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BLENDED LEARNING IN THE HUMANITIES:
DIGITAL TRANSFORMATION TRENDS IN UKRAINIAN UNIVERSITIES

This article explores the transformation of humanities education in Ukrainian universities through the
integration of blended learning models. Blended learning, combining traditional face-to-face instruction
with digital technologies, has become a pedagogical necessity under the pressures of the COVID-19
pandemic and ongoing geopolitical instability in Ukraine. The study is based on a mixed-methods approach,
incorporating survey data from 40 educators and 200 students, as well as qualitative insights from
interviews and focus groups. Findings reveal that while both groups recognize significant benefits such
as flexibility, increased engagement, and improved digital literacy substantial challenges remain. These
include insufficient training in digital pedagogy, increased workload for educators, unequal access to digital
infrastructure, and reduced interpersonal interaction. The study highlights the ways in which educators
have adapted their instructional strategies, embracing flipped classrooms, interactive assessments, and
multimedia resources. Students report greater comfort in asynchronous formats and higher motivation
when interactivity and gamification are present. The findings underscore the importance of strategic
planning, institutional support, and national policy development for sustainable digital transformation.
The article concludes with consultative considerations for researchers, practitioners, and policymakers
seeking to enhance the quality and equity of blended learning in the humanities.
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Introduction. The integration of digital
technologiesinto higher education has significantly
transformed pedagogical approaches worldwide.
Blended learning, which combines traditional
face-to-face instruction with online components,
has emerged as a prominent model, offering
flexibility and enhanced engagement for students
[3]. This approach is particularly pertinent in
the humanities, where critical thinking and
interpretative skills are central to the curriculum.

In Ukraine, the adoption of blended learning has
been accelerated by various factors, including the
global COVID-19 pandemic and ongoing geopolitical
challenges [16; 17]. These circumstances have
necessitated rapid digitalization within higher

© M. Zuiev, 2025

education institutions, prompting a reevaluation
of traditional teaching methodologies and the
exploration of innovative instructional strategies
[3]- The Ministry of Education and Science of
Ukraine has actively pursued the development of a
digital education ecosystem, focusing on enhancing
e-learning environments, strengthening digital
infrastructure, and improving digital literacy among
educators and students [7].

Despite these advancements, the implemen-
tation of blended learning in Ukrainian universities,
particularly within humanities disciplines, presents
unique challenges. These include ensuring equitable
access to technology, maintaining academic integrity
invirtualsettings,andadaptingcurriculato effectively
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integrate digital tools without compromising the
depth of humanistic inquiry. Furthermore, the lack
of explicit legislative guidelines for blended learning
in Ukraine has been identified as a barrier to its
widespread adoption [3].

This study aims to examine the current trends
and practices of blended learning in the humanities
across Ukrainian higher education institutions. By
analyzing the experiences of educators and students,
as well as institutional strategies, the research seeks
to identify effective models and methodologies that
enhance learning outcomes. Additionally, the study
will explore the impact of digital transformation
on pedagogical approaches within the humanities,
considering both the opportunities and challenges
presented by this shift.

Through this investigation, the article
contributestothebroaderdiscourse on educational
innovation and provides insights that may inform
policy development and pedagogical practices in
Ukraine and similar contexts.

Literature Review. Blended learning,
characterized by the integration of traditional
face-to-face instruction with online educational
technologies, has gained prominence as a
pedagogical approach in higher education.
This model offers flexibility and accessibility,
which are particularly beneficial in the context
of the humanities, where critical thinking and
interpretative skills are central.

