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The article is dedicated for analyses the concept of «knowledge» and
its types in the context of learning of the content of pedagogical higher
education by students, it is proved that a variety of knowledge are part of
the professionalism of future teachers.
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KuaouoBi ciioBa: THNMM 3HaHB, 3MICT BUIIOT MEIArOTYHOT OCBITH, MTPO-
(ecionamizm.

HNPUOBPETEHUE PA3JIMYHBIX TUIIOB 3HAHUI
BYAYIIUMU YUYUTEJSIMU KAK ®PAKTOP ®OPMUPOBAHMUSA
X MPOPECCUOHAJ/IU3MA

Cemenosa M.A.

Crarbio MOCBSIIICHO aHATU3Y MOHATHUS «3HAHUE» U €ro THUIIOB B KOH-
TEKCTE OCBOCHHSI CTYIEHTaMH COICPKaHMSI BBICILIETO Me1arornueckoro 00-
pasoBaHHs, 000CHOBAHO, UTO Pa3HOOOPpa3HbIE 3HAHMUS — 3TO COCTABIISIONIAS
npodeccronain3Ma OyIyIux yauTene.

KnioueBbie cjioBa: THUIBI 3HAHWUH, COAEPIKaHUE BBICHICTO I1€1aroru-
YeCcKOro 00pa3zoBaHusi, IPO(ECcCHOHATN3M.

Relevance of work is in the fact that the matter of education in the
socio-cultural and economic sense have to meet not only the needs of the
present time, but also the future. Knowledge that receives the younger gen-
eration in the process of learning in higher pedagogical school, should con-
tribute to the formation of a true specialist, professional as a creative person,
which has acquired a cultural-historical experience and are able to self-reali-
zation and active social life. The problem of learning the diverse knowledge
by students, experience of their predecessors with the need for affect and
attract them through the content of education to the phenomena of culture,
in particular pedagogical requires the analysis and the concept of «knowl-
edge». Professionalism is linked to high-quality and effective performance
of their duties, the implementation of pedagogical vocation.

Pedagogical professionalism means the acquired ability during train-
ing and practice, ability to performing the quality working functions, and
the level of skill in teaching activities, which corresponds to the complex-
ity of the task. The acquisition of different types of knowledge and expe-
rience of their application is an important condition for the formation of
professional skills of students.

The object of issues related to teaching, the process of formation of
professional skills of students and working teachers who have dedicated
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research as teachers and psychologists (A. O. Baklan, V. I. Voytko, V.V.
Davydov, E. M. Ivanova, O. M. Leontyev, L. V. Kondrashova, G. S. Kostyuk,
L. M. Mitina, A. V. Petrovskyi, A. I. Shcherbakov and many others).

The aim of the article is the analysis of the concept of «knowledge» in
the context of learning and student learning of the content of pedagogical
education and coverage of approaches to the problem of the role and place
of knowledge in the content of modern higher pedagogical education.

In fact, using the experience of teaching pedagogical subjects and rel-
evant reading philosophical literature our aim is the analysis of different
types of knowledge, transmitted through education, with the aim of form-
ing the professionalism of future teachers.

Regarding the etymology of the word «knowledge», it is related to many
languages. R.Fasmer mentions the word «know» as a General Slavic con-
cept («you know, Ukr. know BLR. znaci, other-Russian., senior-Slav. know
yryvooko «knowy, yvopilm «delusively, object asnau», Bulgaria. knowing
Serbo-Horw. know, Znamenka, Slovene. znati, zn[/m, other-Czech. znati,
znayo, the Czech. znati, V. machek referred slvk. znat, Polska. zna¢, cen-
tury-puddles. zna¢, N.-puddles. znas.»), as related to Lithuanian, Latvian,
old Prussian and many other languages. Many researchers, In particular.
V.Y. Trubacheyv, considers identical concepts [Jen- «to know» and [en- «to
bear» where to «know» [10]. Thus, the essence of the concept of «knowl-
edge» is something new that is born in the understanding of oneself, the
environment, the world.

The interpretation of the term «knowledge» as a result of the learning
process depends on the theory of knowledge (epistemology, epistemolo-
gy) and is in the field of view of several Sciences. It applies to both cate-
gories of philosophy, including philosophy of education, and a variety of
techniques and practices of its receipt. This term used by psychologists and
cultural studies. It is often used along with the concepts of «informationy,
«data». The most serious problem raised by philosophers since the time of
Ancient Greece was a question about the ability of the consciousness (rus.
co-attaintment) in the form of sensations, thoughts, feelings, views to give
an adequate reflection of reality. Knowledge and practice exist in a dia-
lectical unity, for the practice refers to the material and subject of activity,
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and the knowledge — ideally-shaped activity with the production of ideas,
knowledge, moral norms.

