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EDUCATION OF THE INTELLECTUAL ELITE OF THE NATION
ON THE BASIS OF ACADEMIC INTEGRITY:
FOREIGN AND UKRAINIAN EXPERIENCE

Problem formulation. Formulation of the problem. Global competition for intellectual resources is
growing, and so is the need for innovation and new information.

Education and science are increasing their role in the development of society. For the Ukrainian
education system, it is necessary to modernize both the economy and society, and Ukraine must become
more competitive on the world market. The analysis of foreign sources provides grounds for asserting that
the development of science, education and society as a whole depends on academic integrity, and the success
of Ukraine’s development depends on the formation of an intellectual elite based on academic integrity.

The attention of scientists and practitioners to the problem of education, upbringing and
development of gifted children is growing every year. This is due to the large number of scientific
approaches to the phenomenon of giftedness, its multifaceted nature, complexity and variety of species.
Recently, many countries have developed national programs and concepts for the development and
training of gifted children. Increasing interest in world experience, careful analysis and generalization of
the achievements of foreign colleagues allows our practitioners to follow their own path and choose the
trajectory of development for each gifted child. Despite the debatability of many aspects of the problem
of child giftedness, scientific research and pedagogical practice have proven not only the fact of the
existence of individual differences in the cognitive sphere, but also the presence of significant features
in the creative potential of children. Therefore, there is an urgent need for a detailed analysis of foreign
and domestic experience regarding the education of the intellectual elite of each nation on the basis of
academic integrity.
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The purpose of the article is to determine the peculiarities of education of the intellectual elite of
the nation based on the analysis of foreign and Ukrainian experience on the basis of academic integrity.

Materials and methods: analysis of scientific literature (study of books, articles, monographs,
scientific journals and other sources related to the education of the intellectual elite, academic integrity,
foreign and Ukrainian experience); system analysis (study of the topic as a whole, taking into account the
interrelationships between its various aspects); comparative-analytical method (comparison and analysis
of foreign and Ukrainian experience of educating the intellectual elite on the basis of academic integrity).

Results of the research. Based on the analysis of scientific sources, the development of concepts was
studied: «Genius» is the oldest of the basic concepts, which was used in antiquity; «Talent» appeared in
ancient culture later; the new term «giftedness» gradually displaced the old term «genius» from the scientific
lexicon. In the course of the research, the difference between the concepts was established: «Genius» is the
highest level of creativity, epoch-making creativity; «Talent» is a high level of development of abilities in a
certain activity; Giftedness is a broader term that encompasses different levels of ability development.

The authors proposed, based on Ukrainian and foreign experience, the theory and model of giftedness:

1. J. Renzulli’s model, which consists of three elements: a higher level of intelligence, increased
motivation and creativity.

2. Models of learning gifted children: model of acceleration, model of deepening, model of enrichment
and model of problematization.

Five types of gifted children according to H. Betts and M. Neihart are characterized: successful,
autonomous, hidden, lost and doubly gifted.

It is proven that the task of analyzing the essence of the concept of “giftedness” is complex and
requires consideration of many factors, and the theoretical aspects of the formation of giftedness in
students, as the future elite of the Ukrainian nation, largely depends on the construction of educational
programs and on the principles of academic integrity. An overview of many aspects of this topic is provided,
which may be useful for educators, psychologists, and other professionals who work with children with
special abilities on the basis of academic integrity.

Conclusions. Therefore, a thorough and comprehensive study of the essence of the concept of

” o«

“giftedness”, “intellectual giftedness” is possible only under the conditions of its analysis in the context of
the terms “genius”, “talent”, “giftedness”, “ability”, as well as by analyzing the structure of existing models
of giftedness and finding out the factors that influence the formation of this phenomenon.

Based on the analysis of Ukrainian and foreign scientists, we note that the theoretical aspects of
the formation of giftedness in students, as the future elite of the Ukrainian nation, largely depends on
the construction of educational programs and on the principles of academic integrity. Most educational
programs do not meet the needs of gifted children, do not contribute to the disclosure of their uniqueness.

The research of Ukrainian and foreign scientists is summarized, a classification of types and types of
giftedness is proposed (successful giftedness, autonomous giftedness, hidden giftedness, lost giftedness,
and double giftedness). This classification aims to reveal giftedness by developing the individual needs of
gifted children who should learn from professional teachers sionals Attention is drawn to the approach of
teachers and parents to intellectually gifted children, who instill confidence in the child and support him in
choosing his own individual development trajectory. Generalized experience provides a basis for asserting
that each child is unique and gifted and needs to create an individual learning trajectory based on the
principles of academic integrity: foreign and Ukrainian experience.