In Ukraine, the adoption of blended learning
has been accelerated by the COVID-19 pandemic
and ongoing geopolitical challenges, necessitating
rapid digitalization within higher education
institutions (HEIs) [16; 17]. Studies have
highlighted the potential of blended learning to
enhance the educational process, emphasizing the
need for a strategic approach to its implementation
[10]. The effectiveness of blended learning in
Ukrainian HEIs has been a subject of empirical
research. Volodavchyk et al. [18] conducted a
study assessing various blended learning models,
including rotational and enriched virtual models,
and found that a combination of these approaches
yielded improved academic performance and
student satisfaction. However, the study also noted
challenges related to institutional readiness and the
need for faculty training in digital competencies.
The implementation of blended learning in the
humanities presents unique challenges. Bohomaz et
al. [3] observed that humanities educators often face
difficulties in adapting to digital platforms, partly
due to a lack of technological proficiency and the
inherently interactive nature of humanities subjects,
which traditionally rely on in-person discourse and

analysis. The study emphasized the importance of
developing digital resources tailored to the specific
needs of humanities education. Furthermore, the
absence of a unified legislative framework for
blended learning in Ukraine has been identified as
a barrier to its widespread adoption [11]. Hrytsak
et al. [10] argue that the development of clear
policies and guidelines is essential to support the
integration of blended learning models across HEIs.
They propose a multi-stage strategy that includes
legal recognition, assessment of institutional
readiness, and the development of methodological
support for educators. Comparative studies have
also provided insights into the implementation of
blended learning in different contexts. For instance,
research conducted by Husak and Havryliuk [12] on
adaptive blended learning technologies in Ukrainian
HEIs during wartime conditions demonstrated
the effectiveness of flexible learning models in
maintaining educational continuity. The study
highlighted the importance of student-centered
approaches and the integration of various digital
tools to accommodate diverse learning needs.

In summary, the literature underscores
the potential of blended learning to transform
humanities education in Ukrainian universities.
However, successful implementation requires
addressing challenges related to faculty training,
institutional support, and the development of
appropriate legislative frameworks. Ongoing
research and policy development are crucial to
harness the benefits of blended learning in the
humanities.

Methodology. This study employs a mixed-
method research design to comprehensively
explore the implementation and impact of blended
learning in humanities programs at Ukrainian
higher education institutions. A mixed-method
approach was selected to allow for a holistic
analysis combining quantitative data with rich,
qualitative insights [6].

The research addresses the following
primary questions:

1. Whatdigital technologies are currently utilized
in blended learning environments within
humanities faculties at Ukrainian universities?

2. What are the perceived benefits and
challenges of adopting blended learning from
the perspective of students and faculty?

3. How do blended learning practices influence
teaching strategies and student engagement in
humanities disciplines?

Participantsin this studyinclude educatorsand
students from humanities departments at multiple
Ukrainian universities. A purposive sampling
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strategy was employed to select institutions that
actively integrate blended learning into their
educational practices. The participant group
consists of: Educators (N = 40): Faculty members
teaching humanities courses using blended learning
techniques; Students (N ~ 200): Undergraduate and
graduate students enrolled in humanities programs
experiencing blended learning.

Data  Collection Methods. Data collection
incorporated both qualitative and quantitative
methods, ensuring depth and breadth of information:
e Online surveys. Structured questionnaires

distributed viainstitutional platformsto capture

quantitative data about wusage frequency,
perceived effectiveness, and satisfaction with
digital tools and platforms. Surveys utilized

Likert-scale and open-ended questions.

e Semi-structured interviews. Conducted with a
subset of educators (approximately 10-15
participants) to gather qualitative insights
on pedagogical experiences, instructional
strategies, and perceived institutional support.

e Focus groups. Approximately five sessions were
conducted with students (6-8 participants
each) to gain detailed perspectives on their

experiences, challenges, and suggestions
regarding blended learning.
Data Analysis Procedures. Quantitative

survey data was analyzed using descriptive and
inferential statistics via SPSS software (Version
27), focusing on frequencies, means, standard de-
viations, and correlation analyses to identify sig-
nificant relationships.

Qualitative data from interviews and focus
groups were transcribed verbatim and analyzed
using thematic analysis [5], allowing the identifi-
cation of recurring themes and patterns related
to experiences, challenges, and practices within
blended learning environments.

Ethical Considerations. Participants provided
informed consent and were assured confidential-
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ity and anonymity. Ethical approval for conduct-
ing this research was obtained from the ethical
committees of participating institutions, ensuring
compliance with international research standards.

