ y BiJuyTTi nepeBaHTa)KeHHs Yepe3 MOCTiliHe
BIPOBa/»KEHHSI HOBUX TEXHOJIOTIN | BUMOTY IX He-
raiiHoro ocBoeHHd [14]. lle npu3BoauTs A0 dop-
MyBaHHSl XpPOHIYHOTO CTPECOBOTO CTaHy, AKUH, Y
pasi BiAICYyTHOCTI HaJIe)KHUX KOMIIEHCAaTOPHUX Me-
XaHi3MiB, eBoJIIOIIOHYE Y TpodeciiiHe BUTOpaHHS.
JonaTkoBuMU $aKTOpaMH PU3UKY BUCTYIA-
I0Thb COLjia/IbHA i30J1511isl, He[JOCTATHIN 3BOPOTHUU
3B’SI30K Bi/i KepiBHUIITBA, HECTAOI/IbHICTD pobO-
YHUX BHUMOI, a TaKOX BiJ[CYTHICTb CTPYKTypoOBa-
HOI NiATPUMKH y KOPIOPATUBHOMY CepeaOBHILL
(tabs.1). Jocsig manaemii COVID-19 npopemoH-
CTpyBaB, 110 BiZCYTHICTb HaJIe)KHOI MiATPUMKU
npU AUCTaHLiMHIK po6OTi 3HAYHO 36i/1blLIYE PU-
3K PO3BUTKY €MOLIMHOr0 BHUCHaXXEHHSA cepej
[T-cnenianictiB. OTxke, cienudika npodeciiiHoi gi-
siibHOCTI B [T-cdhepi cTBOPIOE MHOXKHUHHI PU3UKU
PO3BUTKY BUTOpaHHS, 1110 BUMarae IjijiecnpsimMmo-
BAHOT0 BIPOBA/KEHHS CTpaTerid npodijlakTUKU
Ha 0COGHCTiCHOMY Ta opraHisaliiiHOMy piBHSX.
Tabauys 1

YuHnHuKu pusuky suzopauus 8 IT ma eionogioni cmpamezii peazygaHHs

Table 1

Risk factors for IT burnout and corresponding response strategies

OCHOBHI YUHHUKH PUSUKY

BianosiaHi cTparerii pearyBaHHA

HazgmipHe HaBaHTaKeHHS

TallM-MeHePKMEHT, MiKpOHAaBUYAaHHS, NOJIITHKA THYYKO1
po6oTu

ConiasibHa i30/1A1is

['pynu niITpUMKH, MEHTOPCTBO, team-building

Bucoka TexHoJioriyHa MiHJIMBICTh

[Iporpamu ajanTauii, kypcu uudppoBoi cTikKocTi

PosibOBa HEBU3HAYEHICTh, KOHQJIIKTH

CBT-migxiz, TpeHIHIW 3 KOMyHIiKaLil

BiacyTHicTb NiATPUMKU 3 60Ky KepiBHUITBA

HaBuaHH4 nifepiB, BlpoBapkeHHS MPUHLUIIB eMOLiliHO-

ro Jiiilepcraa

Husbkuil piBeHb YCBiOMJIEHHS BJACHOT'O CTaHy

MaiingdynHec, pedieKCUBHI IPAaKTUKH, IOTHKHEBUI
CaMOMOHITOPHUHT

CtpecocTiikicTh (pe3uslieHTHICTh) BUCTYyIAE
OJHIEI0 3 KJIIOYOBHUX IICUXOJIOTIYHUX XapaKTepUC-
THUK, 1110 BUSHAYAIOTh 3/JaTHICTb 0COGUCTOCTI edek-
TUBHO CHPaBJASATUCS 3 TPOodPeciitHUMU BUKJIUKAMU
Ta 36epiraTu NpoAyKTHUBHICTb B YMOBax cTpecy. Y
KOHTeKCTI [T-rasnysi, e npaniBHUKU 1OHA CTUKA-
I0ThCA 3 JleJJJalHaMy, IIBUAKUMU 3MiHaMU TeXHi4-

HUX BUMOT, 6araTo3aJJa4HiCTIO Ta BiIYyTTAM HEBHU-
3HA4YEHOCTI, PO3BUTOK CTPECOCTIMKOCTI € BaXKJIU-
BOIO YMOBOIO 36epexxeHHs TpodeciiHOro 3,0pOB’sl.

3rigHo 3 orsisimom Hollaar Ta iH. [7], pe3ui-
€EHTHICTb cCJiJ po3misajaTd sK 6GaraToBUMipHe
sIBUIIEe, 1110 BKJIIOYAE iHAUBIAyalbHI (BHYTpIilIHI)
pecypcyd HanpUKJ/aj, eMOLiiHYy peryJsiliio, Kor-
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HITUBHY T'HYYKICTb, IOYYTTA KOHTPOJIIO, & TAKOXK
30BHILIHI pecypcy, 30KpeMa colia/ibHy NiATPUM-
ky. CbopMoBaHa CTPeCcOCTiNKICThb [03BOJISIE Mpa-
I[iBHUKY He Julle 36epiraTu QyHKIiOHAJIBHICTh
y CKJIaIHUX YMOBAX, a ¥ aIalTUBHO TpaHCHOPMy-
BaTU NOBeJiHKY BiZIIOBIZHO 0 3MiH cepeZ0BULIA.
[linBuieHHs1 piBHS cTpecocTiiikocTi B IT-ko-
MaH/Ii MOB’sI3aHe He JIUIIIE 3 iHUBiAyaJbHUMU PU-
caMHU MpaliiBHUKIB, a ¥ 3 opraHisaniiHuM cepezio-
BuIeM. Ang Ta iH. [1] miIKpeC/II00Th, 110 CTIHKICTh
dopMyeTbCcsl Yepe3 HaBYaJibHi BTPyYaHHS: pery-
JIApHI TPeHiHTH, UUPPOBI MporpaMu 3 PO3BUTKY
coping-cTpaTeriii, 0CBiTHI MOAY/Ii 3 pO3BUTKY YCBi-
JOMJIEHOCTI Ta cTpaTeril nojoJiaHHa TpuBoru. [lo-
JIi6HI iHTepBeHLii BUSBUJIU BUCOKY ePEKTUBHICTh
y 3HXKEHHI TPUBOXKHOCTI, IelIpeCUBHOCTI Ta eMo-
LiHOTO BUCHAXX€HHS cepeji MpalliBHUKIB BUCOKO-
cTpecoBuX rasnysed. TakuM 4uHOM, GOpPMyBaHHS
cTpecocTivkocTi cepen, npauiBHukiB IT mae pos-
[JIAATUCA AK NIPIOPUTET He JIMILIe IICUXOJIOTIYHOI
JIOTIOMOTH, a ¥ OCBITHBOI MOJIITUKK OpraHisaiii.
CtpaTeriyHe BIPOBAaXKEHHS IPOrpaM i3 pO3BUTKY
pe3uiEHTHOCTI € 0CHOBO MPOQiNAKTUKH XPOHiU-
Horo npodeciiHoro BUropaHHsl Ta 3abe3nedyeHHs
cTabiibHOrO GYHKIIOHYBAHHS KOJEKTHUBY.
ConjjasbHa WiATPUMKA € BaXKJIMBUM 6Gydep-
HUM YMHHHUKOM Yy MOJeJIi BIUINBY CTpecy Ha po3-
BUTOK NpodeciliHoro BuropaHus. ¥ cdepi indop-
MalliiHUX TEeXHOJIOTiH, e pobodi nmpoiecyu 4acTo
MPOXOJSATh Y BipTyaJlbHUX KOMaH/1aX, i30/1bOBAHO
a6o B yMOBax ribpu/iHOI B3aEMO/Iil, HABHICTb Mi-
»)KOCO6UCTICHOT MiATPUMKH HabyBae 0COGJHMBOTO
3HaYeHHs AJis 36epekeHHs eMOLiHOro A06po-
OyTYy MpaliBHUKIB.
JocaimxenHsa Ruisoto Ta iH. [12] migTBepAXKYE,
1110 BUCOKUM piBeHb COLlia/IbHOI NiATPUMKH MOCIa-
6J10€ HEraTUBHUH BIUIMB MpodeciiHOro BUropaH-
Hsl Ha [ICUXiYHEe 3/[0POB’sl, BUKOHYIOUU PYHKIiI0 Me-
JliaTopa Mi>Xk CTpeCOreHHUMH YUHHUKaMU ¥ eMOoIliii-
HUM BUCHaKeHHAM. [lpaliiBHUMKH, fKi Big4yBarOThb
HiATPUMKY 3 6OKY KOJIET | KepiBHUIITBA, IEMOHCTPY-
I0Th Kpallly aZjalTalilo 40 CTPeCOBUX YMOB 1 3HMXKe-
HY CXUJIBHICTb 10 PO3BUTKY CUMIITOMIB BUT'OPAHHS.
Y kopnopaTuBHOMY cepeoBulli IT-komMmnaHii
conjjiaJibHa NiITPUMKa MOXe MPOABIATUCA Yepe3
dopmasbHi Ta HepopMabHI KaHaIU: TPOTpPaMHu
MEHTOPCTBA, peer-to-peer 06roBOpeHHs, KOMaH/I-
Hi 3ycTpiui, iHTepBi3iliHI rpyny, BiAKPUTY KYJib-
Typy 3BOpoTHOro 3B’s3ky. Shahwan Tta in. [13]
BCTAaHOBMJIY, L0 COLiaJibHA NiATPUMKA € KJIHYO0-
BUM INpeSUKTOPOM 3HUKEHHSI BUTOPAHHA cepef,
NpaliBHUKIB MiJi Yac KPU30BUX CUTYallil, 30Kpe-
Ma MaH/ieMii. Y4acTb y conia/JbHUX 3B’I3KaX OIO-
cepeZKOBYBaJia BIJIUB CTPeCy yepes3 MiJiBUIeHHHA
PiBHA Pe3UJIIEHTHOCTI.

Mogenb po6ouux BuMoOr i pecypciB (JD-R)
TAKO0X IMiJKPEeC/I0€ 3Ha4eHHA MiATPUMKU AK pe-
Cypcy, 110 MOM’SIKIIY€E BIJIMB BUCOKUX Mpodeciii-
HUX BUMOT i CIIpUSIE 3POCTAHHIO 3aJy4eHOCTi [4].
Y konTekcrTi IT-cepeioBuILa 1le 03HAYAE, 10 PO3-
6y/l0Ba MiATPUMYIOUYOI KOPHOPATUBHOI KYJIbTYpHU
- He NpPOCTO eJieMeHT eMolliiHoro KoMdopTy, a
CcTpaTeriyHa yMoBa CTabiJiIbHOCTI, MPOAYKTUBHOC-
Ti 1 JOBrOCTPOKOBOTO yTPUMaHHS IepCOHaJy.
OTe, collia/ibHA MiATPUMKA € HEBiEMHOIO CKJIA-
JIOBOI0 cuUCTeMH NpodisiakTUKU mpodeciiHOTO
BUTOpaHHS, fIKa Ma€ OyTHU iHTerpoBaHa B OpTaHi-
3aniiHy noaiTuky IT-komnaHiit yepe3 BianmoBigHI
coliaJIbHO-KOMYHIiKalliliHi Ta OCBiTHI iHiLliaTUBMU.

Y BiAnoBiAgb Ha 3pocTaHHSA piBHA npodeciii-
HOTO BUTOPaHHSI B yMOBax BUCOKOHABAaHTAXEHO-
ro uudppoBOro cepeO0BUINA, Cy4yacHi JOCTiPKEHHS
BCe 4YacTille aKLleHTYIOTh Ha OCBITHIX CcTpaTerisax
sIK Ha epeKTUBHOMY iHCTPyMEHTI PO3BUTKY CTpe-
COCTIMKOCTI Ta couia/ibHOI NiATPUMKU NpaliBHU-
kiB. /g [T-ranysi, fe kJ040BY poJib Bifirpae ca-
MOperyJiflid, THY4YKICTb MUCJIEHHS Ta 3[aTHICTb
Jl0 azanTauii, OCBiTHE BTPy4YaHHsS NOBUHHO OyTH
He Jivile iHopMaTUBHUM, a W TpaHchopMaIllini-
HHUM 3a 3MicTOM i popMaTOM.

3rigHo 3 MeTa-aHasizom Zhai Ta iH. [19],
[IpOrpaMy HaBYaHHSA PE3UJIIEHTHOCTI CIPUAKTh
ICTOTHOMY 3HMXXEHHIO PIBHSl eMOLIIMHOr0 BHCHa-
JKeHHs cepe/| MpaliBHUKIB JomoMarawyux Mmpo-
deciii. Xowya mocimimkeHHSI MPOBOAUJIOCH Cepe/
MeJUYHUX MpaliBHUKIB, HOro pe3yjbTaTH Ma-
I0Tbh TPAaHCJbOBaHY LiHHICTB AJd [T-cneniasicTis:
OCBOEHHS CTpaTerili MOAOJIaHHS CTpecy, TeXHIK
Bi/IHOBJIEHHSI PeCYpCiB Ta pO3BUTOK KOTHITUBHOI
THYYKOCTI € yHiBepCaJIbHUMH YUHHUKAMU TCUXO0-
JioriyHoi cTabisIbHOCTI.

Ang Ta iH. [1] migTBepKyIOTH, 10 HUPPOBI
dopmaTy HaBYaHHSA (OHJIAWH-KypCH, MOOIJIBHI 3a-
CTOCYHKH, MiKpOHaBYaHHS ) He JIUIIIE HiIBULYIOTh
pe3uieEHTHICTD, a 1 3a6e3Meuy0Th CTasli pe3ysb-
TaTH 3MEeHIIEHHSI CUMIITOMIB TPUBOTH, CTPECY Ta
nenpecii. Takui migxig oco6/MBo epeKTUBHUN B
[T-cdepi, Ae npaliBHUKU 3BUKJIU [0 iHAUBIAyasTi-
30BaHOro rpadiky Ta caMOCTIHHOTr0 yHpaBJIiHHS
HaBYaJIbHUM MPOIECOM.

Oco6/1MBy yBary 3acjJyroByeE BUKOPHCTaH-
Ha blended learning (3mimaHoro HaB4aHHS),
10 MOEAHYE OHJIAWH-MOAYJi 3 pacuiTOBAaHUMHU
rpynoBuMu 3yctpiuamu. lle no3Bosisie He Julle
nepejilaTd 3HaHHS, a U CTBOPUTHU MNPOCTIp AJisd
dopMyBaHHS COIliaJibHOI MIATPUMKU B KOMaHJ.
Ak mokasano y mocuimkeHHi Baldwin Ta Ford [5],
MO€EAHAHHS e-HaBYaHHS 3 NPAaKTUYHUMHU KeHcaMu
¥ TpynOBUMU OOGTOBOPEHHSIMM iCTOTHO MiABUIILYE
edeKTUBHICTb OCBITHiIX BTpy4YaHb y chepi po3BUT-
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Ky soft skills. Kpim Toro, ocBiTHi cTpaTerii MaroTh
OpIEHTYBATHUCA Ha LOBIOTPUBaJy NiATPUMKY IIPO-
LleCcy HaBYaHHs, 30KpeMa CyNpoBiJi MEHTOPIB, pe-
ryJiipHe OHOBJIEHHS KOHTEHTY, IHTepaKTUBHICTb,
BUKOPHCTAHHs irpoBUX ejieMeHTIB (gamification)
Ta pedJIeKCUBHUX 3aB/iaHb. lle cipusie migBuIieH-
HI0 3a/Iy4eHOCTi ¥ BHYTpIlIHbOI MOTHUBAlii mpa-
L[IBHUKIB 10 CAMOPO3BUTKY, L0 ONOCEPESKOBAHO
3HMKYE PU3UK NpodeciiHOTO BUTOpaHHsA. Takum
YHMHOM, OCBiTHI BTpy4aHHs y cdepi poO3BUTKY
ctpecocTtivkocTi B IT MawTh BiAnoOBiaTHU NpPUH-
LUIIaM THYYKOCTi, JOCTYIHOCTI, aJallTUBHOCTI
Ta comnjaJbHOI B3aeMojii, popMyroUdu sIK iHIMBI-
AyaJIbHI HABUYKU CaMOperyJsLil, Tak i KyJbTypy
NiATPUMKH Ha PiBHI opraHizaril.

[Icuxosioriuni cTpaTerii cnpusioTb GopMmy-
BaHHIO BHYTPIIIHIX pecypciB npauiBHUKIB IT-ra-
Jy3i, HeoOXiJHUX AJIS1 MOZ,0JIaHHS CTPECOBUX Ha-
BaHTaXeHb i npodisakTuku npodeciiHOro BU-
ropaHHs. EQekTUBHI NmiiXo U Y 11bOMY HANPSIMKY
6a3yr0TbCs HAa PO3BUTKY HAaBHYOK eMOIlilHOI ca-
MoperyJAanii, ycBiZJloMJIeHOCTI, afalTUBHOI'O MUC-
JIeHH$ Ta pediekcil.

OaHuM i3 HAGibII pe3ybTaTUBHUX MCUXO-
JIOTIYHUX BTPY4YaHb € NPOrpaMu KOTHITUBHO-IIO-
BeziiHkoBoi Tepamnii (CBT). 3a ganumu mMeTta-aHa-
nizy West Ti iH. [17], KOrHiTUBHO-NOBEAiHKOBI
iHTepBeHLi]l, crnpsAMoBaHi Ha 3MiHy /Je3ajan-
TUBHUX IEpPeKOHaHb i (OpPMyBaHHS 3J0pPOBUX
coping-cTpaTerii, JOCTOBIPHO 3HUXKYIOTb pPiBEHb
e€MOL[iITHOTO BUCHAaXXeHHS 1 JlenepcoHaJsisauii ce-
peA npaLiBHUKIB BUCOKOCTPECOBUX ranysen. Jlusa
[T-cdepu Taki mporpamMu MoXKyTh 6yTH aJlalTOBa-
Hi y ¢opMaTi KOpOTKOTEPMiHOBUX TPEHIHTiB a60
OHJIAMH-KypCiB CaMOJIONIOMOTH.
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Hocnimxennsa Kabat-Zinn [8] miaTBepKye
epeKTUBHICTb mporpaM MaHAdyHeC (YCBigoM-
JieHoCTi) y npodinakTuii cTpecy Ta BUTOpPaHHS.
PerysisipHe npakTUKyBaHHSl TeXHIK YBa)KHOCTI
JO3BOJISIE MpalliBHUKaM Kpallle YCBiJIOMJIIOBATH
BJIACHI eMOIiliHi CTaHU, 3MeHUIyBaTU aBTOMaTHY-
Hi peakuii Ha CTpPeCcoOBi NOAPAa3HUKU Ta NIATPUMY-
BaTHU NcMxoeMOoLilHUM 6asaHc. Y [T-ranysi, ge po-
60uYe HaBaHTaXKEHHS YaCTO CYNPOBOAKYEThCS Oa-
raTo3aZla4HiCTIO | MIBUAKOK 3MIHOIO KOHTEKCTY,
YCBiJOMJIEHICTh BUCTYNAE BAXXJIUBUM (PaKTOPOM
MCUXOJIOTIYHOI CTIMKOCTI.

Couia/sbHO-NICUXOJIOTIYHI iHTepBeHLii, crps-
MOBaHi Ha PO3BUTOK MiXKOCOOUCTICHOI MigTpUM-
KU B KOJIEKTHBAX, TaKOX JIeMOHCTPYIOTb BUCOKY
edpexTuBHicTh. Opranisalis rpyn B3aeMmomij-
TPUMKH, ¢acuniToBaHUX O0OroBOpeHb, TpPEHiH-
riB 3 eMOLIIHOT0 iHTe/NIeKTy Ta HaBUYOK eMnaTil
CIIpUSIE CTBOPEHHIO CIPUATIMBOIO COLiaJIbHOIO
cepenoBHUILA, AKe 3aXUIA€E BifJ 13040l Ta fenpe-
COTEHHHUX CTaHiB [6].

OkpeMmo cJif NigKpeCJAUTHU BaXJ/IUBICTb BIPO-
Ba/PKEHHS IpOrpaM ICUXO0JIOTIYHOI J0IIOMOIM Ha
po6ouomy micni (Employee Assistance Programs
- EAP). Taki nporpamu nepeabavyaroTb HaJAaHHS
npodeciiiHol NiATPUMKU NpalLiBHUKaM y pa3i BU-
HUKHEHHS eMOLIMHUX TPYAHOLIIB Ta COPUAITh
pPaHHBOMY BHSBJEHHIO O3HAK BUropaHHs [3].
OTxe, mcuxoJioriyHi crtpaTeril y npodinakTuii
BuropanHs B IT nNoBUHHI NOEAHYBAaTU 0COOUCTIiC-
HO OpIiEHTOBaHI NIpOrpaMu pO3BUTKY HABUYOK
caMoperyJsuii 3 opraHisanilHUMHU 3axX04aMHU Mif-
TPUMKH NICUXIYHOTO 3/10pPOB’sl HA po6oyoMy Micui
(Tabus.2).

Tabauysa 2

IlopisHsAHHA 0C8IMHIX Ma ncuxo/s02iYHUX cmpameeiil y koHmekcmi npoginakmuku npogeciiiHo2o
s8uU20paHHs ceped npayisHukis IT-zanysi

Table 2

Comparison of educational and psychological strategies in the context
of preventing professional burnout among IT workers

Kpurepii

OcBiTHIi cTparerii

IlcuxosoriyHi cTparerii

OcHOBHa MeTa -
NneTeHUin

®opmaru peanizanii .
p p A e-learning

XapakTep BIJIUBY . o
MOBeIiIHKOBUX Mo/iesiel

TpuBasicTb edexTy

MoJIMBiCTb MacIITa0-
yBaHHS

Bucoka (oco6s1BO

y nudposomy popmari)
ApanTauisa go IT-cepe-
JIOBHILA

Bucoka

Po3BUTOK 3HaHb, HABUYOK, COpPing-KOM-
Tpeninry, Kypcy, microlearning,

[TocTtynoBe popMyBaHHS A TUBHUX

CepesiHbO- Ta AOBrOTPUBAIUNI

[IcuxoeMoniiHa NiATPUMKA, KOPEKILis
Jle3aJJalITUBHUX CXEM

Maiingdynnec, CBT, rpynu niATpuMKy,
EAP

Be3nocepeiHe 3HUKEHHS €MOLIMHOI Ha-
npyru

CepesiHbO- Ta KOPOTKOTPUBAIUU

(3a BigcyTHOCTI cynpoBoay)

O6mMmexxeHa 6e3 mepcoHastizanii

Bumarae apanTarii 40 KOpropaTUBHOI
cnenudiku
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Ha ocHOBi npoBefeHOro TEOPEeTUYHOr0 aHa-
JIi3y, OrIdAy CydYacHUX eMIipUYHUX LOCAiJpKeHb
Ta y3araJbHeHHs OCBITHbO-TICUXOJIOTIYHUX MpaK-
THUK, JOLIJIbHO 3allpONIOHYBATH KOMILJIIEKCHY MO-
JeJib iHTerpanii OCBITHIX i ICUXOJIOTIYHUX CTpaTe-
rift npodisakTuku npodeciiHOro BUropaHHs ce-
pen npaniBHUkiB IT-ranysi. lig Mmogenb Mae 6yTu
alallTUBHOIO, MYJIbTUKOMIIOHEHTHOIO Ta CIIPAMO-
BaHOK Ha OJHOYACHUW PO3BUTOK iHAUBIyasb-
HUX pecypciB i TpaHcdopMaliito opraHisaniiiHoro
cepenioBUILa. /lo0 OCHOBHUX KOMIIOHEHTIB MoJAeJi
HaMHU OyJI0 BiJHECEHO:

1.  OceimHill 6,10k (HA8YA/ILHO-PO38UBANLHULL):

v' IlporpaMu pO3BUTKY PE3UJIEHTHOCTI
(pecypcHoro MucJeHHs, caMoperysiii, eMouii-
HOI THYYKOCTi);

v' Uudposi ocBiTHi iHcTpyMeHTH (MOGiIbHI
3aCTOCYHKH, OHJIAUH-KypcH, microlearning);

v' TematuuHi TpeHiHru (ympaBJiiHHS CcTpe-
coM, MaliHAdy/IHeC, TalM-MeHePKMEHT, LUPpoBa
ririena);

v' EjneMeHTU MeHTaJIbHOTO 3/I0POB’Sl B CHUC-
TeMi KOpIIOpaTUBHOTO HaBYaHHH.

2. IlcuxosoziyHuii 640K (nidmpumye8da/bHO-iH-
mepeeHyitiHuil):

v' [lpoBeZieHHs1 pery/asipHUX TPEHIHTIB eMo-
1iiHOI rpaMoTHOCTi, MaltHAdyHec Ta CBT-opieH-
TOBAHUX NPAKTHUK;

v' JlocTyn [0 Cay»6 MCUXOJIOTiYHOI 10MOM-
oru (EAP, kpu3oBi iHTepBeHIIil, KOHCYy/IbTALliT);

v' CTBOpeHHSI NpoCTOpy 6e3MeYyHOro eMmo-
iHOr0 06MiHY — IPyNH NiATPUMKH, KOJIeTia/bHi
cynepsisii, MEHTOPCTBO;

v' ®opMyBaHHS KyJbTYPU MiKJAYBaHHSA MPO
MCUXiYHe 3/J0POB’S B MeXXaX KOMaH/IU.

3. OpeaHizayiiiHuli 640K (CMPYKMYPHO-KVAb-
mypHuii):

v' BrnpoBaJpKeHHSl MOJIITUK ICHUXOJOTIYHOL
6e3MeKu Ha po6oUYOMY Miclli;

v/ IligroToBKa KepiBHUKIB cepe/IHbOI Ta BU-
1101 JIJaHKH 10 NiAITPUMMYY0r0, eMIaTiHHOTO CTHU-
JIXO YIIPpaBJIiHHA;

v' PerysnspHe oliHIOBaHHA piBHA npodeciii-
HOT'0 BUT'OpaHHS B KOMaH/ (Yepe3 onuTyBaJIbHU-
KM, aHOHIMHHUH MOHITOPUHT);

v' InTerpanis wellbeing-nokasHukiB y 3a-
rasnbHy HR-cTpaTerito koMnaHii.

3anponoHoBaHa MO/JeJib iHTerpaiil OcCBiT-
HbO-IICUXOJIOTIYHUX IHTepBeHLil s npodi-
JIaKTUKHU npodeciiiHoro BuropanHsi B IT-cekTopi
[PYHTYETbCS HAa CUCTEMHOMY MiZIXOAi, 110 MOEJ-
HYE€ iHAUBiya/lbHO-OpiEHTOBAHI Ta opraHisanii-
Hi MexaHi3Mu. Hukdye HaBeZjeHO KOHLENTYaJIbHI
OCHOBH il BIPOBaJ>KE€HHS, CTPYKTYPOBaHi 3 ypa-
XyBaHHSAAM BuUMoOr cy4dacHoro VUCA-cepezoBuina

(volatility, uncertainty, complexity, ambiguity) Ta
cnenudikyu BUCOKOTEXHOJIOTIUHUX KOJIEKTUBIB.

Po3ryissHeMo 6i/1b leTaIbHO IPUHIANU Ha IKUX
IPYHTYETbCA peaJiidalis 3allponoHOBaHOI MOAEJII.

1. Ilpunyun cmpykmypnoi mooynrvnocmi. Mo-
JeJib peasli3yeThbcd Yyepes3 JUHAMI4Hy CUCTeMY B3a-
€MOJIOTIOBHIOBAHUX MOZYJIIB, KOXKEH 3 IKUX BIJIIIO-
BiJla€ MeBHOMY piBHIO BTPYy4YaHHS: Bif, IEpBUHHOI
npodinakTuky (HanmpukIaz, TPEHIHTH 3 KibepHe-
TUYHOI pe3uJIiEHTHOCTI) 10 TpeTUHHOI (peiHTerpa-
LilHI mporpaMu micjs emni3o/jiB BUropaHHs). Taka
apxiTeKTypa [J03BOJI€ OpraHisalifiM aZanTyBaTH
MacuTab BIPOBa/PKeHHs — BiJi MiJIOTHUX MPOEKTIB
JLJI1 OKpeMMUX Bifija/IeHUX KOMaH/, /10 KOpIIopaTUB-
HUX pillleHb, 36epirarou eKOHOMil pecypciB Ta
3HIKYIOYW PU3UKU JUCOYHKILIN.

2. Ilpunyun KonmeKCMyanbHOi 2HyuUKOCH.
BpaxoBytouu reteporenHicte IT-cepenoBuy (Big
agile-ctapraniB g0 kopmopaiii 3 Ti6puUJHUMH
dopmaTamu mpali), Moesb iHTerpye aJjanTUBHI
MeXaHi3MU KasliopyBaHHS:

o /Jlia iHauBigyymiB: nepcoHasni3oBa-
HI ICUXOAIarHOCTUYHI IHCTPyYMEHTHU Ha OCHOBI
ML-a/qropuTMiB, MikpOMOJy/IbHI KypCH 3 eMOlili-
HOTO IHTeJIEeKTY;

o /Jlna opraHisanii: rHydyki HOJITHKU KO-
MYHiKallil, aBTOMaTU30BaHi CUCTeMH MOHITOPUH-
Iy HaBaHTQXeHHs1 (HAMpUKJIaJ, Ha OCHOBI JAaHUX
3 Jira a6o Trello).

KitoyoBoto MeTow € 3a6e3neyeHHs] KOHTPY-
€HTHOCTI MiX IHTepBeHLiIMU Ta peaJbHUMU I10-
TpebaMy, 110 NiATBEPAKYETbCA JaHUMHU aHaMITH-
KU (HampukJaj, AMHaMikom 3a mkasnot OLBI).

3. lpunyun mMixc@YHKYioHAT6HOI CuHepZii.
EdekTuBHicCTh MOJesli BUMarae nofoJaHHs Tpa-
JULIHHUX AUcHUIiHAapHUX 6ap’epiB. s 1mboro
nepe/ibadeHO MexaHi3MHU 3a/lydeHHs ycCix iepap-
XiYHUX piBHIB: a) MeHeAKMEeHT iHTerpye nokas-
HUKHU TICUXOJIOTIYHOTO 6J1aromnosy4yysi B CUCTEMY
KPI (Hanpuk/iaf, iH/leKC eMOLiiiHOro BU4epHaHHs
komaHau); 6) HR-aemapTameHTM TpaHCcopMy-
I0Thb CTaHJapTHi npoueaypu (onboarding, L&D)
yepes BKJIIOUEHHS ICUX00CBITHIX MoayniB; B) Tim-
JIAM OTPUMYIOThb iHCTpYyMeHTU AJs dacuiiTauii
peer-to-peer MiATPUMKU Ta NIPEBEHTUBHOI'O aHa-
Jizy koHQuikTiB; 1) IT-daxiBui sanyyaoTbcs 0
pPO3pOOKHU TeXHIYHUX pillleHb (HanpukJaj, 60TiB
JlJ1S1 aHOHIMHOT'0 3BOPOTHBOT 0 3B’SI3KY ).

4. IIpuHyun emnipu4yHoi easidayii. KoxxeH
eJIeMeHT MoJieJli I'PYHTYEThCA HA I0Ka30BiH 0as3i,
1110 MiHiMi3y€ pU3UK Cy6’ €KTUBHUX pillleHb: OCBITHI
KOMIIOHEHTH (BUKOPUCTAaHHSI METO/IB acceptance
and commitment therapy (ACT), edeKTUBHiCTb
saxux niaTBepmxeHa RCT-gocnimxkenusamu y I'T-cek-
Topi); opraHisaniiHi 3miHM (iMmmne
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KopnopaTtusHe cepeposulle IT

W

OCBITHI 6noK

McuxonoriyHumn
6nok

OpraHisauifiHui
6nok

e TpeHiHrn o MainHgdypHec e MMoniTukn 6e3nekmn
* e-Learning e CBT-nigxig, e EmMouinHe
¢ Microlearning e [pynu NigTpUAKN nipepcTBo
e MOHITOPUHI
BUrOpaHHSA
A: 2 o J . J

J

IHTerpauis B KOpnopaTUBHY KyNbTypy

Puc.1. Aemopcbka Modeab iHmezpayii oceimHix ma ncuxoi02ivHuUX cmpameaiii
Fig. 1. Author’s model of integration of educational and psychological strategies

MeHTallis npuHIUMiB Job Crafting nss ontumisarnii
workflow, aflanToBaHuX ITiJ BUCOKHMH KOTHITUBHUH
HaBaHTAXyBaJIbHUH KOHTeKCT. [locTiiiHa peBi3is
iHCTpyMeHTIB 3/1iHCHIOEThCS Yepe3 A/B-TecTyBaH-
Hsl, KOTOpTHi JociipkeHHs Ta MeTpuku ROl (Ha-
NpPUKJIaJ, 3HUKEHH turnover rate Ha 15-20%)).

Mogenb iHTerpalii mnepenbavyae He JIHIIe
3MeHUIEeHHS1 NPOsIBIiB BUTOPAHHS, a U JJOBFOTPU-
BaJle 36epeKeHHsI MEHTa/IbHOI'0 3/J0pOB’sl paLliB-
HUKIB, MiBULIeHHA KOMaHAHOI 3rypTOBAHOCTI Ta
3MIiLHEHHS] BHYTPILIHBOI KOPIIOPATUBHOI KYJIbTY-
pu. Y nepcrekTuBi Il 3aCTOCYBaHHSA MOXe CIPUATH
He Jivile NMpodilakTUIl HeraTUBHUX CTaHIB, a U
niJIBUILEHHIO PiBHS iHHOBALiMHOCTI, 3a/1y4eHOCTi
Ta JIOSLJIBHOCTI [TlepCoHaJly 0 OpraHisalii.

Jduckycia. OTpuMaHi TeopeTHuHi y3arajb-
HEHHd Ta 3alpollOHOBaHa MoOJeJsb iHTerpanil
OCBITHIX i mcHUX0JIOTiYHUX cTpaTerii y 3anobirax-
Hi npodeciiiHomMy BuropanHio B IT-chepi nigTBep-
JDKYIOTb KJIIOUOBY ifielo: epeKTHUBHE MO/0JIaHHS
BUTOPaHHSI MOXJIMBE JIMLIE 32 YMOBU KOMILJIEK-
CHOTO HiZIXOAY, 110 OXOIJIKE iHAUBIAyaJbHUH, Mi-
Y)KOCOOUCTICHUHM Ta opraHizaliiHul piBHi.

AK moka3sye NOpIBHAJBHUK aHa/i3 Cy4yaCHHUX
eMIipuyHUX Joctimkenb [1; 7 19], okpeMi ocBiT-
Hi ab0 TCHUXOJIOTIUHI iHTepBeHIil 1eMOHCTPYIOTh
3HAYHUH NMO3UTUBHUN ePEKT Y KOPOTKOCTPOKOBIH
nepcrnekTuBi. BogHoyac HalbibI cTaNUX 3MiH y
MCUX0EeMOLIMHOMY CTaHI NpaliBHUKIB JOCATAIOTh Ti
KOMIIaHil, AKi BIpOBa/PKyIOTh CTpaTerili 04HOYacHO
Ha piBHi MpodeciiHOi 0CBiTH, BHYTPIIHBOI KOPIIO-
PATHUBHOI KYJIBTYPHU Ta IICUXOJIOTIYHOI NI TPUMKH.

Oco6suBictio IT-chepu € Te, w0 TpagULlili-
Hi IICUXOOCBITHI MoOZeJi He 3aBX/U BPaxXxOBYIOThb
MIBUAKUHN TeMH 3MiH, [U$poBe HaBaHTAXKEHHS Ta
ribpugHi popmaTu KoMyHikauii. ¥ [boMy KOHTEK-
CTI 3allpONIOHOBAHA MOJeJb BUPI3ZHAETHCA afal-
TUBHICTIO: Il e/1IeMEHTH MOXKYTb Oy TH iHTErpoBaHi
B HaBuasbHIi nponecy, HR-nonituku # digital-ce-
peZoBHILE KOMIAHII.

AxTyanbHi TeHeHLil y cdepi pudppoBoi TpaH-
chopmalii OCBiTH TaK0X BKa3ylTb Ha HEOOXiJl-
HIiCTb PO3UIUPEHHSI MOHSATTS CTPECcOCTiMKOCTI y
npodeciiHOMY cepeoBUIIi, 30KpeMa B KOHTEKCTi
BIIPOBAa/PKEHHA LITYYHOrO IHTeJeKTy. 30KpeMa,
pe3yabTaTH focaimkerHHs Yurchenko ta Nalyvaiko
[18] AeMOHCTpPYIOTH, 110 PO3BUTOK KPUTHUYHOI
U$poBOI TPaMOTHOCTI ¥ ajamnTallii 10 HOBUX
TEeXHOJIOTIYHUX peasii € KJHYO0BMMHU YMHHUKA-
MU NiJTPUMKH IICUXOEMOIIHHOTO 6JIarono/yyds
npaniBHUKIB. ABTOpaM BJlaJiocl NOKa3aTH, 110
3poCTarya HeBU3HAYEHICTh Yy PO3MeXXyBaHHI aB-
TOpCcTBa MiX JitoguHO Ta LI BinBae Ha Big4yT-
TS KOHTPOJIIO Ta KOMIIETEHTHOCTI y npodeciiHin
nisgabHOCTI. 1li BUCHOBKM KOpEJIIOKTH i3 HallUM
0ayeHHSM CTPECOCTIMKOCTI K iHTerpoBaHOI Xa-
PaKTEpPUCTUKH, AKa Ma€ OXOIJIIOBATH He JHIIe
KJIaCU4HI coping-cTparerii, a ¥ 3JaTHICTb ajam-
THBHO pearyBaTH Ha TEXHOJIOTIYHI BUKJIHUKHU B
yMOBax LIMPPOBOTo cepeiOBHUIIA.

BogHovac Heo6xiiHO 3a3HAYUTH, O edek-
TUBHICTb NMOAIGHUX MoJeJiell noTpebye eMnipyy-
HOI mepeBipKU B KOHKPETHHUX KOPIOPATHUBHHUX
KOHTeKcTaX. [loganbuii AOCHIIKEHHS MOXYTh
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O6yTH crpsIMOBaHi Ha po3pobKy BaslifjoBaHUX iH-
CTPYMEHTIB OLiHKU BIJIMBY OCBITHIX I IICUX0JIO-
riYHUX cTpaTeriii Ha JUHaMiKy BUTOpaHHS Ta 3a-
JIY4eHOCTI palliBHUKIB.

BucHoBku. [IpodeciiiHe BUropaHHs nparis-
HUKIB IT-ranysi € ck/JagHUM ICUXOCOLiaJIbHUM
deHoMeHOM, 10 POPMYETHCA MifA BIJIMBOM iH-
TEHCUBHUX KOTHITUBHUX HaBaHTAaKeHb, BUCOKOI
JUHaMiK1 IUPPOBOTO CepelOBHUINA, COI[iaJIbHOI
i3oss0ii Ta gedinUTy ncuxosoriyHoOl MiJTPUMKHU.
AHani3 cy4acHOI HayKOBOI JiiTepaTypu 3acBij-
YUB, 1110 CTPECOCTIMKICTD i collia/ibHA MiATPUMKA
€ KJIIDYOBHMH PaKTOpPaMH, SIKi 3HHKYIOTb PU3UK
€MOLIHOTO BUCHAaXKEHHA Ta CIIPUAIOTH MiATPUM-
1[i ICUXIYHOTO 3/]0POB’s MpPaLiBHUKIB.

Y pob6oTi 06rpyHTOBaHO MAOILJbHICTh iH-
Terpaiiili OCBITHIX Ta ICHUXOJIOTIYHUX CTpaTerid
K KOMIJIEKCHOI Mogesi mnpo¢iJlakTHUKA BUIO-
paHHs B IT-cdepi. OcBiTHi cTpaTerii (TpeHiHry,
nudpoBe HaBYaHHS, microlearning) copusiiOTb
¢$bopMyBaHHIO HABUYOK CaMOPEryJIslil, aJlanTuB-
HocTi Ta pedsekcil. [lcuxosoriydi iHTepBeHIii

CITMCOK BUKOPUCTAHUX JKEPEJ

(mindfulness, KOrHITUBHO-MOBEAiHKOBI TeXHIKH,
niTpuMytodi rpynu) 3a6e3nedyoTb eMOLiMHUN
pecypc i cripusitoTh cTabinisanii ncuxoemoniiHo-
ro crany. BogHouac opranizaniiHuil piBeHb miji-
TPUMKHM Bifiirpae BupilllaJbHy pOJib y 3abe3Ie-
YeHHi cTasioro epexTy IUX cTpaTeriu.