The definition of the category «knowledge» has changed with the de-
velopment of science. From the point of view of philosophy of science, by
V. S. Styopin, in the historical development of science since the eighteenth
century can be traced to three types of scientific rationality and, accord-
ingly, three major stages of the evolution of science in the development of
industrial civilization was replaced by each other: classical science, non-
classical science, post-non-classical science [9, p. 3]. Each new stage is
not rejected previous achievements, and dramatically expanded field goals
through the development of new tools and techniques. This changed the re-
lationship between object and subject is not addiction to the impact of the
subject on the object. Development of method for the reproduction of the
studied object in scientific knowledge is required. For scientific knowledge
is characterized by the internal ethos: the truth above all, therefore, plagia-
rism is forbidden; not acceptable are intentional falsification, the worship
of authority in science.

On the philosophical dictionary L. F. Ilichev (a supporter of dialecti-
cal and historical materialism), «knowledge - it is a proven socio-historical
practice and certified by the logic of the result of the process of cognition, its
adequate reflection in consciousness of the person in views (understanding,
knowledge), concepts, propositions, theories. Skills have a different degree
of reliability, reflecting the dialectic of absolute and relative truth. On the
Genesis and functioning knowledge is a social phenomenon. It is record-
ed in the form of signs of natural and artificial languages [11, p. 192]. We
would add that it is through a sign system, in particular through language,
is social communication and translation of knowledge. In our region, future
teachers must be fluent in both Ukrainian and Russian languages.

In addition to students who are preparing to become teachers of English
of the students of the faculty of primary education acquires additional quali-
fication of a teacher of English in primary school, because the basic standard
secondary school for the compulsory acquisition of knowledge of Ukrainian
as a means of civil consolidation) and English (the language of global com-
munication) languages.
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V. P. Kochanovskyi gives the definition of «knowledge as prescription
connotationsy» that is fundamentally different from the faith, perspective,
and so on, In his opinion, «knowledge is the content of thinking about an
object built on the technological ideas: it can be turned into a thing, proc-
ess, device, i.e. an infinite number of times and controlled play in the form
of'the object [8, p. 27]. This «receptionst» caused by the experimental meth-
od of research, found a great fertility, however, not all branches of science
it can be used.

So, in sociology, pedagogy based on the known facts, one can only pre-
dict the result based on the laws of statistics and the logic of probability.

Since knowledge is the result of knowledge and development of human
reality, knowledge and action are closely intertwined. Action items at the
same time give knowledge about their properties and about the use of these
items. So, M. Polani, said direct human participation in acts of understand-
ing in the process of knowledge, so knowledge is an active comprehension
of knowable things, an action that requires a special art»... In every act of
cognition contains a passionate contribution of the person who learns, and
it is an essential element of knowledge [5, p. 18-19]. For M. Polani’s «per-
sonal knowledge» is a fusion of the personal, that is, the subjective and the
objective. He believed that the personal component of all scientific claims
entails the manifestation of the total activity of all living beings, which aims
to study the environment, «understanding the situation» [5, p. 193].We em-
phasize that the creative individual’s relationship to reality in the act of cog-
nition is emotional and exciting process. However, what takes the knowledge
already acquired, goes off the beaten path. So, the student must discover
what is already open and treated others. And «passionate contribution of the
person who knows» the structure of knowledge will largely depend on the
translator’s knowledge of the teacher, his teaching skills to inspire students
learning process. Regarding the content acquired by humanity’s scientific
knowledge, in contrast to the natural and mathematical Sciences Humanities
focus on the person and her passionate responses to the challenges of life.
This fully applies to the study of pedagogical disciplines.

Philosophy of education in theoretical and practical terms pays consid-
erable attention to the concept of «knowledge».