Key words: education, intellectual elite, Ukrainian nation, academic integrity, giftedness, development,
child, foreign and domestic experience.
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Problem formulation. Formulation of the
problem. Global competition for intellectual
resources is growing, and so is the need for
innovation and new information. Education and
science are increasing their role in the development
of society. For the Ukrainian education system,
it is necessary to modernize both the economy
and society, and Ukraine must become more
competitive on the world market. The analysis of
foreign sources provides grounds for asserting
that the development of science, education and

society as a whole depends on academic integrity,
and the success of Ukraine’s development depends
on the formation of an intellectual elite based on
academic integrity.

The attention of scientists and practitioners
to the problem of education, upbringing and
development of gifted children is growing every
year. This is due to the large number of scientific
approaches to the phenomenon of giftedness,
its multifaceted nature, complexity and variety
of species. Recently, many countries have
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developed national programs and concepts for
the development and training of gifted children.
Increasing interest in world experience, careful
analysis and generalization of the achievements
of foreign colleagues allows our practitioners to
follow their own path and choose the trajectory
of development for each gifted child. Despite the
debatability of many aspects of the problem of child
giftedness, scientific research and pedagogical
practice have proven not only the fact of the
existence of individual differences in the cognitive
sphere, but also the presence of significant features
in the creative potential of children. Therefore,
there is an urgent need for a detailed analysis of
foreign and domestic experience regarding the
education of the intellectual elite of each nation on
the basis of academic integrity.

The purpose of the article is to determine the
peculiarities of education of the intellectual elite
of the nation based on the analysis of foreign and
Ukrainian experience on the basis of academic
integrity.

Analysis of current research. The study of the
problem of child giftedness has a long history in our
country. But the interest of domestic researchers
in this problem was not stable. It was practically
completely ignored at the end of the 30s of the 20th
century. was replaced by a slowly growing interest
during the second half of the 20th century. In
Ukrainian science, the following studies are devoted
to the problem of the development of gifted children:
socio-pedagogical support of gifted children in the US
school (I. Babenko [1]); theoretical-methodological
foundations of implementation of competence-
oriented education of gifted students within the
scientific and pedagogical project “Intellect of
Ukraine” (1. Havrish etal. [2]); pedagogical conditions
for the socialization of dedicated students in the
educational environment of ZZSO (N. Zavhorodneya
[4]); theoretical and methodological foundations
of teaching gifted students in primary school
(0. Kovalenko [6; 7]), etc.

The regulatory and legal acts of Ukraine
and foreign countries state the importance and
development of the education of gifted children:
the Law of Ukraine on the Basic Principles of State
Support of Gifted Children and Youth of Ukraine
[5]; Law on education of gifted and gifted children
and youth [10]; Convention on the Rights of the
Child [11]; State and federal policy: gifted and
talented youth [22], etc.

In the foreign studies of scientists, the issues of
organizing the training of the national gifted elite in
the following areas were revealed: peculiarities of the
development of gifted children (G. Betts, M. Neihart
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[9]); emotional and behavioral problems among
intellectually gifted youth (A. Garland, E.Ziegler
[11]); didactic guidelines for gifted and talented
children were developed (]. Hodges, ]. Tay, Y. Maeda,
M. Gentry [12]); formation of the social status of
gifted children in the Netherlands (L. Hogevveen,
J. Hell, L. Verhoeven [13]); organization of the work
of gifted children in full classes (K. Kearney [14]);
prerequisites for identifying highly gifted children
(H. Kelemen 15]); development of education for
gifted children in 21 European countries (F. Monks,
R. Pfliiger [16]); study of education policy regarding
gifted children within the paradigm of human rights
(I. Ninkov [18]); prerequisites for the development
of the education of gifted children in Turkey
(E. Omeroglu, R. Sariyakaya, G. Daglioglu, E. Kilis
Karmak, O.Bazit[19]); formsand methods of working
with gifted children in Poland [20]; psychology
and education of gifted children (]J. Renzulli [21]).
However, the issue of educating the intellectual
elite of the nation on the basis of academic integrity
(foreign and Ukrainian experience) is insufficiently
covered in scientific literature.

The purpose of the article is to determine
the peculiarities of education of the intellectual
elite of the nation based on the analysis of foreign
and Ukrainian experience on the basis of academic
integrity.

Materials and methods: analysis of scientific
literature (study of books, articles, monographs,
scientific journals and other sources related to
the education of the intellectual elite, academic
integrity, foreign and Ukrainian experience);
system analysis (study of the topic as a whole,
taking into account the interrelationships between
its various aspects); comparative-analytical
method (comparison and analysis of foreign and
Ukrainian experience of educating the intellectual
elite on the basis of academic integrity).