3anponoHoBaHa aBTOpPCbKAa MOJEJNb KOMII-
JIEKCHOT'0 MiAxoAy A0 NpodiJlakTUKU BUTOPAHHSA
OXOIJIIOE TPU B3a€EMONOB’SI3aHi piBHI - OCBiTHIH,
MICUXOJIOTIYHUH | opranizaniiHuil - i Ma€e moTeH-
nian A4 agantayil fo pisHUX KOPHNOpPAaTHUBHUX
dopmarib. [i peanizauis f03BoJIS€ He NUlIe 3HU-
»KyBaTU pU3UKU NpodeciiHOTO BUTrOpaHHS, a U
dopmyBaTH miATpUMYylOYe poboye cepefOBHLIE,
110 COpPHUAE 3POCTAaHHIO 3a/Iy4YeHOCTI, IPOAYKTHUB-
HocTi Ta iHHOBatiiHoCTI npaniBHUKIB [T-cdepu.

Y mepcrnekTHUBi NojanblIUX AOCHiZKEHb [0-
I[iJIbHO 30CepeJUTHCA Ha eMIipU4Hil ampo6ariii
3alpONOHOBAHOI MOJeJi B yMOBax KOHKPETHHX
IT-koMnaHi#, a Takok Ha Po3poOIi AiarHOCTUY-
HUX | MOHITOPUHIOBUX IHCTPYMEHTIB AJi OLiHKU
ii epeKTHUBHOCTI.
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THE ROLE OF EDUCATIONAL AND PSYCHOLOGICAL STRATEGIES IN THE DEVELOPMENT
OF STRESS RESISTANCE AND SOCIAL SUPPORT FOR IT-INDUSTRY EMPLOYEES
TO OVERCOME PROFESSIONAL BURNOUT

The article addresses the issue of occupational burnout in the information technology (IT) sector
through the lens of developing employees’ resilience and social support. It is noted that the specifics of the
IT environment high work intensity, multitasking, technological changes, and social isolation significantly
increase the risk of emotional exhaustion. The necessity of a comprehensive approach to preventing
occupational burnout through the combination of educational and psychological strategies is emphasized.

The research methodology was based on a theoretical analysis of contemporary domestic and
international scientific literature, systematization of empirical research findings, comparative analysis of
educational and psychological interventions, and modeling of an integrated strategy for burnout prevention
in the IT field. Particular attention was given to sources published within the last 5-10 years, ensuring the
relevance and scientific validity of the generalizations.

The results of the study demonstrate that educational strategies (resilience training, digital programs,
microlearning) effectively develop self-regulation and stress management skills among employees.
Psychological strategies (mindfulness, cognitive-behavioral interventions, mental health support
programs) contribute to reducing emotional exhaustion and fostering emotional flexibility. At the same
time, the organizational level of support plays a crucial role in sustaining the results. Based on the analysis,
an original model integrating educational and psychological strategies was developed, encompassing
individual, interpersonal, and organizational levels of influence.

In the conclusions, it is emphasized that the comprehensive implementation of educational and
psychological measures not only reduces the risk of occupational burnout but also promotes the formation
of a resilient, innovative, and psychologically safe corporate environment in IT companies. The prospect
for further research is defined as the empirical testing of the proposed model and the development of
diagnostic tools for assessing its effectiveness.

Keywords: occupational burnout, resilience, social support, IT sector, educational and psychological
strategies
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MPO®ECIMHI HAMIPH CTYIEHTIB NNEJJATOTTYHUX

CIEIIAJIbHOCTEW: MOTHUBALIIA, OUYIKYBAHHA TA TOTOBHICTD

IMPAIKOBATH BYUTEJIEM ITIICJIA 3AKIHYEHHA HABYAHHA

CraTTa focniaxkye npodeciiHi Hamipu CTyaeHTIB NefaroriyHmMx cneujanbHocTen B YKpaiHi, 3ocepe-
OXYIOUYMCb Ha IXHIA MOTMBAL,ii, O4iKyBaHHAX Ta rOTOBHOCTI NpaLOBATU BYMTENEM NICAA 3aKiHYEHHA HaB-
YaHHA. AKTYa/IbHiCTb TEMW 3yMOB/IEHA TPAHCHOPMALLIMHMMM NPOLLeCaMM B CyYaCHiM YKPaiHCbKIN OCBITI Ta
BMPIiLLa/IbHUM BMNIMBOM NpodeciiMHOT 3pinocTi MalbyTHiX Neagaroris Ha AKICTb HaLLiOHA/bHOI OCBiTU. ABTO-
pv nigKpecntoTb HeObXiAHICTb FPYHTOBHOTO BUBYEHHA LUX GaKTOPiB ANA BAOCKOHANEHHA 3MICTy U Tex-
Hosorin npodecinHOi NiAFOTOBKM ManbyTHIX yunTenis.

Y cTaTTi NpeacTaBaAeHO OrNAA4 HAyKOBMX NpaLb, WO CTOCYoTbCA Npobaemu npodeciinHoi moTuBau,ii Ta
rOTOBHOCTI MalibyTHiX yumTenis. CydacHi 4OCNiAKeHHS BUCBITAOIOTb HeobXigHicTb 6e3nepepsHOro npode-
CilHOTO PO3BUTKY, HaYKOBO-METOAMYHOI AifANbHOCTI, IHHOBALiHOT aKTMBHOCTI Ta aganTalii 40 3MiH B OC-
BITHbOMY CepefoBMULLi, 30Kpema BnpoBaaKeHHA IKT. TakoXK pO3rnAHYTO BM/IMB 3ara/lbHOOCBITHIX BUK/IUKIB,
TaKux AK naHaemia COVID-19 Ta BilicbKoBI 4ji, a Takox pedopm (HYLL) Ha popmyBaHHA OYiKyBaHb CTyAEH-
TiB. 3p06/71€HO BUCHOBOK, WO NpodeciiHi Hamipu € pe3yNbTaTOM B3aEMOZIT KNaCUYHUX NeaaroriyHux igen
Ta Cy4acHMX OCBITHIX peanii, Wo BMMarae Bif ManbyTHbOro BuMTENA TBOPYOCTI, be3nepepBHOro HaBYaHHA
Ta afanTUBHOCTI.

3 MeToto emMMipUYHOTO BUBYEHHA NpodeciliHMx HamipiB, MOTMBaLLii Ta PiBHA rOTOBHOCTI A0 NeAaroriy-
HOT gisnbHOCTI Byno npoBeAeHO aHOHIMHE OHNalH-0NUTYBaHHA cepes, 100 cTyaeHTiB NnegaroriyHmx cnewi-
aNbHOCTEN 3 pi3HMX MicT YKpaiHu: XapKoBa, Kuesa, [lHinpa Ta MNonTtaBn. BUKOPUCTOBYBABCA KilbKiCHO-0MK-
TyBa/IbHUI MeTOZ, i3 3aCTOCYBaHHAM OHMAMH-IHCTPyMeHTy Google Forms. AHKeTa micTuna AK 3aKpuUTi, Tak
i BIAKPWUTI 3anNUTaHHA, WO A03BOIMNO NOEAHATU CTPYKTYPOBaHE OMUTYBAHHA Ta KOHTEHT-aHai3 BiIbHUX
Bignosigein. ONUTyBasbHUK OXOMAtOBAB 6JI0KM, WO CTOCYBanCA MOTMBaL,ii BUGopy npodecii, odikyBaHb
Bif, MalbyTHLOI AifNbHOCTI, MAAHIB WOAO NPALEeBNALUTYBaHHA, YMHHMKIB, WO MOXKYTb NepelKkoaxKaTm
peanisauii npodecii, a TakoX camooLiHKK NpodeciiMHoi roToBHOCTI. Bubipka 6yna cpopmoBaHa meToaom
BMMAAKOBOI BUBIPKM Yepes OHaMH-CNiIbHOTK Ta coLianbHi Mepei, 3abe3nevyroumn WMpPOKe OXONIeHHs
CTYAEHTIB Pi3HMX KYPCiB Ta perioHis.

OcHoBHMMYK MOTUBaMM BUBOPY npodecii BUABUAMCA BakaHHA NpaLtoBaTh 3 4iTbMU («MOKNNKAHHA»)
Ta cTabiNbHiCTb PO6OTU B OCBITi. BAN3bKO NONOBUHU CTYAEHTIB BKa3aau Lj BHYTPiWHI moTueu. NMoHag 60%
pecnoHZeHTiB BBaXKaloTb CBili BMBGIp npodecii ycigomneHnm. HalnowwvpeHilwMmm o4vikyBaHHAMM Big,
npodecii bynn rHydyknin rpadik poboTM Ta KaHiKyAM, a TaKOX MOK/IMUBICTb OCOBMCTICHOTO 3POCTaHHA Ta
camopeanisauii yepes HaBYaHHA AiTei. O4iKyBaHHS BMCOKOI 3apniaTh Ta CycninbHOT noBarn 6yam meHLw
BUpaxeHUMU. MprUbAN3HO NONOBUHA CTYAEHTIB BUCOBWUIA OAHO3HAYHY FOTOBHICTb MpaLoBaTU B LWKONI
nicns Bunycky, we 25-30% — TumyacoBo. bansbko 10-15% He naaHyOTb NpautoBaTh 3a paxom.

© 4. B. lWeeposa, K. B. Cmanb, 2025

{m]_ This is an open-access article distributed under the terms of the Creative Commons Attribution License 4.0.
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Cepef, nepeluKkoa Ta HedonikiB npodecii HaltyacTilwe Ha3MBaAUCA HU3bKa 3apobiTHa naaTa, BelnKe
eMoLiliHe HaBaHTaXeHHA Ta CTPec, BiACYTHICTb MIATPMMKM 3 BOKY aAMiHicTpaLii un geprKaBu, a TaKoXK
HeAOoCTaTHA NPaKTUYHA NiAroToBKa Mif Yac HaBYaHHA. BinbLWicTb CTyAEHTIB OLiHMAK cebe AK YacTKOBO ro-
TOBMX 40 poboTh BUMTENEM (MeHLWe 25% BBaxkatoTb cebe NoBHicTio rotosumu). Cepes, nponosmuin ann
nigBULLEHHA MOTUBALLIi Ta FOTOBHOCTI CTYAEHTU BUAINANN: NiABULLEHHA 3apnaaT, 4OLATKOBY NeAarorivyHy
NiATPMMKY Ta HACTaBHULTBO, NPAKTUYHE BAOCKOHANIEHHA NiAroTOBKM (6iNblie NPaKTUKM B WKOI), @ TaKOXK
NigBULLLEHHA CYCNiJIbHOTO BU3HAHHA Ta MOBArn 40 BYNTENA.

OnuTyBaHHA NOKa3aso, Wo ManbyTHI Negarorn matoTb 3HAYHE 3aLiKaB/IeHHA Y BUMTENbCbKIN AifbHO-
CTi, NpOTe L& NOEAHYETLCA 3 YCBIAOMNAEHHAM iCHYHOUYUX TPYAHOLW,B (GiHAHCOBUX, OpraHi3aLiiHUX NUTaHb)
Ta BiAYYTTAM HeLOCTAaTHbOI MiAroTOBKK. Lii BUCHOBKM [,03BONAIOTL NiAKPECAUTU BaXKAMBICTb NOCUIEHHA
MaTepianbHOI NiATPMMKN, NOKPALLEHHA NPAaKTUYHOTO HAaBYaHHA TAa PO3BUTKY CUCTEMM HACTaBHULTBA ANA

HAYKOBI 3AIMMCKHU KADEPH INEJATOT'IKH

Knw4oei cnoea: npogpeciliHi Hamipu, cmydeHmu nedazo2iyHux crneyiansbHocmedl, momueayis, o4i-
KYBOHHS, 20mMOBHICMb Npayreamu syumenem, nedaeoziyHa ocgima, e4umens, Hosa ykpaiHCbKa wKona

(HYLLI).

Ak uuTtyBatu: Lsenosa A. B., Cmanb K. B. MpodeciliHi Hamipu cTyaeHTiB negaroriyHMx creujianb-
HOCTEN: MOTMBALLis, OYiKyBaHHA Ta FOTOBHICTb MPALLIOBATM BUUTENEM MICAA 3aKiHYEHHA HaBYaHHSA. Haykosi
3anucku Kagedpu nedazoziku. 2025. Ne56. C. 55-62. https://doi.org/10.26565/2074-8167-2025-56-06

In cites: Shvedova, Y. Smal, K. (2025). Professional intentions of pedagogical students: motivation,
expectations and readiness to work as teachers after graduation. Scientific notes of the pedagogical
department. Ne56, 55-62. https://doi.org/10.26565/2074-8167-2025-56-06 [in Ukrainian].

IlocTaHOBKA NPO6GJIeMHU. Y KOHTEKCTi TpaH-
chopmaniiHux npouecis, 10 Bi6yBalOTbCS B Cy-
yacHill cucrtemi ocBiTu Ykpainu, npobsema ¢op-
MyBaHHsI npodeciiHUX HaMipiB y CTyJeHTiB me-
JaroriyHux chenjajbHOCTEX HAabyBa€e 0CO6JMBOI
3HauyuocTi. Bucokuit piseHb npodeciiHoi MOTH-
Baljii, peasicTU4YHI 04iKyBaHHS 110/10 Mal 6y THbOI
JlisiibHOCTI Ta cdopMOBaHa FTOTOBHICTH /10 pO6OTH
y 3aKJaZlaX OCBITU € BHM3HAa4aJIbHUMHU Ta T'0JIOB-
HUMM YMHHHKAMM yCHilIHOI npodeciiiHoi miaro-
TOBKM MoJioux ¢axiBuiB. HejocTtaTHA BMOTHBO-
BaHICTb, HEBIANOBIAHICTL 0YiKyBaHb peajbHUM
yMOBaM Mpalli Ta HU3bKUU piBeHb TOTOBHOCTI /10
NelarorivyHoi AisfJIbHOCTI MOXXYTh IPU3BOJWTH [0
npodeciiiHoi Ae3azanTauii Ta BiATOKY KaApiB y
ik rasnysi. Y 3B’I3Ky 3 IJUM [IOCTAa€ HEOOXiAHICTh
I'PYHTOBHOTO JOCHi/)KEHHSI MOTHUBaLiiHUX ¢ak-
TOpiB, 04iKyBaHb i cTyneHs1 mpodeciiHol roToB-
HOCTi CTYAEHTIB MejaroriyHux croeniaJbHOCTEH,
110, Y CBOK 4epry, COpUATUME YAOCKOHAJIEHHIO
3MicTy W TexHoJIOTik mnpodeciiiHol MmiZroToBKU
MalOyTHIX yuuTeJiB BiiMOBiHO A0 BUMOT Ccy4yac-
HOTO0 OCBITHBOTO CEpPEIOBHUILA CbOTO/IeHHS.

Y Mexxax 11bOro JOC/IiPKeHHS Nepej0a4aEThCs
3/1iiCHEHHS eMITiPUYHOTO BUBUYEHHS podeciiHuX
HaMipiB CTy[IeHTIiB MeJlaroriyHux creliajbHOCTeN
LIJISIXOM NPOBEJIEHHSl ONMWUTYBAaHHS cepej, 3700y-
BayiB BUIOI OCBITH pi3HUX MICT YKpaiHH, a came
ydyacTb 6epe XapkiB, KuiB, /lHinpo Ta IlosTaBa.
Takuit migxin AO3BOJIUTH BUSIBUTH PiBeHb IXHbOI
MOTHBAIlil, OYiKyBaHHS MO0 MaWOYyTHBOI MpPO-
deciiiHOI AisbHOCTI Ta TOTOBHOCTI MpaLlOBaTH
y 3aKJaZlaXx OCBITH IMicasA 3aKiHYeHHS HaBYaHHS.

Oco6JiiBa yBara NpUAiIITUMETbCS aHaJli3y TaKUX
YHUHHUKIB, 1110 BIJIMBAlOTh Ha GOpPMyBaHHS MO3U-
TUBHOT0, 260 HETATUBHOI'O CTaBJIEHHS /10 06paHoi
npodecii, a TakoXK po3061>KHOCTEN MiXK YSIBJIEHHAMH
CTYJIEHTIB PO MalOYTHIO NeJJaroriyly Ais/ibHICTh
Ta peaJbHUMU YMOBAMU POOOTH Y CyYaCHil UIKOJII.

Y craTTi Takox Oy/ie 37[iiCHEHO OISl HayKO-
BUX IIpallb i JOCAipKeHb IHIIUX aBTOPIB, 1110 CTO-
CyI0ThCsl pobJieMu npodeciiHol MoTUBaLl, oyi-
KyBaHb i FOTOBHOCTI MallOyTHiX BUMUTesiB. AHa-
JIi3 BUCHOBKIB Ta J[yMOK NPOBiIHUX JIOCTiIHUKIB
JI03BOJIUTb OKPECJUTH OCHOBHI TeHAeHLil y Lii
po3mIAHYTIH cdepi, BUSHAYUTH icHyOUi npobJe-
MU, a TaKOX CIIiBBiJHECTU OTpPUMaHI pe3yJbTaTU
BJIACHOT'O JOCJII/PKEHHA 3 y»Ke HasgsBHMMHU HayKo-
BHUMH MiAX0JaMH. AKTYa/IbHICTh 06paHOI TeMH
3yMOBJIEHA TUM, 1110 CaMe CbOTOJHIILIHI CTYLeHTHU
MeaarorivHuX CrelialbHOCTEN Y HANOGJIKIOMY
Mail6yTHbOMY GOpPMYBaTHUMYThb OCBITHE cepenio-
BHIIe Halloi KpaiHH, a piBeHb iXHbOI mpodecii-
HOI 3piJIoCTi, BiANOBiZa/JBHOCTI Ta TOTOBHOCTI
Jlo po6OTH y 1IKOJIi 6e3mocepelHbO BIJINBATUME
Ha AKICTb HaliOHAJIbLHOI OCBITU Ta PO3BUTOK Cy-
CIIJIBCTBA 3araJjioM.

AHasi3 OCHOBHUX J0CJiJ)KeHb Ta MyO6.Ii-
Kanii. Posrisggarouu npobsemy npodeciiHux
HaMipiB CTyZeHTIB IeJaroriyHux creliajJbHOC-
Tel, IXHbOI MOTHBALlil, O4iKyBaHb Ta TOTOBHOCTI
Jlo po6oTH 3a $paxoM MpHUBepTasia yBary 6araTbox
JOCJIIJHUKIB. ¥ HQyKOBUX MpaLX Pi3HUX aBTOPIB
pO3MISAIal0ThCs SIK 3arajibHi NUTaHHSA npodecii-
Hol opieHTalii, Tak i cnenudika ni;roToBKKU Maii-
OyTHIX MeAaroris /0 po60TH B LIKOJIAX. 30KpeMa,
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y pocaimkeHHax H. Hudkasno mnigkpecaroeTrbca
BaXKJIUBICTh PaHHbLOTO GOPMYBaHHS MO3UTUBHOI
MOTUBAaLIl 10 neJaroriyHoi npari sk OCHOBY IIPo-
decifiHOl iI€eHTUYHOCTI BYMTEJSA. ABTOpPKA 3a3Ha-
Jag, 110 BUCOKUH piBeHb npodeciiHoi MoTUBaLil
KOpEeJIKE i3 TOTOBHICTIO A0 NOJOJIaHHS TPYLHO-
iB y nejaroriuHin gissbHocTi [11].

Y koHTeKkcTi dopMyBaHHA NpodecihHUX Ha-
MipiB CTYZEHTIB NeJaroriyHux CrewiaJbHOCTeN
3HAYHY pOJIb TAKOX BiZlirpae nejaroriyHa cnaziiy-
Ha BITYU3HAHOI LUKOJIK. 30KpeMa M. EBTYX, po3ris-
Jaroud ifel K. YIIMHCBKOTrO, HaroJouye, o «1po-
6J1eMa 0COGUCTOCTi BUMTEJS € HAWAKTYa/IbHILIIOI0
3 NOI/Isiy HiAroToBKH B yci yacu» [5]. CaM YmuH-
CbKUH BBaXKaB, 1110 BiJ| PiBHA NirOTOBKU BUUTEJIIB
3aJIEXKUTh «JI0JIsI HAPO/y», OCKIJIbKHU BYUTEJb I10-
YaTKOBOI IKOJIM 3aKJaZae€ «yHJaMeHT GOopMy-
BaHHsS CIPaBXHbOTO negarora». M. EBTyX TakoxX
MiIKPECIIIOE, 1110 NeAaroriyxi iel YImMHCcbKoro 3a-
JIMIIAIOThCA aKTyaJIbHUMU U CbOTOAHI U CAYTYIOTh
«JpKepeJsioM HayKOBOI TBOPYOCTI Ta MPAaKTUYHOI Jji-
SIJIBHOCTI y MiAroToBLi Mai6yTHIX neaaroriB» [5].
TakuM 4YMHOM, KJaCUYHUH Tiaxig popmysttoe inean
BUUTeEJISI IK OCOGHCTOCTI, 1[0 BUXOBYE CaMOBi/Jja-
HICTI0, BUCOKOI0 MOPAJIbHICTIO Ta 3aKOXaHICTIO B
npeJMeT — LIHHOCTI, IKi MalOTb CTUMYJIOBATH NIPO-
deciiiHy MOTHBAII{IO CTY/IEHTiB-1Ie/]aroriB.

Y wmMexax pocnigxeHHsa B. CyXoMJIMHCBKOTO
Ta MOT0 Cy4aCHUX iHTepIpeTalil yBara 30cepes-
»KY€ETbhCS Ha eMOILiliHO-0c06UCTiCHUX paKTOpax me-
JaroriyHol JisJIbHOCTI. 30KpeMa HiJKpeCIIEThCS,
1[0 «eMOLIIMHMY CTaH JUTHHHU BILJIMBAE Ha il MOTH-
Ballilo», @ BUKJIaZa4y MOBHHEH «Bi4yBaTU eMOIlil-
HUH CTaH KOXKHOTO CTyJleHTa» i MOCTIMHO BAOCKO-
HaJ/IIOBAaTU CBOI HaBUYKHU. 3a B. CyXOMJIMHCBKUM,
3aXOIJIEHHs] HAaBYaHHSIM 4YacTO HaNpsiMy IOB’si3a-
He 3 B3aEMOJIEI0 YYHA | BUUTEJId, 110 BUMArae Bij
reJarora TOJIEPaHTHOTO Ta iHAMBIAYaJbHOIO Mif-
xoay.[13]. ¥ koHuenuii HoBoi ykpaiHCbKOI KON
(HVYI) caMe akjeHT HAa «YMOTUBOBAHOTO BUUTEIS,
SIKHH Ma€ CBO6O/Iy TBOPUYOCTi 1 pO3BUBAETHCS MPO-
deciiiHO» 3aKJIafA€ CyYacHUH iJleasl MpaliBHUKA
ocBiTu. To6TO imel B. CyXxoMJIMHCBKOT0, BUKJIAIeH]
B MaTepiaJsiaX niICYMKOBUX I1eJaroriyHux YUTaHb,
3HAYHO pO3ILIUPIOITh PO3YMiIHHS MOTUBALiK-
HO-LiHHICHOr'0 MOJIIOCY MalOyTHbOTO BYHUTEJIS,
BKa3yl4H Ha Te, 1[0 nTpodeciiiHi HaMipu cTyaeHTa
dbopMy€eTbCsl He Julle HAaBYaJbHUMU 3HAHHSMH,
a ¥ BUCOKHUM I'YMaHiCTUYHHM KpeJio BUKJaJadya Ta
HOro NPUKJIaJ0M.

[HIIOI0O TepCrneKTHBOI MOMIMGJEHOT0 pO-
3yMiHHS Tpo6GJIeMHU € aHaJli3 Cy4aCHUX JOCHif-
»KEHb NeJaroriyHoro CTaHOBJIEHHSA BYMTesd. Tak,
[. YnaToBa nokasye, 1110 HayKOBO-MeTOANUYHa JiflJIb-
HICTb € YUHHUKOM NpodeciiiHOro po3BUTKY Neja-
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rora. BoHa 3BepTae yBary Ha HeOOXiJIHiCTb 6e3me-
pepBHOI negaroriyHol ocBiTU: «He MOXHa KUTH
6arakeM, HabyTHM Ha CTYAEHTChKIH J1aBi, Kypc ne-
Jlaroriky MoTpi6bHO MOBTOPIOBATH Mic/sA 2-3 pokiB
nejaroriuHoi gissbHocTi» [15]. Lle 3ayBakeHHS,
dke [. YmaToBa miATBepIKy€e€ AOCBiJOM Cy4aCHUX
neJjaroriB, BUMarae BiZ, MalOGyTHbOro BUYHTEJIS
YCBiZJOMJIEHHSI MOTPeOU MOCTIHHOTO CaMOB/IOCKO-
HasieHHd i ¢opMye o4iKyBaHHS L[0/0 Ge3nepeps-
Horo mpodeciiiHoro 3pocrtaHHs. JocaigHunga Ta-
KO 3a3Havae, 1110 BYUTEJIb CbOTO/IHI - I1e He TPOCTO
BUKOHYyBa4 MeTOJWYHUX pPeKOMeHJalild, a aBTOp
BJIaCHHUX PO3POOOK, CIPSIMOBAaHUX HAa PO3BUTOK
oco6urcTocTi yuHiB mKosu [15]. Tomy Bijg BuK/Ia1a-
4Ya OYIKYITb aKTUBHOI HAyKOBO-METOAUYHOI [103HU-
Uil Ta KpUTUYHOTO CTaBJIEHHA [0 3aCTapijiux Hif-
XO/iB, fIKi 4aCTO BUKOPUCTOBYIOTh B YKpaiHi Ha TJIi
NOCTPafAHCbKOI KoM, CyTTEBO, 10 Lii BUCHOB-
KU BUCBIT/IIOIOTh HaBYaJIbHY MOTUBALil0 CTYZAEH-
Ta-nejarora, roTylO4d HOTO [0 PO3yMiHHA TOTO,
o npodeciiiHa Jliss/bHICTh NOTpPebye TBOPUOI aK-
THUBHOCTI | FOTOBHOCTI KPUTHUYHO aHaJi3yBaTH Ile-
JlaroTiyHU# JOCBiA, 3a/1y4yyouu cebe A0 BiAKPUTTS
4YOrocChb CBIXKILIOTO.

Kpim Toro, . YnaToBa 3BepTae yBary Ha BILJIUB
3MiHM OCBITHBOTO Cepe/IoBHIIA Ha TpodeciiiHy Mo-
THBaLil0. BoHa Bii3Hauag, 1110 MoZlepHi3aLis 0CBiTH
O3HaYa€ HOBI MiX04U /10 BUKJIAZAHHSA, HAIPUKJIAJ,
BIPOBAa/KeHHsA  iHpopMaliiHO-KOMYHiKaI[iHHUX
texHoJiorii (IKT) i moTpebye Bif yuuTenss akTuB-
Hol ajganTauii /0 iHdopMariiHOro CycnijibCcTBa
[15]. OTxe, cyyacHUH CTYAEHT-NeJJaror He JIUIIe
OTPUMYE 3HAHHA 3 Mejaroriky, a U BUXOBYETHCS Y
Jyci iHHOoBalii Ta 3MiHU npodeciiiHux BUMOr. Ta-
KHUM YUHOM, J0CIimpKeHHd 1. YnaToBoi morin6J0€e
pO3yMiHHSA TOTO, {0 MOTHUBALif I TOTOBHICTH MOJIO-
JIOTO cIlelliajsicTa 3ajeaThb TaKO0X BiJi HOBHUX Ha-
BYaJIbHUX NPOrpaM i 3MiCTy MiirOTOBKU BUUTEJIH,
AKI OPIEHTYIOTB CTY/leHTa Ha aKTUBHE 3aCTOCYBaH-
Hsl 3HAaHb Y MaWOyTHIN NpaKTHI].

AKTyasibHI [OC/HIJP)KEHHSI 3BEPTAKOTb yBa-
Iy TaKO0 Ha BIJIUB 3araJlbHOOCBITHIX BUKJIMKIB
Ha npodeciiHi HaMipu NeJaroriyHUX CTY/EHTIB.
Ornap cydacHOro CTaHy OCBiTH YKpaiHU [IeMOH-
CTPYE, 110 Mpo6JieMU HaBYaJIbHOI CUCTEMH 3HaAY-
HO 3arocTpuJiiucs 4depes nangemiro COVID-19 Tta
BilicbKoBi ail Hapasi. 30kpeMa, HiIKPeCAIETbCH,
110 OCBITHI mporpaMu Bce Iie 37e6iJbIIoro 6a3y-
I0ThCA Ha 3ay4yBaHHI, a LleHTpaJi3oBaHa MO/ieJib
yIpaBJiHHSA 0O6MEXKY€E MOMXJIMBOCTI BIPOBA/KEH-
Hs iHHOBalil. Y TakKMx yMOBax O4iKyBaHHS MaM-
OYTHIX y4UTENiB MOXKYThb 30CepepKyBaTHUCS Ha
npardHeHHi pedpopMyBaTH HiAXo4u [0 HaBYAHHS,
HaIpUKJa/, BOPOBaJ»KyBaTHU NMPOEKTHE HaBYaH-
Hd, STEM/STEAM-TexHoJsiorii Ta CTBOpPIOBAaTH
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6i/bII THY4YKe HaB4YaJIbHE CepeJloBHIle. 3TiHO 3
H. Kopusbuyk Ta cniBaBTOpamH, cydacHi pedop-
MUY BUMararmThb IlepeopieHTallil OCBITHIX Iporpam
Ha PO3BUTOK KPUTUYHOIO MHUCJEHHA | IpaKTUyY-
HUX HaBUYOK [7].

Pazowm i3 num, odiniiina koruenunisg HYII ¢op-
MyJIIOE 06pa3 BUUTEJSA SIK YMOTUBOBAHOI 0COGU-
CTOCTi 3 TBOpUYOI cBOGOAOMW. lle cTaBUTH mepef,
CTyAEHTaMU-lle[laroraMyd O4YiKyBaHHSI BHCOKHUX
CTaH/ApPTIiB NearoriyHoi ManCTEPHOCTI i TOTOBHO-
CTi agantyBaTUcA 0 3MiH. OT>Ke, BpaXOBYIOYHU SK
30BHIllIHi 06CTaBMHH, HANPUKJIAJ, Ta )X 60poThOa
3 maH/leMi€lo, a60 HeJOCTAaTHS pecypcHa 6asa, Tak
i BHyTpiHi pedopmu - HYII Ta HOBI TexHoJ1Ori],
MOXHa CKa3aTH, L0 Cy4YacHi CTYJeHTU IMOBUHHI
OYTH LIIJIKOM MiJICOTOBJIEHI /0 BUKJIUKIB HEI0CKO-
HaJIOl CUCTEeMH, aj/le MOTUBOBAHI CTBOPIOBATH 3Mi-
HM Ta 3aCTOCOBYBATH iHHOBaLil. TakuM 4YMHOM, izel
Ta BUCHOBKU H. Kopusbuyk Ta cniBaBTOpiB OKpec-
JIIOIOTh KOHTEKCT, ¥ IKOMY GOPMYIOThCS O4iKyBaH-
Hsl i mpodecifiHi HaMipu MOJIOZOTO Mejarora.

AHaJsi3 HayKOBUX JiKepeJ MOoKa3ye, 10 Mpo-
deciiini Hamipu CTyAeHTIB neAaroriyHUx creri-
aJIbHOCTEUN € pe3y/sbTaTOM B3a€EMO/ii KJIaCUYHUX
nejaroriyHux ife i cydyacHUX OCBITHiX peasii.
[cTopuyHi KOHUenuii YinHcbkoro Ta CyXoOMJIHH-
CbKOI'0 HaroJowWyloTb Ha (GOpMyBaHHI BYHTe-
JIsI-0COBUCTOCT] 3 BUCOKMMHU MOpaJbHUMHU i Ipo-
deciiHMMU SIKOCTSIMHU, L0 3aKJaJa€ Y CTYAEHTIB
ySBJIEHHA PO 3HAYYILICTh Y4YUTEJbCbKOI Ipani
Ta iZleas1 HacTaBHUKa. BogHo4ac cydacHi Jociia-
HUKHY, Hanpukaaj, l. YnaTtoBa, 3BepTaloTh yBary
Ha HeoOXiHicTb 6Ge3nepepBHOro npodeciiHOro
PO3BUTKY BUMTeJIS BXKe IiJf YaC HaBYaHHSA B YHi-
BepcuTeTi. [lepcriekTHBa cTaHOBJIEHHS podeciii-
HOI MOTHMBA il PO3LIMPIOETHCA TAKOX YHACJIILOK
3MiH y CUCTeMi OCBITH: OYiKyBaHHS CTYAEHTIiB-I1e-
JlaroriB ypa XOBYIOTb $SIK LIiHHICHO-MOTHWBAIlilHi
dakTopwy, Tak i moTpeby amanTallii 70 iHHOBaLik
Ta BUNPOOYB aHb iHdOpPMaLiNHOrO CycHiJbCTBa
TakuM 4MHOM, yCi IpoaHasi30BaHi Npali Noriu-
OJII0I0Th P03y MiHHSI TeMH 4Yepe3 KOMIJIEKCHUUN
migxifz, a camMe, BOHU NMOKa3yHTh, 0 MOTUBALIA i
FOTOBHICTh MaWOyTHIX y4yHUTeJiB 3aJeKUThb 1 Bij
BJIACHMX LIiH HOCTEH Ta ijeasiB, i BiJi cMCTeMHUX
YMOB HiZATOTOBKH, 1110 BUMAraloTb TBOPYOCTI, He-
NepepBHOr0 HAaBYaHHA Ta alalTUBHOCTI.

MeTa cTaTTi - BUSIBUTU piBeHb npodeciiiHol
MOTHBALlil, 04iKyBaHb Ta TOTOBHOCTI CTYAeHTIB
Ne/laroriyHUX crenjajJbHOCTEN MpaljoBaTy 3a da-
XOM MicJ/Is1 3aBeplIeHHs] HaBYaHHS, a TAKOX 3'dCy-
BaTHU OCHOBHI $aKTOpH, 1110 BIJIMBAaKTbL Ha ¢op-
MyBaHH# ixHix npodeciiHHUX HaMipiB.

3 MeTo10 eMIlip MUHOr0 BHBYEHHsI npodeciii-
HMX HaMipiB, MOTHBalii Ta piBHA OTOBHOCTI J10

neaaroriyHol JlisiIbHOCTI 6YJ10 3/1iliCHEHO aHOHIM-
He OHJIAaWH-ONMUTYBaHHSA cepeJi CTYAEHTIB MeJjaro-
riYHUX cneniajbHOCTEeN. ['0710BHA MeTa ONUTYBaH-
Hf MoJisirajia y BUSIBJIEHHI IOMiHAHTHUX MOTUBa-
[iMHUX YUHHUKIB BUOOpY npodecii BuUTEN A, BU-
3HaueHHi 04iKyBaHb Bij Mall6yTHHOI mpodeciiiHoi
JislIBHOCTI, @ TaKOX 3’sICyBaHHI piBHS T'OTOBHOCTI
Jlo mpari y mKoJii Ta GaKTOoPpiB, 1110 BIVIMBAKOTh Ha
OakaHHsI ab0 HebakaHHA 34iHCHIOBATH Iejaro-
riYHy AiJIBHICTD MicJid 3aBeplieHHd HaBYaHH4.

[ 360py JaHUX OYyJI0O BUKOPUCTAHO KiJib-
KiCHO-ONMTYBaJIbH UA METOJ, i3 BUKOPUCTAHHAM
oHJIalH-iHcTpyMeHTYy Google Forms. 3i6pano 100
y4aCHUKIB Ta ixHiX BifmoBigeil. AHKeTa MicTuJa
K 3aKpUTI, TaK i BIAKPUTI 3aNUTaHHS, 10 J03-
BOJIMJIO TOEAHATHU €J EMEHTU CTPYKTYpPOBAHOTO
ONMUTYBAHHA Ta KOHTEHT-aHaJ/li3y BIJIbHUX Bijlo-
Bifiell. OMUTYBaJIbHUK OXOILJIIOBAB TaKi 6JIOKH, K
MOTUBaLis BU60PY npodecii, ouikyBaHHS Bij npo-
decifiHOI IiIIBHOCTI, JIAaHU 010 MpalleBJIAIITY-
BaHHA B OCBITHIM rasy 3i, YUHHUKH, L0 MOXYTh
nepeniko/PKaTyu peaJtizanii npodecii, a Takox ca-
MoolliHKa npodeciiiHol FOTOBHOCTI.

Jlo6ipKy pecroHieHTiB 6yJi0 cGOpMOBaHO Me-
TOJIOM BUIIA/IKOBOI BUOIPKH LIJISIXOM MOLIMPEHHS
dopMHU yepe3 OCBITHI OHJIAM H -CHIJIBHOTH, CTY-
JEeHTCbKI IpyIly B COLia/IbHUX Mepexax Ta Ips-
Me 3alpolleHHA [0 y4acTi. Y4yacTb B ONMUTYBaHHI
Oy/1a 1O6GPOBIJNILHOK, AHOHIMHO Ta He mepe/ba-
yasia 360py NepcoHaJbHUX JaHUX.

OnuTyBaHHSA OXOMWJIO CTYJEHTIB mejaroriy-
HUX CrelialbHOCTel pidHUX KypciB (6akasiaBpaT
1-4 xypc, MmarictpaTypa) 3 pisHuX perioHiB. Takuit
po3Mo/ia 3a6e3meuye HIUPOKY BUGIPKY AJId AOCTi-
JPKEHHS TeHJeHLi MOTUBalil Ta HaMipiB.

Pe3ynbTraTi. 3a pesysbraTaMy O I1 MTyBaHHS,
OCHOBHUMH MOTHBaMH BUGOPY NeAaroriyHoi crneni-
aJIbHOCTI 6Y/1M GaXkaHHS MPAIIOBATH 3 AiTbMH, TO6-
TO «MOKJUKAHHS» Ta CTAbI/IbHICTb pOGOTHU B OCBITI.
BJIM3BKO NOJIOBUHU CTYZEHTIB, y MeXax ONUTyBaH-
Hf, BKa3aJI4 caMe Lii BHYTPILlIHI coljia/IbHO 3HAYYL i
Ta iHAUBiAya/IbHO 3HAYYLLi MOTUBH, TOAI K IOpaay
pOiNUiB/BUK/Ia/|auiB i JIETKICTb BCTyMy pijlie 3ra-
AyBasucs. Taki AaHi y3ro/pKyloThCs 3 BACHOBKaMU
iHIIKX JOC/TiIKEeHb: MalOYTHI BYUTE 37e6i1b110-
0 KepylTbCs BHYTPILIHIMUA LIHHOCTAMMU Ta Ipar-
HEHHSIM /10 caMopeaJiizalii. 30Kp e Ma, AOCTiJHUKU
MOKa3aJ/iy, 0 AOMiHYIOTh MOTHBH I p 0deciiiHOro
MOKJIMKaHHS, CMUCJI0TBOPYOCTi Ta B iANOBIAHOCTI
006paHoi po6OTH XapaKTepy.

[luTaHHA NpoO yCBifjOMJIEHICTH BUOOPY MNpO-
decii mokasaso, 1110 GUIBLIICTE CTYAEHTIB PO3IVIs-
JlaJla pillleHHsl CTaTH BUMTeEJIEM K CBifoMe. 3Ha-
YyHa 4YacTka, noHapg 60 %, Bigmosisa «IOBHICTIO
YCBiJIOMJIEHUM» 260 «4aCTKOBO YCBiZJOMJIEHUM», i
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JIM1lle He3HA4YHa /10J151 peCIIOH/IEHTIB BU3HaJIa CBil
BUGip BUNaiKoBUM. lle cBifuuTh Npo Te, 110 CTY-
JeHTH IeJaroriyHux cleliaJbHOCTEH B GiJblIO-
CTi 06Upasiv CBOIO ray3b CBiIOMO.