Findings. This section presents the empirical
results of the study, derived from the integration
of quantitative survey data and qualitative
insights obtained through interviews and focus
groups. The research aimed to explore the current
practices, challenges, and pedagogical effects of
blended learning in humanities disciplines within
Ukrainian higher education institutions.

The findings are structured according to the
three central research questions outlined in the
methodology: (1) the extent and nature of digital
technology usage in blended learning environments,
(2) the perceived benefits and challenges from both
educators’ and students’ perspectives, and (3) the
influence of blended learning on teaching strategies
and student engagement.

By combining statistical data with narrative
interpretations and direct insights from
participants, this section offers a comprehensive
understanding of howblended learningis currently
implemented and experienced in the Ukrainian
humanities context.

Quantitative data collected from 40 educators
and 200 students reveals widespread integration
of various digital tools in blended learning envi-
ronments. Learning Management Systems (LMS)
and videoconferencing platforms were the most
frequently used technologies.

Moodle emerged as the dominant platform
among educators (75%) and was also widely
used by students (70%). Similarly, Zoom was
used by 82% of educators and 80% of students,
highlighting its importance for synchronous
learning components. Other platforms such as
Google Classroom, Microsoft Teams, and Kahoot!
also featured prominently, though usage varied by
institution.

Table 1
Frequency of Use of Digital Tools in Blended Learning
Digital Tool / Platform Educators (%) Students (%)
Moodle 75 70
Google Classroom 68 72
Microsoft Teams 45 50
Zoom 82 80
Google Meet 63 60
Padlet 40 38
Kahoot! 56 60
Canva 49 45
H5P 33 30
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The predominance of Moodle and Zoom sug-
gests that institutions prioritize platforms that
support both asynchronous and synchronous
components. The relatively high usage of tools like
Kahoot! and Canva reflects a pedagogical trend to-
ward gamification and visual content creation, par-
ticularly beneficial in humanities courses where
engagement and creativity are valued.

Qualitative responses from interviews con-
firm that educators appreciate Moodle’s struc-
tured course features, while students express
positive feedback on Google Classroom’s us-
er-friendly interface. Notably, several students
mentioned that using multiple platforms (e.g.,
Zoom for lectures, Google Classroom for tasks)
sometimes leads to confusion or fragmentation of
the learning experience.

The implementation of blended learning was
associated with a range of benefits, as reported
by both educators and students participating in
the study. These perceived advantages align with
core principles of flexible and student-centered
pedagogy and reflect the evolving role of digital
technologies in higher education.

From the educators’ perspective, the integration
of digital tools substantially improved the flexibility
of instructional delivery, with 78% of respondents
affirming that such tools enabled more adaptable

and responsive teaching practices. Furthermore,
70% observed a noticeable increase in student
engagement, which they attributed to the use
of multimedia content and interactive learning
activities. A majority (65%) also emphasized
the pedagogical value of formative assessment
methods—such as online quizzes, peer reviews, and
collaborative assignments - which allowed for timely
feedback and more dynamic student participation.

Students likewise identified several key benefits
associated with the blended learning format.
Notably, 82% reported that the ability to access
course materials asynchronously significantly
enhanced their ability to manage academic
responsibilities alongside work or personal
commitments. In addition, 74% indicated that
their digital literacy skills had improved through
the consistent use of digital tools for research,
content creation, and communication. Importantly,
68% of student respondents stated that interactive
and gamified elements within blended courses
positively influenced their motivation and overall
engagement with the subject matter.

These findings underscore the pedagogical
potential of blended learning in the humanities,
particularly in fostering flexibility, digital
competence, and sustained learner motivation
when thoughtfully implemented.

Table 2
Perceived Benefits of Blended Learning
Benefit Educators (%) Students (%)
Flexibility in instruction 78 82
Enhanced engagement via interactivity 70 68
Development of digital literacy 60 74
Improved assessment processes 65 56

The mutual acknowledgment of flexibility
and interactivity as central benefits reinforces the
suitability of blended learning for the humanities,
where learning is often dialogic, exploratory, and
interpretative. Both groups, however, emphasized
the importance of well-structured and engaging
content to avoid the risk of passive consumption.