Outline of the material and main results. It
is advisable to analyze the essence of the concept
of “giftedness” in the context of the essence of the
concepts of “genius” and “talent”. If we turn to the
historical origins and use of the terms “genius”,
“talent”, “giftedness”, a number of interesting facts
are revealed. The term “genius” was the first to be
used in scientific circulation. It has been widely
used by philosophers since antiquity. A genius is
a person endowed with the spirit of God (from
the Latin “genius” - spirit). At the same time,
spirits (“daemons”) were interpreted in ancient
mythology as something in between gods and
mortals, they had the power “to be interpreters
and transmitters of human affairs to the gods, and
divine affairs to people.”
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In the 18th century there is a process of
demystifying genius as a divine force that comes
from outside and controls a person. Since that
time, “genius” has come to be understood as an
internal, inherent creative ability of the soul.

In the 19th century the ultimate idea of
genius as a higher creative ability is formed. It
should be noted that these concepts gained such
a rapid development in connection with the
spread of individualism in the new European
culture due to the Renaissance theory of the
“deification” of man.

Simultaneously with the term “genius”, the
concept of “talent” (from the Greek talenton)
appears in the philosophy of ancient culture.
The essence of the concept of “talent” (from the
Greek talanton) was called a large measure of
gold [3]. Accordingly, “talent” began to denote
a high degree of development of abilities for a
certain type of activity, while “genius” began to
mean the highest level of abilities. The attempt to
find the origins of genius not in God’s certainty,
but in completely earthly phenomena - innate
properties - is connected with a new stage
of genius research, which introduces a new
terminology into scientific circulation. Thus,
the term “giftedness” is gradually replacing the
concept of “genius” from the scientific lexicon.
Genius, which is understood as the highest
level of manifestation of talent, the creativity
of which is epoch-making and goes far beyond
human imagination, turns out to be practically
inaccessible for scientific study.

In modern scientific literature, publications
related to the study of genius are quite rare, there
are literally a few of them (0. Kovalenko [6],
N. Zavhorodnia [4], etc.).

According to the generally accepted opinion, a
gifted personality, talent, genius is the ascending
ladder of a person’s intellectual and creative
development, a measure of evaluating his
achievements. Ordinary consciousness is satisfied
with their quantitative comparison.

Under conditions of simultaneous use, the
terms “talented”, “gifted” appear as a genus and
species. Any gifted child is also gifted, but not every
gifted child can be gifted. Some gifted children
still need to reach the level of talent, and not all,
unfortunately, are talented.”

Characterizing a talented person, G. Betts, M.
Neihart [9] note that such a person can only be
one who has a very high degree of abilities for
any activity (musical, artistic, literary, technical,
sports), and these abilities have already managed

to be implemented in specific socially important
products to a certain extent.

It should be noted that in foreign theory and
practice, marking a talented child means his ability
to learn faster and easier than his peers, as well
as be more creative and get excellent grades. On
the other hand, the child’s potential affects their
interaction with the environment, including adults
and children, and this will affect their school
experience [16, p. 48-50].

On the conviction of H. Kelemen [15, p. 45],
recognizing a child as «gifted» actually affects
his further development. If a child can learn new
information with greater ease than others, others
will naturally notice this. And depending on how
these children will be perceived by their parents,
teachers, peers, the child’s own life strategy
depends.

Turning to reference literature, we define
the essence of the concept of «ability»: 1) natural
flair; 2) the opportunity to do something [3].
It is quite obvious that gifted children belong
to the first interpretation of abilities, but the
ideological atmosphere led to the fact that those
who dealt with abilities in the second sense, that
is, the formation of abilities, began to consider
themselves representatives of a single scientific,
naturally advanced psychology of abilities.

There is no single approach to defining the
concept of «giftedness» in world opinion. Today
there are more than a hundred definitions of
this concept. Thus, according to the definitions
of Turkish scientists [19, p. 20-23] the essence
of the concept of «giftedness» is understood as a
characteristic of the functional system of activity,
its integrative property. In this regard, giftedness
can be considered as a specific neoplasm that
is formed in the process of a person mastering
specific types of activities, as a systematic
combination of motives, professionally
important qualities of a person, abilities that
depend on his success.

Different types of giftedness are distinguished
in the psychological and pedagogical literature.
The point of view of L. Hogevvin, ]. Hell,
L. Verhoeven [13] is interesting for our research:
artistic-aesthetic, spiritual-value, intellectual,
academic, etc.

Taking into account the peculiarities of the
development of children of primary school age,
scientists consider it expedient to focus attention
on the development of general giftedness in
primary school. General giftedness is understood
as mental potential or intelligence, a holistic
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individual characteristic of a person’s cognitive
abilities [7, p. 48].

Those children who, according to the
assessmentofexperienced specialists,demonstrate
high achievements due to outstanding abilities
are called gifted. their prospects are determined
by the level of their achievements and potential
opportunities in one or more areas: intellectual,
academic achievements, creative and productive
thinking, communication and leadership, artistic
and psychomotor activity [12].

There are several models of giftedness. But we
like J. Renzulli’s model more. «Three-ring» model
of giftedness by J. Renzulli, created on the basis of
the study of gifted children and adults. It includes
three components: intelligence above average,
increased motivation and creativity [21].