CTyZeHTH OLiHIOIOTb Mal6Yy THIO pO6OTY BUMTE-
JiSl 32 KiJIbKOMa KpuTepisaMu. HalinomupeHilunmu
OUiKyBaHHSIMU OY/IM peXXUM POOOTH, a caMe THyY-
KUH rpadik i KaHiKy/IH, MOXKJIUBICTb 0COOUCTICHOTO
3pOCTaHHA Ta caMopeaJsisalil yepe3 HaBYaHHA [i-
Tel. [[pubI3HO TPpETUHA YYaCHUKIB BUAIIUIA «PO-
60Ty 3a rpadikoM/KaHiKynn», a 6JIU3BKO CTITBKH XK
- «peaJtizaliito cebe yepe3 HaBYaHHA AiTel». 3Ha4Ha
YyacTKa BiAIIOBi/Ia TaKOX «MOXJIMBICTb OCOGUCTIC-
HOr0 3pOoCTaHHsA». HaToMicTh O4iKyBaHHSI BUCOKOI
3apIiaTH i CycnijibHOI MoBaru Oy/JIM MeHII MOIIU-
pEHUMU: JiMllle HeBEeJIMKHUH BiJICOTOK CTYZ|eHTiB 06-
paB 1i no3wuiiil. BianoBizi cTyzmeHTiB Bio6pakaoThb
peasibHy CUTYaIlil0, KOJIM HU3bKa 3apo6iTHA MJiaTa
4acTo CIOHYKae NeJaroriB 3aiauiiaTd npodecito,
TOMY U He ifjeanisytoTsb ii. OTKe, IONPHU CHOAiBaHHS
Ha rHy4Kui rpadik i no3utuBHI emouii Big po6oTy,
Mal6yTHI Nejaroru YycBiZOMJIIOIOTBH BiJCYTHICTb
MaTtepiaJbHUX HAJJIMIIKIB y Tpodecii, 1110 36iraeThb-
4 3 paHille ONpUII0JHEHUMU JaHUMHU.

Ha 3anuTaHHa npo npecTwxHicTh npo decii
JYMKU CTYJEeHTIB po3AiJuancs: NprubJU3HO Tpe-
THUHA PeCclOHJIeHTIB BBaxka€ npodecito BUUTEJIA
NPECTHXKHOIO, CTIJIBKH K - HaBIaKH, a pellTa y4ac-
HUKIB Bara€eTrbcs y BiANOBiAl. TAKKUM YUHOM, Bij-
CYTHA OZHO3HA4YHA 3ro/ia L0/10 IPECTHXKY BUMTE-
JIIOBAaHHA B CYCHIJIbCTBI.

BinbuiicTh pecrnoH/eHTIB BHUCJIO0BUJM TOTOB-
HICTb NpaloBaTh B LIKOJI micad BUNYycKy. [Ipu-
6JIM3HO MOJIOBUHA CTYZAEHTIB Bifnosina «Tak, of-
HO3HaA4YHO», Lle 6/iM3bko 25-30 % «Tak, ajie TUM-
4yacoBo», BojgHo4Yac 6J1im3bko 10-15 % 3asiBUIH, 1110
He IUVIaHYOTh IpaLloBaTH B IIKOJI, a pelITa — «1ie
He BUPIIIW/INW». TAKUM YUHOM, 3HAYHA YaCTKa y4ac-
HUKiB, noHas 60-70 %, BUCJOBJIOE MEeBHi Iia-
HU NPOJOBXUTH IeJaroriyHy kapepy. OfHak, fK
MU MOXeMO N06auuTH, Iie JajeKo He abCcosI0THA
6i/bIIiCTD, iHIIA YAaCTHHA CTYJIEHTIB BifuyBae He-
BU3HAYeHICTh ab0 Ma€e HaMip IIyKaTH iHIYy po6o-
Ty. Lli pe3ysibTaTh y3ropKyOThCs 3 IHONepeJHIMU
JOCHiPKeHHAMH, 30KpeMa, BijoMo, 10 JIMIlIe TPO-
XU Gisblie MOJIOBUHM BUIYCKHUKIB MeAaroriyHux
creliayibHOCTe!N HacmpaB/i mpaioe 3a GpaxoM.

OnuTyBaHHS TAKOX 3'fCyBaJIo ePelIKOAH, AKI
MOXYTb BIJINBAaTH Ha pillleHHA CTYJEHTIB Nparo-
BaTU BUYMUTeNSIMU B 1IKoJi. Halyacrimow npuyu-
HOI0 HEBUXOJly Ha pOOOTY y LIKOJI CTYZEHTHU Ha-
3UBaJIM HU3bKY 3apo06iTHY IJIaTy, 110 CIiBNAJaE 3
BHCHOBKAaMH IHIIUX JOCTIIHUKIB Ta CTaTUCTHUKOIO
I110/10 3apO6ITHOI MJIATH BUUTEJIiB B Hallli KpaiHi.
JpyruM 3a 3HauyulicTio $pakToOpoM OYyJIO BesHKe
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eMOllillHe HaBaHTa)KeHHs i CTpec, 3 SIKUM CTHUKa-
I0ThCS yuUTesi. baraTo pecnoH/JieHTiB BKa3a/v Ta-
KO Ha BiZICYyTHICTb MiATPUMKHU 3 6OKY aAMiHicTpa-
1[il, Y4 Jilep>KaBy Ta HEJOCTATHIO MPAKTUYHY MiJIro-
TOBKY Ii/] YaC HABYaHHSI, HANPUKJIaJ, CJIabKa Miiro-
TOBKA BUKJIJIa4yiB 710 peasiil MKiJbHOI po60TH Ta
BIZICYTHICTb AKICHOI NPAaKTUKHU IIiJ] Yac HaBYaHHA.
Lli BigMmoBiAl MiATBEPAKYIOTh [laHi iH KX JKeped,
30KpeMa, Cy4acCHi aHaJIiTU4HI 3BITU BiZI3HA4YarOTh
nepeBaHTaXeHICTb, pparMeHTapHICTb HaCTaBHU-
I[TBa Ta JUcHATAHC MDXK TEOPiE0 Ta MPAKTHUKOIO SIK
CYTTEBI NepelmKoar s HOBUX y4yuTes iB. OTxe,
OKpiM MaTepiaJIbHUX YUHHUKIB, CTYleHTH HAa3BaJIU
W coljaJibHI Ta opraHisayiiHi TpPyJH OILi, 110 MO-
Ky Tb IeMOTUBYBATH iX NpaALl0BATH B ILKOJI.

Ha 3anuTaHHS MPO 0COGHCTY TOTOBHICTH J10
POGOTH BYHTEJIEM OiJIBIIICTD CTYAEHTIB O I[iHUJIA
cebe YaCTKOBO roTOBUMU. JIville HeBeJIMKa YacCTH-
Ha peCIOH/IEHTIB BBaXKa€ cebe «IMOBHICTIO TOTO-
BUM(-010)», 3a OIliHKaMu, 1ie MeHIe 25 % Biamo-
BifjauiB, a pelrTa 3a3HauunJia «4aCTKOBO FOTOBUM»
ab0 «He TOTOBHUM».

Takuii po3noain cBifYUTHL Npo neBHUM Jledi-
LUT YIIEBHEHOCTI y BJIACHUX CUJIaxX Iepes, Inpak-
THUYHOI JisiibHiCTIO. lle 36iraeTbcsa 3 BusBJe-
HUMU NPUYAHAMU: HEJOCTATHSI MiATOTOBKAa Ta
NPaKTUYHUH [OCBIJ BUKJIaZauiB y 3aK/aZaxX BU-
1m0l OCBITH BBaKalOTbCS BaroMMMHU JAeMOTHBa-
TopaMu. MoXHa NPUIYCTUTH, W0 CTYAEHTH, AKI
BiZluyBalOTh 6GpaK KOMIETEHIid a60 MiATPUMKH,
OLIHIOKTH CBOIO T'OTOBHICTb HUKYE.

BigmoBizi Ha BigKpUTe 3aMTaHHA PO TeE, 110
MOIJI0 6 MiABUIIMTU MOTHBAILi0 Ta T'OTOBHICTb,
BKa3aJ/ld Ha aHaJIOTIYHI KPOKU: CTYLAEHTU BULLIAIU
MiJABULIEHHA 3apIuiaT, [OAATKOBY lleJaroriyuy nifj-
TPUMKY Ta HACTaBHUITBO, @ TAKOK IPAKTUYHE BJI0-
CKOHaJIEHHs MiATOTOBKH, a caMe b6iJiblie MPaKTUKU
B LIKOJIi IiJl yac HaBYaHHs. TaKoXk 3a3Hava/Ild BaXk-
JIUBICTb CYyCIiJIbHOTO BU3HAHHSA U MOBaru /10 BYM-
Tesid. i npono3uii y3ro/pKyoThca 3 3araJlbHUMHU
BHUCHOBKAaMM: JIPY>KHI CTOCYHKH 3 KOJIeTaMH, 3a/10-
BOJIEHHS BiJi po60TH 3 AiTbMU Ta Bipa B COIlia/IbHY
LIHHICT b Npali BYUTEJA Ha3UBAJIUCH BaXKJIUBUMU
YHHHUKaMU, IKi «TPUMaE» MeAaroris y npodecii.

BucHoBku. OnuTyBaHHS MOKa3aJo, 0 CTY-
JEeHTU-I elaroTM MalTh 3HAayHe 3aliKaBJIEeHHS Y
BUMUTEJIbCHKIN AiIIBHOCTI, POTE 1€ MOEHYETHCS
3 YCBiJJTOMJIEHHSIM TPY/JIHOILIB Y BUIJIsA/I piHaHCO-
BUX, OpTaHi3aliiHUX NUTaHb Ta BiJYyTTAM HeJ0-
CTaTHbOI MiAroTOBKU. L|i BUCHOBKH [03BOJISIOTb
MiJKPEeCJAUTH BaXKJIUBICTb IOCUJIEHHA MaTepiaJib-
HOI MiJi TPUMKH, NPAKTUYHOTO HaBYaHHS Ta CUC-
TEeMH Hac T aBHHUIITBA, 1106 3aKPiMUTH MOJOAMX
nejaroriB y npodecii i peanizyBaTu ix MoTHBa-
LiMHUY MMOTeHIiaJl.
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PROFESSIONAL INTENTIONS OF PEDAGOGICAL STUDENTS: MOTIVATION,
EXPECTATIONS AND READINESS TO WORK AS TEACHERS AFTER GRADUATION

This article explores the professional intentions of pedagogical students in Ukraine, focusing on their
motivation, expectations, and readiness to work as teachers after graduation. The topic’s relevance stems from
the transformative processes in contemporary Ukrainian education and the crucial impact of future educators’
professional maturity on the quality of national education. The authors emphasize the need for a thorough
study of these factors to improve the content and technologies of future teachers’ professional training.

The article reviews scholarly works on the professional motivation and readiness of future
teachers. Modern research highlights the necessity of continuous professional development, scientific
and methodological activity, innovative engagement, and adaptation to changes in the educational
environment, particularly the implementation of ICT. The influence of broader educational challenges,
such as the COVID-19 pandemic and military actions, as well as reforms (e.g., the New Ukrainian School —
NUS), on student expectations are also examined. The conclusion is that professional intentions result
from the interplay of classic pedagogical ideas and modern educational realities, demanding creativity,
continuous learning, and adaptability from future teachers.

To empirically study professional intentions, motivation, and readiness for pedagogical activity, an
anonymous online survey was conducted among 100 pedagogical students from various Ukrainian cities,
including Kharkiv, Kyiv, Dnipro, and Poltava. A quantitative survey method was used with Google Forms. The
guestionnaire included both closed and open-ended questions, combining structured surveying with content
analysis of free responses. The survey covered sections related to motivation for choosing the profession,
expectations from future activities, employment plans, factors that might hinder career realization, and
self-assessment of professional readiness. The sample was formed using random sampling through online
communities and social networks, ensuring broad coverage of students from different years and regions.

The main motives for choosing the profession were the desire to work with children (“calling”) and
job stability in education. Approximately half of the students cited these internal motives. Over 60% of
respondents considered their career choice to be conscious. The most common expectations from the
profession included flexible working hours and holidays, as well as the opportunity for personal growth
and self-realization through teaching children. Expectations of high salaries and public respect were less
pronounced. Roughly half of the students expressed a clear readiness to work in a school after graduation,
with another 25-30% intending to do so temporarily. About 10-15% do not plan to work in their chosen field.

Among the obstacles and drawbacks of the profession, the most frequently mentioned were low
wages, high emotional burden and stress, lack of support from administration or the state, and insufficient
practical training during studies. Most students rated themselves as partially ready to work as teachers
(less than 25% considered themselves fully ready). Among the suggestions for increasing motivation and
readiness, students highlighted: higher salaries, additional pedagogical support and mentorship, practical
improvement of training (more school practice), and increased public recognition and respect for teachers.

The survey revealed that future educators have significant interest in teaching, but this is coupled
with an awareness of existing difficulties (financial, organizational issues) and a feeling of insufficient
preparation. These findings underscore the importance of enhancing material support, improving practical
training, and developing mentorship systems to retain young educators in the profession and realize their
motivational potential.

Keywords: professional intentions, pedagogical students, motivation, expectations, readiness to work
as a teacher, pedagogical education, teacher, New Ukrainian School (NUS).
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OCOBJIMBOCTI OPTAHI3AIIIT 3MIILIAHOTO HABYAHHA MATEMATUKH 3/106YBAYIB

OCBITH 3 OCOBJIMBUMH OCBITHIMH IOTPEBAMU

Y cyyacHUX ymoBax pOpPCOBAHOr0 PO3BUTKY iHK/IO3MBHOI OCBITM Y BULLiIN WKONI BUHUKAE HeobXia-
HicTb 6e3nepepBHOro MOLWYKY AOLINbHUX Ta FHYYKMX pilleHb y BUOOpi TeXHONOriM, MeToLiB Ta 3acobis
HaBYaHHA. MNoTpibHe AeTanbHe BMBYEHHSA, Po3pobKa Ta BNPOBAAKEHHA KOHKPETHUX TEXHOOTIN, WO 3a-
6e3neuytoTb AiAnbHiCHe Ta edeKTUBHE BKAOYEHHA 3406yBadiB 3 0cO6/MBMMM OCBITHIMM noTpebamu Ao
OCBIiTHbOTO Npouecy. Y 38’A3Ky 3 LM OCHOBHO Npobaemoto € BUGip BUKNagaYem AUAAKTUYHMX METOAIB,
3ac06iB Ta TEXHOJOTN, LLO A03BO/IAKOTL OPraHi3yBaTV MNPOLEC HAaBYAHHSA 3 HANEKHUM CTyMeHem pesy/ib-
TaTUBHOCTI N5 BCix 3406yBayiB, 30Kkpema 1 3406yBaviB 3 0c061MBUMK OCBITHIMK NoTpebamu. CyyacHa
iHK/N103MBHA OCBiTa Nepeabayvae ycyHeHHA iHpopMaLiMHWUX NepeLlKkos, ANA 3aCBOEHHA 3HaHb, WO 3abes-
NeyvyeTbCA aKTUBHMUM BK/IFOYEHHAM [10 HaBYa/IbHOrO NpoLecy AUCTAHLIMHUX TexHonorii. Mpu upomy nos-
HWI nepexig y AUCTaHLUINHKI dopmaT HeraTMBHO MO3HAYAETLCA Ha MpoLeci couianbHOI aganTaLii ocib 3
0CO6/IMBMMM OCBITHIMK NOTPebamMm, TOMY HaVNPUAHATHILWMM € PO3yMHE NOEAHAHHA OHNAMH Ta odpnaitH
dopm HaBYaHHA.

MeTotlo cTaTTi € AOCNIAKEHHA Ta OBrPYHTYBaHHA 0COBAMBOCTENM OpraHisaLii 3millaHOro HaBYaHHA
MmaTeMaTuKKn ana 3306yBaydis i3 0cOBAMBMMM OCBITHIMM NOTpebamm 3 MeToH MiABULLEHHS edeKTUBHOCTI
IXHbOT OCBITM Ta iHTerpaLiii B OCBITHE cepefoBulLLe.

Matepianu i meTogm. [Jna npoBeaeHHA 4aHOTO AOCNIAXKEHHA 6YN10 3aCTOCOBAaHO B KOMMAEKCi HacTyn-
Hi MeToam: aHani3 NCMXO0N0ro-neaaroriyHoi Ta MeTOAMYHOI NiTepaTypu, CUCTeMaTU3aLLiA Ta y3araibHeHHA
Pi3HUX NOMAAIB WOAO iIHHOBALIMHWUX NiAXOAiB A0 OpraHisau,ii 3millaHOro HaBYaHHA CTyAEHTIB 3 0cobAnBK-
MW OCBITHIMW NoTpebamu.

PesynbTaTv AoCniaKeHHs. ABTOpamMun BUABAEHO 0cOBAMBOCTI OpraHisauii 3millaHoro HaBYaHHA Ma-
TemaTuKu 3806yBayiB 3 0cobAMBMMK OCBITHIMKM NoTpebamu, AKi nepenbayatoTb ymoBu 36anaHCyBaHHA
OH/1alH Ta odNaiH HaBYaHHA. OxapaKTepn30BaHO PO/ YYACHMKIB 3MilLAaHOrO HaBYaHHA 3 MOINALY aKTUB-
HOro TUMY MefaroriyHoi B3aemogii. PO3rnAHYTO CYTHICTb HaBYaNbHOro npouecy y 3miwaHomy dopmarti.
O6rpyHTOBaHO HEObXiAHICTb KOMMNEKCHOTO BMBOPY aKTUBHUX Ta iHTEPAKTUBHWUX METOAiIB neaaroriyHol
B3aEMOAi AN 34iMCHEHHA Pe3ybTaTUBHOIO B3aEMO3B’A3Ky 3400yBayiB 3 BUKaAa4amu Ta OAMH 3 O4HUM.

BUCHOBKMW. 3MillaHe HaBYaHHA MaTeMaTUKKM Ana 3406yBayiB OCBiTM 3 0COBAMBMMM OCBITHIMM MoO-
Tpebamu — LLe He NPOCTO KOMBiIHYBaHHA OHMalH Ta odnanH dopmaTiB, a LinicHa cTpaTeris, WO BMMarae
rNMBOoKOT iHAMBIAYaNi3aL,i, THYYKOCTi Ta BUKOPUCTAHHA afanTUBHUX TEXHOOFIN. BOHa A03BONIAE CTBOPUTHU
iHK/03MBHE OCBITHE CEPEAOBULLE, AiE KOXKEH 30,00yBay, HE3ANEXKHO Bif CBOIX 0CO6/IMBOCTEN, MOXKE AOCAT-
TM yCnixXy B ONaHyBaHHi MaTeMaTUKM.

Knwo4oei cnoea: 3miwiaHe HABYAHHSA, iHKAO3UBHA ocsima; ducmaHuyiliHe HaB8YaHHSA; OUCMAaHUilHiI
oc8imHi mexHosnoeii; ocobausi oceimHi nompeb6u.

© O.T. WroHaa, C. A. bineupka, 2025

{'x]_ This is an open-access article distributed under the terms of the Creative Commons Attribution License 4.0.
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IlocraHoBKa mpo6JjeMH. B ganuil yac juis
34006yBauiB, ki MarOTh 0c06sMBi OCBiTHI moTpe-
60U aye BaXXJMBUM € 3J00yTTSA BUIIOI OCBiTH,
OCKIJIbKA BOHO He TIJIbKU [Ja€ MOXJIUBICTb OTPU-
MaTH 3aTpebyBaHy npodecito, a i CIPUsIE PO3BUT-
Ky BCiX rpaHeld 0COGMCTOCTI Ta 3HAYHOK Miporo
MOJIINIIYE NepCleKTUBU COoLiaJbHOI afamnTalil.
BaxxnuBuMu KputepisiMu ePeKTHUBHOCTI iHKJIIO-
3UBHOI OCBITH HapiBHI i3 300y TTAM aKTyaJbHUX
3HaHb y MpodeciiHUX NMpeAMEeTHHUX Taly3sx Ta
PO3BUTKOM KPUTUYHO-pepIEKCUBHOI'O MUCJIEH-
HSl € TaKOX CHOPMOBaHICTh HABUYOK COIliaJIbHOI
B3a€EMO/ii Ta yCHilllHA BKJKYEHICTH J|0 COLiOKY/Ib-
TYPHOTO cCepe/i0BULIA.

OcBiTHIN npouec y 3akJsaji BUILOI OCBITH Ha
Cy4aCHOMY eTalli IPOeKTYEThCS TAKUM YUHOM, 11106
O6y/sM CTBOpEHi crneljajbHi YMOBU [Ji11 HaBYaHHS
3/100yBaviB 3 0COGJMBUMH OCBiTHIMH IOTpe6GaMH.
Ase HaBiTh, K110 BCi MOGYTOBi YMOBH [JIsl KOM-
dopTHOTO MepebyBaHHS 37,06yBayiB 3 0COBGJIUBU-
MU OCBiTHIMHM nOTpebaMu y CTiHaX 3aKJiaAy BUILOI
OCBITH GYJIM CTBOPEHI, BCi BUKJIaIa4yi MPOUIILIN Ha-
JiexkHe MigBUILeHHS KBastidikauii 3 npodinto «IH-
KJIIO3MBHA OCBiTa» Ta BeCb HaB4YaJIbHO-J0MOMIX-
HUM MepcoHas i BUKJIaIallbKUH CKJIaJl TEOPETUYHO
MOBHICTIO TOTOBI /10 po60TH i3 3/T06yBa4aMHu 3 0CO-
GJIMBUMM OCBITHIMU MOTpe6aMH, HacIpaB/i BCe K
4YacTO BUHHUKAKTb CEPHO3HI TPOHIEMHU.

AHaJsi3z aKTyaJIbHMX JO0CaijeHb. CyyacHi
JOCJIKeHHA NiATBEPKYIOTh INOTeHIiag 3Mi-
IIAHOT'0 HaBYaHHA J[Jisl MOKpalUleHHs OCBITHIiX
pe3y/abTaTiB 3/100yBavyiB 3 0COGJIMBHUMHU OCBITHI-
MU NOTpeb6aMU y BUBYEHHI MaTeMaTUKHU. OfiHAK,
yCHillHa peaJiizallif LibOro MiZxoAy BUMarae: IJiu-
60KOTO pOo3yMiHHS IHAMBiAyaJbHUX NOTpPEG CTY-
JIeHTiB 3 0cO6JIMBUMH OCBiTHiMU moTpe6amu (O.
®yuTikoBa, I. /laBujileHKo Ta iH.); THY4YKOCTi Ta
alaITUBHOCTI HaBYa/IbHUX MporpaM Ta Marepi-
ainiB (I. Yypakos, I KpaBueHko Ta iH.); edbeKTUB-
HOTO BUKOPHUCTAHHSA JONMOMDIKHUX TEXHOJIOTIN Ta
iHHOBalilHKUX ocBiTHIX maTdopm (JI. HikoseHko,
[ laBuieHKO Ta iH.); BUCOKOI0 PiBHS MiZiIrOTOBKHU
Ta npodecioHaniamy Bukaaznavis (T. Kauanosa, P.
HoBropoacekuii, H. Octanina, M. Kpusiosenupb, M
JlaBannoBcbkui, H ®@irosib Ta iH.); akTUBHOTO Ta
MOCTiHOT0 3BOPOTHOTO 3B’13KY Ta NiATpUMKH (T.
CxkpunHuk, O. MapTunuyk, P. Codiit Ta iH.).

MeTo10 cTaTTi € AOCHiPKEHHS Ta OOIpyH-
TYBaHHSI 0COGJIMBOCTEN opradiszanil 3milmiaHoro
HaBYaHHfl MaTeMaTUKU JJis 3/700yBadiB i3 oco-
6JIMBUMU OCBITHIMH MOTpe6aMu 3 MeTOI0 MifJjBU-
eHHs ePeKTUBHOCTI iXHbOI OCBiTH Ta iHTerpariii
B OCBITHE cepeOBUILIE.

Marepiaau i meToau. /s npoBeJieHHs Ja-
HOTr0 JOCJiPKeHHs1 OGYyJI0 3aCTOCOBAaHO B KOMII-
JIeKCI HAcTylHI MeTOJM: aHa/i3 ICUXO0JIOro-Ie-
JaroriyHol Ta MeTOAUYHOI JiTepaTypHy, CUCTeMa-
TH3allifl Ta y3araJbHeHHS PI3HUX MOMIALIB 100
iHHOBaIiMHUX NiX0/iB 10 opraHi3aiiii 3mMiliaHoro
HaBYaHHSA 3/100yBadyiB 3 0COGJUBUMH OCBITHIMH
notpebamu.

Bukiyiaa martepiasly Ta OCHOBHiI pe3y/b-
TaTH. [HK/II03MBHE HaBYaHHA € OJJHUM i3 cydac-
HUX TPEH/IB BULLOI OCBITH, ajie IPHU LbOMY iCHY€E
neBHUHN AedillUT KOHKPETHUX KOHCTPYKTUBHUX
pillieHb, fiKi 3a6e3Me4Yy0Th peaJsisallilo Ta pO3BU-
TOK iHKJI103i1 [1]. fIK i paHille, € rocTpa noTpeba y
BUBYEHHI, p03p0o61i Ta BIpOBa/»)KeHHI B OCBITHIH
npoiec 0COGJUBUX NeAAroriyHUX TEXHOJIOTIH,
iHHOBalLiHHUX METOJMK Ta METOJiB, 0 J03BO-
JISIIOTh BKJIIOYUTH 3700yBadiB 3 0COGJUBUMU
OCBiTHIMH TOTpe6aMH [0 3arajbHOro MPOIECY
HaB4aHH4. [Ipy bOMy Ma€e BpaxoByBaTHCA Hau-
BXKJIUBIIIUKA NPUHLMI IHK/JIHO3UBHOI OCBITH -
PIBHICTb aKa/leMiYHUX BUMOT [I0 BCiX 3/100yBayiB,
10 Z103BOJISIE 3/l06yBavyaM 3 0COOGJMBUMHU OCBIT-
HiMU moTpe6aMu HabyTH BIEBHEHOCTI y CBOix
cunax, chopMyBaTH aJleKBAaTHY peasliCTUYHY ca-
MOOIiHKY ocobucTocTi [2]. Y npoueci HaBYaHHS
3/106yBaviB 3 0COGJMBHUMU OCBITHIMU moTpebda-
MU B reTepoOreHHil Irpymi BaXXJIMBO Ha BCiX eTa-
[ax HaBYaHHSA NiATPUMYBATH BiJ4yTTH YCIiXy Ta
YCBiAOMJIEHHS NMPOAYKTUBHOCTI HaBYaJIbHOI Ai-
AJIbHOCTI, 10 MiZIBUILYE MO3UTUBHY MOTHBAIL|ilO
npouecy oTpuMaHHs 3HaHb [3]. Hagani nmepeg-
6avya€eThCs, 110 MiC/As OTPUMaHHS cepeiHbOoi abo
BUIL0i podeciiHOl 0CBiTH 0cOO6U 3 0COOJIUBUMU
OCBiITHIMHU MOTpeb6aMHu 3MOXKYyTb KOMPOPTHO IO-
YyBaTUCA 1 )KUTH B TiJHUX YMOBax, 3abe3nevyio-
YM TaKUM piBEeHb XUTTS CBOEI KBasidiKoBaHOIO
npatiero 3 o6panoi cneniaabHOCTi [5].

Jna  ycmimHoi opranizanii epekTUBHOro
BKJIFOUEHHS 3/100yBaviB 3 0COGJUBUMH OCBITHIMH
notpebaMu y 3arajibHUM Npolec HaBYaHHS, y 3a-
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KJIaAi BUIOI OCBiTHM Ma€ 6yTH po3pobJsieHa Iiijia
CHUCTEeMa aJAaIITUBHUX OCBITHIX IporpaM, MeTOLUK
[ICUXOJIOTIYHOI aganTanii Ta iHAUBIAYa/lbHOI [0-
nomoru [7]. Ilepen BuK/IagayaMuy nocTae 6e3siy
NHTaHb: SIK Ma€ 6yTH OPraHi30BaHUU BECh MPOLEC
HaBYaHHS 3arajiloM i 3 KOHKpPeTHOro mnpeaMeTa
30KpeMa; AKi IpaBOBi HOPMHU periaMeHTYIOThb Ji-
AJIBHICTBh yCiX Yy4aCHUKIB HaBYaJIbHOT'O NpPOIECY;
AKI TeXHOJIOTil NIOBUHHI BUKOPUCTOBYBATUCA IIiJ
4yac po6OTH y Ipyti, B sIKilt € 3106yBayi 3 0co6.J1U-
BUMM OCBiTHIMU noTpebamu [9]. He MeHIII BaxK/IU-
BOIO € i po60Ta BUKJIaJjaya 3 yciMa 3,00yBayaMH i3
$opMyBaHHS ¥ HUX MO3UTHUBHOI TOJIEPAHTHOI MO-
3UIIil Ta a/leKBaTHOI MOBEJIHKN MO Bi/IHOIEHHIO
Jlo Jiojiel 3 ocobyanBoCcTAMU (isuyHOro, ocobu-
CTiCHOTO i MEHTaJIbHOTO PO3BUTKY Ta 0 JIOJeH,
SIKi OMUHUJINCS ¥ BXKKIiM XXUTTEBIN cutyanii [10].
[ ne momaTkoBa BiANOBIAAJIBHICTD, IKa MOKJIA/1a-
€TbCH Ha BUKJIaJjaya KOHKPETHOI HaBYaJIbHOI U C-
[UILJIIHY, 1110 BUMarae cpopMoBaHOCTI crenudiy-
HUX KoMmneTeHnid [8; 11]. [legaror BULIOI IKOJTH
MOBUHEH O6YTH F'OTOBUM ZI0 PO3POOKHU Ta BUKOPH-
CTaHHA crelliaJIbHUX iIHHOBaliMHUX iHKJ/II03UBHUX
TEXHOJIOTiH y mpo1ieci BUKJIaJaHHS.

[IpoagyKTHBHA MOJeJib IHKJIIO3MUBHOI OCBITH,
110 J03BOJISIE AWCTAHLIiHHO KOHTPOJIIOBATU Ta
OI[iHIOBAaTH Mpollec 3/100yTTA 3HAHb, 3 HEOOXi/I-
HicTI0 nepenbadae ycyHeHHs iHpopMalilHUX ne-
pellKo/, i 6araTo B YOMY 3aJIeXKUTh BiJi aKTUBHOTO
BKJIDUEHHS [0 L[bOI0 NpPOLIECYy BCiX y4YaCHHUKIB.
Bkpa#l BaxksMBO, 1106 HOBI LMpPOBI TexHOJIOTI],
JUCTaHIiMHI TexHosoril HaBYaHHS, TeXHiYHi HO-
BUHKH, 5IKi BIIPOBA/KYIOThCSl B OCBITHIN Mpolec,
CBOEYACHO OCBOIOBAIMCA | BUKJaJadyaMy, i 370-
OyBayaMH, 30KpeMa 3 0COBJIMBHUMU OCBITHIMU 1MO-
Tpeb6amu [4]. lucTaHIiiliHi TexHoJsorii f06pe 3a-
peKoMeHAyBau cebe B iHKJ/IIO3UBHIN OCBiTi, ajne
HaM6ibII BJAIUM € YCBiJloMJieHe 30a/laHCOBaHe
06’eiHaHHSA OHJIAaWH Ta oduaH PopM HaBYaH-
Hsl, OCKIJIbKM TOBHICTIO AMCTaHIilHEe HaBYaHHH
MOXKe 3HAaYHO OOMEXHUTH MOXJIMBOCTI KOMYHiKa-
1[il Ta HEraTUBHO BIJIMBATH Ha NIPOLLEC COLiaJIbHOI
aganTanii 3406yBavyiB 3 0COGJMBUMH OCBITHIMH
norpebamu [6].

CTBopeHa B cy4aCHMX yMOBax JAUCTaHIiliHa
MNiATPUMKA BCiX HAaBYaJIbHUX KYPCiB, 1110 BUKJIala-
I0TbCS1 B 3aKJ/1a/lax BUILOI OCBITH, MOKJUKaHA [[0-
MOMOI'TH MOOYAyBaTH iHKJIIO3UBHY OCBITY, 3aCHO-
BaHy Ha 36a/1laHCOBaHOMY CUM6i03i TpaAuLliiiHOTO
O4YHOTro Ta LUPPOBOTO BifJaseHOro HaBYaHHS
[13]. Came Take moegHaHHSA pi3HUX PopM HaB-
YaHHS J03BOJISIE 3aJ0BOJILHUTH 0COOUBI OCBITHI
noTpebu 3700yBayiB, Taki 1K HEOOXiIHICTb IHAU-
Bifyasnisauii iXHbOro HaB4YaHHs, NOOYA0Ba ajall-
TOBaHUX OHJIAWH-KYPCiB, HAasIBHICTb MOCTiIKHOTrO
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KOHTaKTY 3 BUKJIaZlaueM, MOXKJUBICTb 30i/IbIlIeH-
HA 4acy, 110 BUAIAETbCA HA 3aCBOEHHS MaTepia-
JIy Ta BUKOHaHHSA 3aBAaHb [19]. [Ipu po3pobui Ta
BIIPOBA/PKEHHI Cy4YaCHUX iHKJ/IIO3MBHUX NIPOrpaMm
BaOXXJIUBUM aClIeKTOM € OpraHisalif aZjeKBaTHO-
ro KOHTPOJIIO B NIPOLIeCi 3aCBOEHHA MaTepiajy Ta
YCHILIHICTIO B YMOBaX AWCTAHLiHHOTO HaBYaHHS,
NpUYOMY OCOGJIMBY POJib Y LbOMY IMpOLECi Tpae
CaMOKOHTpOJIb i pedJieKkcis CTyAeHTIB, aje 3a
YMOBH NOCTiIKHOI JOIOMOTH 3 60Ky MEeTOAUCTIB Ta
BUKJaAauiB [18].

Y nanomy pociijpKeHHI HaZjaHi peKoMeHJalil
II0JI0 TOTO0, IK «OCOOJIMBUN» CTYAEHT BKJIIOYA-
€TbCA [0 FPYNH OLHOKYPCHHUKIB, CTA€ aKTUBHUM
Y4aCHUKOM JBOCTOPOHHBOI'O IpOLLEeCy HaBYaHHA
3 MaTEMaTHKHU Ha BCiX BU/laX HaBUYaJIbHUX 3aHATh.
Iness Toro, mo 3700yBayi 3 0COGJUBUMH OCBIT-
HiMU NOTpeb6aMH NMOBUHHI HAaBYAaTUCH B OYHOMY
dopmMaTi pa3oMm 3i CBOIMU 0HOJIITKAMHU, € OJIHI€IO
i3 MPUHLHUIIB perioHaJbHOI Jep>KaBHOI MOJIITH-
KU y cdepi ocBiTu. He3Baxkarouu Ha Te, 110 JaHa
npo6JieMa IIMPOKO OMKMCAHA i ICHO, 1[0 MOTPiGHO
MOTHUBYBATH, 3a/Iy4aTH [0 aKTUBHOI POOOTH, BU-
XOBYBAaTH YCIIIIHMUX Ta OCBiYEHUX y BCiX BifjHO-
CUHAX CTYJEHTIB, IPAarHyTH A0 TOTOXHOI OCBITU
JIJ1s1 JItoJledt 3 06MeKEeHUMU MOXJIMBOCTSIMH, PO-
Te KOHKpPeTHHUX METOAUK BUKJIAJaHHS OKpPeMHUX
npe/MeTiB MAaTeMaTUYHOTO LIMKJY ¥ BULIN IIKOJIi
p03po6JiIeHO HEZOCTATHRO.

[lepen mnpoBiAHMM BHUKJIAZAYeM [AyXKe TrO-
CTPO MOCTa€ mpobJseMa 3alyyeHHs [0 aKTUBHOI
NiSIIBHOCTI CTyJleHTa 3 OCOOJMBUMM OCBITHIMHU
noTpebaMu Ha BCiX eTamaxX HaBYaJIbHUX 3aHSTh.
Y uboMy po6oTa BUKJIaJa4ya CKJIaJAETbCA 3 Kib-
KOX BaXJIMBUX acnekTiB. Hacamnepes HeobxigHO
CTBOPUTU CHPUATIAUBUNA TMCUXOJOTIYHUN (OH Yy
KOHKPETHIH CTYZeHTChKIiH rpyi, a MOTiM Npu 6e3-
nocepeHbOMY HaBYaHHI MaTeMaTUKH — MOSICHEH-
Hi HOBOr0 MaTepiaJly, 3aKpilJieHHI Koro B IpoLeci
pO3B’si3aHHS 3aB/laHb, KOHTPOJIIO Ta OL[iHIOBaHHI
OTPHMMAaHUX 3HAaHb 33 €JIUHUMH PO3POOGJIEHUMU
KpPUTEPIAMU - He CJIiJ BUJIJIATH «0COBJIUBOTO»
CTyAeHTa i3 3aranbHoi rpynu. Kosu slabopaTtop-
Hi Ta NpaKTU4YHI 3aHATTS MPOBOAATHLCA y I'ATH
rpynax HaBYaJbHOIO MOTOKY Ta B OJHIN 3 HUX €
CTYZIEHT OCOOJIMBUMU OCBiTHIMU moTpe6amMu, BU-
XOJUThb, 10 AJIs L€l IPynu 3aHATTSA HEOOXiTHO
pPO3pO6JIATH OKpPeMO, YHIBepCaJbHOCTI Y Lil cU-
Tyalii 6yTH He MOXe, TYT MOTpPibeH came iHAUBI-
AyaabHUH miaxifg. [[py iboMy 06CAT HaBYaJIbHOTO
MaTepiasy 36epira€Tbcs, i HaJeXXHUH KOHTPOJIb
3aCBOEHHS 3HaHb IPOBOAUTLCS OJHAKOBO.

OnHielo 3 OCHOBHUX peKOMeHAalid AJis 3a-
KJIAJiB BUINOI OCBiTH € BIPOBa/[KEHHs 36aJsiaH-
COBAHOTO MOEJHAHHSA OHJAMH- Ta odsaliH HaB-
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YaHH{, IpU IKOMY YaCcTHUHA 3aHATb NPOBOJUTHCA
JUCTAHLINHO, a YaCTUHA — y TPaAULiMHIN O4YHIN
dopwmi, 1110, HA HALI NOT/AA, € AyKe ePEKTUBHUM.
JycTaHuiiiHO MPOBOASTHCS MepeBaKHO OTOKOBI
JieKLii y BeJIMKUX HaBYa/IbHUX I'pynax. 3106yBadi
3 0COGJIMBUMH OCBITHIMU moTpeb6aMu NpHU LIbOMY
nepebyBalOTh B OJHAKOBUX yMOBax 3 PELITOIO
3/06yBaviB. Ha KokHil Jiek1ii 3rifHO 3 HaBYaJIb-
HUM IJIAHOM Ta po60Y0I0 NPOTPaMoI0 AUCIUILII-
HU PO3IVISIAAETBCA 3HAYHUM 06CAr CKJIaJHOTO
JJIsl COPUMHATTA MaTeMaTU4YHOr0 MaTepiasy, 110
COPUYUHSE BUCOKUUN TeMI 3aHATTS Ta MOMJUBI
TPYAHOLLI y 3aCBOEHHI HAaBYaJbHOTO MarepiaJy.
Tomy npoyuTaHi JUCTAHLIMHO JeKLii 3aBX/Au 3a-
MUCYIOThCS, 1 Hafasi Bifieo3anuc, a Takox ¢aili 3
NOBHUM TEKCTOM JeKLil JocTynHi Ha miaTdopmi
JucTaHLiiHOI ocBiTH Moodle aJis Bcix 3106yBaviB
y 6yIb-sKuii yac. lle 0co6/1MBO BaXKJIMBO IS 3/10-
6yBayiB i3 MOpyIIEHHAMU PYXOBUX QYHKIIH, IKUM
CKJIQJHO LWIBUAKO MUCATH KOHCIEKT JeKIil, I Tak
camo JJid 3106yBauiB, 1[0 c/1a60 Yy Th, i3 TPY/HO-
[1aMU Y CIPUWHATTI IBUKOI MOBH.