Despite the reported benefits, both educators
and students identified a range of challenges that
hinder the effective implementation of blended
learning in the humanities. These obstacles
highlight the transitional difficulties faced by
institutions and individuals as they adapt to
digitally enhanced educational environments.

From the educators’ perspective, a primary
concern was the insufficient training in digital
pedagogy, with 63% of respondents indicating that
they lacked comprehensive preparation for the

integration of technology into teaching practices.
This gap in professional development limited their
ability to fully exploit the pedagogical potential of
digital tools. Additionally, 58% of educators reported
asignificantincrease in workload due to the necessity
of redesigning course content and materials to
suit blended formats. The time-intensive nature
of this adaptation process, combined with limited
institutional support, often resulted in elevated
levels of professional strain. Another key issue noted
by 52% of educators was the difficulty in maintaining
student engagement, particularly in asynchronous
components of blended courses, where learner
participation tended to decline over time.

Students also faced substantial challenges in
the blended learning context. Nearly half of the
respondents (49%) cited technical barriers, such as
unstable internet connections or lack of access to
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appropriatedigital devices,whichimpeded consistent
participation in online learning activities. Moreover,
62% of students emphasized the demanding nature
of self-directed learning, noting that the format
required a high degree of self-regulation, time
management, and internal motivation-skills that
not all learners had fully developed. Lastly, 55%
expressed concerns about the reduction in real-time
interaction with instructors, which they perceived
as a barrier to forming meaningful academic
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relationships and receiving immediate feedback.

These challenges illustrate the complex
realities of implementing blended learning at scale,
underscoring the need for targeted institutional
strategies that support educators’ professional
development, address infrastructure inequalities,
and promote pedagogical models that sustain
engagement and interpersonal connection within
digital learning environments.

Table 3

Perceived Challenges of Blended Learning

Challenge Educators (%) Students (%)
Lack of digital pedagogy training 63 -
Increased workload for content development 58 -
Disengagement in asynchronous learning 52 -
Poor internet/device availability - 49
High self-discipline requirements - 62
Reduced direct instructor interaction - 55

The challenges noted reflect the transitional
nature of digital transformation in Ukrainian uni-
versities. While platforms are available, support
systems - including infrastructure, training, and
institutional policies - are still developing. A signif-
icant insight from focus groups was that students
in rural areas or those with financial constraints
struggled more than their urban counterparts.

The shift to blended learning has prompted a
significant reconfiguration of instructional strat-
egies among humanities educators. Quantitative
data indicate that 67% of respondents adopted
flipped classroom models, wherein students are
required to engage with core learning materials
such as readings, video lectures, or presentations
prior to attending face-to-face or synchronous
sessions. This approach enabled instructors to
devote more classroom time to analytical dis-
cussions, collaborative problem-solving, and
higher-order cognitive tasks. In addition, 74%
of educators reported integrating interactive as-
sessment methods, including peer evaluations,
formative quizzes, and discussion-based tasks,
which allowed for more dynamic and continu-
ous monitoring of student progress. These tools
not only enhanced student engagement but also
supported the development of critical thinking
and self-assessment skills-attributes particularly
valuable in the humanities. Furthermore, 61% of
participants noted an increased use of multime-
dia resources, such as podcasts, annotated prima-
ry texts, short video documentaries, and virtual
exhibitions, to complement traditional reading
lists. The incorporation of such materials aimed

to diversify content delivery, appeal to varied
learning preferences, and provide richer contex-
tual understanding of complex topics.

Qualitative data from interviews corroborat-
ed these trends, revealing that many instructors
viewed the blended format as an opportunity to
rethink their pedagogical repertoire. They ex-
pressed appreciation for the capacity to person-
alize learning pathways, diversify instructional
resources, and foster student autonomy. However,
several educators also voiced concerns about the
absence of consistent institutional frameworks
and expressed a need for clearer guidelines and
sustained support to maximize the pedagogical
potential of blended learning environments.