F. Monks supplemented the above-mentioned
model with a triangle (family, school, peers),
removing the inner and outer rectangles present
in it, which symbolize, respectively, «knowledge
based on one’s own experience» and a favorable
environment [16].

Under intelligence, J. Renzulli understands the
ability for consistent, purposeful logical thinking
(herethey mean such mental operationsasanalysis,
synthesis, classification, categorization, etc.). The
author believes that this model is convenient to
use in practice when analyzing a child’s giftedness.

In the education of gifted elementary school
students, the following educational models have
become most widespread: acceleration, deepening,
enrichment, and problematization.

Let’s describe them.

Acceleration model. This model makes it
possible to take into account the needs and
capabilities of a certain category of children,
who are distinguished by an accelerated pace of
development. But it should be used with extreme
caution and only if it is impossible to implement
other models due to the peculiarities of the
individual development of a gifted child and the
lack of necessary conditions for learning.

If accelerated learning (early school entry
and/or skipping grades) is systematically applied,
the inevitable result will be early school leaving,
which can nullify all the advantages of promoting
gifted students according to their increased
cognitive abilities.

Deepening model. This model is effective for
children who have a persistent cognitive interest
in a certain field of knowledge or field of activity. In
the process of itsimplementation, in-depth study of
certain educational disciplines by gifted students is
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envisaged. However, advanced training programs
should be used with caution. It should be noted
that programs built on the constant complexity
and increase in the volume of educational material
can cause overload and, as a result, physical and
mental exhaustion of students.

Enrichment model. This model is focused
on a qualitatively different content of education,
going beyond the study of traditional topics,
establishing connections with other topics,
problems, and disciplines. Lessons are planned
so that children have enough time for free,
unregulated pursuit of their favorite activity,
in accordance with the type of their giftedness.
The enriched program also involves teaching
children various methods of educational and
cognitive activities, promotes the formation of
such qualities as initiative, self-control, criticality,
ensures individualization thanks to the use of a
system of differentiated tasks. Such training can
be carried out within the framework of innovative
educational technologies, as well as thanks to the
participation of students in research projects,
special trainings, etc.

Foreign scientists such as H. Betts and
M. Neihart [9] distinguish the following types of
gifted children:

1. Successful giftedness: this type of gifted
children listens carefully to their teachers and
parents, has excellent grades, is responsible
and seeks recognition. On the other hand,
they are quite often bored at school, and they
understand very quickly how they work. They
make a lot of effort to achieve their goal. They
meet the requirements, follow the instructions
and are successful, although over time they lose
interest in achieving their goals. That is, they are
completely dependent on the recommendations
of others, because they lack certain abilities
necessary to build their independence and
individuality. At the same time, they have a fairly
high self-esteem because they continue toachieve
success. They are often adored in various social
groups. Often unaware of their shortcomings,
they can be competent in adulthood. These
gifted children cannot fully develop their own
potential. They are adapted to exist in society,
but not so much to changes in life, as they are
characterized by their perfectionism, high
productivity, acceptance by teachers and peers,
avoiding risk, conformity and dependence.

2. Autonomous giftedness: This group includes
children who solve problems in their chosen field by
combining convergent and divergent thinking with
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minimal guidance. Autonomous gifted children begin
to learn gradually. Unlike successful gifted children,
these children do not work for the system, but use it
for self-improvement. With a positive self-image, they
accept themselves and others because their needs
are fully met and their activities and achievements
receive the attention they deserve from their peers,
teachers, and adults. They make their own rules and
don’t wait for others to inspire them to action. They
are characterized by their well-developed social
skills, intrinsic motivation, independence, integrity
of character, creativity and interest.

3. Hidden talent: In this case, we are mainly
discussing girls who hide their skills and abilities.
These children are very motivated at the beginning
of educational activities, when their education
begins, they quickly change “drive” to a feeling of
“anxiety”. Their school performance may drop,
and they look for alternative ways to meet their
educational needs. In adult life, gifted children of
this group face difficulties.

4.LostGifted: Lostgifted childrenrepresentthe
most difficult group at the moment because their
behavior is often driven by anger, and this anger is
the result of years of neglecting their own needs.
They feel left out, which can lead to depression or
a shift to resentment and defensive behavior. Their
interests are quite often no longer connected with
school, leaving their potential without support,
school loses its meaning for them. In adult life, they
need a person whom they can trust.

5. Dual giftedness: In this case, we are
talking about children whose giftedness exists
in combination with another trait that makes
them unique, or perhaps a defect or disorder.
Quite often not identified due to the lack of
characteristic behavior, gifted children can have
destructive behavior. They are embarrassed by
their own inability to succeed in school, which can
potentially lead to the fact that they exceed their
own expectations, do not accept criticism [9].