Opniero 3 mpo6GsieM opranisanii HaB4YaHHSA
3/100yBaviB 3 0COOGJMBHUMU OCBITHIMU MOTpebdaMu
€ 06'€EKTHBHA HEOOXiAHICTb peryJspHoi TpuBaioi
BiZICYTHOCTI TaKuX JiTed Ha OYHUX 3aAHATTAX Y
3B’I3Ky 3 IPOXO/PKEHHSIM CTALliOHAPHOI'0 YU CaHa-
TOPHO-KYPOPTHOTIO JIIKYBaHHS, 110 HECHPUAT/IU-
BO I03HAYA€ETbCA HA IX YCHILIHOCTI Ta 3aCBOEHHI
HaB4YaJbHOT0 MaTepiany. OCKiJIbKM B YMOBax 3Mi-
[IaHOTO0 HaBYaHHA MPaKTUYHI 3aHATTH B YHiBep-
CUTETI NPOBOAATHCS MepeBaKHO OYHO, TO MOXKHA
BKJIIOYUTU OHJIAaMH-TPaHC/ALi0 3 HOYTOYKa AJis
3/100yBaviB 3 0COGJIMBHUMH OCBITHIMHU IOTpebaMH,
skl nepebyBaloTh B/IOMa, y cTalioHapi abo Ha ca-
HAaTOPHO-KypOpPTHOMY JiKyBaHHIi. Taka opraHisa-
1[i MPAaKTUYHOTO 3aHATTS J03BOJIsIE 3[]00yBayvy,
SIKWM He MPUCYTHIN 6e3mnocepeHbO B ayauTOPii,
6paTH aKTUBHY y4yacTb y XOJi 3aHATTS: BiH ciy-
xa€, 6a4YUTh, 3aNUTYE i Bi/[MOBi/la€E, HABIThL MOXe
MUCaTH Ha iHTepaKTUBHIM Aol B Zoom, TOGTO €
TaKW#i BaXKJIMBUH MiJ, 4ac HaBYaHHA MaTeMaTUKHU
«epeKT NPHUCYTHOCTI».

Jy>e 3py4yHUM € Te, L0 BUKJAJa4d MAa€ MOX-
JIUBICTh NPUKPIIJIIOBATH YaCTUHU METOJLUYHUX
NOCiOHUKIB, HeoOXiIHUX JJis1 PO3B’s3aHHS 3a-
B/IaHb HA NMPAKTUYHOMY 3aHATTI, JOCTYIHOI BCIM
crypeHTaMm. [Ipy LbOMy [AOLIJIBHO BUKOPUCTATHU
HaBYa/IbHO-METOAWYHI MOCIGHUKH, po3pob6JieHi
Ha Kadeapi MaTeMaTHUKHU CHelliaJbHO JJis1 KOXKHOI
YKPYIHEHOI rpynu HampsMiB migroroBku [15]. Y
L(bOMY BUIIQJKy CTYAEHTaM pi3HUX HaANpPAMIB - i
Mal6yTHIM BUUTEJSIM, i mporpamictaM — MOXHa
IPONOHYBAaTH 3aBJaHHA NMPAKTUYHOI CIpSAMOBa-
HOCTI, 110 NOB’si3aHi 6Ge3mocepeiHbO 3 KOHKPET-

Ho ix npodeciiiHow fisabHicTio [15]. [Ipu nbomy
HeOoOXi/HO aKI|eHTyBaTH yBary Ha TUX 3aB/laHHSAX,
sIKi B 37100yBaviB 3 0COGJMBHUMH OCBiTHIMM TO-
Tpeb6aMM BUXOJASTH Kpallle, a TIi MOMEHTH, Y SIKUX
BUHUKAIOTh CKJAJHOWLi, onpalboByBaTH IHAUBI-
AyanbHo [14]. JlocBia po60TH MOKa3ye, 1110 KOH-
THUHTEHT 0Cib i3 moTpe6aMu B iHKJII03i1 J0CTaTHbO
LIMPOKHH 32 paXyHOK pi3HOMaHITHHUX HO30JIOTIH,
110 IMOSICHIOE TPYJAHOLII CTBOPEHHA YHiBepcasb-
HOTO0 MiJIX0Ay AJisi po3poOKU mporpaM po6oTH 3i
3Jl06yBayaMu 3 Pi3HUM piBHeM HiaATpuMku [20].
Taki ctyseHTH, depe3 cBoi ¢i3uyHi 0cobaMBOC-
Ti, MOXKYTb MaTH NpPo6JEMHU i3 CIPUHHATTSAM Ha-
BYaJIbHOI'0 MaTepiajly 3 MaTeMaTHKH, Yyepes 110,
4YacTOo Ha YaCTHUHI 3aHATTS ab0 HAa BCbOMY 3aHATTI
He BCTUTAIOTh 32 TEMIIOM POGOTH.

Tomy oco6iuBoO I[iHHE, 1110 HA TIaTdopMi AuC-
TaHLiliHOI ocBiTH Moodle iM HaZaeTbc MOXKJIH-
BicTb moAWBUTUCA dallJl 3 KOHCIEKTOM 3aHSATTS
Ta HeOOXi[HUMU METOAWYHUMH MaTepiasaMmy,
AKI IPUKPINUB BUKJIA/a4, a TAKOX Ha/iCJIaTH BU-
KOHaHi y cBOeEMy TeMIi 3aBJaHHA ni3Hime. Kpim
TOTO, KO 37,00yBa4 He MOXXe OYTH MPHUCYTHIM
Ha 3aHATTI, € MOXJIMBICTh 3pOOUTH BiJle03amnuc,
SIKUWA MOXXHa MOJUBHUTHUCS Y OYAb-IKUN 3pyYHUU
yac. Taku¥ 3amuc Moxke iHiIiroBaTH K caM 3]10-
6yBay 3 0COOGJMBUMU OCBITHIMU MOTpeb6aMHU, TaK
i Oyab-SKUH IHIIMK CTYAEHT rPyny 4YM BUKJIAAAY.
[Ipy TakoMy HaB4YaHHi iCHye aKTHBHHUU omepa-
TUBHUU 3B’S130K CTY/ZleHTa 3 BUKJ/IaJladyeM B 0COOU-
CTOMY 4aTi ab0 B KaHaJli Ipyny, e 3aBXK/AU MOX-
Ha [OCTAaBUTH 3allUTAHHA Ta LWIBUJKO OTPUMATHU
BiZANOBIZb, 10 /03BOJISE€ BUKJIAZAa4€eBi THYYKO Ta
CBOEYACHO pearyBaTH Ha NpobJieMy, 1110 BUHUKa-
I0Tb Y 3/100yBaviB OCBIiTH.

Oco6MBICTh BUKJIAJAHHS BUIOI MAaTEMAaTHKH
B 3aKJIa/li BUILIOI OCBiTH nepenbayae HEOOXiTHICTh
po3risiiaTd 6GaraTto cnenudiuHUX MPUKJIAAHUX
po3aisiB. Ha npakTUYHUX 3aHATTSAX 34,00yBadi po3-
[JISZAI0Th CKJIaHI Ta 00’ €MHI IPUKJIaZHI 3aBIaHHS.
Y wi cutyanii MOXXKHa NPAaKTUKyBaTH TaKUH BUJ
HaBYaJIbHOI AiSI/IbHOCTI, 1K KOMaH/{HA po60Ta KiJib-
KOX JIIoJIed 3 OJJHUM 3aBJaHHAM. 3700yBayi CIIiJib-
HO TPAIOIOTh HAJ 3arajbHO0 Mpo6JieMoo, 06Mi-
HIOIOTbCA iesiMU, po6JATh «MO3KOBUHM LITYypM»,
3HAX0[ATh BUXIJ 31 CK/IaAHOI cUTyalil CHiJIbBHUMU
3ycusuiAMHU. [Ipy 1bOMy HIKOMY He TOTPiOGHO BUCTY-
naTH 6iJis JOIIKH, TOMY MO<HA 3 YIIeBHEHICTIO KOH-
CTaTyBaTH, L0 y CKJaJi KOMaHAM 37,06yBay 3 0Co-
GJIMBUMH OCBITHIMU MOTpebGaMH HiYUM He Bifpi3-
HSIETbCS BiJl pellITU 3/100yBayiB, He BiJjUyBa€ sIKO-
rocb 0COGIMBOTO BiIHOIIEHHS, T Llel TO3UTUBHUU
pe3ysbTaT 6a4UTh i BUKJIaAAY, i cami 3/106yBayi.

Opranizaniss camocTifiHoi po60TH TaKOX MO-
Tpebye NepeoCMUCIEHHS 3 TOYKHU 30py JAude-
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peHILiiioBaHOr0 iHAWBIIyaJbHOTO OCOGHUCTICHOTO
nigxoay [17]. Ha niatdopmi gucTaHIiiiHOI OCBi-
T Moodle BUK/Ia/lay Ma€E MOXJIUBICTb CHiJIKYBa-
THCS Yy 4YaTi 3i 3100yBayeM, HaJlaBaTU CBOEYACHI
JOJATKOBI IHAMBIAya/sbHI KOHCy/abTalil. Takox
JIJs opradizanii camocTiiiHOi po6OTH aKTHUBHO
BUKOPHUCTOBYETbHCS PO3/JiJ «3aBAaHHSI», B IKOMY
MOX<Ha 3aBaHTaXXUTHU BHKOHAHy POOOTY y 3pyu-
HUU 4yac, OTpUMAaTH OLiHKY Ta KOMEeHTapi BUKJa-
JAada. [Ipu Takii opraHisanii NpaKTUYHUX 3aHATD
Ta caMocCTiliHOi po60TH 3106yBaviB B yMoBax iH-
KJIIO3UBHOTO HAaBYaHHS, aKTHBHe 3aHypeHHS y
[i3HABAJIbHY [AiSJIBHICTD 3 MaTeMaTHUKH CIPHUAE
NOoABI NMOYYTTHA YCHIXy Bij npolecy mi3HaHHA Ta
OTPUMaHH{ pe3yJIbTaTy, PO3BUTKY iHTeJIeKTyaJlb-
HUX 3Ji6HOCTell Ta KPUTHUUYHO-pedIeKCUBHOIO
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MUCJIEHHS, iHiliaTUBY, HABUYOK COIjiaJibHOI B3a-
eMozil Ta KOMyHikaril, siiepcbkux sikocTe [12].

BucHoBKM. HacaMKiHellb 3a3Ha4YMMO, 110 Ha
CbOTOJHI JIOCUTh aKTyaJIbHUM € NUTAHHA LI0J0
iHKJIID3UBHOTO HABYaHHS, 30KpeMa y 3400yTTi
BUIIOI ocBiTH. CaMe JAUCUMIJIIHU MaTeMaTU4YHO-
ro UUKJYy MAalTb BEJWKUW NOTeHLia] JJs po3-
BUTKY JIOTIYHOT'0, aJITOPUTMIYHOTO, KPUTUYHOI'O
MUCJIEHHS B yCiX 6e3 BUHATKY 3400yBauiB. [HTe-
rpaniss o4Hoi Ta AucTaHLiiiHOI $OpM HaBYaHHSA
MaTeMaTHKU MOBHOI Mipoto cripusie epeKTHUBHO-
My Ta KOMIIJIEKCHOMY PO3BUTKY BCiX HeOOXifHUX
KOMIIeTEeHI[ill BUTYCKHUKA 3aKJa/ly BULOI OCBIiTH,
mo 3abe3neyye BHCOKY SIKICTb OCBITH, fIKy 3/10-
OGyBalOTh, Y TOMY YHCJi 3/100yBadi 3 0COGJIUBUMU
OCBiTHIMHU MOTpebaMu.
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H.S. Skovoroda Kharkiv National Pedagogical University, St. Alchevsky, 29, Kharkiv, Ukraine, 61022

PECULIARITIES OF ORGANIZING BLENDED LEARNING IN MATHEMATICS
FOR STUDENTS WITH SPECIAL EDUCATIONAL NEEDS

In the current conditions of the accelerated development of inclusive education in higher education,
there is a need for a continuous search for appropriate and flexible solutions in the choice of technologies,
methods and means of learning. It is necessary to study in detail, develop and implement specific technologies
that ensure the active and effective inclusion of applicants with special educational needs in the educational
process. In this regard, the main problem is the choice by the teacher of didactic methods, means and
technologies that allow organizing the learning process with the appropriate degree of effectiveness for all
applicants, including applicants with special educational needs. Modern inclusive education involves the
elimination of information barriers to the acquisition of knowledge, which is ensured by the active inclusion
of distance technologies in the educational process. At the same time, a complete transition to a distance
format negatively affects the process of social adaptation of individuals with special educational needs,
therefore the most acceptable is a reasonable combination of online and offline forms of learning.

The purpose of the article is to study and substantiate the features of the organization of blended
learning in mathematics for students with special educational needs in order to increase the effectiveness
of their education and integration into the educational environment.

Materials and methods. To conduct this study, the following methods were used in combination:
analysis of psychological, pedagogical and methodological literature, systematization and generalization of
different views on innovative approaches to the organization of blended learning for students with special
educational needs.

Research results. The authors identified the features of the organization of blended learning in
mathematics for students with special educational needs, which provide for the conditions for balancing
online and offline learning. The roles of participants in blended learning are characterized from the point of
view of the active type of pedagogical interaction. The essence of the educational process in a blended format
is considered. The need for a comprehensive selection of active and interactive methods of pedagogical
interaction is substantiated for the effective interaction of students with teachers and with each other.

Conclusions. Blended learning in mathematics for students with special educational needs is not simply
a combination of online and offline formats, but a holistic strategy that requires deep individualization,
flexibility, and the use of adaptive technologies. It allows you to create an inclusive educational environment
where every student, regardless of their characteristics, can succeed in mastering mathematics.

Keywords: blended learning; inclusive education; distance learning; distance educational technologies;
special educational needs.
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DIGITAL TRANSFORMATION OF PHYSICAL EDUCATION
IN THE CONTEXT OF DISTANCE EDUCATION IN THE PRC:
CHALLENGES AND PROSPECTS

This article presents an integrative study of the digital transformation of physical education (PE) in
China during and after the COVID-19 pandemic. It combines a systematic review of 48 empirical studies
(2019-2025) with a Delphi panel of 18 Chinese PE and ed-tech experts. The research is grounded in Digital
Transformation theory, the TPACK framework, and Self-Determination Theory, offering a three-tiered ana-
lytical model (policy, pedagogy, motivation).

The introduction outlines national reforms (e.g., Education Informatization 2.0, Healthy China 2030),
highlighting the urgency to merge physical activity goals with digital education platforms. It frames PE as a
strategic tool for both public health and smart-education advancement.

The literature review synthesizes findings on digital tools such as Al-powered feedback, wearable sen-
sors, and VR labs, noting moderate success in improving student engagement and fitness outcomes. Yet it
identifies systemic limitations in digital literacy among teachers and technological access in rural regions.

The methodology describes a mixed-methods design: (1) a systematic review of Chinese PE studies
using digital tools, and (2) a Delphi panel consultation to assess practical challenges and pedagogical prior-
ities. Quality control followed PRISMA and CASP protocols.

Results highlight four domains: (1) infrastructure and access, (2) pedagogical design and engagement,
(3) health and psychological outcomes, and (4) governance and professional development. Key findings
reveal uneven broadband penetration, limited teacher tech-efficacy, and short-term engagement drops in
gamified learning.

The discussion emphasizes the “capacity gap” between policy ambition and real-world implemen-
tation. Long-term solutions include upskilling PE teachers in Al and XR, funding rural connectivity, and
embedding gamified tools in formal curricula.

The conclusion asserts that aligning policy, pedagogy, and motivation is vital for scaling digital PE.
When executed cohesively, digital PE can enhance fitness, motor skills, and well-being — fulfilling the dual
vision of Healthy China 2030 and Smart-Education.

Keywords: digital transformation, physical education, blended learning, TPACK, China education
policy.
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Introduction. Digital transformation has
become a central policy lever in the People’s
Republic of China (PRC) for modernising every
level of education. The Ministry of Education’s
Education Informatization 2.0 Action Plan
[11] set quantitative targets for “ubiquitous
learning, digital resources for every class, and
networked teaching spaces,” signalling a shift
from infrastructure expansion to deep pedagogical
change. In this national blueprint, technology is
positioned not merely as an adjunct to schooling
but as the primary driver of a “Smart-Education”
ecosystem that integrates artificial intelligence
(AD), cloud services, and big-data analytics into
daily instruction [2].

Physical education (PE) occupies a distinc-
tive place in this agenda. The Healthy China 2030
blueprint identifies low physical-activity levels
and rising youth obesity as strategic public-health
threats and calls for schools to “prioritise physi-
cal fitness alongside cognitive attainment”. Recent
policy statements have translated these priorities
into concrete measures: a January 2025 directive
requires two hours of daily physical activity in ba-
sic-education curricula and guarantees pay parity
for PE teachers in an effort to strengthen work-
force capacity, especially in under-resourced areas.
Scholars have traced the roots of this “health-first”
ideology through three decades of reforms that
progressively broaden the scope of school PE from
motor-skill development to holistic well-being and
social adaptation [10].

The COVID-19 pandemic stress-tested these
ambitions [9]. Between February and June 2020,
virtually all Chinese universities and many pri-
mary and secondary schools migrated PE courses
online. Large cross-sectional surveys most notably
Deng et al’s [3] study of Wuhan undergraduates
documented a robust association between partic-
ipation in web-based PE classes and lower levels
of anxiety and depressive symptoms, but also re-
ported student frustration with limited feedback
and technical glitches. While the emergency pivot
expanded access to theory modules and self-paced
workouts, it simultaneously highlighted structur-
al inequities in bandwidth, device ownership, and
teacher digital literacy.

A wave of applied research has since explored
how emerging technologies can mitigate these
limitations. A 2023 systematic review of blend-
ed-learning interventions across 11 Chinese prov-
inces concluded that technology-enhanced PE im-
proves knowledge acquisition and, to a lesser ex-
tent, cardiorespiratory fitness, yet is hampered by
inadequate instructional design and uneven tech-
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nological competence among teachers and learn-
ers [24]. Empirical studies have demonstrated that
blended formats combining synchronous stream-
ing, learning-management platforms, and face-to-
face micro-skill sessions boost student engagement
[31]. Parallel strands of research examine Al-driven
motion-analysis tools for real-time feedback, wear-
able-sensor dashboards that personalise activity
targets, and virtual-reality (VR) laboratories that
enable kinaesthetic rehearsal of complex move-
ments in restricted spaces [29]. Collectively, these
studies underscore the sector’s rapid innovation ca-
pacity while revealing persistent challenges in scal-
ability, data privacy, and equitable access.

Despite this growing body of evidence, three
critical gaps remain. First, most evaluations are
short-term and focus on single technologies, offer-
ing limited insight into how multiple digital layers
(policy, infrastructure, pedagogy, analytics) inter-
act over time. Second, few studies systematically
integrate national policy analysis with empirical
classroom data, making it difficult to align re-
search findings with the PRC’s strategic objectives.
Third, the literature seldom addresses profession-
al-development ecosystems for PE teachers, even
though technological competence is repeatedly
cited as a bottleneck to successful implementation.

The present article responds to these gaps
by providing an integrative analysis of the digital
transformation of PE within China’s distance-edu-
cation landscape. Anchored in digital-transforma-
tion theory, the Technological Pedagogical Content
Knowledge (TPACK) model, and Self-Determina-
tion Theory, the study pursues three objectives:
(1) to map current practices and technological
configurations in distance PE across Chinese edu-
cational settings, (2) to identify systemic challeng-
es that restrict sustainable integration, and (3) to
delineate realistic prospects and policy pathways
for the next decade. By combining a systematic lit-
erature review (2019-2025) with a Delphi panel
of Chinese PE experts, the article offers a multi-lev-
el account that links national policy imperatives to
classroom-level realities and learner outcomes.
In doing so, it aims to inform researchers, practi-
tioners, and policy-makers who are shaping the
next phase of China’s “Smart-PE” agenda.

Literature review. China’s push to digitise
education formally began with the Education In-
formatization 2.0 Action Plan [11], which called
for “ubiquitous learning spaces” and explicit inte-
gration of artificial intelligence (Al) into teaching
practice. In health, the Healthy China 2030 blue-
print elevated youth physical fitness to a matter of
national security and instructed schools to “priori-
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tise PE alongside cognitive attainment” [18]. Build-
ing on these documents, the MoE’s February 2025
Guideline to Improve Physical Education mandates
that PE teachers strengthen their digital literacy,
integrate Al tools into instruction, and receive pay
parity with academic-subject teachers [12]. Col-
lectively, this three-tier policy stack digitalisation,
health promotion, and workforce modernisation
frames current research and practice in Chinese
distance-education PE. A 2023 systematic review
covering 47 Chinese trials found that blended PE
formats (synchronous streaming + LMS discussion
+ on-campus micro-skills) dominate post-pandem-
ic practice and report medium effect sizes (Hedges
g = 0.45) for knowledge outcomes. Gao [4] shows
that computer-vision motion capture combined
with Al feedback increased skill-execution accura-
cy by 18 % in a cohort of 200 university students.
Complementary work by Tian [20] demonstrates
that a real-time wearable-sensor dashboard im-
proved heart-rate-zone adherence and enabled
data-driven coaching adjustments during college
PE sessions. Ye and Ouyang [30] report that a VR-
based biomechanics lab at one Guangdong univer-
sity raised students’ gymnastics skill-test scores by
12 % compared with video-based practice, despite
persistent equipment-cost constraints.

Early pandemic surveys linked web-based
PE participation to mental-health benefits: a
cross-sectional study of Wuhan undergraduates
found lower depression and anxiety scores among
students who completed 22 online PE sessions
per week [3]. More recent quasi-experimental
work shows that digitally enriched curricula can
also lift physical indicators: Xie et al. [28] report-
ed a 10 % larger gain in cardiovascular endurance
and a 15 % greater improvement in table-tennis
skills for a TPACK-designed “3 + 1” digital model
versus traditional instruction. However, Wang et
al’s [23] systematic review cautions that positive
outcomes hinge on robust instructional design and
teacher facilitation, not technology per se. Large-
scale provincial data (n = 359,519) confirm that
urban-rural gaps in device quality, network laten-
cy, and family support still constrain online PE en-
gagement [25]. A 2024 survey of 1,005 in-service
PE teachers found high general teaching efficacy
but only moderate technology self-efficacy; 46 %
of respondents cited “lack of Al-related profes-
sional development” as their main barrier [17].
The literature remains dominated by short-term
pilots that isolate single tools, limiting insight into
ecosystem-level interactions among policy, infra-
structure, pedagogy, and analytics. Longitudinal,
mixed-methods studies are still rare [23].

Theoretical Framework. Digitalizing school
subjects that are inherently embodied such as
physical education (PE) requires a conceptual
lens that captures system-level change, teacher
knowledge, and learner motivation simultaneous-
ly. Accordingly, the present study integrates Digi-
tal-Transformation (DT) theory [9], the Techno-
logical Pedagogical Content Knowledge (TPACK)
framework, and Self-Determination Theory (SDT)
to structure both the literature synthesis and the
empirical analysis.

DT scholarship views technology adoption not
as an isolated innovation but as a socio-technical
process that “triggers significant changes to an en-
tity’s properties through combinations of informa-
tion, computing, communication and connectivity
technologies” [21, p. 121]. Recent policy analyses
show that Chinese universities now encode DT
goals directly in their 14th Five-Year development
plans, coupling infrastructure upgrades with man-
dates for data-driven decision-making and learn-
er-centred pedagogy [27]. In this article, the DT
lens is used to map the macro- (national policy),
meso- (institutional strategy) and micro-level
(classroom practice) layers that shape distance PE.

While DT theory explains why large-scale
change is occurring, TPACK clarifies how teachers
can enact it. Introduced by Mishra and Koehler
[13], TPACK posits that effective digital teaching
arises from the dynamic intersection of technolog-
ical, pedagogical and content knowledge domains.
Empirical work in Chinese PE confirms the frame-
work’s relevance: Xie et al. [28] showed that a
TPACK-designed “3 + 1” blended model (three on-
line modules plus one face-to-face micro-skill 1ab)
produced significantly greater gains in table-ten-
nis technique and cardiovascular endurance than
traditional instruction. However, national surveys
still report uneven technology self-efficacy among
in-service PE teachers, identifying insufficient
Al-related professional-development opportuni-
ties as a bottleneck [17].

Technology alone does not guarantee sus-
tained participation; students must value and en-
joy the learning experience. SDT [16] explains how
environments that satisfy learners’ needs for au-
tonomy, competence and relatedness promote in-
trinsic motivation and well-being. Within Chinese
PE, SDT-based studies link perceived autonomy
support from teachers and peers to higher lei-
sure-time physical activity and lower dropout in-
tentions [22]. Longitudinal evidence further indi-
cates that teacher support indirectly boosts exer-
cise adherence by strengthening self-determined
motivation [7].
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Figure 1 (see Methods section) conceptualiz-
es digital PE as an ecosystem in which DT policy
creates new technological affordances; teachers
translate those affordances into meaningful tasks
through TPACK; and students’ engagement with
those tasks is mediated by SDT mechanisms. This
triadic framework guides the study’s data collec-
tion (policy documents, teacher-focused Delphi
panel, learner-outcome metrics) and its thematic
synthesis, ensuring that recommendations align
simultaneously with systemic, instructional and
motivational considerations.

Methodology

Overall design

To capture both the breadth of published evi-
dence and the tacit knowledge of front-line special-
ists, the study adopted a sequential mixed-meth-
ods design consisting of (a) an integrative system-
atic review and (b) a three-round Delphi panel.
The review mapped peer-reviewed scholarship on
digital physical-education (PE) initiatives in China
between 1 January 2019 and 31 March 2025; its
findings informed the first-round Delphi question-
naire, while subsequent Delphi rounds refined and
validated the review themes.

Systematic review

Eligibility criteria. Studies were included if
they (1) involved learners in mainland China, (2)
examined distance- or blended-mode PE that used
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at least one digital technology (e.g., LMS, Al, XR,
wearables), (3) reported quantitative or qualita-
tive outcomes, and (4) were published in Chinese
or English peer-reviewed journals between 2019
and 2025. Editorials, conference abstracts, and
non-empirical commentaries were excluded.

Information sources and search strategy. Four
databases China National Knowledge Infrastruc-
ture (CNKI), Web of Science, Scopus, and PubMed
were searched with Boolean strings combining
physical education, digital OR online OR blended,
and China. A librarian validated the strategy, and
automatic alerts captured January-March 2025
publications.

Screening and selection. After duplicate re-
moval, two reviewers independently screened ti-
tles/abstracts, followed by full-text screening. Dis-
agreements (<6 %) were resolved through consen-
sus. The process was documented with a PRISMA
2020 flow diagram to ensure transparent report-
ing [15].

Quality appraisal. Methodological quality was
assessed with the Critical Appraisal Skills Pro-
gramme (CASP) [1] tools randomised trials were
appraised with the CASP-RCT checklist; qualitative
or mixed-methods studies with the CASP-Qualita-
tive checklist casp-uk.net. Studies scoring low on
three or more CASP items were retained for con-
text but down-weighted during synthesis (Fig. 1).

Digital
Transformation
(DT)

Digital PE
Ecosystem

Self-
Determination
Theory (SDT)

TPACK
(Teacher
Kpowledge)

Figure 1. Triadic conceptual framework (illustrates how Digital Transformation (DT) policy, TPACK-based teacher
knowledge, and Self-Determination Theory (SDT) processes intersect to form the “digital PE ecosystem).”
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Data extraction and management. A standard
form captured publication features, participant
characteristics, intervention components, out-
comes (knowledge, fitness, motivation, equity),
and methodological notes. Inter-rater reliability
for extraction (k = 0.83) was calculated on 20 %
of records.

Synthesis. Given heterogeneous designs, a
convergent segregated approach was used. Quan-
titative findings were summarised descriptively
(effect sizes where possible); qualitative findings
underwent thematic synthesis following Thomas
and Harden’s [19] three-step procedure line-by-
line coding, development of descriptive themes,

and generation of analytical themes bmcmedres-
methodol.biomedcentral.com. Integration oc-
curred by juxtaposing quantitative effect patterns
with qualitatively derived mechanisms.

Delphi study

Panel composition and recruitment. Eighteen
experts were purposively selected to balance per-
spectives: 10 university PE scholars, 5 K-12 PE
supervisors, and 3 ed-tech industry specialists. El-
igibility required (1) =5 years’ professional experi-
ence, (2) at least two peer-reviewed publications
or national projects on digital PE, and (3) willing-
ness to complete three confidential survey rounds

(tabl.1)
Tabl.1

Rounds and instruments

Round Focus Instrument & metrics
1 . Open-ended questions derived from review
Generate issues
themes
2 Rate importance & feasibility 5-point Likert scales; space for comments
3 Re-rate items + rank top five priorities Summary statistics fed back; stability check

Consensus threshold. Items reaching =275 %
agreement (ratings = 4) with an inter-quartile
range (IQR) < 1 were deemed consensus. Kendall’s
W assessed overall agreement across rounds.

Analysis. Quantitativeresponseswereanalysed
with SPSS v29; qualitative comments were coded
inductively and linked to review themes. Criteria
for adding or dropping items followed Delphi best-
practice guidelines [6; 8].

Ethical considerations

Ethical clearance was granted by the lead
author’s university Institutional Review Board (Ref
PE-IRB-2025-042) in line with the Declaration of
Helsinki [26]. All Delphi panellists gave informed
e-consent; responses were anonymised, and
participants could withdraw at any time.

Rigour and trustworthiness

Method triangulation (policy documents +
empirical studies + expert consensus) enhanced
construct validity. Duplicate screening/extraction,
audit trails, reflexive memos, and detailed reporting
of CASP scores support dependability and
confirmability. A post-hoc member-check summary
was sent to panellists to verify interpretive accuracy.

Results

Profile of the empirical corpus

The systematic search retrieved 1 642
records; after duplicate removal and two-stage
screening, 48 empirical studies (21 quantitative,
14 mixed-methods, 13 qualitative) met the
inclusion criteria. Publication volume rose sharply
after the first COVID-19 lockdown, peaking in
2024. Higher-education settings predominated

(n =30; 62 %), K-12 contexts accounted for 29 %
and community or lifelong-learning programmes
for 9 %. Participant numbers ranged from n = 28
in a single-class vignette study to n = 359 519 in
a provincial digital-divide survey. Methodological
quality, judged with CASP tools, was high in 35
%, moderate in 48 % and low in 17 % of studies;
the latter were retained for context but down-
weighted in the synthesis.

Domain 1 - Infrastructure and access

Large datasets confirm that progress toward
universal connectivity has been uneven. Wang
et al's [25] province-wide audit of 359 519
middle-school pupils reported urban household
broadband penetration of 81 % versus 58 %
in rural areas; the same study found that rural
learners were twice as likely to depend on a
parent’s smartphone for synchronous lessons, a
modality associated with lower on-task behaviour
and less reliable video streaming.

Qualitative accounts reinforce the numbers.
Teachers in under-resourced western counties
described “teaching to frozen silhouettes” when
packet-loss exceeded 5 %, forcing them to switch
from real-time demonstration to text-based
worksheets during online PE (two CASP-moderate
ethnographies).

In the Delphi panel, inadequate rural
infrastructure emerged as the highest-ranked
barrier across all three rounds (final consensus =83
% “very important”, IQR = 1). Experts highlighted a
domino effect: when bandwidth falters, advanced
analytics dashboards become useless, pupil
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engagement drops, and formative assessment
collapses into “tick-the-box” attendance logs.

Domain 2 - Pedagogical design and learner
engagement

Blended learning models

Twenty-three studies (48 %) deployed some
variation of the “MOOC + micro-class” or “3 + 1”
format (three online modules plus one on-campus
micro-skill lab). The strongest evidence comes
from a 16-week cluster-randomised controlled
trial involving 78 first-year students at a Henan
university. Compared with traditional instruction,
the blended cohort recorded significantly greater
improvements in lung capacity (A = +260 mL), sit-
and-reach flexibility (+4.1 cm) and 50-m sprint
speed (-0.21 s); effect sizes ranged from d = 0.46
to 0.82 depending on the outcome. Video-analytics
revealed that asynchronous replay of teacher
demos was the single strongest predictor of skill-
gain ( = 0.41, p < .01), underscoring the value of
time-shifting in embodied disciplines.

Al-supported gamification

Digital PE is not confined to LMS environments.
Gao et al. [5] evaluated ShouTi Fitness, an Al-
powered gamified app that delivers adaptive daily
challenges through computer-vision pose tracking.
In a quasi-experimental field study with 456
undergraduates, the intervention group logged 18
073 activity sessions and a median 22 % increase
in step count during the first five weeks. However,
engagement declined by roughly one fifth after
week 5, illustrating the familiar “novelty-decay”
problem in m-health interventions.

Immersive XR laboratories

At the technophilic end of the spectrum, Ye &
Ouyang [30] installeda VRbiomechanicslaboratory
for gymnastics instruction. Motion-capture data
showed a 12 % gain in aerial-cartwheel accuracy
versus video-based practice, and post-session
focus-group interviews (n = 42) revealed that 86
% of learners found the immersive replay “more
intuitive than slow-motion 2-D video”. Capital
costs (= US $32 000 for six headsets and a tracking
system) and maintenance complexity were flagged
as major adoption barriers concerns echoed by
Delphi panellists, who ranked cost of XR hardware
the second-most serious implementation obstacle
after rural bandwidth.

Delphi corroboration

Round-3 consensus converged on three “high-
impact pedagogies”:

1. Interactive livestreams coupled with real-
time biometric dashboards

2. Al-based formative feedback
(especially pose-estimation systems)

loops
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3. VR-supported skill rehearsal for complex or
high-risk movements

Panellists stressed that these tools yield
“pedagogical lift” only when embedded in coherent
curricular sequences rather than offered as stand-
alone novelties.

Domain 3 - Health, performance and mental-
health outcomes

A random-effects aggregation across 11 con-
trolled trials produced a pooled Hedges g =
0.38 (95 % CI 0.24-0.52) for improvements in
cardiorespiratory fitness and g = 0.42 (95 % CI
0.29-0.55) for motor-skill accuracy when digitally
enhanced PE was compared with traditional
instruction; heterogeneity was moderate (I*> =
43 %). The Henan trial above contributed the
largest weight but the direction of effect was
consistent across age groups.

Mental-health correlates, though investigated
in only four eligible studies, were notable. Deng
et al’s [3] cross-sectional survey of 5 594 Wuhan
undergraduates found that students completing at
least two synchronous PE sessions per week had
35 % lower odds of moderate-to-severe anxiety
(adjusted OR = 0.65, p = .002) during the first
lockdown, even after controlling for gender, sleep,
and screen-time. Qualitative follow-ups linked the
protective effect to perceived social connection
in live-stream chat and real-time teacher
encouragement.

Gamified Al interventions showed the largest
initial behavioural gains but also the fastest
attrition curve: by week 8 only 58 % of initial
users still met the app’s daily-step target, echoing
broader wearables literature. Delphi experts
recommended integrating such apps into credit-
bearing coursework to sustain adherence.

Domain 4 - Governance and professional
development

Policy rhetoric has clearly raced ahead
of classroom reality. Song & Cheong's [17]
nationwide survey of 1 005 in-service PE teachers
reported high domain-specific teaching efficacy
(M = 8.08+ 1.27 on a 10-point scale) but only
moderate technology self-efficacy (M = 3.45 + 0.44
on a 5-point scale). Regression analysis showed
that perceived efficacy for using technology was
the strongest predictor of overall tech self-efficacy
(B=0.63, p <.001), suggesting leverage points for
professional-development design.

During Delphi Round 2, panelists rated two
governance actions as “urgent and feasible”:

Mandatory AI/TPACK up-skilling within the
existing 240-hour national CPD requirement
(79 % consensus);
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Digital Transformation

Infrastructure & Access

Layer

TPACK / Pedagogical
Design Layer

Self-Determination /
Learner Motivation Layer

(bandwidth, devices)

Governance & PD
(policy, teacher training)

Pedagogical Design & Engagement
(blended, Al, XR)

Health & Performance
Outcomes

Mental-Health
Outcomes

Figure 2. Mapping of empirical result clusters onto the framework

Clear data-privacy standards for biometric
wearables used in PE (78 % consensus).

Comments stressed that teachers who distrust
the analytics are unlikely to act on dashboard
insights, thereby nullifying the promise of big-data
feedback loops.

Synthesis across domains

Figure 2 (see Supplement) superimposes
the four result clusters on the triadic theoretical
framework. Infrastructural constraints (DT layer)
limit the adoption of sophisticated pedagogies
(TPACK layer), which in turn modulate learner
autonomy support and competence feedback (SDT
mechanisms). Evidence indicates that when all
three layers align, digital PE can simultaneously
improve fitness, motor skill, and psychological
well-being; when even one layer lags most
commonly network stability or teacher training
benefits attenuate rapidly.

Discussion. The review and Delphi findings
converge on a core dilemma: macro-level policy
ambition is out-running meso- and micro-level ca-
pacity. Since 2018, national directives have explic-
itly linked digital transformation (DT) with physi-
cal-fitness goals, culminating in the 2025 Guideline
to Improve Physical Education, which mandates Al
integration and pay parity for PE teachers. Yet 27
% of empirical studies still document bandwidth
instability and device scarcity in rural counties,

corroborated by a 359 519-pupil audit that found
urban broadband penetration 23 percentage
points higher than rural and a two-fold reliance
on shared smartphones for synchronous PE. These
infrastructural gaps directly degrade pedagogy:
teachers in the ethnographic cases reported aban-
doning real-time demonstration when packet loss
exceeded 5 %, reverting to static worksheets that
collapse the interactive potential of digital PE.

At the teacher level, technology self-efficacy
remains only moderate (M = 3.5/5) even among
university-educated staff. This bottleneck is con-
sistent with Al-training reviews that identify limit-
ed familiarity with computer-vision feedback tools
as the single largest adoption barrier. Without
confident instructors, advanced dashboards risk
becoming little more than attendance monitors
rather than formative-assessment engines.

Finally, learner-level motivation is sensitive
to the alignment (or mis-alighment) of the DT
and TPACK layers. The pooled Hedges g values
(0.38-0.42) for fitness and motor accuracy show
that well-designed digital formats can outper-
form traditional teaching, but the novelty-decay
curve of gamified apps 22 % step-count gains in
weeks 1-5 followed by steep attrition highlights
the need for sustained autonomy support and
competence feedback, as predicted by Self-Deter-
mination Theory.
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Future prospects: technologies with realistic
traction

Al-driven motion analytics. Large-scale com-
puter-vision systems, now piloted in more than 40
Chinese universities, deliver frame-level biome-
chanical feedback with <3° mean absolute error.
Early evidence indicates 18 % accuracy gains in
skill execution after 8 weeks when such analytics
are embedded in coursework. Cost barriers are
declining: open-source pose-estimation libraries
have cut per-camera software costs to near zero.

XR for complex-skill rehearsal. VR biomechan-
ics labs improved gymnastics test scores by 12 %
and were rated “more intuitive than 2-D video”
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by 86 % of users. Headset prices have fallen 38 %
since 2022, and national purchasing consortia are
negotiating further discounts. Integration of haptic
gloves (currently ~$250 per pair) could extend the
approach to fine-motor sports such as fencing or
badminton.

Big-data dashboards for policy targeting. Pro-
vincial data warehouses now pool real-time fitness
metrics from more than 1 000 000 K-12 pupils. Pi-
lot analytics projects have identified sub-districts
where daily-step counts lag by >25 %, enabling tar-
geted equipment grants. Such feedback loops align
with the 14th Five-Year Plan’s call for data-driven
governance (Tab. 2).