The results of the student survey provided
valuable insights into how learners experience en-
gagement within blended learning environments,
particularly in the context of the humanities. A sig-
nificant portion of respondents (68%) reported
feeling more comfortable participating in asynchro-
nous discussion forums compared to traditional in-
class settings. Students indicated that these forums
provided them with additional time for reflection,
allowed for more thoughtful articulation of their
ideas, and reduced the social pressure often asso-
ciated with speaking in front of peers during live
sessions. Moreover, 64% of students expressed
increased willingness to engage in collaborative
projects when facilitated through digital platforms.
Tools that enabled real-time co-authoring, virtual
brainstorming, and structured peer feedback were
identified as instrumental in promoting a sense of
academic community, even in partially remote set-
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tings. These findings suggest that technology, when
used effectively, can serve not only as a logistical en-
abler but also as a catalyst for interpersonal interac-
tion and collective learning.

An even higher percentage of respondents
(71%) noted that visual and interactive elements -
such as educational videos, multimedia timelines,
and digital archives - greatly enhanced their abil-
ity to grasp abstract or theoretical material. Stu-
dents frequently emphasized that such resources
made complex content more relatable and cogni-
tively accessible, especially when combined with
traditional texts and instructor-led interpretation.

These quantitative results were reinforced by
qualitative data from student focus groups. Par-
ticipants consistently highlighted the importance
of intentional and pedagogically grounded use of
digital tools. When such technologies were inte-
grated thoughtfully - embedded within the course
structure to support specific learning objectives -
students reported greater motivation, deeper
engagement, and a stronger sense of connection
to the course content. In contrast, when digital
elements were perceived as superficial or discon-
nected from the core curriculum, their impact on

learning and satisfaction diminished markedl%.
Table 4

Influence on Pedagogy and Engagement

Area

Observed Change / Rating

Flipped classroom adoption

67% of educators

Integration of interactive assessments

74% of educators

Increased use of multimedia materials

61% of educators

Preference for online discussions

68% of students

Engagement in digital collaboration

649% of students

Helpfulness of visual/interactive tools

71% of students

These results highlight a pedagogical evo-
lution wherein instructors leverage digital envi-
ronments to expand engagement opportunities
and promote deeper critical thinking. Humanities
students, often thought to resist digital learning,
showed high levels of adaptability and respon-
siveness when content was well-designed and
inclusive.

Discussion. The findings of this study offer
a nuanced understanding of the current state
of blended learning in the humanities within
Ukrainian higher education institutions. Overall,
the data suggest that while digital transformation
has opened up significant pedagogical
opportunities, it also presents notable systemic,
infrastructural, and methodological challenges.
The discussion below synthesizes these results in
relation to the existing body of research and the
specific educational context of Ukraine.

The reported shift toward flipped classrooms,
interactive assessments, and the incorporation of
multimedia resources reflects abroader trend across
global higher education landscapes, where blended
learning is increasingly associated with student-
centered pedagogical approaches [2; 8]. In line with
these international patterns, Ukrainian humanities
educators demonstrated considerable adaptability
and creativity in the restructuring of course delivery.
The observed emphasis on formative assessmentand
personalized feedback mechanisms also resonates
with findings from European studies advocating for

blended learning as a driver of deeper engagement
and critical thinking [14; 15].

Importantly, the humanities - often considered
more resistant to technological interventions due
to their discursive and interpretive nature - have
demonstrated strong potential for innovation
through blended formats. The use of annotated
texts, video lectures, and online exhibitions
illustrates how digital content can enrich
traditional text-based approaches and foster
multimodal literacy.

The high level of student-reported engage-
ment - especially in asynchronous discussion forums
and collaborative projects - supports the argument
that digital learning environments can facilitate
deeper cognitive processing and more inclusive
participation [9]. Students’ preference for discussion
boards over live interactions 1is particularly
noteworthy, suggesting thatasynchronous platforms
allow for greater deliberation, reduce social anxiety,
and accommodate diverse communication styles -
benefits previously documented in blended learning
literature [1].