Educating the nation’s intellectual elite on the
basis of academic integrity is an important task
for any country that aspires to development and
prosperity. Academic integrity is a set of principles
and norms that regulate the behavior of scientists,
teachers and students in the field of education and
science. It includes such values as honesty, integrity,
justice, responsibility and respect for others [17].

In many foreign countries, considerable
attention is paid to the issue of academic integrity.
For example, in the USA there are special bodies
that investigate cases of academic integrity
violations. The UK has a Code of Conduct for

Academics and a Code of Practice for Higher
Education Institutions. These documents define
basic principles of academic integrity and rules of
conduct for academics and teachers.

Although the issue of academic integrity is
receiving increasing attention, certain challenges
still exist. One such challenge is that not all
participants in the educational process are aware
ofthe importance ofacademicintegrity. In addition,
there are certain difficulties with investigating and
proving cases of violation of academic integrity.

In order to educate the nation’s intellectual elite
on the basis of academic integrity, it is necessary to:

1. To increase the level of awareness of the
importance of academic integrity among the
participants of the educational process;

2. To develop and implement effective
mechanisms for the prevention and investigation
of cases of violation of academic integrity;

3. To encourage a culture of academic integrity
in educational and scientific institutions [17].

Education of the intellectual elite on the basis
of academic integrity is a long-term process that
requires the joint efforts of the state, educational
and scientificinstitutions,as well as the participants
of the educational process themselves.

Conclusions. Therefore, a thorough and
comprehensive study of the essence of the concept
of «giftedness», «intellectual giftedness» is
possible only under the conditions of its analysis
in the context of the terms «genius», «talent,
«giftedness», «ability», as well as by analyzing
the structure of existing models of giftedness and
finding out the factors that influence the formation
of this phenomenon.

Based on the analysis of Ukrainian and foreign
scientists, we note that the theoretical aspects
of the formation of giftedness in students, as the
future elite of the Ukrainian nation, largely depends
on the construction of educational programs
and on the principles of academic integrity. Most
educational programs do not meet the needs of
gifted children, do not contribute to the disclosure
of their uniqueness.

The research of Ukrainian and foreign
scientists is summarized, a classification of types
and types of giftedness is proposed (successful
giftedness, autonomous giftedness, hidden
giftedness, lost giftedness, and double giftedness).
This classification aims to reveal giftedness by
developing the individual needs of gifted children
who should learn from professional teachers.
Attention is drawn to the approach of teachers
and parents to intellectually gifted children, who
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instill confidence in the child and support him
in choosing his own individual development
trajectory. Generalized experience provides a
basis for asserting that each child is unique and
gifted and needs to create an individual learning
trajectory based on the principles of academic

2023 Bunyck/ Issue 53

We see the prospects for further research in
conducting a comparative analysis of Ukrainian
and foreign scientists in determining the ways of
training a teacher who works with gifted children
on the basis of academic integrity: foreign and
Ukrainian experience.

integrity: foreign and Ukrainian experience.
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BUXOBAHHS IHTENEKTYA/ZIbHOT ENITU HALIT HA 3ACAAAX AKAAEMIYHOI IOGPOYECHOCTI:
3APYBIXKHUM TA YKPATHCbKUI AOCBIA,

MocTaHoBKa nNpobnemu. CBITOBa KOHKYPEHLS 3a iHTE/IeKTya IbHi pecypcy 3poCcTatoTh, @ TaKOXK 3p0-
cTae noTpeba B HOBATOPCTBI Ta HOBIM iHPpopmauji. OcBiTa Ta HayKa 36inbLIYOTb CBOO POJIb Y PO3BUTKY
cycninbeTa. Ons yKkpaiHCbKOT cMCTEMM OCBITM HEODXiAHO MOAEPHI3YBATK AK EKOHOMIKY, TaK i CyCniNbCTBO,
a YKpaiHa noBMHHa cTaTu Binbll KOHKYPEHTOCMPOMOKHOI Ha CBITOBOMY PUHKY. AHani3 3apybixKHUX gxKe-
pen Hajae NiacTaBy CTBEPAXKYBATH, LLO PO3BMTOK HayKM, OCBITU Ta CYCMiNbCTBA B LiIOMY 3a/1€XUTb Bif,
aKaZeMiyHoi 4obpoYECHOCTI, a yCnixX PO3BUTKY YKpaiHM 3a01eXuUTb Bif GOpMyBaHHA iHTENEKTyaIbHOI eniTu
Ha OCHOBI aKaAeMi4YHOi O6POYECHOCTI.