295



Hayxosi sanucku kagedpu nedacociku Bunyck XXXVII, 2014

So, didactics as the theory of education and learning is designed to theo-
retically justify the principles of training and arming teachers teaching meth-
ods. EvenJ. A. Comenius in «The Great Didactics» explained the principles
of teaching, so it was rather with the greatest pleasure; to learn thorough-
ly, not superficially and, therefore, not to form, but moving students to the
true knowledge, good manners and deep piety» [2, p. 86]. In section XVIII
«The Great Didactics» he wrote: «All that is taught, should be bound as ar-
guments (ratio), so there was no doubt, no oblivion», so «to know some-
thing is to have full knowledge of things, with evidence». Contemporary
pedagogical thought distinguishes between theoretical, methodological and
practical knowledge and proposes to distinguish between the learning proc-
ess and scientific knowledge, although common features is the direction of
knowledge of the laws of objective reality.

Between these processes, there are certain differences: «if'in the process
of knowledge acquired new knowledge and skills, the training, in addition
to the assimilation of this knowledge involves the formation of skills» [12,
p. 81]. M. M. Fitsula proposes to divide the considered kinds of knowledge
on theoretical (concepts, system concepts, abstractions, theories, hypoth-
eses, laws, methods of science) and the actual (single concepts: symbols,
numbers, letters, place names, historical figures, events, and so on) knowl-
edge [12, p. 82].

V. O. Lectors’kyi offers a variety of knowledge to share on a collec-
tive or social and personal. Collective knowledge is the common property
of society, they are discussed, reported by different people, are transferred
through training with the help of special tools. «It is the language that cre-
ates a special world in which the opinions of different people interact and
generate new thoughtsy [3, p. 56].The language is expressed only collective
knowledge. Therefore, during natural disasters should be rescued first of all
texts, which are concentrated recorded experience of civilization, as well as
specialists, who are able to use these texts (including teachers).

Psychology considers knowledge as the products of a certain type of
activity, analyzes the patterns of functioning knowledge, the assimilation
of the individual (group), the influence of knowledge on the mental devel-
opment of the people, a means of sharing knowledge. There are theoretical
and empirical knowledge, they have different degree of generalization of
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specific facts. By V. 1. Voytko, «knowledge « category, reflecting the signif-
icant moments between cognitive activity and the practical actions of man.
Knowledge is expressed in the concepts, judgments, inferences, theories of
concepts» [6, p. 64]. The role of psychological categories emphasized in the
textbook «Didactics» 1. V. Malafiyuk. The author notes that knowledge is
a relatively complete product knowledge, invariant ordered some diversi-
ty of subject situations. «It’s a way to play in the consciousness of the sub-
ject’s cognitive object, this unity of objective and subjective, sensual and
rational, it is a way of existence of an entity subject (object), phenomena
outside the object (object), phenomenon. Knowledge is meaningful subject
and recorded in his memory perceive information about the world, this is
the information given by the person.» Knowledge is a system of categories
(sensation, perception, conception, notion, opinion, theory, scientific pic-
ture of the world), through which it is expressed [4, p. 206].

Culture also affects the understanding of the category «knowledge».
Thus, R.Rorti, theorist of postmodernism, says squeezing the hermeneutics
of traditional epistemological perspective, we are talking about the inter-
pretation of texts. In our context, the student should become familiar with
the sources of pedagogical creativity that requires interpretation, to dem-
onstrate which he should enter into the practice of high-tech audiovisual
communication [7, p. 56].

In the late 80-ies of XX century in the USSR was discussion about
the philosophical category of «knowledge» and a variety of non-scientif-
ic knowledge. I.T. Kasavin raised the issue of uncertainty is widely recog-
nized at that time (K. Marx) the definition of the category of knowledge,
if knowledge is a subjective image of the objective world, how to distin-
guish between true scientific knowledge is not knowledge, even though
they have the form of knowledge, because it has arisen as a result of mas-
tering reality (myths, beliefs, convictions, prejudices and common views,
emotions, and moral teachings) as the cognitive diversity of culture in its
historical development.

[.T.Kasavin concluded that the knowledge generated is not only a cog-
nitive activity and, using the typology of human activities (practical, spir-
itual-practical and theory) proposed to distinguish between knowledge of
the main types:
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e practical knowledge (PK) associated with the production and polit-
ical practices. The accumulation and dissemination of social experience is
like using non-cognitive means, and means in the form of specialized knowl-
edge. Many practices are transmitted through personal example, non-verbal
communication. In our context is transferred from the teacher to the student
during the teaching and pedagogical practices (various forms of surveillance,
for example, «The First children’ days in school»), as well as the image of
the teacher; acquired in the course of practice and social interaction;