Furthermore, the use of visual and interactive
tools to support comprehension of abstract
concepts aligns with multimedia learning theories
[13], indicating that blended learning is well-suit-
ed to the complexity of humanities education when
implemented with clear instructional intent.

Despite these advances, the findings also
expose persistent structural and pedagogical
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barriers. Educators’ limited access to formal
training in digital pedagogy and their increased
workload mirror challenges reported in other
post-Soviet and resource-constrained contexts
[4]. The lack of centralized institutional support -
highlighted in educator interviews - suggests that
digital innovation is often driven by individual
initiative rather than systemic reform.

On the student side, issues such as limited
internet access and insufficient digital devices
remain critical equity concerns, particularly in
rural or economically disadvantaged regions.
These infrastructural limitations are exacerbated
by the ongoing sociopolitical instability in Ukraine,
underscoring the urgent need for national-level
strategies to support digital inclusion.

The findings suggest several key implications
for educational stakeholders. First, institutional
investment in professional development programs
focused on digital pedagogy is essential to sustain high-
quality blended learning. Such initiatives should move
beyond basic technical training to include instructional
design, multimedia integration, and digital assessment
strategies tailored to the humanities.

Second, there is a need for unified national
guidelines on blended learning implementation,
including quality standards, assessment criteria,
and student support services. Given the lack of
legislative clarity in Ukraine on this issue [10], such
policy development would provide a more stable
framework for innovation and ensure consistency
across institutions.

Finally, addressing the digital divide remains
critical. Universities should collaborate with
government and international partners to improve
access to infrastructure, particularly for vulnerable
student populations. Without this foundational
support, the benefits of blended learning will
remain unevenly distributed.

Recent research emphasizes the growing role
of Al-driven technologies, such as ChatGPT, in
transforming educational practices, particularly
in relation to writing, authorship, and learner
engagement. Yurchenko and Nalyvaiko [19]
demonstrate that Al-generated texts increasingly
resemble human-authored content, blurring
the boundaries of authorship and prompting
critical discussions on authenticity, assessment,
and ethical usage. Their findings underscore the
necessity of developing Al literacy among students
and educators, particularly in disciplines like the
humanities, where interpretative nuance and
individual voice are central to academic expression.

The integration of Al tools within blended
learning environments offers both opportunities
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and challenges. On the one hand, such tools can
supportlearners through brainstorming, feedback,
and language scaffolding. On the other, as the
ability to distinguish between Al- and human-
produced texts diminishes, new pedagogical
strategies are required to foster critical awareness,
uphold academic integrity, and maintain trust in
human authorship [19]. These concerns resonate
with the broader implications of blended learning
in the humanities, reinforcing the need for ethical
frameworks and reflective digital pedagogy.

While this study offers important insights,
it is not without limitations. The sample, though
diverse in terms of institutional representation,
remains limited in size and may not capture the full
heterogeneity of the Ukrainian higher education
system. Future studies should aim to include a
broader range of institutions, including technical
and rural universities, and explore longitudinal
outcomes of blended learning over time. Moreover,
while this study focused on students and educators,
administrative and policy-level perspectives also
warrant investigation, especially in light of efforts
to institutionalize blended learning practices more
permanently.

Conclusion.This study has explored the
evolving role of blended learning in the humanities
within Ukrainian higher education, focusing on the
application of digital technologies, the perspectives
of educators and students, and the pedagogical
transformations that have followed. The results
demonstrate that blended learning holds
considerable promise for enhancing flexibility,
engagement, and inclusivity in humanities
education when implemented with pedagogical
intention and institutional support.

Educators have shown a readiness to adapt
their instructional strategies by adopting flipped
classrooms, multimedia tools, and interactive
assessment methods. Students, in turn, have
reported increased motivation, improved digital
literacy, and a preference for thoughtfully
integrated asynchronous learning opportunities.
These developments indicate thatblended learning,
far from undermining the distinctiveness of the
humanities, can enrich its practices when guided
by a learner-centered and reflective approach.