YBara BYEHUX i NPaKTUKIB 40 Npobaemn HaBYaHHA, BUXOBAHHS i PpO3BMTKY 064apoBaHUX AiTel 3po-
CTa€E 3 POKY B piKk. Lle 06yMoBNeHO BEIMKOIO KiNbKiCTb HAayKOBMX NiAX0AiIB A0 ABULLA 064apOBaHOCTI, Moro
6araTorpaHHOCTI, CKNAAHICTIO i pi3HOMaHITHICTIO BUAiIB. OCTaHHIM Yacom y 6araTbox KpaiHax cKnanucs
HaALUiOHaNbHI NPOrpamu i KOHLUENLIT pO3BUTKY i NiAroTOBKM 064apoBaHuMX giTen. NocuneHHA iHTepecy Ao
CBITOBOTO [0CBiZly, peTesibHWUIA aHani3 i y3arabHEHHA AO0CATHEHb 3apybiXKHWX Ko/er [03BOAE HaLIMM
NPaKTUKaM WTU BIACHUM LUJISXOM Ta 06MPATU TPAEKTOPIO PO3BUTKY AJ1A KOXKHOI 0643apOBaHOI AUTUHM.
HesBakatoum Ha AUCKYCIMHICTb 6araTbox acnekTiB Npobiemu guTa4oi 0643ap0oBaHOCTI, HAYKOBMMW AOCAiA-
YKEHHAMM Ta NeAarorivyHow MNPAKTUKO A0BEAEHO He inLie cam GaKT iCHYBaHHSA iHAMBIAYaNbHUX PO36ikK-
HOCTEeW y ni3HaBabHIM cdepi, a 1 HAABHICTb iICTOTHUX 0COBAMBOCTEN Yy TBOPYOMY NOTeHUiani gitei. Tomy
NMoCTa€ HaranbHa nNoTpeba y AeTaNbHOMY aHani3i 3apy6irKHOro Ta BITYN3HAHOIO AOCBIAY WOAO BUXOBAHHA
iHTEeNEeKTyaNbHOI eNiTh KOXHOI HaLil Ha 3acagax akagemiyHoi JobpoyecHocTi.

MeTa cTaTTi — Ha OCHOBI aHani3y 3apybirKHOro Ta YKPaiHCbKOro A0CBiAy, BU3HA4YMTK 0COBANBOCTI BU-
XOBaHHSA iHTE/NeKTyabHOT eNiTh HaLii Ha 3acagax akagemiuyHol 4o6poYecHOCTi.

MaTepianu i meToau: aHani3 HayKoBOI NliTepaTypu (BUBYEHHS KHWT, cTaTel, MOHOrpadii, HayKoBMX
KYPHaiB Ta iHWKWX AXKepen, WO CTOCYIOTbCA BUXOBAHHA iHTENEKTYaIbHOT eniTh, akagemiyHoi gobpoyec-
HOCTI, 3apyb6iXKHOro Ta YKPaiHCbKOro A0CBiAY); CUCTEMHUI aHaNi3 (AOCNIAXKEHHA TEMU B LiOMY, 3 ypaxy-
BaHHAM B33aEMO3B’A3KIB MiXK Pi3HMMM Ti acnekTammu); NOPIBHANbHO-aHANITUYHUI MeToZ (NOPIBHAHHA Ta
aHani3 3apyb6irKHOTO Ta YKPATHCbKOTO AOCBiAY BUXOBAHHA iHTENIEKTYaIbHOT e/iTM Ha 3acaZiax akagemivyHol
nobpoyecHoCTi).

PesynbtaTn gocnigxeHHA. Ha ocHOBI NpoBeAeHOro aHa i3y HayKoOBUX AKepen AOCNIAXKEHO PO3BUTOK
noHATb: «[eHin» — e HaAaBHile 3 OCHOBHUX NOHATb, AKE BYN0 BUKOPUCTAHO LLe B aHTUYHOCTI; «TanaHT»
3’ABMNOCA B @aHTUYHIW Ky/bTYpi Ni3HilWwe; HOBMI TepMiH «064ap0oBaHiCTb» MOCTYNOBO BUTICHUB CTapuii Tep-
MiH «TreHiaNbHICTb» 3 HAYKOBOIO EKCUKOHY. BCTaHOBMIEHO B Npoueci A0CNIAKEHHA BIAMIHHICTb MiXK No-
HATTAMM: «[eHiaNbHICTb» — Lie HaBULLMI piBeHb TBOPYOCTI, enoxasibHa TBOPYICTb; « TanaHT» — Lie BUCOKUIA
piBEHb PO3BMTKY 34i6HOCTEN Yy NEBHIN AisnbHOCTI; «O64apoBaHiCTb» — e Binbll WNPOKKIA TEPMIH, AKUIA
OXOMJIIOE Pi3Hi PiBHI PO3BUTKY 34iOHOCTEN.