Tab. 2

Implications for policy, professional practice and research

Stakeholder

Priority action

Rationale

Ring-fence “last-mile” rural
bandwidth funds; issue enforceable
data-privacy standards for
biometric wearables

National & provincial policy-
makers

Infrastructure deficits are the top
barrier; clear privacy rules will
curb teacher and parent resistance

Universities & K-12 schools

Embed compulsory AI/TPACK
modules within the 240-h CPD
framework; pair every Al analytic
tool with a pedagogical playbook

Teacher self-efficacy is the
strongest predictor of tech uptake;
explicit pedagogy prevents
“dashboard drift”

Design longitudinal, mixed-

Most current studies are <16

methods trials that track skill

Researchers

retention and motivation beyond

12 weeks

weeks; novelty-decay patterns
demand longer follow-up

Ed-tech industry

for rural schools

Develop open-standard APIs so
LMS, wearables and XR platforms
inter-operate; offer tiered pricing

Avoiding vendor lock-in lowers
total cost of ownership and
supports equitable scaling

Conclusion. This study set out to provide
an integrative, evidence-informed account of
how China’s nationwide digital-transformation
agenda [14] is reshaping physical-education
(PE) practice in distance and blended contexts.
By triangulating a systematic review of 48
empirical studies (2019 - 2025) with a Delphi
consultation of 18 sector experts, we traced the
multi-level pathways through which national
policy, institutional capacity, teacher expertise,
and learner motivation interact. Three principal
insights emerge.

First, digitalization is no longer an ancillary
experiment but a mainstream policy mandate
[9; 14]. Since the Education Informatization
2.0 Action Plan [11] and the 2025 Guideline to
Improve Physical Education, PE teachers are
explicitly tasked with integrating Al-enhanced
feedback, learning-management systems, and
where feasible XR simulation into everyday
lessons. Our synthesis shows that such

tools can deliver small-to-moderate gains in
cardiorespiratory fitness (g~ 0.38) and motor-
skill accuracy (g = 0.42), and may buffer mental-
health risks during campus closures.

Second, benefits remain highly contingent
on two enabling conditions: (a) reliable
infrastructure and (b) confident, digitally
literate teachers. Where bandwidth drops
below minimum streaming thresholds still
commonplace in rural counties synchronous
lessons devolve into static worksheets, erasing
the pedagogical affordances of Al analytics or
XR immersion. Likewise, teacher self-efficacy for
technology (M = 3.5/5) is the strongest predictor
of actual uptake. Professional development that
tightly couples TPACK principles with hands-on
AI/XR practice is therefore indispensable.

Third, motivation dynamics matter. The
“novelty-decay” observed in app-based activity
programmes underscores Self-Determination
Theory’s warning that autonomy support and
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ongoing competence feedback are critical
to sustaining engagement. Dashboards and
gamified challenges thrive when they form
part of credit-bearing coursework and when
teachers actively translate analytic insights into
personalised guidance.

The review concentrated on peer-reviewed
literature and expert opinion; grey literature,
local government reports, and unpublished
dissertations may house additional insights.
Moreover, less than one-third of the quantitative
studies followed participants beyond one
academic term, limiting inference on long-term
skill retention and behaviour change. Finally, all
Delphi panellists were Chinese-based; adding
international comparators would strengthen
external validity.

While China’s digital-PE drive already
exhibits pockets of excellence, the sector’s next
leap depends on closing the “capacity gap”

particularly outside Tier-1 cities. Funding for
“last-mile” connectivity, mandatory Al/TPACK
up-skilling within national CPD hours, and
open-standard APIs to avoid vendor lock-in
will determine whether digital PE becomes a
sustainable pillar of holistic education or a short-
lived emergency workaround. Policy-makers,
school leaders, and ed-tech firms must therefore
coordinate investments so that infrastructure,
pedagogy, and motivation co-evolve rather than
proceed at disparate speeds.

And finally, [ would like to note that, when
robust networks, well-trained teachers, and
learner-centred design converge, digital PE
in China can simultaneously advance physical
fitness, motor competence, and psychological
well-being delivering on the dual promise of
Healthy China 2030 and Smart-Education in one
embodied curriculum area.
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Myii YeHb

acnipaHT Kadeapu 340POBOTO CNOCOBY KUTTA, TEXHONOTIN | 6e3NEKN KUTTEAIANBHOCTI,
XapKiBCbKMI HaLiOHa/IbHUIA eKOHOMIYHWI YHiBepcuTeT imeHi CemeHa KysHeus,
npocnekT Haykn, 9A, Xapkis, YKpaiHa

HOUPPOBA TPAHC®OPMALIA ®I3MYHOTI'O BUXOBAHHS
B KOHTEKCTI JUCTAHIIMHOI OCBITH B KHP: BUKJIMKH TA TEPCIIEKTUBU

Y cTaTTi NpeacTaBAeHO iHTerpaTUBHE AoCAigKeHHA undpoBoi TpaHchopmalLii Gpi3sMYHOro BUXOBAHHA
(@B) y KuTai nig yac Ta nicna naHgemii COVID-19. Y po6oTi noeaHaHO cuctemaTUyHUiA ornag, 48 emnipuy-
HUX gocnigykeHb (2019-2025) i3 meTogom ekcnepTHoro onutyBaHHsA (Delphi), wo oxonus 18 daxisuis y
coepi Pi3sMYHOro BUXOBAHHSA Ta OCBITHIX TexHosorih KuTato. TeopeTuyHy OCHOBY AOCNIAKEHHA CTAHOBAATb
KOHLenuii undposoi TpaHchopmauii, mogenb TPACK Ta Teopia cCaMOBMU3HAYEHHS, WO A03BOAE 34INCHUTH
TpupiBHeBMI aHani3 (NoniTMKa, negarorika, MoTuBaL,in).

Y BCTyni BUCBITNEHO HaLioHaNbHI pedopmu (3okpema «lMnaH iHpopmaTusauii ocsiTn 2.0», «3g0po-
Bui Kntaii 2030»), Wwo nigKpecntoTb HeobxiaHICTb iHTerpauii uinei wono ¢isnyHoi akTMBHOCTI 3 undpo-
BMMMW OCBITHIMW NnaTdopmamu. PB po3rnagaeTbea AK CTpATEriyHUMA IHCTPYMEHT A/18 PO3BUTKY cUCTEMU
rPOMaACbKOro 340Pp0B’A Ta «PO3YMHOT OCBITUY.

Y posgini ornagy nitepaTypu cMCTEMaATU30BaHO AaHi NPO BMKOPUCTAHHA LUMOPOBUX iIHCTPYMEHTIB,
30Kpema 3BOPOTHOTO 3B’A3KY HAa OCHOBI LUTYYHOTO iHTENEKTY, CEHCOPIB Ta BipTya/ibHOI peanbHOCTi. 3a3Ha-
YaETbCA NOMIPHUIA NO3UTUBHUI ePEKT LLOAO 3aNy4eHOCTi CTyAEHTIB i ¢i3nyHoi dopmu, ane BoaHoUacC BU-
AB/IEHO CUCTEMHi OOMEXKEHHA: HU3bKa LMdpoBa rpamoTHICTb Neaaroris i cnabka TexHiuHa iHGpacTpyKTypa
B Ci/IbCbKUX perioHax.

MeToaonoris 6a3yeTbca Ha 3millaHoMy niaxoai: (1) cuctemaTMyHMiA ornsag AocChigKeHb y ranysi ©B
i3 BUKOPUCTaHHAM LUPPOBUX TEXHONOTIN; (2) TPMETANHE eKCNepTHE ONUTYBAHHA A/1A BUAB/EHHA NPaKTUY-
HUX BUKMKIB i NnegaroriyHnx npiopmuteTis. AKiCTb ouiHoBanaca 3a npotokonamm PRISMA Ta CASP.

Y pesynbratax BMOKpemaeHo 4Yotupu cdepu: (1) iHpacTpykTypa Ta aoctyn, (2) nepgaroriy-
HUM Au3aliH | 3anyy4eHHs y4yHiB, (3) MOKAa3HMKM 300pOB’A Ta MCUXOMOFYHOro cTaHy, (4) ynpasnin-
HA Ta npodeciiHMi po3BuTOK. Cepes, KAOYOBMX NpobiemM — HepiBHOMIpHE MOKPUTTA iHTepHe-
TOM, HM3bKa TeXHOEdEKTUBHICTb YUUTENIB i 3HUNKEHHA 3anyvyeHoCTi B irpodikoBaHMX Mporpamax.
Y AUCKyCii HaroNoWeHo Ha PO3pMBI MiXK AepKaBHUMM aMbBiLisMKM Ta NPAKTUYHUMU MOXKINBOCTAMMU pea-
nisauii Ha micuax. Cepep pileHb — NigBuLeHHA undpoBoi KBanidiKaLii BUKNaAadiB, iHBECTULT B CiNbCbKY
iHbpPACTPYKTYpY Ta iHTEerpaLin irpoBMX 3aCTOCYHKIB Yy HaBYa/IbHi Mporpamu.

Y BMCHOBKY CTBEPAMKYETLCA, L0 Y3rOAXKEHHA MONITUKM, Nearorikv Ta MOTMBaLi € K1OYOBMM ANA
edpeKTMBHOro macwTtabysaHHa umMdposoro ®B. 3a yMoBU HanexHoOI peanisalii, BOHO MOKe NoKpaLWwmUTH di-
3U4HYy GOpMY, MOTOPHI HaBMYKM Ta ncuxonoriyHe 6aarononyyys, BTiNOKUYM KOHLeNLii «3a0posuii Kutai
2030» Ta «Po3ymHa ocBiTa» B 04HIl HaBYaNbHIl chepi.

Knrouoei cnoea: yugpposa mpaHcghopmayis, izudHe 8UXOBAHHSA, 3miiaHe HasyaHHA, TPACK, ocgim-
HA nonimuka Kumatro.

CraTTa Hagikmia go pegakiii 18.04. 2025
CtaTTs pekoMeH/i0BaHa 10 Apyky 22.05. 2025
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FROM TRADITION TO INNOVATION:
THE EVOLUTION OF EDUCATIONAL PRACTICES

This essay explores the contributions of Johann Pestalozzi, Horace Mann, and John Dewey, along-
side current trends in pedagogy, emphasizing student-centered learning, technology integration, and
inclusive education. Each historical figure’s work laid foundational principles that resonate in today’s
educational practices.

Modern pedagogy, emerging in the late 19th to early 20th century, represents a shift from knowl-
edge transmission to learner-centered, technology-enhanced, and inclusive education.

This article investigates the evolution of modern teaching methodologies by analyzing the foun-
dational contributions of Johann Pestalozzi, Horace Mann, and John Dewey, and their enduring in-
fluence on contemporary pedagogical practices. It explores how Pestalozzi’s holistic, sensory-based
learning, Mann’s advocacy for universal public education, and Dewey’s progressive, experiential ap-
proach have shaped student-centered, technology-enhanced, and inclusive education in the 21st cen-
tury. The study also examines current trends, such as differentiated instruction, technology integra-
tion, and inclusive pedagogies, highlighting their alignment with historical principles and their role in
addressing modern challenges like educational inequity and student disengagement.

The purpose of this research is to provide educators with a comprehensive understanding of
how historical pedagogical foundations can inform equitable and effective teaching strategies in a
globalized, technology-driven world. By synthesizing the innovative approaches of Pestalozzi, Mann,
and Dewey with contemporary methodologies, the article aims to bridge the gap between traditional
and modern educational practices, ensuring relevance and adaptability in addressing diverse learn-
er needs. It seeks to highlight the applicability of historical principles holistic development, univer-
sal access, and experiential learning in fostering dynamic learning environments that integrate ev-
idence-based practices, technology, and inclusivity, ultimately preparing students for 21st-century
challenges.
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Statement of the problem. The purpose of
this article is to examine the evolution of mod-
ern teaching methodologies in pedagogy by an-
alyzing the foundational contributions of Johann
Pestalozzi (1746-1827), Horace Mann (1796-
1859), and John Dewey (1859-1952), and their
relevance to contemporary educational practices.
The article aims to highlight how these historical
figures’ innovative approaches emphasizing holis-
tic development, universal education, and experi-
ential learning — continue to shape student-cen-
tered, technology-enhanced, and inclusive pedago-
gies. By integrating historical insights with current
trends, the article seeks to provide educators with
a comprehensive understanding of how past and
present methodologies can inform equitable and
effective teaching strategies in the 21st century.

The rapid evolution of educational demands in
a globalized, technology-driven world poses signif-
icant challenges for modern pedagogy. Traditional
teaching methods, often rooted in rote memori-
zation and standardized instruction, struggle to
address diverse learner needs, technological ad-
vancements, and the call for inclusive education.
The problem lies in bridging the gap between
historical pedagogical foundations and contem-
porary requirements to create flexible, equitable,
and evidence-based teaching methodologies. Un-
derstanding how the legacies of Pestalozzi, Mann,
and Dewey can inform modern practices is critical
to addressing issues such as educational inequity,
student disengagement, and the integration of dig-
ital tools in diverse classroom settings.

Analysis of Recent Research. Recent re-
search underscores the importance of aligning his-
torical pedagogical principles with modern educa-
tional challenges.

The theoretical and methodological foun-
dations of assessing students academic achieve-
ments are presented in the works of the follow-
ing scholars: Mel Ainscow, Lawrence A. Cremin,
Linda Darling-Hammond, John Dewey, Robert
B. Downs, Arne Duncan, Carolyn Edwards, Lel-
la Gandini, Kathy Forman, Peggy A. Ertmer, Anne
T. Ottenbreit-Leftwich, Rebecca Ferguson, Tim
Coughlan, Kjetil Egelandsdal, Mark Gaved, Christo-
thea Herodotou, Geoff Hillaire, Denise Whitelock,
Lani Florian, Kate Black-Hawkins, Maxine Greene,
Gerald L. Gutek, John Hattie, Mukaddas U. Irga-
shev, Alfie Kohn, David A. Kolb, Jonathan Kozol,
Kathryn A. Linnemanstons, Cassandra M. Jordan,
Nicola M. Maenza, Tanja Gajic, Deborah Meier, Ma-
ria Montessori, Melanie Nind, Sarah Lewthwaite,
Nel Noddings, Seymour Papert, Jean Piaget, Di-
ane Ravitch, Michael S. Schiro, Jonathan Sharples,

Ben Albers, Stephen Fraser, Steve Kime, Yaroslava
Shvedova, Michel Soétard, John W. Thomas, Carol
A. Tomlinson, and Paul Tough. These authors have
contributed to the understanding of pedagogical
practices, including student-centered approaches,
technology integration, inclusive education, and
evidence-based assessment strategies, which form
the basis for evaluating student learning outcomes
[1; 2;9; 12; 14; 21; 28].

Tomlinson emphasizes differentiated instruc-
tion as a strategy to meet diverse learner needs,
building on Pestalozzi’s focus on individualized,
holistic education. Similarly, Ertmer and Otten-
breit-Leftwich highlight the role of technology in
enhancing accessibility and engagement, reflect-
ing Mann’s vision of universal education. Ainscow
advocates for inclusive education to ensure eq-
uity for students with diverse abilities, echoing
Dewey’s democratic ideals. Hattie’s meta-anal-
ysis of evidence-based practices, such as forma-
tive assessment, demonstrates the efficacy of stu-
dent-centered approaches in improving learning
outcomes. Additionally, Schiro connects Dewey’s
constructivist philosophy to modern project-based
learning (PBL), which fosters critical thinking and
real-world problem-solving. These studies collec-
tively suggest that integrating historical insights
with contemporary methodologies can address
current educational challenges effectively.

Research Methods. The article employs a
qualitative, historical-comparative approach to
analyze the contributions of Pestalozzi, Mann, and
Dewey and their influence on modern pedagogy.
Primary and secondary sources, including seminal
works like Dewey’s Democracy and Education [4,
c. 87] and Experience and Education [5, c. 35], are
reviewed to understand their philosophies. Histor-
ical texts, such as Cremin [2, c. 147] and Downs [6,
c. 83], provide context for Mann’s reforms, while
Gutek [13, c. 135] and Soétard [33, c. 299] offer
insights into Pestalozzi’s methodology. Contempo-
rary sources, including peer-reviewed journals [1;
35], are analyzed to evaluate current trends like
student-centered learning, technology integration,
and inclusive education. The comparative method
synthesizes these findings to draw connections be-
tween historical and modern pedagogies, ensuring
arobust analysis grounded in credible scholarship.

Research Objectives. This study aims to com-
prehensively analyze the evolution of educational
practices by examining the foundational contribu-
tions of three pivotal figures in pedagogy Johann
Pestalozzi, Horace Mann, and John Dewey, and
their enduring influence on contemporary teach-
ing methodologies. The primary objectives are:
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1. Historical Analysis: To explore how Pestalozzi’s
holistic, sensory-based learning, Mann's
advocacy for universal education, and Dewey’s
experiential and democratic pedagogy laid the
groundwork for modern student-centered,
technology-enhanced, and inclusive education.

2. Contemporary Relevance: To identify how
these historical principles align with current
pedagogical trends, including differentiated
instruction, digital learning tools, and
inclusive practices, addressing 21st-century
challenges such as equity gaps and student
disengagement.

3. Synthesis of Theory and Practice: To bridge the
gap between historical pedagogical theories
and modern applications, demonstrating how
educators can integrate these insights to create
dynamic, equitable learning environments.

4. Critical Evaluation: To assess the limitations
of traditional pedagogies within today’s socio-
technological context and propose evidence-
based strategies for adaptive teaching.
Research Methodology. This study employs

a qualitative, historical-comparative approach,

combining document analysis, theoretical

synthesis, and case studies to evaluate the legacies
of Pestalozzi, Mann, and Dewey and their modern
applications.

Primary Sources: Seminal works of the three
theorists are analyzed, including:

» Pestalozzi's How Gertrude Teaches Her
Children (1801) and Leonard and Gertrude
(1781), emphasizing sensory and emotional
development.

» Mann’s Annual Reports on Education (1837-
1848), advocating for public schooling and
teacher training.

» Dewey’s Democracy and Education (1916) and
Experience and Education (1938), promoting
experiential, democratic learning.

Secondary Sources: Scholarly interpretations
[13; 2] contextualize their ideas within socio-
historical movements like the Industrial Revolution
and Progressive Era.

Presentation of the Main Material. The
article is structured to explore the contributions
of three key figures — Johann Pestalozzi, Horace
Mann, and John Dewey followed by an analysis of
contemporary pedagogical trends (tab. 1).

Johann  Pestalozzi (1746-1827) is
recognized as the father of modern pedagogy for
his holistic approach, emphasizing emotional,
intellectual, and physical development through
sensory-based, hands-on learning [13, c. 135].
Pestalozzi's “learning by head, heart, and hand”

2025 Bunyck/ Issue 56

philosophy aligns with modern differentiated
instruction, which tailors teaching to individual
learner needs [33, c. 299; 35, c. 22]. Pestalozzi’s
focus on accessibility and inclusivity remains
relevant in today’s efforts to create supportive
classroom environments.

Horace Mann (1796-1859) transformed
American education by advocating for universal,
non-sectarian public schools, professional teacher
training, and standardized curricula [2, c. 147; 6, c.
83]. Mann's vision of education as a cornerstone
of democratic citizenship informs contemporary
civic education and efforts to address achievement
gaps among underserved populations [27, c. 45].
Mann’s emphasis on equitable access parallels
modern initiatives to integrate technology for
broader educational reach [9, c. 255-258].

John Dewey (1859-1952) revolutionized
pedagogy through his progressive education
philosophy, advocating for experiential, student-
centered learning that connects to real-world
contexts [5, c. 35]. Dewey's work, particularly
Democracy and Education [4, c. 87], underscores
the role of schools in fostering democratic values
and critical inquiry. Dewey’s ideas underpin

modern constructivist approaches, such as
project-based learning, which encourages
students to construct knowledge through

exploration [30, c. 112; 34, c. 3]. His focus on
student agency aligns with practices that promote
self-directed learning.

Contemporary pedagogical trends build on
these historical foundations. Student-centered
approaches, such as differentiated instruction and
personalized learning, reflect Pestalozzi’s holistic
principles [35, c. 15]. Technology integration,
including digital tools and online platforms,
enhances accessibility, aligning with Mann’s vision
of universal education [9, c. 255-256]. Inclusive
education ensures equitable access for diverse
learners, embodying Dewey’s democratic ideals [1,
c. 10]. Evidence-based practices, such as formative
assessment and collaborative learning, optimize
student outcomes by emphasizing flexibility and
adaptability [14, c. 97].

The article concludes that the legacies of
Pestalozzi, Mann, and Dewey provide a robust
framework for modern pedagogy. By integrating
their principles with contemporary innovations,
educators can create dynamic, equitable learning
environments that prepare students for a rapidly
changing world. This synthesis of historical
and modern approaches ensures that pedagogy
remains relevant, inclusive, and effective in
addressing 21st-century educational challenges.
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Table 1
Comparative Analysis of Pedagogical Contributions
Educator Key Contributions Historical Context Modern Influence
Holistic education; “learnin . . . . . .
N 8 Post-Industrial Revolution, Differentiated instruction, ex-
Johann by head, heart, and hand”; . . . N o :
. o . rise of bourgeois capitalism, | periential learning, inclusive
Pestalozzi sensory-based, individualized .
: need for humane education | classrooms
learning
. . . _ . Technology integration for eq-
Universal, non-sectarian public | Consolidation of American . sy g . . q
Horace . oo . uitable access, civic education,
schools; professional teacher capitalism, demand for liter- . . .
Mann . . . policies addressing achievement
training; standardized curricula | ate workforce gaps
Progressive education; ex- . . . .
gres Late 19th-century monopoly | Project-based learning; dialogic
periential, student-centered o s : : . ;
John Dewey . . . capitalism, need for critical and inclusive pedagogies; online
learning; democratic values in . . :
; thinkers collaborative learning
education

1. Pedagogical Technology: A Comprehensive
Approach to Modern Education

Pedagogical technology refers to an integrated
system that combines personal, instrumental, and
methodological resources to achieve educational
objectives effectively. It encompasses not only the
tools and techniques used in teaching but also
the structured processes that guide the design,
organization, and delivery of instruction. Atits core,
pedagogical technology is a carefully constructed
framework for collaborative educational activities,
ensuring that both learners and educators engage
in a productive, comfortable, and efficient learning
environment.

Pedagogical technology is not limited to
digital tools or classroom equipment; rather, it
represents a holistic approach to education that
incorporates:

1. Personal Elements - The skills, expertise, and
interpersonal qualities of educators play a
crucial role in effective teaching. A teacher’s
ability to adapt to students’ needs, employ
empathy, and foster motivation is fundamental
to successful pedagogical technology.

2. Instrumental Components - This includes
both traditional and modern teaching aids,
such as textbooks, interactive whiteboards,
educational software, virtual learning plat-
forms, and laboratory equipment. These tools
enhance engagement and facilitate different
learning styles.

3. Methodological Strategies - Evidence-based
teaching methods, such as differentiated in-
struction, project-based learning, flipped
classrooms, and collaborative learning, form
the backbone of pedagogical technology.
These strategies ensure that education is stu-
dent-centered and adaptable to diverse learn-
ing needs [15, c. 99-100].

Pedagogical technology operates as a
structured model that guides every phase of the
educational process:

» Design Phase - Before instruction begins,
educators must carefully plan lessons, select
appropriate materials, and define learning
outcomes. This stage involves aligning
curriculum objectives with students’ cognitive
and emotional development levels.

» Organization Phase - Effective classroom
management, resource allocation, and
scheduling are essential to maintaining
a smooth learning process. This includes
integrating technology seamlessly into lessons
without disrupting the educational flow.

» Execution Phase - During teaching, educators
must employ dynamic delivery methods, assess
student comprehension in real time, and adjust
strategies as needed. Interactive activities,
discussions, and hands-on experiments
enhance retention and critical thinking.

A key principle of pedagogical technology is
creating a supportive and stress-free environment
for both students and teachers. This involves:

+ Psychological Comfort - Encouraging open
communication, reducing anxiety, and
fostering a growth mindset help students
engage more deeply with the material.

+ Adaptive Learning - Recognizing individual
differences and providing personalized
support ensures that no student is left behind.

« Technological Integration - Using digital
tools to streamline administrative tasks (e.g.,
automated grading, online assessments)
allows teachers to focus more on interactive
and creative teaching methods.

Johann Pestalozzi’'s worldview, based on
holistic development through sensory and
emotional engagement, enriches online teaching.



SCIENTIFIC NOTES OF THE PEDAGOGICAL DEPARTMENT

ISSN 2074-8167 85

Pestalozzi’s principles of individualization and
hands-on learning are implemented through
adaptive platforms and interactive assignments,
such as virtual labs, which foster student
motivation and creativity in a digital environment.
Horace Mann’s ideals of universal education
and teacher professionalism enhance the
accessibility of online courses. Mann’s vision of
equality is reflected in open educational resources
and teacher training programs designed to work
with diverse audiences, helping to bridge the
digital divide and create inclusive virtual learning.
John Dewey’s ideas contribute to the creation
of collaborative online spaces. Dewey’s principles
of project-based learning and dialogue (teacher-
student and teacher-parent) are realized through
forums, group assignments, and webinars,
developing students’ critical thinking and social
responsibility. This makes online education
dynamic and focused on real-world challenges.

2. The Role of Innovation

in Pedagogical Technology
With advancements in artificial intelligence,
virtual reality, and adaptive learning systems,
pedagogical technology continues to evolve.

Modern approaches include:

» Blended Learning - Combining face-to-face
instruction with online resources for a flexible
learning experience.

» Gamification -  Applying game-design
elements to education to increase motivation
and engagement.

» Data-Driven Instruction - Using analytics to
track student progress and customize teaching
strategies accordingly.
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Pedagogical technology is a dynamic and
multifaceted system that optimizes education
through structured planning, innovative tools, and
learner-centered methodologies. By prioritizing
both efficiency and comfort, it ensures that the
teaching-learning process is effective, inclusive,
and adaptable to the ever-changing demands
of modern education. However, empirically
demonstrates, the success of such systems hinges
not merely on technical infrastructure but on
the cultivation of human-centered relational
practices in virtual spaces. Study of teacher-
student dyads in online learning reveals that even
the most sophisticated pedagogical technologies
fail to achieve their potential without intentional
strategies to build trust, foster dialogic interaction,
and mitigate psychological barriers inherent in
digital environments [32,c. 117-118].

3. Johann Pestalozzi: “The Father” of Modern
Pedagogy

Johann Pestalozzi is widely regarded as
the “father” of modern pedagogy due to his
revolutionary approach to education [13, c. 135].
Pestalozzi emphasized the importance of nurturing
a child’s emotional, intellectual, and physical
development through a holistic educational
process. His methodology, rooted in the belief
that education should be accessible to all, focused
on sensory experiences and hands-on learning.
Pestalozzi's concept of “learning by head, heart,
and hand” encouraged teachers to foster curiosity
and emotional connections in students, rather than
relying solely on rote memorization [33, c. 299].

Pestalozzi’s influence is evident in modern
pedagogies that prioritize experiential learning and

Johann Pestalozzi

Horace Mann

John Dewey

Picture 1. Visual conceptualization of the main pedagogical ideas of Pestalozzi, Mann and Dewey
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individualized instruction. Forinstance, his emphasis
on adapting teaching to a child’s developmental stage
aligns with contemporary differentiated instruction
strategies, which tailor lessons to diverse learner
needs [35, c. 22]. Pestalozzi’s legacy underscores the
enduring value of fostering a supportive, inclusive
classroom environment.

4. Horace Mann: Advocate for Universal
Education

Horace Mann, an American educator and
reformer, played a pivotal role in shaping the public
education system in the United States. Mann's
vision for universal, non-sectarian education led
to the establishment of common schools, which
provided free education to all children regardless of
social class [2, c. 147]. He advocated for professional
teacher training, standardized curricula, and state
oversight of schools, laying the groundwork for
modern public education systems [6, c. 83].

Mann’s belief that education was essential
for democratic citizenship resonates in today’s
emphasis on civic education and critical thinking
skills [27, c. 45]. His reforms also inspired modern
policies aimed at educational equity, such as
initiatives to close achievement gaps among
underserved populations. Mann’s commitment
to accessible education continues to influence
pedagogical approaches that prioritize inclusivity
and equal opportunities for learning.

5. John Dewey: Progressive Education and
Experiential Learning
John Dewey, an American philosopher and
educator, revolutionized pedagogy through his
progressive education philosophy. Dewey argued

that education should be an active, experiential
process that connects learning to students’
lives and interests [5, c. 35]. His seminal work,
Democracy and Education, emphasized the role
of schools in fostering democratic values and
critical inquiry through collaborative, problem-
based learning [4, c. 87].

Dewey’s ideas underpin modern
constructivist approaches, where students
construct knowledge through exploration and
reflection [30, c. 112]. For example, project-
based learning (PBL), a widely adopted
methodology, reflects Dewey’s belief in learning
through real-world problem-solving [34, c. 3].
Additionally, Dewey’s focus on student agency
aligns with contemporary practices that
encourage self-directed learning and foster
intrinsic motivation.

6. Modern Followers of Pestalozzi,
Mann, and Dewey

The visionary legacies of Johann Pestalozzi,
Horace Mann, and John Dewey ripple through
time, inspiring modern educators to weave
their timeless principles into the fabric of
contemporary pedagogy. Below is a curated
list of five followers for each figure, whose
nationalities enrich the global tapestry of
educational thought. Their contributions,
rooted in the philosophies of holistic education,
universal access, and experiential learning,
breathe new life into these historical ideals,
addressing the complexities of today’s
classrooms with creativity and passion (pic. 1).

FROM TRADITION TO INNOVATION
IN PEDAGOGY

=

AR~ =

Teacher- Learner- Student-
Centered Centered Centered
Knowledge Active Learning Personalized
Transmission Learning
TRADITIONAL -=p INNOVATIVE

Picture 2. Visual Historical evolution of the didactic process
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6.1 Pestalozzi’s disciples uphold his dream -
education as a loving embrace, shaped for
every child’s soul

With a heart ablaze for children’s potential,
Maria Montessori (1870-1952), an Italian
physician and educator, drank deeply from
Pestalozzi’'s well of child-centered learning. Her
Montessori Method, a symphony of self-directed
exploration, invites children to touch, see, and
feel their way through knowledge using carefully
crafted materials. Inspired by Pestalozzi’s
“learning by head, heart, and hand,” she designed
environments where independence blooms and
curiosity reigns, ensuring every child’s unique
rhythm is honored [22, c. 28]. Her schools, now
global, echo Pestalozzi's call for education that
nurtures the whole child.

A fellow Swiss thinker, Jean Piaget
(1896-1980) wove Pestalozzi’s reverence for
developmental stages into his groundbreaking
constructivist theory. With a poet’s curiosity,
Piaget mapped the unfolding of a child’s mind
through stages sensorimotor to formal operational
revealing how children build knowledge through
active exploration. His belief that learning thrives
on discovery mirrors Pestalozzi's sensory-based
approach, urging educators to let children play,
question, and grow at their own pace [26, c. 47].

In the vibrant Italian town of Reggio
Emilia, Loris Malaguzzi (1920-1994) crafted an
educational vision that sings Pestalozzi’s song
of holistic learning. Founder of the Reggio Emilia
approach, he saw children as poets with “a hundred
languages,” expressing themselves through art,
play, and collaboration. Drawing from Pestalozzi’s
emphasis on sensory experiences and community,
Malaguzzi’'s classrooms are alive with creativity,
where children and teachers co-create knowledge
in a nurturing embrace [8, c. 63].

Across the Atlantic, Carol Ann Tomlinson
(b. 1944) channels Pestalozzi's spirit in her
passionate advocacy for differentiated instruction.
An American educator, she envisions classrooms
where every learner’s unique needs are met
with tailored lessons, much like Pestalozzi’s
call for individualized education. Her strategies
flexible grouping, tiered assignments create
inclusive spaces where students thrive, reflecting
Pestalozzi’s dream of education as a universal
right that celebrates diversity [35, c. 22].

American scholar David Kolb (b. 1939)
carries Pestalozzi’s torch of experiential learning
into modern pedagogy with his elegant learning
cycle. Inspired by the Swiss educator’s hands-
on approach, Kolb’s model — rooted in concrete
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experience, reflection, conceptualization, and
experimentation invites learners to dive into
action and emerge with wisdom. His work, widely
embraced in both classrooms and boardrooms,
honors Pestalozzi’s belief that true learning
engages both body and soul [17, c. 41].

6.2 Followers of Horace Mann, across nations,
continue his crusade for educational equity and
professional excellence

With a fire for justice, American educator
Linda Darling-Hammond (b. 1951) carries Mann’s
vision into the 21st century. Her work champions
equitable education through robust teacher
preparation and fair funding, ensuring every child,
regardless of background, has access to quality
learning. Echoing Mann'’s call for professionalized
teaching, she advocates for policies that empower
educators to bridge achievement gaps, fostering a
democratic society where education is a universal
birthright [3, c. 123].

Diane Ravitch (b. 1938), an American historian
and reformer, stands as a fierce guardian of Mann's
public education ideals. With a pen as sharp as
her convictions, she critiques the erosion of public
schools by privatization and excessive testing,
urging a return to Mann’s vision of education as
a cornerstone of democracy. Her advocacy for
critical thinking and civic engagement ensures that
schools remain places where all children can grow
into active citizens [27, c. 45].

In the heart of Harlem, American educator
Geoffrey Canada (b. 1952) channels Mann’s
passion for universal access through the Harlem
Children’s Zone. His holistic model wraps children
in a cocoon of education, health, and social support,
breaking barriers for underserved communities.
Like Mann, Canada believes education is the key to
opportunity, creating equitable pathways for every
child to soar [36, c. 87].

As former U.S. Secretary of Education,
Arne Duncan (b. 1964), an American reformer,
advanced Mann’s legacy of state oversight and
professional standards. His initiatives, like Race to
the Top, sought to elevate public education through
innovation and accountability, ensuring access for
all. Duncan’s focus on closing achievement gaps
reflects Mann’'s dream of schools as engines of
equity, where every student has a chance to thrive
[7, c. 65].

American writer and activist Jonathan
Kozol (b. 1936) wields his voice to expose the
inequalities Mann fought against. In works like
Savage Inequalities, he paints a vivid portrait
of underfunded schools, demanding reforms
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to ensure every child’s right to education. His
relentless advocacy for equity mirrors Mann's
vision of public schools as a sanctuary for all,
regardless of circumstance [18, c. 102].

6.3 Around the world, Dewey'’s disciples keep
his flame alive — championing education that
transforms through the power of the student’s
voice

American educator Deborah Meier (b. 1931)
breathes life into Dewey’s vision through her
democratic, project-based schools. Founding
the Coalition of Essential Schools, she crafts
communities where students’ voices shape
learning, and collaboration fuels inquiry. Her
work, inspired by Dewey’s belief in education as
a democratic act, empowers students to explore,
question, and grow as active citizens [21, c. 34].

With a rebel’s spirit, American author Alfie
Kohn (b. 1957) channels Dewey’s rejection of rigid
education systems, advocating for classrooms
free of grades and tests. His philosophy, rooted
in intrinsic motivation and cooperative learning,
reflects Dewey’s call for meaningful, student-
driven education. Through works like Punished
by Rewards, Kohn invites educators to nurture
curiosity and collaboration, honoring Dewey’s
progressive ideals [16, c. 56].

Born in South Africa and later an American
scholar, Seymour Papert (1928-2016) infused
Dewey’s experiential learning with technological
innovation. His creation of the Logo programming
language empowered children to learn by coding
and creating, embodying Dewey’s belief in learning
through action. Papert’'s “constructionism”
celebrates students as builders of knowledge,
a vibrant tribute to Dewey’s legacy [25, c. 19].

American philosopher Nel Noddings (1929-
2022) wove Dewey’s vision of education as a social
process into her ethic of care. With warmth and
wisdom, she championed schools as communities
where relationships and empathy drive learning.
Her care-based pedagogy, which fosters mutual
respect and democratic engagement, reflects
Dewey’s dream of education as a transformative
force [24, c. 24].

Maxine Greene (1917-2014), an American
educator and philosopher, danced with Dewey’s
ideals, envisioning education as a journey of
social imagination. Through aesthetic education,
she encouraged students to engage with art and
social issues, fostering critical awareness and
agency. Her work, a poetic echo of Dewey’s call for
transformative learning, empowers students to
shape a more just world [12, c. 12].

7. Contemporary Trends in Pedagogy

Table 2
Comparative Infographic: From Tradition to Innovation in Pedagogy
Component Johann Pestalozzi Horace Mann John Dewey Modern Application
«Head, Heart . Umversal,.free, . Learning through Individualization,
Core Idea Hands» holistic learn- non-sectarian public . . .
. . experience technology, inclusivity
ing education
Teaching Segsgry—bgsed, Standardized, state- Experiential, leferentlated instruc-
individualized . problem-based tion, PBL, blended learn-
Approach . . managed schooling . .
instruction learning ing
Educational Whole-person Citizenship, equality Critical thinking and  Flexible, inclusive, stu-
Goal development of access democracy dent-driven education
Kev Methods Observation, hands- Curriculum design, Projects, dialogue, Online tools, adaptive
y on activities teacher training collaboration learning, hybrid models
Modern Mop‘gessorl, Reggio MQOCS, Open Edu- STEM, inqui- . LMS platforms, gamifi-
Emilia, Carol A. cational Resources, ry-based learning, . . .
Examples cation, learning analytics

Tomlinson

Modern teaching methodologies build on the
foundations laid by Pestalozzi, Mann, and Dewey,
integrating innovative practices to meet the
demands of the 21st century. Student-centered
approaches, such as differentiated instruction
and personalized learning, prioritize individual
learner needs, echoing Pestalozzi’'s focus on
holistic development [35, c. 15]. Technology
integration, including digital tools and online

equity policies

democratic schools

platforms, enhances engagement and accessibility,
aligning with Mann'’s vision of universal education
[9, c. 261-263]. Inclusive education, which ensures
equitable access for students with diverse abilities,
reflects the democratic ideals championed by
Dewey [1, c. 10].

Furthermore, evidence-based practices,
such as formative assessment and collaborative
learning, draw on research to optimize student
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outcomes [14, c. 97]. These methodologies
emphasize flexibility, creativity, and adaptability,
ensuring that education remains relevant in a
rapidly changing world.

The evolution of pedagogical thought, like all
social phenomena, must be examined through the
lens of historical and dialectical materialism - a
scientific methodology that reveals the objective
laws governing the development of education
as a product of material conditions and class
struggle. The contributions of Johann Pestalozzi,
Horace Mann, and John Dewey did not emerge in
isolation but were shaped by the socioeconomic
contradictions of their respective epochs. Their
theories, while progressive for their time, were
constrained by the ideological superstructures of
bourgeois society. Yet, their insights into holistic
development, universal education, and experiential
learning contain rational kernels that, when
critically synthesized with modern pedagogical
demands, can inform a more equitable and
scientifically grounded approach to education in
the 21st century (pic. 2).

Historical materialism teaches that the
dominant mode of production determines the
superstructure the political, legal, and ideological
institutions of society, including education. The
pedagogical theories of Pestalozzi, Mann, and
Dewey must therefore be understood as reflections
of the material conditions and class relations of
their eras.

Johann Pestalozzi emerged in the wake of
the Industrial Revolution, a period marked by the
disintegration of feudal agrarian economies and
the rise of bourgeois capitalism. His emphasis on
“learning by head, heart, and hand” [13, c. 135]
was a dialectical response to the mechanistic,
dehumanizing tendencies of early industrial
education, which sought to produce obedient
workers rather than critically thinking individuals.
Pestalozzi’s sensory-based, individualized methods
were progressive in their recognition of the child’s
material interaction with the environment, yet they
remained confined within the ideological limits of
bourgeois humanism, unable to fully address the
structural inequalities perpetuated by capitalism.

Horace Mann operated during the consolidation
of American capitalism, where the bourgeoisie
required a literate but disciplined workforce. His
advocacy for universal public schooling [2, c. 147]
was not merely altruistic but served the material
interests of the rising industrial class, which needed
standardized education to sustain economic
expansion. Mann’s reforms, while expanding
access, also reinforced the ideological apparatus of
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the state, molding students into compliant citizens

rather than revolutionary agents of change.

John Dewey developed his progressive
pedagogy amid the contradictions of late 19th
and early 20th-century monopoly capitalism. His
insistence on experiential, democratic education
[5, c. 35] was a dialectical advance over rote
memorization, recognizing thatlearning arises from
praxis the unity of theory and practice. However,
Dewey’s pragmatism, while critical of authoritarian
schooling, failed to fully grasp the necessity of
class struggle in transforming education. His vision
of democracy remained abstract, detached from
the material necessity of overthrowing capitalist
relations of production.

Dialectical materialism demands that we
analyze pedagogical development as a process
of contradictions between theory and practice,
individualandsociety,oppressionandliberation.The
current educational landscape, while incorporating
elements of Pestalozzi, Mann, and Dewey’s ideas,
remains riven by these contradictions.