Nevertheless, the study also reveals enduring
challenges - particularly in relation to technological
accessibility, instructor training, and the absence
of clear legislative frameworks. The digital divide
remains a structural barrier to equity, and without
systemic investment in digital infrastructure and
faculty development, the potential of blended
learning may remain unrealized for many.
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In light of these findings, it is recommended
that universities and policymakers in Ukraine
move toward a more strategic and sustainable
integration of blended learning. This includes the
development of national guidelines, enhanced
institutional support structures, and continued
research into discipline-specific best practices.
Additionally, fostering international cooperation
through blended formats may serve not only as

a vehicle for innovation but also as a means of
strengthening academic resilience in the face of
ongoing geopolitical and societal disruptions.

Ultimately, this study contributes to the
broader discourse on digital transformation in
higher education by affirming the viability and
value of blended learning in the humanities -
when implemented with equity, intentionality, and
a commitment to pedagogical quality.
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3MILWAHE HABYAHHA B 'YMAHITAPHUX HAYKAX:
TEHAEHLIT ULMPOBOIT TPAHCHOPMALLIT B YKPATHCbKUX YHIBEPCUTETAX

Y cTaTtTi AOCNiAKYETbCA TpaHCHOPMALLA TYMaHITapHOI OCBITU B YKPAiHCbKMX YyHiBepcuTeTax Yepes
BNPOBaZXEHHA MOZe/le 3MIlaHOro HaBYaHHA. 3MillaHe HaBYaHHA, AKe NOEAHYE TpagmuiiHe ayau-
TOPHE BMKNAZaHHA 3 UMPPOBMMM TEXHONOTIAMM, CTaN0 NeAaroriYyHo HeobXiAHICTIO B yMoBax naHAemil
COVID-19 Ta reononitM4HOI HecTabinbHOCTI B YKpaiHi. JocnigkeHHa 6a3yeTbca Ha 3millaHOMY MeToao-
NoriYHOMY NiaxoAi, Wo BKAtoYae onuTyBaHHA 40 BMKAagadie i 200 cTyAeHTIB, a TAaKOXK MUBUHHI iHTepB'to
Ta dokyc-rpynu. Pe3ynbTaTv NMoKasytoTb, L0, Xo4a 06uABi rpynu BM3HAOTb CYTTEBI NMepeBarn rHy4KicTb,
3POCTaHHA 3a1y4YEeHOCTi Ta PO3BUTOK LMPOBOI rPaMOTHOCTI iCHYHOTb | CEpMO3HI BUKANKKU. Cepen, HUX: He-
[OCTaTHA NiAroToBKa BMKAadadis 4o undpoBoi neaaroriky, 36inblieHe HaBaHTaXKeHHS, HEPIBHWUI A0CTyn
00 iHOPACTPYKTYPU Ta 3MEHLUEHHA MiXKOCOBUCTICHOI B3aemogji. Y CTaTTi BUCBIT/IOETLCA, AK BUKAALAYI
afanTyBasM CBOI CTpaTerii BUKNagaHHA, BUKOPUCTOBYIOUM NepeBepHYTI KaacK, iHTEPAKTMBHI OLiHIOBaHHA
Ta MyNbTUMeLiNHI pecypcu. CTyAeHTU 3a3HavaloTb BULMIN piBeHb KOMGDOPTY B aCMHXPOHHOMY HaBYaHHI
Ta 3pOCTaHHA MOTUBALLi 32 YMOB HAABHOCTI iIHTEPAKTUBHUX Ta irpoBMX enemeHTiB. OTpUMaHI pe3ynbTaTu
niAKPecNtoTb HEOBXiAHICTb CTpaTeriYyHOro NAaHyBaHHA, IHCTUTYLLIMHOT NIATPUMKM Ta PO3POBKKM HaLio-
HaNbHOI MONITUKM ANA CTAN0ro po3BUTKY LMdpoBoi TpaHchopmaLii B ranysi rymaHiTapHoi ocBiTH.

Knw4oei cnoea: 3miwaHe HABYAHHA, 2yMAHIMApPHA 0C8ima, Yugposa MpPAaHchopmayid, euua
oceima e YKpaiHi, nedazoeivyHi iHHosayii.
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