ABTOpPaMM 3aNPONOHOBAHO, HA OCHOBI YKPAiHCbKOrO Ta 3apybirKHOro focsiay, Teopii Ta mogeni obaa-
pPOBaHOCTI:

1. Mogenb [>K. PeH3ynni, AKa CKNAfaETbCA 3 TPbOX €IEMEHTIB: BULLOrO PiBHA iHTENEKTY, NOCUAEHOIT
MOTMBALLi Ta TBOPYOCTI.

2. Mopgeni HaBYaHHA 064apoOBaHMX AiTei: MoAenb NPUCKOPEHHS, MOAENb MOrMBAEHHA, MOAeNb
36arayeHHsa Ta moaenb npobnemaTumsalii.
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CxapaKTepusoBaHo N'ATb TMNiB 06aapoBaHux aitei 3a I beTtcom Ta M. HeixapTom: ycniwHi, aBTo-
HOMHI, NPUX0BaHi, 3arybneHi Ta noaBiliHi 064apoBaHi.

[oBeaeHo, WO 3aBAAHHA aHani3y CyTi NOHATTA «064apOBaHICTb» € CKNAAHMM i NOTPebye BpaxyBaH-
HA 6araTbox GpaKToOpiB, @ TEOPETUYHI acneKTn GpopMyBaHHA 064aPOBAHOCTI B YYHIB, AK MabyTHbLOI enitn
YKPaiHCbKOI Hauji, B 3HaYHi Mipi 3an1eXuTb Big, NobyA0BM OCBITHIX MpoOrpam Ta Ha 3acagax akagemiyHol
nobpouecHocTi. MpoBeaeHo ornsaa 6araTbox acNeKTiB i€l TeMU, AKUIA MoXKe ByTU KOPUCHUM ANA neaaro-
riB, NCUXONOriB Ta iHWKMX daxiBLiB, AKI NPALIOIOTL 3 AiTbMKU 3 0COH6IMBUMM 34i6HOCTAMM Ha 3acafax aka-
AeMiYHOoT f06poYecHOCTi.

BUCHOBKWN. Omitce, rpyHmMosHe i scebiyHe 00CniOHeHHs cymHocmi noHAmMms «o060aposaHicms»,
«iHMenekmyanbHa 060apoBAHICMb» € MOXAUBUM AUWE 3a YMO8 (1020 aHAnI3y y KOHMeKcmi mepmiHie
«e2eHili», «manaHm», «300amKu», «30i6HICMb», 0 MAKOX WAAXOM AHAsI3Y CMPYKMYpPU iCHyro4YuXx mode-
neli 060aposaHocmi ma 3’acy8aHHA haKmMopis, AKi 8NaAUBAMb HA YOPMYBAHHA OAHO20 heHOMEHY.

Ha ocHoBIi npoBeaeHOro aHanisy yKpaiHCbKMX Ta 3apybirKHMX YY4EHUX, 3a3HAYMMO, L0 TEOPETUYHI
acnektTn ¢opmyBaHHA 064apPOBAHOCTI B YUYHIB, AK MalbyTHbOI eNiTh yKpaiHCbKOT HaLii, B 3HAy-
Hill Mipi 3anexunTb Big NobynoBM OCBITHIX Mporpam Ta Ha 3acafjax akagemiyHol Jo6poYecHOCTI.
BinbLWicTb OCBITHIX NpOrpam He 3a0BO/IbHAOTL NOTPED 064aPOBaAHMX AiTEN, HE CNPUAIOTL PO3KPUTTIO iX-
HbOI YHIKaNIbHOCTI.

Mpope3toMoBaHO AOCAIAKEHHA YKPATHCbKUX Ta 3apybiXKHUX yYeHUX, 3anponoHOBaHO Kaacudikau,io
BMAIB Ta TMNiB 064apoBaHOCTi (ycnilwHa 064apoBaHicTb, aBTOHOMHa 064apOBaHiCTb, NpMxoBaHa 06aapo-
BaHicTb, 3arybieHa 06gapoBaHi Ta noABiliHa 064apoBaHicTb). JaHa KnacudikaLis Mae Ha MeTi PO3KPUTTS
064ap0OBaHOCTI LWAAXOM PO3BUTKY iHAUBIAYaNbHUX NOTPeb 064apoBaHUX AiTeN, AKI MatOTb BUMTUCA Y BUK-
Tenis-npodecioHanis. 3sepHeHO yBary nNpo niaxis suntenis Ta 6aTbKiB A0 iHTENEKTYaNIbHO 064apPOBAHMX
AiTel, AKi BCenaoTb BNEBHEHICTb Y AUTUHY Ta NiATPMMYIOTb ii y BUBOPI BNacHOi iHAMBIAYanbHOT TpaeKTopii
PO3BUTKY. Y3aranbHeHUI AOCBIA HAfA€ NiACTaBUTM CTBEPAKYBATH, LLO KOXKHA AUTMHA € YHiKa/lbHOW Ta
06aapoBaHOO 1 NoTpebye CTBOPEHHS iHAMBIAYaNbHOT TPAEKTOPIT HAaBYAHHA Ha 3acadax akaZemMivyHoi Jo-
6poyecHoCTi: 3apybixKHUI Ta YKPAiHCbKUI A0CBIA.