* spiritually-practical type of knowledge (SPK), which also occurs
in cognitive context, include knowledge about the communication (records
are not regulated by law norms of cohabitation), household (associated with
the provision of human activity), the cult-regulatory (mythical, religious,
mystical, magical), art (not limited to the actual art, but something that is
actually creative and imaginative expression) knowledge. The only object
of this knowledge is the process and the results of human activity, wheth-
er separated opposed to the practice, and communication (personal, inter-
group social relations of people). Means broadcast of this type of knowledge
is not so much a personal example, how much a belief as a result of socio-
psychological stereotypes, moral and aesthetic feelings. If the ownership is
ON tells a man how to act, DPZ - as a treat to yourself, the people and the
world. For broadcast applications typical visual-shaped tools that students
learn as belief in the correctness of the chosen educational path as profes-
sional ethics;

e theoretical knowledge(TK) research caused by human activity, and
exists in the form of ideology, philosophy, theology, magic, science. Research
activities are limited to the purpose obviously is formulated, the production
of knowledge. TK is also a form of theoretical consciousness. «Theoretical
knowledge as if it contains opposites PK and SPK on the development of
the world.On the one hand, it is operational and constructive, like, and on
the other, contemplative and regulations, like SPK. In an effort to provide
answers to questions posed by the reality of the analyst is not interested in
peace, but the invention of tools to adapt to it» [1, p. 22-25]. The practice
does not exist outside of theory, and theory is inherent in any activity.

When it comes to the educational process, mastering the higher peda-
gogical education. knowledge gained by the student, covering all three types
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of knowledge (theoretical, practical, spiritual, and practical). While the ac-
quisition of theoretical knowledge of future teachers occurs during learn-
ing, psycho-educational and special disciplines, and during the preparation
of scientific articles, course and diploma projects.

The conclusions. Different interpretations of the concept of «knowl-
edge» gained in the process of cognition in scientific thesaurus proposed
to be divided into scientific and non-scientific, though there is the problem
of distinguishing scientific and unscientific knowledge. For the purchase of
professionalism as an integral psychological characteristics of the student
is essential, not only the level of academic achievements, but also features
his professional motivation, system of his aspirations, values, the meaning
of the work, which refers to the array of practical and spiritual and practi-
cal knowledge. Theoretical knowledge the student must perceive through
logic and faith, until he begins his own research activities.
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1HO33UsA PPAHLIY3CKOI'O CUMBOJIM3MA
KAK MATEPHUAJI U151 AHAJIN3A HA 3AHATHUAX
IO CTUJIMCTHUKE
(na npumepe «Ocenneii necum» L. boniepa)

Cepzeeea U.C.

XapvKkoeckuit HAUUOHAILHBLIL NEOA2OZUYECKUTI YHUGEPCUMEm
umenu I.C. Ckoeopooui

B crarbe paccmarpuBaroTCs BOPOCH OpTraHU3aIMN H3Y9IEeHHUS CTHITHC-
TUKH QPaHITy3CKOTO S3bIKa. Bemyielt apnseTcs uaes BbIOOpa KOMIAKTHBIX
MIPOM3BENCHHU (PPAHITY3CKIX CHMBOJIMCTOB B KAY€CTBE OOBEKTA CTHITUCTH-
YEeCKOTO aHaJIM3a, 9TO JaeT BOZMOKHOCTH ONITHMU3HNPOBATH TAHHBIH MTPOIIecC
C TIO3UIIUN HEOOIBITIX 00BEMOB TEKCTOB IPH WX CMBICIOBOH U (hopMaIh-
HOM 3aBEpIIEHHOCTH.

KittoueBbie cioBa: cTHAMCTHKA (DPAHITY3CKOTO SI3bIKA, TIPOM3BEICHUS
(paHITy3CKUX CHMBOIIMCTOB, CTHIIUCTHYECKUI aHAITU3.

HOE3ISAA ®PAHIY3BKOI'O CUMBOJII3MY SIK MATEPIAJI
JJIs1 AHAJII3Y HA SAHATTAX 31 CTUWIICTUKHA
(na npuknani «Ocinnboi micni» apas Boanepa)
Cepeeesa 1.C.
V cTarTi po3mIAIaloThECS TUTaHHS OpraHi3allil BUBYCHHS CTHIIICTHKH
(paniry3skoi MoBH. [IpoBimHOIO € ifest T0OOPY KOMITAKTHUX TBOPIB (hpaH-
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