Pestalozzi’s emphasis on individualized
instruction [35, c. 22] clashes with the capitalist
imperative of standardized testing, which reduces
education to quantifiable outputs. The dialectical
tension here is between the humanist ideal of
nurturing each child’s potential and the material
reality of education as a tool for labor market
stratification.

Mann'’s vision of universal education finds partial
realization in digital learning tools [9, c. 255], yet the
material conditions of access remain uneven. The
bourgeois illusion of “equal opportunity” is negated
by the concrete reality of the digital divide, where
impoverished students lack the material means to
participate in technology-enhanced learning.

Dewey’s democratic ideals manifest in
contemporary inclusive pedagogies [1, c. 10], but
these efforts are undermined by the material basis
of segregation underfunded schools, privatization,
and systemic racism. The dialectical resolution
requires not just pedagogical reform but the
revolutionary transformation of the economic base
that perpetuates educational inequity.

A truly scientific pedagogy must synthesize the
rational elements of past theories with a materialist
understanding of present conditions. This synthesis
involves:

1. Reclaiming Holistic Education from Bourgeois
Idealism: Pestalozzi’s sensory-based methods
can be materialistically reinterpreted as
a recognition of cognition’s dialectical
relationship with the material world. Modern
differentiated instruction [35, c. 15] must be



90 ISSN 2074-8167

HAYKOBI 3AIMMCKHU KADEPH INEJATOT'IKH

2025 Bunyck/ Issue 56

liberated from the constraints of neoliberal

individualism and instead grounded in

collective, class-conscious pedagogy.

2. Universal Education as a Material Necessity,
Not a Bourgeois Charity: Mann’'s reforms
laid the groundwork for public schooling,
but their contemporary realization requires
dismantling the capitalist structures that
reproduce inequality. Equitable funding,
democratically controlled curricula, and the
abolition of privatized education are material
prerequisites for true universality.

3. Experiential Learning as Revolutionary Praxis:
Dewey’s project-based learning [30, c. 112]
must evolve beyond bourgeois pragmatism into
a pedagogy of critical consciousness, where
students analyze and challenge the material
conditions of their oppression. Education must
not merely adapt to the existing world but
equip learners to transform it.

The historical contributions of Pestalozzi,
Mann, and Dewey were necessary but insufficient
stages in the dialectical development of pedagogy.
A materialist approach recognizes that educational
progress is notlinear butarises from the resolution
of contradictions between old and new, theory
and practice, oppression and liberation. The task
of contemporary educators is not to uncritically
venerate these figures but to advance their rational
kernels while transcending their ideological
limitations. Only by grounding pedagogy in
the scientific laws of historical and dialectical
materialism can we construct an educational
system that serves not the interests of capital, but
the collective emancipation of humanity.

8. Research Findings

The historical-comparative analysis of Johann
Pestalozzi, Horace Mann, and John Dewey’s
contributions, combined with contemporary
pedagogical research, highlights the enduring
relevance of their principles in addressing
modern educational challenges. The following
ten arguments encapsulate the key findings,
illustrating how these historical legacies inform
innovative, equitable, and evidence-based teaching
methodologies in the 21st century.

Pestalozzi’s sensory-based learning informs
modern experiential pedagogies: Pestalozzi’s
“learning by head, heart, and hand” philosophy,
emphasizing sensory engagement, underpins
contemporary experiential learning approaches
that foster student engagement through hands-
on activities, aligning with place-based learning
strategies [13, c. 135; 19, c. 3-5].

Mann’s universal education vision supports
digital equity initiatives: Horace Mann’s advocacy
for accessible public education drives modern
efforts to bridge the digital divide, with technology
integration enhancing equitable access to learning
resources for diverse populations [2, c. 147; 29, c.
1623].

Dewey’s democratic pedagogy shapes
dialogic learning practices: John Dewey’s focus
on experiential, democratic education informs
contemporary dialogic learning, which fosters
critical inquiry through egalitarian teacher-
student interactions, enhancing student autonomy
[5, c. 35; 23, c. 342].

Student-centered approaches reflect
Pestalozzi’s holistic principles: Modern student-
centered pedagogies, such as differentiated
instruction, build on Pestalozzi’s emphasis on
individualized learning, prioritizing diverse learner
needs to create inclusive classroom environments
[35,c. 15; 28, c. 3].

Technology-enhanced learning advances
Mann’s equity goals: The use of digital tools, such
as virtual learning platforms, extends Mann’s
vision of universal education by improving access
and engagement, though socioeconomic barriers
require targeted interventions to ensure equity [9,
c. 255-256; 20, c. 21].

Inclusive education embodies Dewey’s
democratic ideals: Contemporary inclusive
pedagogies, inspired by Dewey’s vision of education
as a democratic process, address systemic barriers
to ensure equitable learning opportunities for
students with diverse abilities [1, c. 10; 11, c. 815].

Evidence-based practices optimize modern
pedagogy: Research on evidence-based methods,
such as formative assessment, draws on historical
insights to enhance studentoutcomes, emphasizing
adaptability and data-driveninstructionin dynamic
educational contexts [14, c. 97; 31, c. 6-19].

Communicative competence enhances online
learning efficacy: Shvedova’s research underscores
that fostering communicative competence in
teacher-student interactions within online
environments strengthens student engagement,
aligning with Dewey’s emphasis on collaborative
learning [32, c. 118].

Pedagogical flexibility addresses
socioeconomic challenges: Flexibility in teaching
methods, rooted in Pestalozzi’s adaptive approach,
is critical for addressing socioeconomic barriers,
enabling educators to tailor instruction to diverse
learner contexts and needs [33, c. 299; 28].

Synthesis of historical and modern pedagogies
fosters transformative education: Integrating
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Pestalozzi’s holism, Mann’s universal access, and
Dewey’s experiential learning with contemporary
innovations, such as blended learning, creates
equitable, transformative learning environments
that prepare students for global challenges [30,
c.112;10,c. 7].

9. From Tradition to Innovation:

The Dialectics of Pedagogical Progress

The evolution of pedagogical thought, examined
through the contributions of Johann Pestalozzi,
Horace Mann, and John Dewey, is not a linear
progression but a complex process of continuity
and transformation. Their ideas, born in response
to the historical challenges of their time, became
the seeds from which modern educational practices
grew. Yet the value of these theories lies not only in
their historical significance but also in their ability
to adapt to new conditions while preserving their
core essence.

Johann Pestalozzi, who proclaimed education
as a matter of “head, heart, and hands,” laid the
foundation forapedagogy centered onthewholeness
of the human personality. His emphasis on sensory
experience and individualized instruction finds
contemporary expression in differentiated learning,
where addressing the unique needs of each student
becomesthe normratherthantheexception.Modern
methodologies such as Montessori education
and the Reggio Emilia approach inherit his belief
that learning should be a natural process rooted
in practical activity and emotional engagement.
Yet the progressiveness of Pestalozzi’s ideas does
not negate a fundamental dialectical tension: the
need for individualization, essential for nurturing
a child’s potential, often clashes with an education
system where standardization remains a tool of
governance. The challenge for modern pedagogy is
to resolve this contradiction preserving humanistic
ideals while adapting them to the realities of mass
education.

Horace Mann, a champion of universal
education, saw schools as instruments of social
equality. His vision of free public schools as the
“great equalizer” foreshadowed today’s debates
on digital inequality. Now, technology appears
to fulfill Mann’s dream of accessible knowledge:
online platforms, open resources, and distance
learning erase geographical boundaries. Yet
material conditions lack of infrastructure,
economic barriers-create new forms of exclusion.
Thus, Mann’s legacy demands not a mechanical
transfer of his principles into the digital era but
a critical reevaluation. Technological integration
must be accompanied by policies ensuring real
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access to educational resources for all segments
of society. Only then will the universality of
education cease to be an abstract slogan and
become a tangible reality.

John Dewey, who asserted that learning is
the “reconstruction of experience,” proposed
a model in which school becomes a laboratory
for life. His project-based methods and focus on
critical thinking underpin modern approaches
such as STEM education and inquiry-based
learning. Yet here, too, a dialectical tension arises:
between student freedom and the need for
structure, between creativity and the demands of
standardized curricula. Contemporary followers
of Dewey from Deborah Meier to Seymour Papert
demonstrate that his ideas remain fruitful, but
only when applied flexibly. For experience to be
truly educational, it must not merely reflect reality
but prepare learners to transform it. This requires
educators to strike a balance between guidance
and autonomy, between traditional disciplines and
interdisciplinary challenges.

The application of Pestalozzi’'s pedagogical
principles in higher education paves the way for the
harmonious development of the individual, where
the material and spiritual needs of the student
are considered as a unified whole. Pestalozzi’s
teaching, based on education through includes:

1) sensory learning, which develops
cognition through interaction with the
environment;

2) individualization, accounting for each
person’s unique abilities;

3) emotional connection, strengthening
motivation through care and trust;

4) practical activity, linking theory with
labor. In universities, this manifests
in laboratory research, creative assig-
nments, and dialogues, where students
do not merely absorb knowledge but
actively construct it, forming critical
consciousness and an internal readiness
for work.

The ideas of Horace Mann, aimed at
transforming society through education, are
reflected in the pursuit of justice and universal
accessibility. Mann's principles include:

1) the universality of education, ensuring

equal access for all social strata;

2) the professionalization of teaching,
improving instructional quality;

3) thestandardization of curricula to ensure
a uniform level of knowledge;

4) civic education, shaping
members of society;

responsible
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5) state management of schools to protect
the public good. In higher education, this
is expressed through digital platforms,
open courses, and support programs that
overcome social barriers.

However, the true realization of Mann’s ideas
requires the removal of material obstacles, such
as economic inequality, so that education becomes
not a privilege but a right that strengthens social
progress.

John Dewey’s philosophy, which connects
education with practice and societal needs, offers a
path to unlocking human potential through active
participation. Dewey’s principles include:

1) experiential learning, where knowledge

arises from experience;

2) a democratic approach,
equality and dialogue;

3) project-based activities addressing real-
world challenges;

4) the continuity oflearning, linking pastand
present experiences. In universities, this
is embodied in interdisciplinary research,
collaborative projects, and practice-
oriented learning, fostering analytical
thinking and social responsibility.

Dewey teaches that education should prepare
individuals not for subordination but for creation,
shaping a personality capable of transforming the
world through conscious labor and solidarity.

An analysis of pedagogical heritage reveals
three key principles relevant to the 21st century:

1. Anthropocentrism — recognizing the student
as an active subject, not a passive object of
instruction.

2. Universality — striving to overcome barriers,
whether social, technological, or cognitive.

3. Practicality — connecting knowledge to real-
life contexts, rejecting abstract scholasticism.
These principles, however, cannot be

implemented dogmatically. They require constant
adjustment in response to cultural, economic, and
technological shifts. For instance, the digitization
of education is not an end in itself but a means that
must serve humanization, not replace it.

Pedagogy, like any dynamic system, evolves
through the resolution of contradictions. The legacy of
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BIA, TPAAULLIT A0 IHHOBALYII: EBO/IOLIIA OCBITHIX MPAKTUK

Lle ece gocnigkye BHecok MoranHa MecTtanouyj, fopauia MaHHa Ta [xoHa [btoi, @ TaKox cyyacHi
TEeHAEHLU,T B neaarorili, 3 aKLeHTOM Ha CTYAEHTOLLEHTPOBAaHOMY HaBYaHHI, iHTerpaLii TeXHONOriN Ta iHKAto-
3MBHiIl OCBIiTi. PO60OTa KOXHOI iCTOPMYHOI NocTaTi 3akNana GyHAAMEHTaNbHI MPUHLMNAN, AKI PE30HYIOTb Y
CYYaCHiV OCBITHIl MpaKTUL.

CyyacHa nefarorika, Wo BUHWKAA HanpUKiHLUi 19-ro - Ha no4yaTKy 20-ro cToniTTa, ABAse coboto ne-
pexig, Big, nepeaadi 3HaHb A0 CTYAEHTOLEHTPOBAHOI, TEXHO/IOTIYHO-OPIEHTOBAHOI Ta iIHK/IIO3UBHOI OCBITH.

Y iR cTaTTi AOCNIAKYETbCA €BOMOLIA CYYaCHUX METOLIB BMKAALAHHA, aHani3youn dyHAaMeHTaNb-
HUIA BHecoK MoraHHa Mectanouui, fopauis MaHHa Ta [xoHa [lbloi, a Takox iXHil TPMBaAMii BMAMB Ha
Cy4acHy neparoriyHy npakTuky. Y Hil AOCNioKYETbCA, AK LiNiCHE, CEHCOPHO-OPiEHTOBAHEe HaBYaHHA [Me-
cTasnouyi, nponaraHaa MaHHOM 3ara/ibHOI AeP’KaBHOI OCBITM Ta NPOrPecUBHUIA, eMMipUYHUIA Niaxig Ootoi
chopmyBanmn CTyaeHTOLEHTPOBaHY, TEXHO/IOTYHO-OPIEHTOBAHY Ta IHK/AO3MBHY OCBITY y 21-Mmy cToNiTTi. Y
OOCNigXKeHHI TAaKOXK PO3rALaloTbCA CyvyacHi TeHAEHLUIT, Taki AK AndepeHuiinoBaHe HaBYaHHA, iHTerpawin
TEXHONOriN Ta IHKAO3MBHA Neaarorika, NiAKPECAOYN IXHIO BiAMOBIAHICTb ICTOPUYHMM NPUHLMMAAM Ta
IXHIO PO/ib Y BUPILLEHHI Cy4acHUX Npobaem, TaKMX K HEPIBHICTb B OCBITI Ta i301ALLiA YYHIB.

MeTa uboro AOCNiAKEHHS NONATAE B TOMY, Wo6 HagaTu OCBiTAHAM BcebiuHe PO3yMiHHSA TOro, fiK iCTo-
PUYHi NeaaroriyHi oCHOBM MOXKYTb GOPMYBaTHK CNpaBea/vBi Ta ebeKTUBHI cTpaTerii HaBYaHHA B robaniso-
BaHOMY, TEXHO/IOFYHO KepoBaHOMY CBIiTi. CUHTe3ytouM iHHOBaUiMHI nigxoau MNectanouui, MaHHa Ta [btoi
i3 Cy4aCHMMM METOLONOrIAMM, CTAaTTA Ma€ Ha MeTi MO40MaTH PO3PMB MiXK TPAAMLIMHOI Ta Cy4aCHO OCBIT-
HbOI NPAKTUKO, 3a6€3MeYyoumn akTyaIbHICTb Ta aAaNTUBHICTb Y 3340BO/IEHHI PISHOMAHITHWUX NoTPeb yu-
HiB. BOoHa nparHe nigKpecanTn 3aCTOCOBHICTb iICTOPUYHMX NPUHLMNIB LiNICHOrO PO3BUTKY, YHIBEPCAZIbHOIO
[0CTYNy Ta eMMiPpMYHOro HAaBYAHHA Y CNPUAHHI AMHAMIYHOMY HaBYa/IbHOMY CepefoBuULLY, AKe iHTerpye
NPaKTUKK, 3aCHOBAHI Ha A0Ka3aX, TEXHONOTIT Ta iIHKAIO3MBHICTb, 3PELUTOI0 FrOTYHOUM YYHIB A0 BUKAMKIB 21-
ro CTOoNiTTA.

Kntoyosi cnoea: nedazozika, MozanH Mecmanouyi, fopauiti MaHH, [xoH [btoi, Ha8YaHHA opieHmo-
8aHe Ha cmydeHma, iHmezpauis mexHonoaill, iHKA3UusHA ocgima.
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NEUROEDUCATION AND COGNITIVE LOAD:
THEORETICAL FOUNDATIONS AND PEDAGOGICAL IMPLICATIONS

Introduction. In

IN HIGHER EDUCATION

The increasing integration of neuroscientific insights into educational discourse has given rise to
the field of neuroeducation, which seeks to align pedagogical strategies with empirical understandings of
brain functioning. Within the context of higher education, where cognitive demands are often substantial
and diverse, the relevance of neuroeducation is particularly salient. This article investigates the pedagog-
ical implications of Cognitive Load Theory (CLT) as a framework for designing instructional practices that
promote deep learning—defined here as the long-term, transferable acquisition of knowledge and skills
through meaningful engagement.

The study employs a conceptual and analytical methodology, grounded in a synthesis of contem-
porary international scholarship published within the last decade. Drawing on recent empirical and the-
oretical contributions from cognitive psychology and educational science, the research elucidates how
the tripartite model of cognitive load—comprising intrinsic, extraneous, and germane load—can inform
the structuring, sequencing, and delivery of complex academic content. Particular emphasis is placed on
instructional techniques such as segmenting, signalling, dual coding, and retrieval practice, which are
demonstrated to optimise cognitive processing and enhance learners’ working memory efficiency.

The findings reveal a critical need to reconceptualise teaching practice in higher education through a
neuroscience-informed lens, with the goal of minimising unnecessary cognitive interference while actively
fostering schema construction and transfer. In doing so, the article highlights the broader pedagogical
significance of cognitive regulation, attentional control, and emotional engagement as mediating factors
in academic success. It concludes by proposing a set of evidence-based principles for the design of cogni-
tively aligned curricula and underscores the importance of embedding neurodidactic competence within
teacher education programmes.

Keywords: neuroeducation, cognitive load, deep learning, higher education, instructional design,
working memory, pedagogical innovation, conceptual analysis.

In cites: Lukianenko, N. (2025). Neuroeducation and cognitive load: theoretical foundations and ped-
agogical implications in higher education. Scientific notes of the pedagogical department, (56), 95-104.
https://doi.org/10.26565/2074-8167-2025-56-10 [in English].

contemporary higher  the interdisciplinary field of neuroeducation.

education, the increasing complexity of academic
content and the growing heterogeneity of student
populations demand pedagogical approaches
that are both scientifically grounded and
practically effective. Over the past two decades,
there has been a growing convergence between
education and cognitive science, giving rise to

© N. Lukianenko, 2025

This field draws upon advances in neuroscience
and psychology to inform the design of learning
environments that align with how the human brain
processes, stores, and retrieves information [1; 2].

Despite widespread recognition of the
value of evidence-based teaching, university-
level instruction frequently remains rooted

{m]_ This is an open-access article distributed under the terms of the Creative Commons Attribution License 4.0.
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in traditional, transmissive paradigms. These
approaches typically privilege content delivery
through lectures and text-heavy resources, with
insufficient attention to the learner’s cognitive
constraints [3; 4]. Such models often fail to
consider how students interact with information
at the level of perception, working memory, and
long-term consolidation. As a result, learners are
frequently overwhelmed by excessive cognitive
demands, leading to reduced engagement,
fragmented knowledge acquisition, and minimal
knowledge transfer beyond the immediate context
of assessment [5; 6].

Among the most influential theoretical
contributions to addressing this issue is Cognitive
Load Theory (CLT), developed to explain the
cognitive mechanisms involved in instructional
processing. CLT posits that effective learning
depends on optimally managing three types of
cognitive load: intrinsic load, which is inherent
to the complexity of the content; extraneous load,
which arises from poor instructional design; and
germane load, which reflects mental resources
allocated to processing, organising, and integrating
new information [7; 8]. The theory holds that
instruction should aim to minimise extraneous
load and enhance germane load, while presenting
intrinsic load in a structured and progressive
manner to prevent overload [9].

Empirical  studies  have  consistently
demonstrated the benefits of CLT-informed
instructional strategies, including the use of
scaffolding, segmenting, dual coding, and retrieval
practice, in facilitating long-term retention and
meaningful learning outcomes [10; 11]. However,
the uptake of these strategies in higher education
remains limited. Many instructors—particularly
those outside of pedagogical disciplines—are
unfamiliar with CLT and lack formal training
in instructional design principles derived from
cognitive psychology. Furthermore, university
curricula are rarely designed with explicit
reference to cognitive capacity, leading to learning
environments that are not only inefficient but, in
some cases, detrimental to student well-being and
performance [12; 13].

This problem is further exacerbated by the
increasing digitisation of learning environments.
The widespread adoption of learning management
systems, asynchronous online formats, and
digital media has added new layers of cognitive
complexity for learners to navigate. While digital
tools have the potential to support personalised
and flexible learning, they also risk increasing
extraneous cognitive load through poorly

structured interfaces, redundant information, and
multitasking distractions [14]. In this context, the
relevance of CLT becomes even more pronounced,
asitprovidesaconceptual framework for designing
digital learning experiences that are cognitively
aligned and learner-centred.

Moreover, there is a growing awareness
that effective learning is not solely a matter of
information delivery. Cognitive processes such
as attention regulation, emotional resilience, and
metacognitive control all influence how learners
interact with content. Neuroeducation therefore
promotes a holistic understanding of learning-one
that incorporates both the structural limitations of
working memory and the affective and motivational
dimensions of cognition [15].

Given these considerations, it is clear that
there is an urgent need to integrate CLT principles
into the design of higher education pedagogy. This
requires not only the dissemination of relevant
research findings but also the development of
practical frameworks and tools that instructors
can apply across disciplines and delivery formats.
Without such integration, the risk remains that
teaching will continue to rely on intuition rather
than evidence, and that learners will continue
to struggle under the weight of unmanageable
cognitive demands.

This article responds to this challenge by
examining how CLT can be systematically applied
to instructional design in higher education.
Drawing on recent theoretical and empirical
studies from internationally recognised sources,
it aims to synthesise best practices and propose
actionable strategies for managing cognitive
load in ways that support deep, meaningful, and
transferable learning. In doing so, it seeks to
bridge the gap between cognitive science and
pedagogical practice, and to contribute to the
development of more effective and equitable
learning environments at the university level.

Analysis of Recent Studies and Publications.
Over the past decade, the field of cognitive science
has made significant strides in elucidating the
mechanisms that underpin human learning. One of
the most extensively studied frameworks emerging
from this body of research is Cognitive Load Theory
(CLT), which has proven particularly influential
in shaping contemporary understandings of
instructional design. Originally developed by Sweller
in the late 1980s, the theory has since undergone
extensive empirical testing and refinement across
multiple educational domains, including higher
education, medical training, engineering, and digital
learning environments [1; 2].
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Numerous studies have validated the
central proposition of CLT—that instructional
effectiveness is contingent upon the balance
between intrinsic, extraneous, and germane
cognitive load. Leppink and van den Heuvel [3]
demonstrated that learners perform significantly
better when instructional materials are designed
to reduce extraneous load, thereby allowing
more cognitive capacity to be allocated to schema
construction. This finding is echoed in the work of
Paas et al. [4], who showed that well-structured
materials that incorporate segmenting, signalling,
and visual-verbal integration result in improved
retention and problem-solving performance.

Recent systematic reviews and meta-analyses
further confirm the value of CLT-based strategies.
For instance, van Merriénboer and Sweller [5]
identified a positive correlation between the use of
worked examples and student learning outcomes,
particularly in cognitively demanding domains
such as mathematics and science. Similarly, a
meta-analysis by Schneider et al. [6] highlighted
the effectiveness of multimedia instructional
design—especially when grounded in the modality
and redundancy principles—in reducing cognitive
overload in online learning settings.

Digital learning environments have become
an especially fertile area for the application of CLT
principles. As learning increasingly shifts toward
online and hybrid formats, educators and designers
are challenged to maintain cognitive clarity while
accommodating flexible access. Zheng et al. [7]
found that digital courses structured according to
CLT guidelines significantly reduced dropout rates
and improved long-term knowledge retention.
Their findings underscore the importance of
aligning not only content but also interface design
with cognitive capacities. In a related study, Mayer
and Fiorella [8] outlined twelve empirically
supported principles for multimedia learning
based on cognitive load optimisation, including
coherence, pre-training, segmenting, and modality.

The need for cognitive load management
becomes even more urgent when considering
learner diversity in higher education. Students
differ widely in prior knowledge, language
proficiency, and cognitive development—
factors that influence how instructional load is
perceived and processed [9; 10]. Kirschner et al.
[11] argued that minimally guided instruction
disproportionately disadvantages learners with
lower background knowledge, as it assumes
cognitive strategies that such students have not
yet developed. As such, CLT provides a critical tool
for designing inclusive pedagogy that supports
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diverse learners by controlling for unnecessary
complexity and guiding learners toward
meaningful engagement with content.

While most CLT research has focused on the
cognitive architecture of information processing,
emerging scholarship also explores the affective
and motivational dimensions of cognitive effort.
Jaeger and Eagan [12] posited that high extraneous
load not only hinders performance but also
contributes to academic anxiety, disengagement,
and task avoidance. This view aligns with the work
of D’Mello and Graesser [13], whose neurocognitive
studies suggest that emotional regulation plays a
mediating role in learners’ capacity to engage with
complex tasks under cognitive pressure.

In addition, cross-cultural and international
studies have begun to examine the contextual
applicability of CLT principles. Huang et al. [14]
conducted a comparative study across European
and East Asian universities, revealing that
while CLT strategies are universally beneficial,
their implementation must be culturally and
institutionally adapted to optimise their impact.
They argue that CLT should not be applied as a rigid
template, but as a flexible framework responsive
to learner characteristics, instructional context,
and cultural expectations.

Despite this growing body of evidence, the
adoption of CLT in higher education curricula
remains inconsistent. A survey conducted by Martin
and Evans [15] revealed that only a minority of
academic staff report using any form of instructional
design model, and fewer still are familiar with
the principles of cognitive load. This disconnect
between research and practice continues to hinder
the implementation of pedagogically effective,
cognitively aligned teaching.

Taken together, these studies affirm the
robustness of CLT as a foundation for instructional
innovation in higher education. However, they
also reveal a persistent gap between theory and
application—one that can only be addressed
through intentional training, institutional support,
and the translation of theory into practical
strategies that meet the real-world challenges of
university teaching.

Purpose of the Study. The primary purpose
of this study is to investigate how principles of
Cognitive Load Theory (CLT) canbe operationalised
in the instructional design of higher education
environments to promote deep, durable, and
transferable learning. Specifically, the study seeks
to synthesise international research findings on
cognitive load and identify effective pedagogical
strategies that mitigate extraneous load, manage
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intrinsic load, and foster germane load among
university students.

In doing so, the study addresses a critical gap
between research and practice in contemporary
higher education: while CLT is widely recognised
in the literature as a powerful framework for
improving learning outcomes, its adoption within
actual university curricula remains limited and
inconsistent. Many instructors are unaware of its
principles or lack the tools to implement them in
contextually relevant ways.

Therefore, this research aims not only to clarify
the theoretical foundation of CLT in relation to
cognitive functioning and instructional processing,
but also to provide educators, curriculum
developers, and academic administrators with a
practical, research-informed model for designing
cognitively aligned instruction. The ultimate
goal is to contribute to the professionalisation
of university pedagogy by offering actionable,
evidence-based recommendations that support
equitable and effective teaching across disciplines
and delivery modes.

Research Methods. This study adopts a
conceptual and analytical research design, which
is appropriate for theoretical investigations
aimed at synthesising and interpreting existing
scientific knowledge. Rather than collecting
primary empirical data, the research is based on
a systematic examination of peer-reviewed open
access publications, with the goal of identifying
effective instructional strategies informed by
Cognitive Load Theory (CLT) in the context of
higher education.

To ensure scholarly reliability and
transparency, the analysis was limited to sources
published between 2015 and 2024 in journals
indexed by Scopus or Web of Science and made
available through open access platforms. Only
peer-reviewed articles written in English and
directly addressing the principles, application, or
evaluation of cognitive load in educational settings
were included. The search was conducted using
relevant keywords such as “cognitive load theory”,
“higher education”, “instructional design”, “germane
load”, and “educational psychology”.

A total of 30 international sources were
selected following an initial screening for
conceptual relevance, methodological rigour, and
citation integrity. The literature was analysed
using a thematic synthesis approach. Recurring
instructional principles, empirical findings, and
pedagogical implications were extracted and
categorised accordingto the three core components
of CLT: intrinsic, extraneous, and germane load. This

classification enabled a structured analysis of how
different strategies influence learners’ cognitive
processes and contribute to deep learning.

Additionally, comparative insights were drawn
from case studies and review articles spanning
various educational systems, including institutions
in Europe, North America, and the Asia-Pacific
region. This broadened the analytical scope and
allowed for the identification of cross-contextual
patterns and challenges in implementing CLT-
based pedagogy.

While the study does not include empirical
testing, it contributes methodologically by
translating robust cognitive theories into actionable
pedagogical frameworks. The findings are intended
to support educators, curriculum designers, and
academic developers in creating cognitively aligned
instructional environments that foster sustained
engagement and learning efficiency.

Presentation of Material and Main Results.

Theoretical Foundations of Cognitive Load
Theory in Higher Education.

Cognitive Load Theory (CLT) emerged in the
1980s as a response to persistent challenges in
instructional design and knowledge retention,
particularly in complex learning environments.
Developed initially by John Sweller, CLT is
grounded in the assumption that human cognitive
architecture imposes inherent constraints on
learning, most notably through the Ilimited
capacity of working memory and the unlimited
potential of long-term memory [1]. Over the
decades, the theory has evolved into one of the
most influential frameworks in educational
psychology and has found increasing relevance
in higher education, where learners are regularly
confronted with cognitively demanding content,
unfamiliar abstractions, and dense academic tasks.

At its core, CLT posits that the efficiency of
instructional materials depends on the management
of three interrelated types of cognitive load:
intrinsic load, extraneous load, and germane load
[2]. Intrinsic load refers to the inherent complexity
of the content itself and is often determined by the
number of elements that must be simultaneously
processed and the degree of interactivity among
them. For example, understanding a differential
equation or evaluating a philosophical argument
imposes a higher intrinsic load than memorising
a definition. Although intrinsic load cannot be
eliminated, itcanbe moderated through sequencing,
prior knowledge activation, and progressive task
design [3].

Extraneous load, by contrast, is imposed
not by the material, but by the way the material



SCIENTIFIC NOTES OF THE PEDAGOGICAL DEPARTMENT

ISSN 2074-8167 99

is presented. Poorly designed instruction—such
as text-heavy slides, unstructured lectures, or
confusing interface layouts—diverts cognitive
resources away from learning and contributes
to overload [4]. Strategies to reduce extraneous
load include the modality principle (using visual
+ auditory channels), coherence principle
(removing unnecessary content), and signalling
(highlighting key elements). CLT argues that
minimising extraneous load is a prerequisite for
effective learning, particularly in information-rich
academic environments [5].

Finally, germane load refers to the mental
effort invested in constructing, refining, and
automating schemas, which are organised
structures of knowledge stored in long-term
memory. Germane load is not a burden but a
desirable cognitive investment that leads to
meaningful learning. Instructional designs that
scaffold learning, encourage retrieval practice,
or promote self-explanation actively stimulate
germane cognitive processes. When intrinsic and
extraneous load are properly managed, learners
have sufficient working memory capacity to engage
in germane load, leading to deeper understanding
and retention [6].

CLT is also theoretically linked to Cognitive
Information Processing Theory (CIPT), which
frames learning as a flow of information through
a sequence of mental systems: sensory memory,
working memory, and long-term memory [7]. In this
view, learning fails not because of poor motivation
or low intelligence, but because the cognitive system
is overloaded, distracted, or inefficiently guided.
This is particularly relevant in higher education,
where complex knowledge domains (e.g., law,
medicine, engineering) place substantial demands
on working memory. Research has consistently
shown that even high-performing university
students experience cognitive bottlenecks when
content is not structured in alignment with working
memory limitations [8].

Furthermore, CLT has gained traction due to
its empirical testability and cross-disciplinary
generalisability. Numerous studies in health
sciences, mathematics, computer science, and
teacher education have confirmed that CLT-
informed instructional strategies result in higher
knowledge retention, lower error rates, and
increased student engagement [9; 10]. The
theory’s explanatory power lies in its ability
to account for why students often fail to learn
even when motivation is high and content is
appropriate: the barrier is not effort or will, but
cognitive misalignment.
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In recent years, researchers have extended
the CLT model to account for the digital learning
context, where distractions, multitasking, and
interface complexity contribute significantly to
cognitive overload. Theories such as the Cognitive
Theory of Multimedia Learning (CTML) have
emerged as complementary models, combining
CLT principles with insights into how dual
channels (visual and auditory) can be optimally
used in multimedia instruction [11]. In higher
education, where learning increasingly occurs via
learning management systems, video lectures,
and asynchronous content, understanding and
applying CLT principles is no longer optional—it is
essential for ensuring that cognitive conditions are
optimally aligned with instructional intentions.

In sum, the theoretical foundation of CLT offers
higher education practitioners a scientifically
validated framework for understanding the
invisible cognitive processes that underpin
successful learning. It provides a diagnostic tool
for identifying instructional inefficiencies and a
design lens for creating more effective, engaging,
and equitable learning experiences. Despite its
proven efficacy, however, the full integration of CLT
into university teaching remains limited—often
due to gaps in training, lack of interdisciplinary
collaboration, or institutional inertia. Addressing
these issues requires not only an understanding
of CLT’s theoretical core but also a commitment to
translating its principles into pedagogical action.

Evidence-Based Strategies for Managing
Cognitive Load in Instructional Design.

The effective application of Cognitive Load
Theory (CLT) in higher education depends not only
on recognising the types of cognitive load but also
on implementing evidence-based strategies that
intentionally manage them. As working memory
is inherently limited in capacity and duration,
instructional methods must be carefully designed
to avoid overload while promoting meaningful
engagement with learning content. This section
outlines a series of pedagogical strategies
supported by recent research that address
intrinsic, extraneous, and germane cognitive load
in university-level instruction.

1. Dual Coding and Modality Principle.

One of the most consistently supported
strategies for reducing extraneous cognitive
load is dual coding, which involves presenting
information through both visual and verbal
channels. According to Mayer’s Modality Principle,
learning improves when words are presented
as audio narration rather than as written text,
especially when paired with relevant visuals [1].
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This approach takes advantage of the brain’s dual
processing systems and reduces the burden on a
single cognitive channel.

In an open-access study by Kiihl et al. (2019),
students who received instruction using diagrams
accompanied by spoken explanation outperformed
those who received the same material in a purely
textual format [2]. Similarly, Mayer and Fiorella
(2022) demonstrated that using well-aligned
multimedia in STEM education significantly
improved student comprehension and long-term
retention [3]. For university educators, this implies
that replacing dense lecture slides with concise
visuals and audio explanations can meaningfully
enhance cognitive efficiency.

2. Segmenting and Progressive Disclosure.

Segmenting involves breaking complex
information into smaller, meaningful units to allow
the learner to process content at a manageable
pace. This strategy is particularly effective in
managing intrinsic load, especially in disciplines
that require sequential reasoning, such as
mathematics, programming, and linguistics [4].

Research by Castro-Alonso et al. (2021)
shows that learners exposed to segmented
tutorials completed tasks more accurately and
reported lower cognitive effort than those who
received continuous content streams [5]. In
higher education, segmenting can be applied by
structuring lectures into thematically coherent
blocks, inserting reflection prompts, or using
interactive videos that pause for concept checks.

3. Worked Examples and Scaffolding.

Worked examples-step-by-step demonstra-
tions of how to perform a task-are especially
effective for novice learners dealing with complex
problems. By reducing the need for trial-and-error
exploration, worked examples lower extraneous
load and focus learner attention on understanding
underlying principles.

Paas and van Gog (2022) found that students
learning from worked examples developed more
accurate problem schemas and demonstrated
improved transfer performance compared to those
using conventional problem-solving methods [6].
When integrated into higher education curricula,
worked examples can be applied in areas ranging
from economics to computer science. Coupled
with scaffolding—the gradual withdrawal of
instructional support—this approach allows
learners to gain autonomy without overwhelming
cognitive resources.

4. Retrieval Practice and Spaced Repetition.

While cognitive load theory focuses primarily
on instructional design, it aligns with cognitive

psychology findings on memory consolidation.
Retrieval practice (actively recalling information)
and spaced repetition (distributing practice over
time) both enhance germane load by strengthening
mental schemas.

In a large-scale open-access study by Agarwal
et al. (2018), undergraduates who engaged
in frequent low-stakes quizzes performed
significantly better on final assessments than peers
who simply reviewed notes [7]. The researchers
attributed this to the deepening of encoding
pathways and schema reinforcement, consistent
with CLT’s view of germane load.

Educators can apply retrieval strategies
through tools like flashcards, clicker quizzes,
online formative assessments, and in-class
questioning routines. When combined with spaced
scheduling—such as weekly review sessions—
these practices foster long-term retention and
metacognitive awareness.

5. Signalling and Redundancy Reduction.

Another strategy to reduce extraneous
cognitive load involves signalling, or the use of
visual or verbal cues to highlight key content and
relationships. For example, arrows, bold text, or
emphasis in speech can guide attention and reduce
cognitive search effort.

Research by Richter et al. (2020) confirms
that learners benefit when instructional materials
use signalling to indicate causal or procedural
relationships, particularlyinscienceand engineering
contexts [8]. Conversely, redundancy-such as
presenting the same information simultaneously
as narration and text-can overload learners and
should be avoided unless necessary for accessibility.

Effective signalling aligns with principles
of cognitive clarity, helping students navigate
complex materials more efficiently. This can be
applied in slide design, video production, and
textbook formatting.

6. Cognitive Pre-Training
Knowledge Activation.

Activating students’ prior knowledge before
introducing new content is an effective strategy
to reduce intrinsic load and improve schema
integration. Pre-training introduces foundational
concepts or vocabulary in advance, preparing the
cognitive framework for deeper processing of
complex material.

A study by de Koning et al. (2022) found that
learnerswho engaged in brief pre-training modules
prior to a main instructional unit demonstrated
higher comprehension and were better able to
transfer their knowledge to novel contexts [9]. In
higher education, this could take the form of short

and Prior
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preview videos, prerequisite quizzes, or conceptual
“advance organisers” included in course syllabi.

Taken together, these strategies offer a robust
framework for designing cognitively efficient and
pedagogically effective instruction. What unites
them is their alignment with the architecture of
human cognition, particularly working memory
constraints and the need for active schema
development. By applying these evidence-based
principles, educators can reduce unnecessary
mental effort, optimise engagement, and promote
durable learning outcomes across disciplines.

Whileeachtechniqueoffersbenefitsindividually,
their true power lies in intentional integration,
where multiple strategies are combined within
a cohesive instructional sequence. This layered
approach allows educators to manage all three
types of cognitive load dynamically, ensuring that
students are neither overwhelmed by complexity
nor under-challenged by oversimplification.

Pedagogical Implications and Institutional
Challenges in Applying CLT.

While the principles of Cognitive Load Theory
(CLT) are firmly grounded in cognitive psychology
and supported by a growing body of empirical
research, theirimplementation in higher education
remains limited and uneven. This discrepancy
between theory and practice stems from multiple
pedagogical and institutional factors, including
a lack of training, structural constraints, and
misalignment between technological tools
and cognitive needs. This section explores the
implications of CLT for university teaching and the
barriers that prevent its widespread adoption.

1. Professional Knowledge Gaps and
Pedagogical Awareness.

A primary barrier to the implementation of CLT-
based strategies is the widespread absence of formal
trainingininstructional designand learningsciences
among university faculty. While schoolteachers in
many systems receive foundational preparation in
educational psychology, most university lecturers-
especially in science, technology, engineering,
and mathematics (STEM) fields-enter academia
through content mastery, not pedagogical expertise.
Consequently, many instructors remain unaware
of how their instructional choices affect cognitive
processing [1].

In a comparative study across higher education
institutionsinthe Netherlands, Canada,and Germany,
only 22% of surveyed lecturers reported familiarity
with CLT, and fewer than 10% had ever received
professional development that included cognitive
load as a design principle [2]. Without a grounding
in cognitive science, instructors tend to default to
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traditional lecture methods, dense PowerPoint
slides, or passive reading tasks—formats which
often impose high extraneous load and contribute to
disengagement or surface learning.

The implication is clear: for CLT to gain
traction in practice, universities must integrate it
into faculty development programmes and teacher
training modules. Moreover, teaching evaluations
and curriculum planning should incorporate
cognitive design principles to support instructors
in aligning content complexity with learners’
cognitive capacities.

2. Instructional Constraints in Large and
Diverse Learning Environments.

Higher education instructors frequently
face contextual limitations that hinder the
customisation of instructional materials. These
include large class sizes, rigid syllabi, limited class
time, and increasing student heterogeneity. Each
of these factors makes the application of cognitive
load principles more challenging, especially when
students vary widely in prior knowledge, language
proficiency, or academic self-regulation [3].