Knw4oei cnoea: suxosaHHsA, iHMeneKmyanbHa enima, YKpaiHCbKa Hauis, akademiyHa 0obpo-
YyecHicms, 060aposaHicme, po38UMOK, OUMUHQ, 3apybixcHuUl ma eimyusHaHuUl docsio.

REFERENCES

1.

2.

w

10.
11.

12.

13.

Babenko, 1. Ye. (2011). Socio-pedagogical support for gifted children in US schools: abstract of the dissertation
of the Candidate of Pedagogical Sciences: 13.00.01.

Havrysh, L.V, Tkachov, A.S. (2017). Theoretical and methodological bases of realization of competence-oriented
education of gifted students within the limits of the scientific and pedagogical project “Intellect of Ukraine”.
Pedagogy of creative personality formation in higher and secondary schools: coll. of science works Zaporizhzhia,
55 (108), 133-141.

Honcharenko, S. U. (1997). Ukrainian pedagogical dictionary. K.: Lybid.

Zavhorodnia, N. M. (2006). Pedagogical conditions of socialization of gifted students in the educational
environment of a secondary school: abstract of the dissertation of the Candidate of Pedagogical Sciences:
13.00.05.

Law of Ukraine on the basic principles of state support for gifted children and youth of Ukraine. URL: http://
te.zavantag.com/docs/ 534 /index- 8957-1.html.

Kovalenko, O. A. (2010). Teaching gifted students in primary school (theoretical and methodological aspects):
monograph. Kh.: H.S. Skovoroda KhNPU.

Kovalenko, 0.A., Yants, N. D. (2011). Psychological and pedagogical approach to defining the essence of the
concept of “giftedness”. Means of educational and research work, 36, 44-52.

A brief history of gifted and talented education, National Association for Gifted Children (NAGC), Washington,
2015. URL: http://www.nagc.org/resources-publications/resources/giftededucation-us/brief-history-gifted-
and-talented-education/

Betts, G. Neihart, M. (1998). Profiles of the gifted and talented. Gifted Child Quarterly, Nevada: National
Association for Gifted Children (NAGC).

Civic, I., Jacob, K. (2018). Javits Gifted and Talented Children and Youth Education Act of 1987.

Garland, A. F, Ziegler, E. (1999). Emotional and behavioral problems among highly intellectually gifted youth.
Roeper Review, 22, 41-44.

Hodges, J., Tay, ], Maeda, Y. &, Gentry, M. (2018). A meta-analysis of gifted and talented identification practices.
Gifted Child Quarterly, 62(2), 147-174.

Hoogevveen, L., Hell, ]. G., Verhoeven, L. (2009). Self-concept and social status of accelerated and non-accelerated
students beginning secondary school in the Netherlands. Gifted Child Quarterly, 53, 50-67.



108

14.
15.
16.
17.
18.

19.

20.

21.

22.

ISSN 2074-8167 HAYKOBI 3AIITMCKHU KA®EAPU IEJATOI'KHA
2023 Bunyck/ Issue 53

Kearney, K. (1996). Highly gifted children in full inclusion classrooms. Highly Gifted Children, 12(4), 1-11.
Kelemen, G. (2012). Identification of highly gifted children. Exedra, 6, 43-55.

Monks, F ], & Pfluger, R. (2005) Gifted education in 21 European countries: inventory and perspective.
Netherlands: Radboud University Nijmengen.

Nalyvaiko, O., Zhernovnykova, O., Nalyvaiko, N., Molotok, V. (2022). Academic integrity in the conditions forced
distance learning. Open educational e-environment of modern university, 13, 89-103.

Ninkov, I. (2020). Education Policies for Gifted Children Within a Human Rights Paradigm: a Comparative
Analysis. Journal of Human Rights and Social Work, 5, 280-289.

Omerogly, E., Sarikaya, R., Daglioglu, H. E., Kilic Cakmak, E., Karatas, S., Arici Bulut, S., & Basit, 0. (2017). The
terms used in gifted and talented education in Turkey, relevant legal framework and educational practices.
International Journal of Early Childhood Special Education, 1-30.

Pokrajinski zastitnik gradana Ombudsman. (2017). Podrska uc¢enicima sa izuzetnim sposobnostima u osnovnim
i srednjim Skolama u AP Vojvodini. P. 1-53. Decembar.

Renzullj, ]. (1981). What Makes Giftedness: Reexamining a Definition. Edition T. Psychology and Education of the
Gifted / edited by Barbe W.B. and Renzulli ].S.New York: Irvington Publishers.

Woods, . (2016). State and Federal Policy: Gifted and talented youth. Retrieved on November.

The article was received by the editors 20.10. 2023
The article is recommended for printing 24.11. 2023