For example, techniques such as worked
examples and scaffolding may require individual
pacing, which can be difficult to implement in
a 300-student introductory lecture. Similarly,
strategies such as segmenting or spaced retrieval
depend on longitudinal course design and iterative
assessments—formats that many curricula do not
support. These constraints are often exacerbated
by institutional emphasis on efficiency, coverage of
content, and standardised assessment formats.

To address these issues, institutions should
consider flexible delivery formats (e.g., blended
learning), invest in scalable tools (e.g., adaptive
quizzes, intelligent tutoring systems), and
prioritise cognitive alignment over syllabus
density. Additionally, academic leadership must
support pedagogical innovation not only through
encouragement but also through structural changes
that enable cognitive-informed teaching at scale.

3. Cognitive Challenges in Digitised Learning
Environments.

The shift toward online, hybrid, and
technology-enhanced learning—accelerated by
the COVID-19 pandemic—has introduced new
sources of extraneous cognitive load. Although
digital platforms offer flexibility and accessibility,
they often introduce interface clutter, navigational
complexity, and multitasking, which fragment
attention and overwhelm working memory [4].

Research shows that students in online
courses frequently experience cognitive overload
due to poor interface design, inconsistent
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navigation, redundant content, or excessive media
use [5]. These challenges disproportionately affect
first-year students and those with underdeveloped
self-regulation skills. Despite this, most learning
management systems (LMS) and online course
templates are not built with CLT in mind.

To mitigate these effects, educators must be
trained not only in content delivery but also in
cognitive user experience design. This includes
understanding how to sequence material in
online environments, use signalling and modality
principles effectively, and create assessments that
reinforce germane cognitive processes. Institutions
must also ensure that digital tools comply with
cognitive usability standards, particularly for
formative feedback systems, video content, and
assessment platforms.

4. Need for Systematic Pedagogical Reform
and Neurodidactic Competence.

The broader implication of these challenges
is the need for systematic reform in how higher
education conceptualises teaching expertise. CLT
cannot be treated as an optional add-on; rather, it
should be positioned as a foundational principle of
effective pedagogy, similar to curriculum alignment
or academic integrity.

This requires a shift in institutional culture
to value and reward evidence-based teaching.
Faculty should have access to research-informed
teaching resources, interdisciplinary pedagogical
consultations, and professional development
focused on neurodidactics-the application of
cognitive and neuroscience principles to teaching.
Such efforts would support the development of
curricula that are not only rigorous and content-rich
but also cognitively sustainable and learner-centred.

Conclusions.

The integration of Cognitive Load Theory (CLT)
into higher education pedagogy offers a powerful
framework for aligning instructional design
with the cognitive architecture of learners. As
demonstrated throughout this study, the effective
management of intrinsic, extraneous, and germane
cognitive load is not merely a theoretical concern
but a practical imperative for enhancing learning
outcomes in complex academic environments.

The theoretical foundations of CLT, rooted in
decades of cognitive psychology research, have
established clear parameters for understanding
how working memory constraints and schema
construction processes shape the learning
experience. These principles are particularly
relevant in higher education, where content
complexity, academic abstraction, and
performance pressures place significant demands

on students’ cognitive resources. The tripartite
model of cognitive load provides educators with a
diagnostic lens to identify sources of instructional
inefficiency and a framework for designing
cognitively sustainable learning environments.

The analysis of current literature confirms the
pedagogical efficacy of specific strategies derived
from CLT, including dual coding, segmentation,
retrieval practice, scaffolding, and cognitive
pre-training. These approaches have been
shown to improve retention, deepen conceptual
understanding, and foster learner autonomy when
applied systematically. However, the translation
of these strategies into actual teaching practice
remains uneven due to a number of pedagogical
and institutional challenges.

Among the most pressing issues is the lack of
formal training among university instructors in
cognitive psychology or instructional design. Most
faculty continue to rely on traditional, content-
heavy teaching formats that are cognitively
misaligned with how students learn. Institutional
constraints-such as large class sizes, inflexible
curricula, and overreliance on digital tools—
further limit the implementation of CLT-based
practices. Additionally, the rapid shift toward online
and hybrid learning has introduced new forms
of extraneous cognitive load, often overlooked in
instructional planning.

Inlight of these findings, this study recommends
several actionable steps for improving teaching and
learning in higher education. First, universities
should embed CLT and related cognitive science
principles into faculty development programmes
and pedagogical training. Second, instructional
materials and assessment formats should be revised
to reduce unnecessary complexity and enhance
germane learning processes. Third, institutions
must invest in tools and platforms that support
cognitively aligned digital learning environments,
ensuring that technological integration serves,
rather than hinders, the learning process.

Finally, the study emphasises the importance
of developing neurodidactic competence among
higher education professionals. As cognitive
science continues to illuminate the mechanisms
of learning, educators must be equipped not
only with disciplinary expertise but also with
the pedagogical literacy necessary to design
instruction that supports cognitive efficiency and
academic success.

Although this study is conceptual in nature
and does not involve primary empirical data, it
provides a theoretically grounded synthesis that
may serve as a basis for further applied research.
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Future studies could examine the impact of CLT-
informed instructional interventions across
specific disciplines, measure long-term learning
gains, and explore the differential effects of these
strategies on diverse student populations.

In conclusion, bridging the gap between
cognitive theory and educational practice is

2025 Bunyck/ Issue 56

essential for transforming higher education into
a space that not only transmits knowledge, but
also cultivates deep, transferable learning. The
integration of CLT offers a path toward pedagogical
innovation grounded in scientific evidence — and
itis a path worth pursuing with urgency and intent.
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HEMPOOCBITA TA KOrHITUBHE HABAHTAMXEHHSA: TEOPETUYHI 3ACAAM | NEQATOMYHI IMNIKALLTY BULLLIA OCBITI

3pocTatoya iHTerpaLia HelMpoHayKoBMX 3HaHb y chepy ocBiTM cnpusaia GOpMyBaHHIO MiXAUCUMNI-
HapHOro HanpaAmy — Helipooceimu, Wo NparHe y3roAuT1 NneaaroriyHi cTpaterii 3 eMnipuYHUMKN yABNEH-
HAMM NPO GYHKLIOHYBAaHHA MO3KY. Y KOHTEKCTi BMLLOI OCBiTU, A€ KOTHITUBHE HAaBaHTaXKEHHS € 3HAYHUM i
Pi3HOMAHITHMM, aKTyaNbHICTb HEMPOOCBITM 0COBAMBO BMpa3Ha. Y Lil CTaTTi AOCNIAKYIOTbCA NeaaroriyHi
HaCNigKM 3aCTOCYBaHHA Meopii KoeHimueHo20 HasaHmMaxeHHA (CLT) AK TeopeTUYHOI OCHOBY A8 NPOEK-
TYBaHHA OCBITHIX NPAKTKK, WO CNPUAIOTb MMBMHHOMY HaBYaHHIO — Mif, AKUM MA€ETLCA Ha yBa3i JOBroTpU-
Ba/ie, NepeHOoCHe 3aCBOEHHA 3HaHb i HABMYOK Yepes YCBiJOM/IEHY KOTHITUBHY aKTUBHICTb.

LocniaXKeHHs rpyHTYETbCA Ha KOHLENTyaIbHO-aHaNITUYHIN MeToA40NOo i Ta CUHTESI Cy4aCHMX MiXKHa-
POLHMX HAayKOBUX AxKepes, onybaiKoBaHWUX NPOTArOM OCTaHHbOTO AecATUAITTA. CNMpatoymch Ha emnipuy-
Hi 1 TEOPeTMYHi HanpautoBaHHA B rasysi KOrHITUBHOI NCUXONOTii Ta OCBITHbOI HayKM, aBTOP PO3KPUBAE,
AK TOUKOMMNOHEHTHA MOZEe/1b KOTHITUBHOTO HAaBaHTAXEHHA — BHYMPIWHE, 308HIWHE Ta KOHCMPYKMUBHe
— Moe byTV BMKOpWUCTaHa ANA CTPYKTypu3aLii, NocNigoBHOrO NogaHHA 1 eheKTMBHOro onpaLoBaHHA
CK/IafiHOTO aKagemiyHoro matepiany. Ocobnunsy yBary NpuAineHo iHCTPYMEHTaM HaBYaHHA, TaKUM AK cea-
MEHMYBAHHSA, CU2HANI3ayid, Mo08iliHe KoOy8aHHSA Ta 8i0ME0oPI8AbHA MPAKMUKA, WO CNPUAIOTL ONTUMI-
3aLii KOrHITMBHOT 06POBKM Ta NiABULLEHHIO edeKTUBHOCTI poboYOoT Nam’ATi CTyAeHTIB.

Pe3ynbTaTh 3aCBiAYyOTb HEOOXIAHICTb NEePEOCMUCTEHHS BUKAAAALLKOT MPAKTUKN Y BULLN LIKOAI Ye-
pe3 Npu3my HelipoHayKOBMX NiAXOAIB, 3 aKLEHTOM Ha 3MeHLUEHHA 3alMBOr0 KOTHITMBHOMO HaBaHTaMKeH-
HA Ta aKTMBHE GOPMYBAHHA KOTHITMBHUX CXEM i MEPEHOCY 3HaHb. Y CTATTi MiAKPECNIOETbCA BAXKAMBICTb
KOTHITUBHOI perynaAuii, KepyBaHHA yBarot Ta eMOLLMHOI 3a1y4eHOCTi AK NocepesHULbKMX YUHHMKIB aKa-
OeMiYHOI ycniWwHOoCTI. Y NigcyMKy 3anpoOnoOHOBAHO HU3KY AO0Ka30BUX NPUHUMNIB ANA NPOEKTYBAHHA Ha-
BYA/IbHUX MPOTPaM, Y3rofKeHMUX i3 KOTHITUBHUMU MOXKIMBOCTAMM CTYAEHTIB, | OKpecsieHo noTpeby B iHTe-
rpauii HelipoOudakmu4Hoi KomnemeHMHOCMI B NiAroTOBKY MalibyTHIX BUKNagadis.

KniouoBi cnoBa: HelpooCBiTa, KOTHITUBHE HaBaHTAXeHHA, MUOWUHHE HaBYaHHA, BMLLA OCBITA, iH-
CTPYKLiMHWIA An3aiiH, poboya nam’aTb, NesaroriyHi iHHOBaLi, KOHLENTYabHUIN aHani3.
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LEGAL CHALLENGES AND DEVELOPMENT PERSPECTIVES

OF THE AUTONOMY OF UNIVERSITIES IN THE CHANGED CONTEXT

OF HIGHER EDUCATION

This article explores the legal challenges and development prospects of university autonomy in
Ukraine within the rapidly changing context of higher education shaped by globalization, digitalization,
war, and policy reform. University autonomy comprising academic, organizational, financial, and staffing
dimensions is a fundamental principle for ensuring the quality, responsiveness, and resilience of higher
education systems. While Ukraine’s 2014 Law on Higher Education formally guarantees wide-ranging in-
stitutional autonomy, its practical implementation remains inconsistent due to contradictory legal norms,
excessive bureaucratic regulation, and the absence of effective safeguards against political interference.

The article offers a multi-theoretical framework grounded in public policy (principal-agent theory),
legal constitutionalism, and educational governance (Clark’s triangle of coordination) to analyze the dis-
crepancy between de jure and de facto autonomy. It also draws on Humboldtian philosophical perspectives
to reinforce the ethical imperative of institutional independence. A comparative review of international
practices particularly from Germany, the United States, Finland, and Austria reveals actionable strategies
that Ukraine can adapt to wartime realities.

The article proposes comprehensive legal and institutional reforms, including the harmonization
of normative acts, codification of procedural autonomy, establishment of independent oversight mech-
anisms, and flexible financial governance through performance-based contracts. Emphasis is placed on
the need for adaptive legal frameworks responsive to crisis conditions and regional disparities. The con-
clusions argue for a multilayered autonomy model that balances institutional freedom with accountability
and sustainability. Such a model is essential not only for advancing academic quality and innovation but
also for safeguarding democratic values and rebuilding Ukraine’s intellectual infrastructure in the post-war
recovery phase.

Keywords: university autonomy, legal framework, academic freedom, governance reform, higher ed-
ucation law, Ukraine, institutional capacity.

In cites: Nalyvaiko, O. (2025). Legal challenges and development perspectives of the autonomy of
universities in the changed context of higher education. Scientific notes of the pedagogical department,
(56), 105-116. https://doi.org/10.26565/2074-8167-2025-56-11 [in English].

Introduction. University autonomy, broadly
defined as the capacity of higher education institu-
tions to independently determine their academic,
financial, organizational, and staffing policies, is a
cornerstone of effective higher education systems
worldwide [10]. This principle enables universi-
ties to innovate, adapt to societal demands, and
uphold academic freedom, thereby fostering intel-

© 0. Nalyvaiko, 2025

lectual advancement, economic development, and
cultural enrichment. However, the contemporary
landscape of higher education marked by global-
ization, technological disruption, evolving funding
paradigms, and increasing regulatory oversight
presents significant legal challenges that threaten
to erode this autonomy. These challenges manifest
in diverse ways, from restrictive legislative frame-

{m]_ This is an open-access article distributed under the terms of the Creative Commons Attribution License 4.0.
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works to bureaucratic interventions, which limit
institutions’ ability to exercise self-governance
and respond agilely to emerging needs.

In Ukraine, the adoption of the Law on High-
er Education in 2014 marked a significant step
toward enhancing university autonomy, granting
institutions the authority to design curricula, man-
age budgets, and appoint academic staff [29]. De-
spite these progressive provisions, scholars such
as Butenko [4], Shevchenko [24] highlight that
practical implementation is often undermined by
bureaucratic inertia, inconsistent regulatory en-
forcement, and political influences, which curtail
the intended scope of institutional independence.
Internationally, similar dynamics are evident. In
the United States, the decentralized governance
model affords universities substantial autonomy,
yet recent trends, including state funding reduc-
tions and political pressures, have introduced new
constraints on institutional decision-making [17;
30]. In Germany, the federal system balances insti-
tutional autonomy with state oversight, creating
tensions, particularly in staffing and resource allo-
cation decisions [22]. These examples underscore
the global relevance of legal challenges to univer-
sity autonomy, necessitating a critical examination
of the interplay between legal frameworks and in-
stitutional governance.

The challenges to autonomy are further com-
plicated by transformative trends in higher edu-
cation. The rise of market-driven models, where
universities compete for students and funding,
introduces pressures to align with external prior-
ities, often at the expense of academic indepen-
dence [15]. Similarly, the integration of digital
technologies, such as online learning platforms,
raises complex legal questions regarding intel-
lectual property, data privacy, and jurisdictional
oversight [13]. Concurrently, demands for greater
accountability to stakeholders governments, in-
dustry, and the public require universities to nav-
igate a delicate balance between autonomy and
compliance with external regulations. These dy-
namics highlight the need for robust legal frame-
works that not only protect but also enhance uni-
versity autonomy to ensure institutions can fulfill
their societal roles effectively.

Literature Review. University autonomy
refers to the ability of higher education institutions
toindependently manage theiracademic programs,
organizational structures, finances, and staffing
decisions [10]. This concept is widely regarded
as vital for effective higher education systems, as
it encourages innovation, protects academic free-
dom, and allows universities to swiftly adapt to the

needs of society. However, the laws governing uni-
versity autonomy differ significantly across coun-
tries. In Ukraine, achieving true independence is
especially difficult due to bureaucratic hurdles, po-
litical pressures, and historical influences.

This literature review compiles existing stud-
ies on university autonomy, focusing particularly
on its legal aspects in Ukraine, while also incor-
porating international comparisons for broader
context. It explores the legal systems in place, the
obstacles to implementing autonomy, the advan-
tages it provides, and recent changes in this field.
The review also identifies areas where further
research is needed to support future policy devel-
opment.

University autonomy is a multifaceted con-
cept encompassing four key dimensions: aca-
demic, organizational, financial, and staffing au-
tonomy [10]. Academic autonomy refers to the
ability to design curricula and conduct research
independently, while organizational autonomy in-
volves governance structures and decision-mak-
ing processes. Financial autonomy pertains to the
management of budgets and resources, and staff-
ing autonomy includes the authority to appoint
and manage personnel. Berdahl [2] further dis-
tinguishes between substantive autonomy (con-
trol over academic content) and procedural au-
tonomy (management of operational processes),
noting that legal restrictions often target the lat-
ter. Marginson [15; 16] emphasizes that autono-
my is essential for universities to serve the public
good, fostering innovation and societal engage-
ment, but requires a balance with accountability
to ensure quality and equity.

In Ukraine, the legal foundation for universi-
ty autonomy is primarily established by the Law
on Higher Education, which represents a signif-
icant step toward aligning Ukrainian higher ed-
ucation with European standards, particularly
through the Bologna Process [29]. Article 1 of
the Law on Education defines autonomy as the
right to self-governance, encompassing indepen-
dence and responsibility in academic, organiza-
tional, financial, and staffing decisions within
the limits set by Ukrainian. Article 23 guarantees
these autonomies, with their scope determined
by specific laws and institutional statutes. Article
2 further protects autonomy by prohibiting sub-
ordinate legislation from narrowing its scope,
allowing universities to make independent deci-
sions on unregulated matters. For higher educa-
tion specifically, Article 27 (Paragraph 1) of the
Law on Higher Education permits institutions
to operate as state-funded, non-commercial, or
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commercial entities, while Article 33 (Paragraph
1) allows non-state-funded institutions to define
their governance structures, enhancing their au-
tonomy [29].

The implementation of university autonomy
in Ukraine faces multifaceted legal, political, and
economic challenges. Osipian [20] note that the
centralized governance structure, characterized
by Soviet-style bureaucracy, remains rigid and
slow to adapt to market forces and external pres-
sures, such as those triggered by the Euromaidan
protests and the subsequent conflict in Ukraine.
Corruption within higher education institutions,
including issues of financial integrity and admin-
istrative malfeasance, further erodes autonomy, as
universities struggle to exercise independent deci-
sion-making in the face of state interference [20].
Historical factors also play a role, as illustrated
by the struggle for a Ukrainian university in Lviv
in the late 19th and early 20th centuries, where
autonomy was intertwined with issues of nation-
al identity and language rights [5]. Ukrainian de-
mands for a university that reflected their cultural
and linguistic needs were framed as a matter of
“national justice,” highlighting the socio-political
complexities of autonomy:.

The ongoing conflict in Ukraine, beginning in
2014 and escalating in 2022, has introduced addi-
tional challenges. The displacement of academics
and students, coupled with disruptions to institu-
tional operations, has strained the ability of uni-
versities to exercise autonomy [26]. These external
pressures necessitate adaptive legal frameworks
to address new realities, such as the need for inter-
national collaboration and support for displaced
scholars [11].

Comparative analyses of university autono-
my in other countries provide valuable insights
for Ukraine. In the United States, a decentralized
governance model grants universities signifi-
cant autonomy, particularly in academic and fi-
nancial matters, but state funding cuts and polit-
ical pressures have increasingly challenged this
independence [17; 30]. For example, public uni-
versities in states like California face constraints
due to reduced budgets, which limit their finan-
cial autonomy [17; 30]. In Germany, the fed-
eral system balances institutional autonomy
with state oversight, leading to tensions over
staffing decisions and resource allocation [22].
The European University Association’s Univer-
sity Autonomy in Europe scorecard provides a
framework for assessing autonomy across Euro-
pean countries, highlighting areas such as gov-
ernance structures and financial management
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where Ukraine could adopt best practices [10].
These international examples underscore that
effective autonomy requires not only robust le-
gal frameworks but also a supportive political
and cultural environment.

Research consistently highlights the benefits
of university autonomy. Autonomy enables insti-
tutions to innovate, adapt curricula to meet la-
bor market needs, and foster academic freedom,
which is critical for advancing research and soci-
etal engagement [15]. In Ukraine, where autono-
my is still developing, studies suggest that greater
independence could enhance educational quality
and research output, provided it is accompanied
by governance reforms and reduced bureaucratic
interference [4; 24]. However, autonomy must be
balanced with accountability to ensure equitable
access to education and maintain quality stan-
dards [16]. The tension between autonomy and
accountability is a recurring theme in the litera-
ture, particularly in contexts where state oversight
remains strong.

Recent developments in Ukraine, particularly
the ongoing conflict, have significantly impact-
ed higher education. Reports indicate that the
war has led to a decline in research time among
Ukrainian academics, with 17% leaving the field
entirely, posing challenges to institutional auton-
omy and academic output [26]. The European
University Association has documented interna-
tional support for Ukrainian universities, includ-
ing initiatives to enhance management capacities
and transparency, which are critical for sustain-
ing autonomy [11]. Additionally, efforts to pro-
mote academic integrity, such as the methodolog-
ical recommendations approved by the Ministry
of Education and Science of Ukraine in 2025, aim
to foster a culture of integrity in higher education
institutions, which is essential for supporting au-
tonomous governance [28].

Despite the growing body of literature on uni-
versity autonomy, several gaps remain. First, there
is a lack of empirical studies examining the prac-
tical implementation of the Law on Higher Educa-
tion in Ukraine and its impact on institutional gov-
ernance. Second, comparative research exploring
how Ukraine can adapt international best practic-
es to its unique socio-political context is limited.
Third, the long-term effects of the ongoing conflict
on university autonomy, particularly regarding le-
gal adaptations and international support, require
further investigation. Addressing these gaps could
provide actionable insights for policymakers and
institutional leaders seeking to strengthen univer-
sity autonomy.
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The literature reveals that while Ukraine has
established a legal framework for university au-
tonomy through the Law on Higher Education
(and its further modifications, its implementation)
is hindered by bureaucratic inertia, political inter-
ference, corruption, and external pressures such
as the ongoing conflict. International perspectives
highlight the importance of balancing autonomy
with accountability and offer potential models for
reform. Recent developments underscore the need
for adaptive legal frameworks to address emerging
challenges. Future research should focus on clos-
ing identified gaps to inform policies that enhance
university autonomy in Ukraine and beyond.

This article aims to address these pressing
issues by pursuing the following objectives: (1)
to undertake a systematic review of the scholar-
ly literature on university autonomy, with a focus
on its legal dimensions; (2) to develop a compre-
hensive theoretical framework that elucidates the
relationship between legal systems and institu-
tional autonomy; (3) to propose evidence-based
recommendations for overcoming legal barriers
and fostering sustainable autonomy in higher
education; and (4) to discuss the broader impli-
cations of these findings for policy development,
institutional practice, and future research. I was
inspired by a speech at the International Scientific
Conference “University Autonomy in Democratic
Value in Higher Education: The Experience of EU
countries for Ukraine” at the University of Boris
Grinchenko at the University of Kyiv. The opinions
set out in the report at this conference formed the
basis of this work.

By drawing on specific examples from
Ukraine, such as the implementation of the 2014
Law on Higher Education, and international cases,
including governance models in the United States
and EU, this study seeks to contribute to the glob-
al discourse on university autonomy. Ultimately, it
aims to provide actionable insights for policymak-
ers, institutional leaders, and scholars to strength-
en the legal foundations of university autonomy in
an increasingly complex and dynamic higher edu-
cation landscape.

Theoretical Foundations. Understanding the
legal challenges and development perspectives of
university autonomy requires a comprehensive
theoretical framework that draws on multiple dis-
ciplines. We tried to synthesizes insights from pub-
lic policy, legal theory, education governance, and
philosophy to analyze the complex relationship be-
tween legal frameworks and institutional autono-
my. By integrating these perspectives, it provides a
foundation for examining how legal systems shape

university autonomy, with examples from Ukraine
and international contexts.

Principal-agent theory from public policy of-
fers a lens to examine the relationship between
the state (principal) and universities (agents). The
state delegates authority to universities to fulfill
educational and research mandates, with legal
frameworks defining the scope of autonomy [14].
This delegation, however, introduces tensions: au-
tonomy enables innovation, but the state requires
oversight for accountability. In Ukraine, the Law
on Higher Education grants universities autono-
my in academic and financial decisions, yet retains
state control over accreditation [29]. This reflects
a broader public policy challenge of balancing in-
dependence with public interest, particularly in
post-Soviet systems [4; 24].

Legal theory emphasizes the role of constitu-
tional and statutory protections in safeguarding
university autonomy. In Ukraine, Article 53 of the
Constitution supports academic freedom and in-
stitutional self-governance [7]. Internationally, the
European Court of Human Rights has reinforced
these rights, as in Mustafa Erdogan and Others v.
Turkey [9], where state interference in academia
was deemed a violation of educational freedom
(ECHR, 2018). While such legal safeguards exist,
their enforcement varies. In Ukraine, political and
bureaucratic obstacles often limit their impact,
highlighting a gap between legal provisions and
practice [20].

Education governance theories, such as
Clark’s [6] “triangle of coordination,” analyze how
legal systems mediate the interplay between state
authority, market forces, and academic oligarchy.
In centralized systems like Ukraine’s, legal reforms
aim to shift power toward academic and market
influences. The Law on Higher Education (2014)
allows universities to establish independent gov-
ernance structures, yet bureaucratic resistance
persists [4; 24]. In contrast, decentralized systems
like the United States rely on legal frameworks that
empower institutional boards, illustrating diverse
approaches to autonomy [17; 30].

Philosophically, university autonomy aligns
with Humboldtian ideals, which view universities
as independent hubs of knowledge creation [21].
This perspective frames autonomy as an ethical
necessity for intellectual progress. In Ukraine,
historical efforts to establish a Ukrainian univer-
sity in Lviv during the late 19th and early 20th
centuries reflect this ideal, linking autonomy
to cultural preservation [5]. This philosophical
stance reinforces autonomy’s societal value be-
yond legal definitions.
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These perspectives collectively illuminate
university autonomy. Principal-agent theory high-
lights legal delegation and accountability ten-
sions, legal theory underscores protective frame-
works, governance models reveal power dynam-
ics, and Humboldtian ideals emphasize ethical
foundations. In Ukraine, this framework reveals
that while the Law on Higher Education advances
autonomy, state oversight and enforcement gaps
limit its effectiveness [4; 24]. Internationally, legal
and governance variations offer comparative in-
sights for reform.

The pursuit of university autonomy in
Ukraine reflects a broader aspiration to transform
higher education into a dynamic force for innova-
tion, intellectual freedom, and societal progress.
Envisioned as the ability of institutions to gov-
ern themselves across academic, organizational,
financial, and personnel domains, autonomy is
both a legal promise and a practical challenge in
Ukraine’s evolving educational landscape. The
Law on Higher Education marked a pivotal mo-
ment, aligning Ukraine with European standards
and granting universities unprecedented inde-
pendence [29]. Yet, the journey toward true au-
tonomy is fraught with bureaucratic legacies, po-
litical pressures, and economic constraints, com-
pounded by the ongoing conflict since 2014. This
analyse explores how Ukrainian universities nav-
igate these challenges through the four dimen-
sions of autonomy, weaving together legal frame-
works, practical realities, and opportunities for
reform, with insights drawn from both Ukrainian
and international contexts.

Academic autonomy the freedom to shape cur-
ricula, teaching methods, and research priorities
lies at the heart of a university’s mission to gen-
erate and disseminate knowledge. In Ukraine, the
Law on Higher Education empowers institutions
to design their own educational programs and set
research agendas, a significant departure from the
rigid, state-controlled Soviet model [29]. Article 32
of the law envisions universities as agile entities,
tailoring their offerings to meet the demands of a
rapidly changing labor market and fostering inno-
vation in teaching and research.

However, the reality tells a more complex
story. The Ministry of Education and Science of
Ukraine (MESU) retains significant oversight
through accreditation processes, which often re-
quire strict adherence to national standards [4;
24]. This regulatory framework, while intended
to ensure quality, can stifle creativity, as institu-
tions hesitate to deviate from prescribed curric-
ula. Research priorities face similar constraints,
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particularly in the context of Ukraine’s ongoing
conflict. State funding increasingly prioritizes
strategically important fields, such as defense
and security studies, leaving less room for insti-
tution-driven agendas [26]. For instance, univer-
sities like Taras Shevchenko National University
of Kyiv have had to redirect resources to support
war-related research, limiting their ability to pur-
sue diverse scholarly inquiries.

Despite these challenges, glimmers of prog-
ress emerge. The establishment of the National
Agency for Higher Education Quality Assurance
(NAQA) in recent years signals a shift toward de-
centralized accreditation, offering hope for great-
er academic freedom [4]. By drawing inspiration
from European models, such as the European Uni-
versity Association’s emphasis on flexible quality
assurance [10], Ukraine could further unlock the
potential of its universities to innovate and lead in
knowledge creation.

Organizational autonomy, the right to elect
governing bodies and define internal structures,
is a cornerstone of institutional self-governance.
The Law on Higher Education, through Article
33, grants Ukrainian universities the authority
to appoint rectors, form academic councils, and
establish governance frameworks, marking a
democratic shift from centralized control [29].
This legal empowerment reflects a vision of uni-
versities as self-sustaining entities, capable of
managing their affairs with accountability to
their communities.

Yet, the path to organizational autonomy is
obstructed by historical and political realities.
The Soviet-era legacy of centralized governance
lingers, with the MESU maintaining influence
over rector appointments in state-funded institu-
tions [4; 24]. Political pressures further compli-
cate the process, as seen in high-profile disputes
at institutions like the National University of Ky-
iv-Mohyla Academy, where leadership elections
have faced external interference [20]. These
challenges echo historical struggles, such as the
late 19th-century efforts to establish a Ukrainian
university in Lviv, where demands for autonomy
were intertwined with issues of national identity
and self-determination [5].

The University of California’s Board of Re-
gents, which balances faculty, student, and exter-
nal stakeholder representation, offers a compelling
example (UC Regents, 2021). By fostering trans-
parent and participatory governance, Ukrainian
universities could strengthen their organizational
autonomy, ensuring leadership reflects institu-
tional priorities rather than external agendas.
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Financial autonomy the ability to manage
budgets and attract diverse funding sources is
critical for universities to sustain their missions
in an era of economic uncertainty. In Ukraine, the
Law on Higher Education, particularly Article 27,
grants institutions the right to control their bud-
gets, set tuition fees, and generate income from
research and commercial activities [29]. This le-
gal framework positions universities to diversify
their revenue streams, reducing dependence on
state funding.

However, financial autonomy remains elusive.
State budgets account for approximately 80% of
university funding, and economic challenges, in-
tensified by the conflict since 2014, have led to
reduced allocations [4; 24]. The underdeveloped
legal infrastructure for private investment and
research commercialization further limits alter-
native revenue sources. For example, unlike U.S.
universities, which benefit from robust endow-
ment funds and industry partnerships [17; 30],
Ukrainian institutions struggle to attract private
capital due to regulatory ambiguities and econom-
ic instability [11].

Despite these constraints, international prac-
tices offer pathways forward. Germany’s pub-
lic-private partnerships, which support research
and innovation, provide a model for Ukraine to
emulate [22]. Legal reforms to streamline research
commercialization and incentivize private invest-
ment could empower universities to achieve great-
er financial independence, ensuring sustainability
in a challenging economic landscape.

Personnel autonomy, the independence to
hire, dismiss, and manage academic staff, is essen-
tial for building a dynamic and responsive academ-
ic community. Article 34 of the Law on Higher Edu-
cation grants Ukrainian universities the authority
to appoint faculty, determine employment condi-
tions, and shape staffing structures, a significant
step toward decentralizing human resource man-
agement [29].

In practice, however, personnel autonomy
faces significant hurdles. Senior appointments,
such as deans or department heads, are also
subject to external influences, with political or
bureaucratic pressures occasionally shaping de-
cisions. This dynamic recalls historical struggles,
such as the Lviv university debates, where per-
sonnel decisions were tied to broader cultural
and political conflicts.

Reform opportunities lie in balancing flexibility
with fairness. The U.S. tenure system, which com-
bines job security with performance-based evalua-
tions, offers a potential model [17; 30]. By revising

labor laws to provide greater hiring and dismissal
flexibility while safeguarding academic freedom,
Ukraine could empower its universities to build a
workforce aligned with their strategic goals.

The story of university autonomy in Ukraine
is one of ambition tempered by adversity. The Law
on Higher Education lays a strong legal founda-
tion, envisioning universities as autonomous hubs
of innovation and societal progress. Yet, bureau-
cratic legacies, political interference, and econom-
ic constraints exacerbated by the ongoing conflict
create a challenging landscape. Across academic,
organizational, financial, and personnel dimen-
sions, Ukrainian universities navigate a delicate
balance between legal empowerment and practi-
cal limitations. International examples, from the
decentralized governance of U.S. institutions to
Germany’s funding models, offer inspiration, while
domestic initiatives like NAQA signal progress. By
addressing these challenges through targeted legal
and governance reforms, Ukraine can transform its
universities into truly autonomous institutions, ca-
pable of shaping a brighter future for higher edu-
cation and society.

The autonomy of higher education institutions
(HEIs) in Ukraine, though constitutionally and leg-
islatively guaranteed, faces significant legal and
administrative constraints that hinder its practical
realization. In this section, we examine four inter-
related legal challenges that obstruct the imple-
mentation of full institutional autonomy, drawing
on current Ukrainian legislation, regulatory prac-
tices, and comparative European perspectives.

1. Normative Conflicts and Legal Ambiguity of
University Status

A key legal obstacle stems from inconsisten-
cies and contradictions in the legislative frame-
work governing Ukrainian universities. While the
Law of Ukraine “On Higher Education” explicitly
guarantees academic, organizational, and financial
autonomy [29], this autonomy is frequently under-
mined by overlapping and often contradictory pro-
visions in other normative acts. In particular, pub-
lic finance regulations and ministerial by-laws es-
pecially those issued by the Ministry of Education
and Science (MES) and the Ministry of Finance re-
tain significant control over university budgeting,
staffing decisions, and resource allocation. This
legal conflict of norms generates ambiguity in the
status of HEISs, forcing administrators to navigate a
fragmented regulatory environment that often de-
lays or restricts institutional decision-making [18;
25; 27].

2. Bureaucratic Limitation of Organizational
Autonomy
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Despite formal commitments to self-gover-
nance, organizational autonomy is severely re-
stricted by bureaucratic dependencies on state au-
thorities. Universities must often obtain approval
from the MES, the Ministry of Internal Affairs, or
other executive bodies for internal decisions such
as the adoption of statutes, structural reforms, or
asset management. These requirements result in
prolonged approval cycles and excessive admin-
istrative oversight, effectively diminishing the
self-regulating potential of HEIls. This phenom-
enon is not unique to Ukraine; however, the pro-
cedural complexity and discretionary power of
central agencies in post-Soviet legal systems often
exacerbate the challenge [1].

3. Absence of Legal Safeguards Against Political
Interference

One of the most critical vulnerabilities in the
Ukrainian context is the lack of institutional safe-
guards to protect universities from political in-
fluence, especially during strategic governance
processes. While university statutes formally rec-
ognize the principle of academic freedom, national
legislation provides no effective remedies or inde-
pendent oversight mechanisms to prevent undue
state or partisan interference particularly in rector
elections or in policy choices related to curricu-
lum, international partnerships, or financial strat-
egy. This legal vacuum leaves universities exposed
to shifting political agendas and undermines the
continuity and integrity of academic governance
[8; 23]. The absence of defined accountability
mechanisms for state misconduct in relation to ac-
ademic freedom further erodes institutional trust
and public legitimacy.

4. Weak Legal Framework for Financial Auton-
omy

Finally, the practical scope of financial auton-
omy remains highly constrained by rigid public
finance regulations and outdated control mech-
anisms. Although universities possess the for-
mal right to manage their own income through
tuition, grants, and entrepreneurial activity
their autonomy is curtailed by detailed budget
codes, wage caps, and procurement laws. The
centralization of financial authority, particularly
through the Treasury system and procurement
platforms like ProZorro, limits the universities’
ability to respond flexibly to market or societal
demands. This leads to a mismatch between the
de jure autonomy provided in law and the de fac-
to dependence experienced in daily operations
[15]. Without structural reform of budgetary
governance, financial autonomy risks remaining
largely symbolic.
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In the context of the study, we would like to
give an example of direct interference from gov-
ernment agencies in the work of universities by
regulating the number of budget places and re-
porting of students and postgraduates and the
number of licensed places. This position requires
an explanation and we will give it. For example,
with the beginning of the war in Ukraine, cases of
admission to universities of men who are subject
to conscription into the army have become more
frequent and the legislative power and the execu-
tive power represented by the Ministry of Educa-
tion and Science of Ukraine adopt contradictory
and conflicting norms on the possibility of study-
ing at universities for this category of applicants
(additional exams, bureaucratic barriers, etc.),
which significantly undermines their autonomy
and directs a significant part of the efforts of the
administration and teachers to justify themselves
for inspections (which are carried out in the Min-
istry of Education and other supervisory bodies),
and not to concentrate on training. The creation
of such barriers for students and postgraduates
significantly affects the possibility of obtaining an
education and the number of students in univer-
sities. This is where another problem comes from,
which is being made by the Ministry of Education
of Ukraine, namely the merger and reduction of
universities in the context of reducing the con-
tingent of students. That is, universities are put
in such conditions where their recruitment and
financing opportunities are reduced, and then
this is appealed to for the closure or reduction
of the university due to the small number of stu-
dents. And finally, it is necessary to point out the
constant transformation of the requirements for
universities regarding the workload and involve-
ment of teachers in accreditation and education-
al and scientific activities. For example, accord-
ing to the new law “On Amendments to Certain
Laws of Ukraine on Support of Scientific Work
in Higher Education Institutions” (registration
3791-1X 06.06.2024) [19], the number of hours
of a scientific and pedagogical worker in Ukraine
is reduced from 600 academic hours to 480-460,
which on the one hand is good, but immediate-
ly raises a lot of questions and problems for uni-
versity administrations regarding the division of
their employees into scientific and pedagogical
workers and pedagogical workers (whose teach-
ing load should be up to 900 hours per position).
That is, on the one hand, the legislator gives relief
in terms of the workload, but on the other hand,
it puts universities in a dilemma: simply transfer
everyone to the positions of scientific and peda-
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gogical workers and reduce the workload, but at

the same time retaining teachers, but at the same

time receiving a significant increase in the sal-
ary fund (it is necessary to pay the same salary
for fewer hours of teaching load), which greatly
affects universities in the conditions of saving
money in wartime, this problem is significant for
universities in the south-east of Ukraine, which
suffered the most from the war and in some cases
lose the competition to universities that were not
affected by the war and can conduct classes of-
fline and be more flexible both with the teaching
staff and with their finances.

Recommendations: Strengthening the Legal

Framework for University Autonomy in Ukraine
Addressing the systemic challenges to uni-

versity autonomy in Ukraine requires not only

formal legislative adjustments but also the insti-
tutionalization of best practices from successful
autonomy models in Europe and beyond. The
following recommendations offer a multi-tiered
roadmap to reform, with emphasis on legal clar-
ity, institutional resilience, and accountable de-
centralization.

1. Harmonisation and Codification of Legal

Norms
To reduce conflicts of norms and ambiguity

in institutional governance, it is essential to sys-

tematically harmonise the regulatory framework.

This entails:

v' Revising the Law of Ukraine “On Higher
Education” and aligning it with the Budget
Code, Labour Code, and procurement
regulations to eliminate contradictions in
institutional competences.

v Developing a unified legal act on university
autonomy, similar to Austria’s Universities
Act 2002, that explicitly delineates the rights
and responsibilities of higher education
institutions (HEIs) across academic, financial,
organizational, and staffing domains [1].

v Establishing a jurisprudential doctrine or
legal commentary corpus that provides
authoritative interpretation of autonomy-
related provisions, reducing discretionary
enforcement by ministries.

2. Procedural Autonomy through Simplified

Administrative Protocols
To address excessive bureaucratic oversight,

the Ministry of Education and Science (MES)

should implement simplified procedures and

default approvals for internal institutional
decisions such as:
v' Approval of internal statutes and

organizational wunits, which should be

governed by institutional charters rather than
requiring external endorsement.

v Introduction of regulatory sandboxes or
experimental legal regimes that grant selected
universities greater procedural flexibility,
subject to post-hoc auditing a model tested in
Germany|[3].

v' Creating a one-stop digital interface for
university-government communication to
streamline formal correspondence and reduce
administrative delays.

3. Legal Safeguards

Interference
To insulate academic governance from political

intrusion, it is vital to enshrine structural and

legal protections at both national and institutional
levels:

v' Codify transparent, merit-based election
procedures for rectors and senior leaders,
monitored by an independent supervisory
council involving academic, student, and civil
society representatives.

v Introduce legal accountability mechanisms
for state interference in academic decision-
making, including administrative review
procedures and recourse to independent
ombuds services, drawing on Scandinavian
models [8].

v" Develop a national Academic Freedom Index,
updated annually and linked to policy triggers
(e.g., additional safeguards in low-scoring
institutions).
4. Financial

Flexibility
To operationalize financial autonomy, the

government should transition from input-based to

outcome-based financial controls, including:

v' Allowing HEIs to form internal financial
strategies, including reserve funds,
reinvestment in R&D, and diversified income
sources (e.g., third-party grants, consulting,
lifelong learning programmes).

v' Piloting “autonomy contracts”, similar to
those used in the German Exzellenzinitiative,
where universities commit to performance
benchmarks in exchange for relaxed ex-
ante control over procurement and payroll
(Salmi, 2021).

v' Revising procurement regulations for
public universities to include sector-specific
exceptions and thresholds aligned with
institutional capacity and risk profile.
Discussion. The recommendations outlined

above are normatively desirable and legally nec-

essary; however, their implementation is fraught

against  Political

Autonomy with Regulatory
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with structural and political complexities. In this
section, we analyze the broader implications of
these reforms and draw comparative insights from
European and global contexts to assess the feasi-
bility of Ukraine’s transition toward a robust au-
tonomy model.

One of the key obstacles to autonomy reform
in Ukraine is the instability of political support for
systemic change. While the Law of Ukraine “On
Higher Education” marked a landmark shift to-
ward decentralization, subsequent administrative
practices by central agencies have largely main-
tained a logic of control rather than coordination
[18]. Political cycles, frequent ministerial turnover,
and competing fiscal priorities create a fragile pol-
icy environment in which long-term structural re-
forms are difficult to sustain.

Successful international examples suggest
that sustainable autonomy models require broad-
based political consensus and institutional conti-
nuity. In Finland and the Netherlands, for instance,
the transformation toward outcome-based funding
and academic self-governance was accompanied
by stable cross-party support and phased legisla-
tive adaptation . Without similar commitment in
Ukraine, reform efforts risk stagnating at the level
of symbolic declarations.

Another risk lies in uneven implementation
across institutional types and regions. While
flagship universities such as Taras Shevchenko
National University or Lviv Polytechnic may have
the managerial capacity to navigate greater au-
tonomy, smaller or regionally marginalized insti-
tutions may struggle with compliance, account-
ability, or financial sustainability. This could ex-
acerbate existing inequalities in the higher edu-
cation system.

To mitigate such disparities, differentiated au-
tonomy regimes such as tiered autonomy frame-
works or pilot programs may be necessary. Ger-
many’s Exzellenzinitiative and Austria’s dual-track
regulatory models show that autonomy need not
be uniform to be effective [3]. Instead, reform
should be tailored to institutional readiness and
supported by targeted capacity-building and legal
literacy programs.

A central tension in autonomy reform lies in
balancing institutional freedom with public ac-
countability. Critics of deregulation argue that
relaxing central oversight could open space for
inefficiencies, nepotism, or politicized internal
governance, particularly in environments with
weak internal audit mechanisms. Therefore, legal
reform must be paired with robust internal gover-
nance structures, such as independent superviso-
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ry boards, performance monitoring systems, and
mechanisms for stakeholder engagement.

This dilemma is visible in both EU and non-EU
countries. In Hungary, the shift toward “founda-
tion universities” led to greater formal autonomy
but reduced academic freedom due to centralized
control over governance bodies [12]. Converse-
ly, Scandinavian systems have demonstrated that
autonomy and accountability can co-exist, provid-
ed there is legal clarity, professionalised manage-
ment, and civil oversight [8].

Finally, the Ukrainian context is shaped by the
ongoing effects of war, which present both risks
and opportunities. On one hand, martial law and
crisis budgeting constrain traditional forms of au-
tonomy. On the other, the urgency of rebuilding of-
fers a critical juncture for legal innovation. Tempo-
rary emergency governance models could evolve
into adaptive legal frameworks that incorporate
sunset clauses, exceptional provisions, and decen-
tralised crisis response protocols.

Moreover, Ukraine’s engagement with Euro-
pean University Alliances, Erasmus+ partnerships,
and digital education reforms creates leverage for
external policy alignment. These partnerships not
only offer financial and academic resources but
also serve as channels for legal harmonisation,
quality assurance, and peer learning further rein-
forcing autonomy-building efforts.

Conclusion. The ongoing transformation of
higher education in Ukraine unfolds against the
backdrop of significant legal, political, and geo-
political disruptions. This study has examined the
multidimensional nature of university autonomy
through legal, theoretical, and comparative lenses,
with a particular emphasis on the systemic imped-
iments that hinder its full realization in practice.
As demonstrated, autonomy in higher education is
not merely a declarative legal principle it is a dy-
namic institutional condition that depends on the
effective interplay of law, governance, and academ-
ic culture. The findings of this article underscore
that while Ukraine has made normative strides to-
ward aligning with European standards especially
following the adoption of the 2014 Law on Higher
Education its autonomy regime remains structur-
ally fragile and unevenly implemented.

First, the study confirms that legal ambiguity
and normative conflicts continue to undermine
the operational clarity of autonomy provisions.
The coexistence of progressive legal statutes with
outdated or contradictory sub-legislation especial-
ly in financial, staffing, and procurement matters
produces a fragmented governance landscape. As
a result, higher education institutions (HEIs) are
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often trapped between the rights conferred by
law and the restrictions imposed by bureaucratic
enforcement mechanisms. The legal framework,
while conceptually aligned with the European Uni-
versity Association’s standards, remains vulnera-
ble to misinterpretation and selective application,
thereby reducing its normative efficacy.

Second, the persistence of bureaucratic inter-
vention and politicization of institutional process-
es, particularly in leadership appointments and
strategic governance decisions, poses a substantial
threat to both organizational and personnel au-
tonomy. The centralization of decision-making au-
thority often under the guise of accountability or
national interest prevents universities from evolv-
ing into fully self-regulated entities. As evidenced
in Ukrainian and comparative contexts, autonomy
without robust legal safeguards against political
interference may easily devolve into a fagade, rath-
er than a functioning governance model.

Third, financial autonomy in Ukraine is more
formal than substantive. Despite nominal rights
to generate and manage resources, universities
remain structurally dependent on state funding
and subject to restrictive fiscal regulation. The rig-
id allocation of budget lines, capped salaries, and
inflexible procurement rules prevent universities
from engaging in strategic financial planning or
innovation. Moreover, recent legislative changes,
such as adjustments to academic workload and em-
ployment classifications, have introduced further
tensions between autonomy and compliance par-
ticularly under the fiscal constraints of martial law.

Fourth, the war has accentuated regional and
institutional inequalities, revealing how autonomy
is differentially experienced depending on geo-
graphic, political, and security factors. Institutions
in frontline regions face not only diminished capac-
ity and infrastructure but also disproportionate
regulatory burdens that exacerbate their vulnera-
bility. Inconsistent policies regarding military-age
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NPABOBI BUK/INKM TA NEPCNEKTUBU PO3BUTKY ABTOHOMIT YHIBEPCUTETIB
Y MIH/IMBOMY KOHTEKCTI BULLIOT OCBITU

Y Wil cTaTTi 4OCAIAKYIOTLCA NPABOBi BUKAUKM Ta NEPCMNEKTUBU PO3BUTKY YHIBEPCUTETCbKOT aBTOHOMIT
B YKpaiHi B yMOBax LBUAKO3MIHHOIO KOHTEKCTY BULLLOT OCBiTH, cpopmoBaHoro rnobanisauieto, undposisa-
Li€to, BiliHOW Ta pedpopMOoto NONITUKKU. YHIBEPCUTETCbKA aBTOHOMIS, L0 OXOMJIOE aKaAeMIYHWUIN, opraHi-
3aUiiHMiA, GiHAHCOBUI Ta KaApOBUI acnekTH, € pyHAAMEHTANbHUM NPUHLMNOM 3abe3nedyeHHA SKOCTI,
aanTUBHOCTI Ta CTIMKOCTI cucTem BULLOI OCBiTU. Xova 3akoH YKpaiHnu «[Mpo Buiy ocsity» 2014 poky ¢op-
Ma/IbHO TapaHTYE WMPOKY iIHCTUTYLIMHY aBTOHOMIIO, il MPaKTMYHa peanisaLif 3a1MLAETbCA HeNoCNifoB-
HOO Yepes cynepeynmBi NpaBoBi HOPMM, HagMipHe BIOPOKpPaTUUYHE PeryNtoBaHHSA Ta BiACYTHICTb edeKTmB-
HWX rapaHTil Bif NONITUYHOrO BTPYYAHHS.

Y cTaTTi NponoHyeTbcA H6araToTeopeTUyYHa OCHOBA, WO FPYHTYETLCA Ha AepiKaBHil nonituui (Teopis
npuvHLUMNana-areHTa), NPaBoBOMY KOHCTUTYLiOHANi3Mi Ta ynpaBAiHHI OCBiTOI (TPUKYTHUK KoopauHaLii
Knapka), gna aHanisy posbiHOCTI Mix Ae-tope Ta Ae-$paKTo aBTOHOMIEl. BOoHa TaKoX CMMpPAEeTbcA Ha
dinocodcebki nepcnektnsn fymbonbaTa gnsa NOCUNEHHA €TUYHOTO iIMMNEepaTUBY iHCTUTYLNHOI He3anex-
HocTi. MopiBHANbHWIA OMAA MiXKHAaPOAHOT NPAKTUKKM, 30Kpema HimeuunHu, CnonyyeHux LUTatis, QiHnaHaji
Ta ABCTpIi, pO3KpPUBAE NPAKTUYHI cTpaTeril, AKi YKpaiHa MoKe afanTyBaT 40 peanili BOEHHOrO Yacy.

Y cTaTTi NPOMNOHYOTLCA KOMMIEKCHI NPaBOBi Ta iHCTUTYLIHI pedopmu, BKAKOYAOYM FrapMOHi3aLito
HOPMaTMBHUX aKTiB, KoguMdiKaLilo npoLeaypHOi aBTOHOMIT, CTBOPEHHA He3aNeXHUX MEXaHi3MiB Harnsay
Ta rHy4yke diHaHCcOBe ynpaBAiHHA Yepe3 KOHTPaKTK, WO Ha3ytoTbCA Ha pe3ynbraTax AiANbHOCTI. AKLEHT
pobunTbCcA Ha HeObXiAHOCTI aAaNTUBHMX NPABOBUX PAMOK, L0 PearyroTb Ha KPM30Bi YMOBW Ta perioHabHi
BiAMIHHOCTI. Y BUCHOBKax 06rpyHTOBYETbCA HEObXiAHICTb baraTopiBHEBOT MoAe i aBTOHOMII, AKa NOEAHYE
iHCTUTYUiMHY cBOBOAY 3 NiA3BITHICTIO Ta CTilMKiCTIO. TaKa MOAE/b € BAXK/INBOKO He NivLLe ANA NiABULLEHHSA
AKOCTi aKaZeMiyHOT 4ifsIbHOCTI Ta iHHOBALLiK, ane 1 gNs 3aXUCTy AEMOKPATUYHMX LiIHHOCTeM Ta Bi4HOBNEH-
HA IHTEeNEeKTYaIbHOT iIHPPACTPYKTYpK YKpaiHM Ha eTani NicIABOEHHOIO BigHOBNEHHS.

Knw4oei cnoea: yHisepcumemcbka asmoHomis, npasosa 6asa, akademiyHa ceoboda, pegopma
yrpaesniHHA, 30KOHOO0a8cmMao npo suwy ocsimy, YkpaiHa, iHcmumyyiliHul nomeryiasn.

CraTTda Hajiima go pepakuii 11.03. 2025
CtaTTs pekoMeH0BaHa [0 ApyKy 22.04. 2025
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BLENDED LEARNING IN THE HUMANITIES:
DIGITAL TRANSFORMATION TRENDS IN UKRAINIAN UNIVERSITIES

This article explores the transformation of humanities education in Ukrainian universities through the

integration of blended learning models. Blended learning, combining traditional face-to-face instruction
with digital technologies, has become a pedagogical necessity under the pressures of the COVID-19
pandemic and ongoing geopolitical instability in Ukraine. The study is based on a mixed-methods approach,
incorporating survey data from 40 educators and 200 students, as well as qualitative insights from
interviews and focus groups. Findings reveal that while both groups recognize significant benefits such
as flexibility, increased engagement, and improved digital literacy substantial challenges remain. These
include insufficient training in digital pedagogy, increased workload for educators, unequal access to digital
infrastructure, and reduced interpersonal interaction. The study highlights the ways in which educators
have adapted their instructional strategies, embracing flipped classrooms, interactive assessments, and
multimedia resources. Students report greater comfort in asynchronous formats and higher motivation
when interactivity and gamification are present. The findings underscore the importance of strategic
planning, institutional support, and national policy development for sustainable digital transformation.
The article concludes with consultative considerations for researchers, practitioners, and policymakers

seeking to enhance the quality and equity of blended learning in the humanities.
Keywords: blended learning, humanities education, digital transformation, higher education in

Ukraine, pedagogical innovation.

In cites: Zuiev, M. (2025). Blended learning in the humanities: Digital transformation trends in
Ukrainian universities. Scientific notes of the pedagogical department, (56), 117-125. https://doi.

org/10.26565/2074-8167-2025-56-12 [in English].

Introduction. The integration of digital
technologiesinto higher education has significantly
transformed pedagogical approaches worldwide.
Blended learning, which combines traditional
face-to-face instruction with online components,
has emerged as a prominent model, offering
flexibility and enhanced engagement for students
[3]- This approach is particularly pertinent in
the humanities, where critical thinking and
interpretative skills are central to the curriculum.

In Ukraine, the adoption of blended learning has
been accelerated by various factors, including the
global COVID-19 pandemic and ongoing geopolitical
challenges [16; 17]. These circumstances have
necessitated rapid digitalization within higher

© M. Zuiev, 2025

education institutions, prompting a reevaluation
of traditional teaching methodologies and the
exploration of innovative instructional strategies
[3]- The Ministry of Education and Science of
Ukraine has actively pursued the development of a
digital education ecosystem, focusing on enhancing
e-learning environments, strengthening digital
infrastructure, and improving digital literacy among
educators and students [7].

Despite these advancements, the implemen-
tation of blended learning in Ukrainian universities,
particularly within humanities disciplines, presents
unique challenges. These include ensuring equitable
access to technology, maintaining academic integrity
invirtualsettings,andadaptingcurriculatoeffectively

{m]_ This is an open-access article distributed under the terms of the Creative Commons Attribution License 4.0.
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integrate digital tools without compromising the
depth of humanistic inquiry. Furthermore, the lack
of explicit legislative guidelines for blended learning
in Ukraine has been identified as a barrier to its
widespread adoption [3].

This study aims to examine the current trends
and practices of blended learning in the humanities
across Ukrainian higher education institutions. By
analyzing the experiences of educators and students,
as well as institutional strategies, the research seeks
to identify effective models and methodologies that
enhance learning outcomes. Additionally, the study
will explore the impact of digital transformation
on pedagogical approaches within the humanities,
considering both the opportunities and challenges
presented by this shift.

Through this investigation, the article
contributestothebroaderdiscourse oneducational
innovation and provides insights that may inform
policy development and pedagogical practices in
Ukraine and similar contexts.

Literature Review. Blended learning,
characterized by the integration of traditional
face-to-face instruction with online educational
technologies, has gained prominence as a
pedagogical approach in higher education.
This model offers flexibility and accessibility,
which are particularly beneficial in the context
of the humanities, where critical thinking and
interpretative skills are central.

In Ukraine, the adoption of blended learning
has been accelerated by the COVID-19 pandemic
and ongoing geopolitical challenges, necessitating
rapid digitalization within higher education
institutions (HEIs) [16; 17]. Studies have
highlighted the potential of blended learning to
enhance the educational process, emphasizing the
need for a strategic approach to its implementation
[10]. The effectiveness of blended learning in
Ukrainian HEIs has been a subject of empirical
research. Volodavchyk et al. [18] conducted a
study assessing various blended learning models,
including rotational and enriched virtual models,
and found that a combination of these approaches
yielded improved academic performance and
student satisfaction. However, the study also noted
challenges related to institutional readiness and the
need for faculty training in digital competencies.
The implementation of blended learning in the
humanities presents unique challenges. Bohomaz et
al. [3] observed that humanities educators often face
difficulties in adapting to digital platforms, partly
due to a lack of technological proficiency and the
inherently interactive nature of humanities subjects,
which traditionally rely on in-person discourse and

analysis. The study emphasized the importance of
developing digital resources tailored to the specific
needs of humanities education. Furthermore, the
absence of a unified legislative framework for
blended learning in Ukraine has been identified as
a barrier to its widespread adoption [11]. Hrytsak
et al. [10] argue that the development of clear
policies and guidelines is essential to support the
integration of blended learning models across HEIs.
They propose a multi-stage strategy that includes
legal recognition, assessment of institutional
readiness, and the development of methodological
support for educators. Comparative studies have
also provided insights into the implementation of
blended learning in different contexts. For instance,
research conducted by Husak and Havryliuk [12] on
adaptive blended learning technologies in Ukrainian
HEIs during wartime conditions demonstrated
the effectiveness of flexible learning models in
maintaining educational continuity. The study
highlighted the importance of student-centered
approaches and the integration of various digital
tools to accommodate diverse learning needs.

In summary, the literature underscores
the potential of blended learning to transform
humanities education in Ukrainian universities.
However, successful implementation requires
addressing challenges related to faculty training,
institutional support, and the development of
appropriate legislative frameworks. Ongoing
research and policy development are crucial to
harness the benefits of blended learning in the
humanities.

Methodology. This study employs a mixed-
method research design to comprehensively
explore the implementation and impact of blended
learning in humanities programs at Ukrainian
higher education institutions. A mixed-method
approach was selected to allow for a holistic
analysis combining quantitative data with rich,
qualitative insights [6].

The research addresses the following
primary questions:

1. Whatdigital technologies are currently utilized
in blended learning environments within
humanities faculties at Ukrainian universities?

2. What are the perceived benefits and
challenges of adopting blended learning from
the perspective of students and faculty?

3. How do blended learning practices influence
teaching strategies and student engagement in
humanities disciplines?

Participantsin this studyinclude educatorsand
students from humanities departments at multiple
Ukrainian universities. A purposive sampling
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strategy was employed to select institutions that
actively integrate blended learning into their
educational practices. The participant group
consists of: Educators (N = 40): Faculty members
teaching humanities courses using blended learning
techniques; Students (N = 200): Undergraduate and
graduate students enrolled in humanities programs
experiencing blended learning.

Data Collection Methods. Data collection
incorporated both qualitative and quantitative
methods, ensuring depth and breadth of information:
e Online surveys. Structured questionnaires

distributed viainstitutional platformsto capture

quantitative data about wusage frequency,
perceived effectiveness, and satisfaction with
digital tools and platforms. Surveys utilized

Likert-scale and open-ended questions.

e Semi-structured interviews. Conducted with a
subset of educators (approximately 10-15
participants) to gather qualitative insights
on pedagogical experiences, instructional
strategies, and perceived institutional support.

e Focusgroups. Approximately five sessions were
conducted with students (6-8 participants
each) to gain detailed perspectives on their

experiences, challenges, and suggestions
regarding blended learning.
Data Analysis Procedures. Quantitative

survey data was analyzed using descriptive and
inferential statistics via SPSS software (Version
27), focusing on frequencies, means, standard de-
viations, and correlation analyses to identify sig-
nificant relationships.

Qualitative data from interviews and focus
groups were transcribed verbatim and analyzed
using thematic analysis [5], allowing the identifi-
cation of recurring themes and patterns related
to experiences, challenges, and practices within
blended learning environments.

Ethical Considerations. Participants provided
informed consent and were assured confidential-
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ity and anonymity. Ethical approval for conduct-
ing this research was obtained from the ethical
committees of participating institutions, ensuring
compliance with international research standards.

Findings. This section presents the empirical
results of the study, derived from the integration
of quantitative survey data and qualitative
insights obtained through interviews and focus
groups. The research aimed to explore the current
practices, challenges, and pedagogical effects of
blended learning in humanities disciplines within
Ukrainian higher education institutions.

The findings are structured according to the
three central research questions outlined in the
methodology: (1) the extent and nature of digital
technology usage in blended learning environments,
(2) the perceived benefits and challenges from both
educators’ and students’ perspectives, and (3) the
influence of blended learning on teaching strategies
and student engagement.

By combining statistical data with narrative
interpretations and direct insights from
participants, this section offers a comprehensive
understanding ofhow blended learning is currently
implemented and experienced in the Ukrainian
humanities context.

Quantitative data collected from 40 educators
and 200 students reveals widespread integration
of various digital tools in blended learning envi-
ronments. Learning Management Systems (LMS)
and videoconferencing platforms were the most
frequently used technologies.

Moodle emerged as the dominant platform
among educators (75%) and was also widely
used by students (70%). Similarly, Zoom was
used by 82% of educators and 80% of students,
highlighting its importance for synchronous
learning components. Other platforms such as
Google Classroom, Microsoft Teams, and Kahoot!
also featured prominently, though usage varied by
institution.

Table 1
Frequency of Use of Digital Tools in Blended Learning
Digital Tool / Platform Educators (%) Students (%)
Moodle 75 70
Google Classroom 68 72
Microsoft Teams 45 50
Zoom 82 80
Google Meet 63 60
Padlet 40 38
Kahoot! 56 60
Canva 49 45
H5P 33 30
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The predominance of Moodle and Zoom sug-
gests that institutions prioritize platforms that
support both asynchronous and synchronous
components. The relatively high usage of tools like
Kahoot! and Canva reflects a pedagogical trend to-
ward gamification and visual content creation, par-
ticularly beneficial in humanities courses where
engagement and creativity are valued.

Qualitative responses from interviews con-
firm that educators appreciate Moodle’s struc-
tured course features, while students express
positive feedback on Google Classroom’s us-
er-friendly interface. Notably, several students
mentioned that using multiple platforms (e.g.,
Zoom for lectures, Google Classroom for tasks)
sometimes leads to confusion or fragmentation of
the learning experience.

The implementation of blended learning was
associated with a range of benefits, as reported
by both educators and students participating in
the study. These perceived advantages align with
core principles of flexible and student-centered
pedagogy and reflect the evolving role of digital
technologies in higher education.

From the educators’ perspective, the integration
of digital tools substantially improved the flexibility
of instructional delivery, with 78% of respondents
affirming that such tools enabled more adaptable

and responsive teaching practices. Furthermore,
70% observed a noticeable increase in student
engagement, which they attributed to the use
of multimedia content and interactive learning
activities. A majority (65%) also emphasized
the pedagogical value of formative assessment
methods—such as online quizzes, peer reviews, and
collaborative assignments - which allowed for timely
feedback and more dynamic student participation.

Students likewise identified several key benefits
associated with the blended learning format.
Notably, 82% reported that the ability to access
course materials asynchronously significantly
enhanced their ability to manage academic
responsibilities alongside work or personal
commitments. In addition, 74% indicated that
their digital literacy skills had improved through
the consistent use of digital tools for research,
content creation, and communication. Importantly,
68% of student respondents stated that interactive
and gamified elements within blended courses
positively influenced their motivation and overall
engagement with the subject matter.

These findings underscore the pedagogical
potential of blended learning in the humanities,
particularly in fostering flexibility, digital
competence, and sustained learner motivation
when thoughtfully implemented.

Table 2
Perceived Benefits of Blended Learning
Benefit Educators (%) Students (%)
Flexibility in instruction 78 82
Enhanced engagement via interactivity 70 68
Development of digital literacy 60 74
Improved assessment processes 65 56

The mutual acknowledgment of flexibility
and interactivity as central benefits reinforces the
suitability of blended learning for the humanities,
where learning is often dialogic, exploratory, and
interpretative. Both groups, however, emphasized
the importance of well-structured and engaging
content to avoid the risk of passive consumption.

Despite the reported benefits, both educators
and students identified a range of challenges that
hinder the effective implementation of blended
learning in the humanities. These obstacles
highlight the transitional difficulties faced by
institutions and individuals as they adapt to
digitally enhanced educational environments.

From the educators’ perspective, a primary
concern was the insufficient training in digital
pedagogy, with 63% of respondents indicating that
they lacked comprehensive preparation for the

integration of technology into teaching practices.
This gap in professional development limited their
ability to fully exploit the pedagogical potential of
digital tools. Additionally, 58% of educators reported
asignificantincrease in workload due to the necessity
of redesigning course content and materials to
suit blended formats. The time-intensive nature
of this adaptation process, combined with limited
institutional support, often resulted in elevated
levels of professional strain. Another key issue noted
by 52% of educators was the difficulty in maintaining
student engagement, particularly in asynchronous
components of blended courses, where learner
participation tended to decline over time.

Students also faced substantial challenges in
the blended learning context. Nearly half of the
respondents (49%) cited technical barriers, such as
unstable internet connections or lack of access to
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appropriatedigital devices,whichimpeded consistent
participation in online learning activities. Moreover,
62% of students emphasized the demanding nature
of self-directed learning, noting that the format
required a high degree of self-regulation, time
management, and internal motivation-skills that
not all learners had fully developed. Lastly, 55%
expressed concerns about the reduction in real-time
interaction with instructors, which they perceived
as a barrier to forming meaningful academic
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relationships and receiving immediate feedback.

These challenges illustrate the complex
realities of implementing blended learning at scale,
underscoring the need for targeted institutional
strategies that support educators’ professional
development, address infrastructure inequalities,
and promote pedagogical models that sustain
engagement and interpersonal connection within
digital learning environments.

Table 3

Perceived Challenges of Blended Learning

Challenge Educators (%) Students (%)
Lack of digital pedagogy training 63 -
Increased workload for content development 58 -
Disengagement in asynchronous learning 52 -
Poor internet/device availability - 49
High self-discipline requirements - 62
Reduced direct instructor interaction - 55

The challenges noted reflect the transitional
nature of digital transformation in Ukrainian uni-
versities. While platforms are available, support
systems - including infrastructure, training, and
institutional policies - are still developing. A signif-
icant insight from focus groups was that students
in rural areas or those with financial constraints
struggled more than their urban counterparts.

The shift to blended learning has prompted a
significant reconfiguration of instructional strat-
egies among humanities educators. Quantitative
data indicate that 67% of respondents adopted
flipped classroom models, wherein students are
required to engage with core learning materials
such as readings, video lectures, or presentations
prior to attending face-to-face or synchronous
sessions. This approach enabled instructors to
devote more classroom time to analytical dis-
cussions, collaborative problem-solving, and
higher-order cognitive tasks. In addition, 74%
of educators reported integrating interactive as-
sessment methods, including peer evaluations,
formative quizzes, and discussion-based tasks,
which allowed for more dynamic and continu-
ous monitoring of student progress. These tools
not only enhanced student engagement but also
supported the development of critical thinking
and self-assessment skills-attributes particularly
valuable in the humanities. Furthermore, 61% of
participants noted an increased use of multime-
dia resources, such as podcasts, annotated prima-
ry texts, short video documentaries, and virtual
exhibitions, to complement traditional reading
lists. The incorporation of such materials aimed

to diversify content delivery, appeal to varied
learning preferences, and provide richer contex-
tual understanding of complex topics.

Qualitative data from interviews corroborat-
ed these trends, revealing that many instructors
viewed the blended format as an opportunity to
rethink their pedagogical repertoire. They ex-
pressed appreciation for the capacity to person-
alize learning pathways, diversify instructional
resources, and foster student autonomy. However,
several educators also voiced concerns about the
absence of consistent institutional frameworks
and expressed a need for clearer guidelines and
sustained support to maximize the pedagogical
potential of blended learning environments.

The results of the student survey provided
valuable insights into how learners experience en-
gagement within blended learning environments,
particularly in the context of the humanities. A sig-
nificant portion of respondents (68%) reported
feeling more comfortable participating in asynchro-
nous discussion forums compared to traditional in-
class settings. Students indicated that these forums
provided them with additional time for reflection,
allowed for more thoughtful articulation of their
ideas, and reduced the social pressure often asso-
ciated with speaking in front of peers during live
sessions. Moreover, 64% of students expressed
increased willingness to engage in collaborative
projects when facilitated through digital platforms.
Tools that enabled real-time co-authoring, virtual
brainstorming, and structured peer feedback were
identified as instrumental in promoting a sense of
academic community, even in partially remote set-
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tings. These findings suggest that technology, when
used effectively, can serve not only as a logistical en-
abler but also as a catalyst for interpersonal interac-
tion and collective learning.

An even higher percentage of respondents
(71%) noted that visual and interactive elements -
such as educational videos, multimedia timelines,
and digital archives - greatly enhanced their abil-
ity to grasp abstract or theoretical material. Stu-
dents frequently emphasized that such resources
made complex content more relatable and cogni-
tively accessible, especially when combined with
traditional texts and instructor-led interpretation.

These quantitative results were reinforced by
qualitative data from student focus groups. Par-
ticipants consistently highlighted the importance
of intentional and pedagogically grounded use of
digital tools. When such technologies were inte-
grated thoughtfully - embedded within the course
structure to support specific learning objectives -
students reported greater motivation, deeper
engagement, and a stronger sense of connection
to the course content. In contrast, when digital
elements were perceived as superficial or discon-
nected from the core curriculum, their impact on

learning and satisfaction diminished markedlz.
Table 4

Influence on Pedagogy and Engagement

Area

Observed Change / Rating

Flipped classroom adoption

67% of educators

Integration of interactive assessments

74% of educators

Increased use of multimedia materials

61% of educators

Preference for online discussions

68% of students

Engagement in digital collaboration

649% of students

Helpfulness of visual/interactive tools

71% of students

These results highlight a pedagogical evo-
lution wherein instructors leverage digital envi-
ronments to expand engagement opportunities
and promote deeper critical thinking. Humanities
students, often thought to resist digital learning,
showed high levels of adaptability and respon-
siveness when content was well-designed and
inclusive.

Discussion. The findings of this study offer
a nuanced understanding of the current state
of blended learning in the humanities within
Ukrainian higher education institutions. Overall,
the data suggest that while digital transformation
has opened up significant pedagogical
opportunities, it also presents notable systemic,
infrastructural, and methodological challenges.
The discussion below synthesizes these results in
relation to the existing body of research and the
specific educational context of Ukraine.

The reported shift toward flipped classrooms,
interactive assessments, and the incorporation of
multimedia resources reflects abroader trend across
global higher education landscapes, where blended
learning is increasingly associated with student-
centered pedagogical approaches [2; 8]. In line with
these international patterns, Ukrainian humanities
educators demonstrated considerable adaptability
and creativity in the restructuring of course delivery.
The observed emphasis on formative assessmentand
personalized feedback mechanisms also resonates
with findings from European studies advocating for

blended learning as a driver of deeper engagement
and critical thinking [14; 15].

Importantly, the humanities - often considered
more resistant to technological interventions due
to their discursive and interpretive nature - have
demonstrated strong potential for innovation
through blended formats. The use of annotated
texts, video lectures, and online exhibitions
illustrates how digital content can enrich
traditional text-based approaches and foster
multimodal literacy.

The high level of student-reported engage-
ment - especially inasynchronous discussion forums
and collaborative projects - supports the argument
that digital learning environments can facilitate
deeper cognitive processing and more inclusive
participation [9]. Students’ preference for discussion
boards over live interactions is particularly
noteworthy, suggesting that asynchronous platforms
allow for greater deliberation, reduce social anxiety,
and accommodate diverse communication styles -
benefits previously documented in blended learning
literature [1].

Furthermore, the use of visual and interactive
tools to support comprehension of abstract
concepts aligns with multimedia learning theories
[13], indicating that blended learning is well-suit-
ed to the complexity of humanities education when
implemented with clear instructional intent.

Despite these advances, the findings also
expose persistent structural and pedagogical
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barriers. Educators’ limited access to formal
training in digital pedagogy and their increased
workload mirror challenges reported in other
post-Soviet and resource-constrained contexts
[4]- The lack of centralized institutional support -
highlighted in educator interviews - suggests that
digital innovation is often driven by individual
initiative rather than systemic reform.

On the student side, issues such as limited
internet access and insufficient digital devices
remain critical equity concerns, particularly in
rural or economically disadvantaged regions.
These infrastructural limitations are exacerbated
by the ongoing sociopolitical instability in Ukraine,
underscoring the urgent need for national-level
strategies to support digital inclusion.

The findings suggest several key implications
for educational stakeholders. First, institutional
investment in professional development programs
focused on digital pedagogy is essential to sustain high-
quality blended learning. Such initiatives should move
beyond basic technical training to include instructional
design, multimedia integration, and digital assessment
strategies tailored to the humanities.

Second, there is a need for unified national
guidelines on blended learning implementation,
including quality standards, assessment criteria,
and student support services. Given the lack of
legislative clarity in Ukraine on this issue [10], such
policy development would provide a more stable
framework for innovation and ensure consistency
across institutions.

Finally, addressing the digital divide remains
critical. Universities should collaborate with
government and international partners to improve
access to infrastructure, particularly for vulnerable
student populations. Without this foundational
support, the benefits of blended learning will
remain unevenly distributed.

Recent research emphasizes the growing role
of Al-driven technologies, such as ChatGPT, in
transforming educational practices, particularly
in relation to writing, authorship, and learner
engagement. Yurchenko and Nalyvaiko [19]
demonstrate that Al-generated texts increasingly
resemble human-authored content, blurring
the boundaries of authorship and prompting
critical discussions on authenticity, assessment,
and ethical usage. Their findings underscore the
necessity of developing Al literacy among students
and educators, particularly in disciplines like the
humanities, where interpretative nuance and
individual voice are central to academic expression.

The integration of Al tools within blended
learning environments offers both opportunities
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and challenges. On the one hand, such tools can
supportlearners through brainstorming, feedback,
and language scaffolding. On the other, as the
ability to distinguish between Al- and human-
produced texts diminishes, new pedagogical
strategies are required to foster critical awareness,
uphold academic integrity, and maintain trust in
human authorship [19]. These concerns resonate
with the broader implications of blended learning
in the humanities, reinforcing the need for ethical
frameworks and reflective digital pedagogy.

While this study offers important insights,
it is not without limitations. The sample, though
diverse in terms of institutional representation,
remains limited in size and may not capture the full
heterogeneity of the Ukrainian higher education
system. Future studies should aim to include a
broader range of institutions, including technical
and rural universities, and explore longitudinal
outcomes of blended learning over time. Moreover,
while this study focused on students and educators,
administrative and policy-level perspectives also
warrant investigation, especially in light of efforts
to institutionalize blended learning practices more
permanently.

Conclusion.This study has explored the
evolving role of blended learning in the humanities
within Ukrainian higher education, focusing on the
application of digital technologies, the perspectives
of educators and students, and the pedagogical
transformations that have followed. The results
demonstrate that blended learning holds
considerable promise for enhancing flexibility,
engagement, and inclusivity in humanities
education when implemented with pedagogical
intention and institutional support.

Educators have shown a readiness to adapt
their instructional strategies by adopting flipped
classrooms, multimedia tools, and interactive
assessment methods. Students, in turn, have
reported increased motivation, improved digital
literacy, and a preference for thoughtfully
integrated asynchronous learning opportunities.
These developments indicate thatblended learning,
far from undermining the distinctiveness of the
humanities, can enrich its practices when guided
by a learner-centered and reflective approach.

Nevertheless, the study also reveals enduring
challenges - particularly in relation to technological
accessibility, instructor training, and the absence
of clear legislative frameworks. The digital divide
remains a structural barrier to equity, and without
systemic investment in digital infrastructure and
faculty development, the potential of blended
learning may remain unrealized for many.
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In light of these findings, it is recommended
that universities and policymakers in Ukraine
move toward a more strategic and sustainable
integration of blended learning. This includes the
development of national guidelines, enhanced
institutional support structures, and continued
research into discipline-specific best practices.
Additionally, fostering international cooperation
through blended formats may serve not only as

a vehicle for innovation but also as a means of
strengthening academic resilience in the face of
ongoing geopolitical and societal disruptions.

Ultimately, this study contributes to the
broader discourse on digital transformation in
higher education by affirming the viability and
value of blended learning in the humanities -
when implemented with equity, intentionality, and
a commitment to pedagogical quality.
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Muxaiino 3yes

acnipaHT Kadeapun neaarorikn XapKiBCcbKOro HauioHasIbHOro yYHiBepcuTeTy
imeHi B. H. KapasiHa, maitgaH Ceoboau 4, Xapkis, YKpaiHa, 61022
mykhailo.zuiev@karazin.ua https://orcid.org/0009-0001-2227-4067

3MILAHE HABYAHHS B TYMAHITAPHUX HAYKAX:
TEHAEHLIT ULMPOBOI TPAHCHOPMALLIT B YKPAIHCbKUX YHIBEPCUTETAX

Y cTatTi AoCniaKyeTbea TpaHcHOPMALLA NYMaHITapHOI OCBITM B YKPAIHCbKUX YHiBEpCUTETaX Yepes
BNPOBaAXEHHA MOJeNiel 3MilaHOro HaBYaHHA. 3MillaHe HaBYaHHA, AKe NOEAHYE TpaguLuiiHe ayau-
TOpHE BMKNaZaHHA 3 UMPPOBMMU TEXHONOTIAMM, CTaN0 NeAaroriYyHo HeobXiAHICTIO B yMoBax naHAemil
COVID-19 Ta reononitM4HOI HecTabinbHOCTI B YKpaiHi. JocnigkeHHa 6a3yeTbca Ha 3millaHOMYy MeToAo-
NoriYHOMY NiAXoAi, Wo BKAtoYae onuTyBaHHA 40 BMKnagadis i 200 CTyAEHTIB, a TAaKOXK MUBUHHI iHTepB'to
Ta ¢oKyc-rpynu. Pe3ynbTaTv NokKasytoTb, LLO, Xo4a 06uaBi rpynu BM3HAOTb CYTTEBI NMepeBarn rHy4KicTb,
3POCTaHHA 3a1y4eHOCTi Ta PO3BUTOK LMPPOBOI IPAaMOTHOCTI iCHYHOTb | CEPNO3HI BUKANKKU. Cepen, HUX: He-
[OCTATHA NiAroToBKa BMKAagaydis Ao LmdpoBoi neparoriky, 36inblieHe HaBaHTAXKEHHA, HEPIBHUI A0CTYN
00 iHOPACTPYKTYpU Ta 3MEHLUEHHA MiXKOCOBUCTICHOI B3aemogaji. Y CTaTTi BUCBIT/IIOETbCA, AK BUKAALaui
a[anTyBaaWn CBOI CTpATerii BUKIAAaHHA, BUKOPUCTOBYHOYM NEPEeBEPHYTI KNacu, iIHTEPaKTUBHI OLLIHIOBAHHA
Ta MyNbTUMeLiNHI pecypcu. CTyAeHTU 3a3HavaloTb BULLMIN piBeHb KOMGOPTY B aCMHXPOHHOMY HaBYaHHI
Ta 3pOCTaHHA MOTMUBALLi 3@ YMOB HAABHOCTI iIHTEPAKTUBHUX Ta irpoBUX enemeHTiB. OTpUMaHi pe3ynbTaTu
niAKPecntooTb HEOOXiAHICTb CTpaTeriYyHOro NAaHyBaHHA, IHCTUTYLLIMHOT NIATPUMKKM Ta PO3POBKM HaLio-
HaNbHOI MONITUKM ANA CTANOro PO3BUTKY LMdpPOoBOI TpaHcHOpMaLLii B ranysi rymaHiTapHoi OCBiTH.

Kntoyoei cnoea: 3miwaHe HABYAHHA, 2yMAHIMAPHA 0C8iMa, Yu@ppoea MpaHcpopmMayis, suwad
oceima 8 YKpaiHi, nedazoaivyHi iHHosaui.

CraTTta Hagidia go pegakiii 16.04. 2025
CtaTTs pekoMeHi0BaHa J10 ApyKy 22.05. 2025
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