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The manuscript deals with organizing a problem solving lecture. It describes the experience of higher
schools lecturers of the Eastern Ukrainian region in the middle of the twentieth century (the 50-60s). The
research is significant because Ukraine seeks to raise the level of higher education and academic staff of
the Universities is looking for appropriate forms and methods teaching in order to increase the efficiency of
the organization of the student learning process. As leading teachers of the previous period have positive
experience of organizing a problem solving lecture it may be useful to study it. The purpose of the article is
generalizing features of the problem solving lectures on the basis of the analysis of positive experience of
organizing them in higher schools of the Eastern Ukrainian region in the middle of the twentieth century
(the 50-60s). The used research methods were general theoretical ones, namely analysis and synthesis of
scientific sources under investigation as well as the historical retrospective method applied in historical
investigation. The results revealed that lectures, which took more than 50% of time, played one of the
most important roles in the organization of the educational process of Universities. Problem solving
lectures were a priority for leading lecturers as they had a number of advantages. They are the following:
1) the problem solving lectures were the most economical way of learning; 2) they demonstrated to be
efficient as for perception of educational material by students; 3) such lectures could be supposed as one
of the most efficient ways of forming worldviews and principles; 4) they were a tool of intensification of
students’ cognitive activity; 5) such lectures motivated students to active listening and participating in
the lecture organization; 6) they were realized more accurately, remembered better and gave food for
individual further thought. The prospects for further research may become practical, laboratory, seminar
and other types of classes based on problem solving method, which were widely used together with the
lectures during the studied period.

Keywords: problem solving method, lecture, higher school, student, middle of the twentieth century,
Eastern Ukrainian region.
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J0CBI, OPTAHI3ALYT MPOB/IEMHOT NEKLIT B CEPEAUHI XX CTONITTA

Y cTaTTi gocniarKeHo npobnemHui MeToa opraHisauii fekuin. OnucaHo AOCBi4 BUKAaLaYiB 3aKnaais
BMLLOT OCBITM CXigHOYyKpaiHCbKOro perioHy B cepeauHi XX ctonitta (50-60-Ti poku). JoCniaKeHHA € ak-
TyanbHUM, agyKe YKpaiHa nparHe niasuwmTi piBeHb BULLOI OCBITU, @ BUKNALAui BULLOI LIKOAW LIYKaOTb
BignoBiaHI GopMM Ta MeTOAN BMKNAAAHHA 3 METOK NiABULLEHHA eDeKTUBHOCTI OpraHi3au,ii HaBYaIbHOTO
npouecy cTyaeHTiB. OCKiNIbKM NPOBIAHI BUKNaZaui monepeaHboro nepiogy MatoTb No3MTUBHUIA AOCBIL Op-
raHisauii nekuii Npob1eMHOro xapakTepy, Moxe 6yT KOPUCHUM BUBYEHHSA LbOro Aocsiay. MeToto cTaTTi
€ y3arasbHeHHA 0cobAMBOCTEN NeKLi NPOBAEMHOro XapaKkTepy Ha OCHOBI aHani3y NO3UTUBHOIO A0CBiAY
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X opraHisauii y BuLmx WwKonax CxigHoyKpaiHcbKoro perioHy B cepeauHi XX cronitra (50-60-Ti pokwu). Bu-
KOPWCTaHi MeToau AoCNiAXKeHHA Bynx 3araibHOTEOPETUYHUMM, @ CamMe aHasi3 Ta CUHTE3 AO0CAIAKYBaHUX
HaYKOBMX AKepen, a TaKoX By/10 BUKOPUCTAHO iCTOPUYHO- PETPOCNEKTUBHUI NiaXia, O 3aCTOCOBYETbCA
[0 iICTOPUYHUX AoCNiaKeHb. Pe3ynbTaTv HayKOBOI pO3BiAKM NOKa3anu, Lo NeKLii, AKi 3aimanu noHag 50%
Yyacy, BiZirpasanu ofHy 3 HaMBaXKAUBILLMX PO/Iel B OpraHisaL,ii HaBY4aIbHOrO NPoLEeCy BULWOI LWKOAK. JTeK-
Lii npobnemHoro xapakrepy 6yan npiopUuTeTHUMM 1A NPOBIAHMX BUKNAZAAYIB, OCKIIbKM BOHW Manu pag,
nepesar, a came: 1) npobaemHi nekuii 6ynn HabiNnbWw eKOHOMIYHUM cNOCO6OM HaBYaHHSA; 2) BOHU Npose-
MOHCTPYBaNM CBOO ePeKTUBHICTb LWOAO CNPUMAHATTA CTYAEHTaMM HaBYaAbHOrO maTepiany; 3) Taki nekuii
MOXHa BBa)KaTW O4HWUM i3 HaredeKTUBHIWMX cnocobiB popMyBaHHA CBITOMAAY Ta NPUHLMNIB; 4) BOHU
6yNM iIHCTPYMEHTOM aKTUBI3aLLT Ni3HaBaNbHOI A4iANbHOCTI CTYAEHTIB; 5) TaKi feKL,ii CNoHYKanu CTyaeHTIB A0
AKTUMBHOTO C/lYXaHHA Ta yyacTi B opraHisauii neKuii; 6) cTyAeHTU TOYHilLe po3yMminn HaBYaibHUIA MaTepian
Ta Kpallle 3anam’sToByBaau MOro, WO AaBano im Ky A1a NoAanblioi CaMoCTiMHOI Ni3HaBaAbHOI Aianb-
HocTi. MepcneKkTMBamM NoAaNbLUMX AOCAIANKEHb MOXYTb CTaTU MPAKTUYHI, 1abopaTopHi, cemiHapcbki Ta
iHLWIi BMAM 3aHATb, OPraHi30BaHi i3 3aCTOCYyBaHHAM NPO6IEMHOIO METOAY, aAKe BOHM LUMPOKO BUKOPUCTO-
BYBa/IMCb Pa3oM 3 IeKLIAMUW NPOTArOM AOCAIAXKYBAaHOro nepioay.

Kniouosi cnoBa: npobnemHuin meTos HaBYaHHA, NeKLifA, BULLA LWKONA, CTYAEHT, cepeamHa XX cToniT-
TA, CXiAHOYKPATHCbKMI perioH.
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OnbIT OPFTAHU3AL MU NPOBNEMHOW NEKLIUKU B CEPEAUHE XX CTO/ETUA

B cTaTbe uccnenoBaH NpobiemMHbli MeTog, opraHusauum nekuuii. OnucaH onbIT Npenogasartenei
BbICLIMX Y4ebHbIX 3aBeAeHui i BOCTOUHOYKpanMHCKOro pernoHa B cepeguHe XX Beka (50-60-e roabl). Mccne-
[0BaHMe ABNAETCA aKTyaslbHbIM, MOCKO/IbKY YKpanHa CTPEMUTCA NOBLICUTb YPOBEHb BbiCLIEro obpasosa-
HUWA, @ NpenogaBaTe/In BbICLUEN LWKO/Ibl ULLLYT COOTBETCTBYOLME GOPMbI U METOAbI NPENOAABAHUA C LENbIO
noBbILeHNs 3pHEKTUBHOCTU OpraHM3aLmMmn y4ebHOro npouecca cTyaeHToB. TaKk Kak Beaylime npenoaasa-
TeAn npeaplayLiero nepuosaa UMev NooKUTENbHbIN OMbIT OPraHU3aLUK IeKLMK NPOBAEMHOro XapakK-
Tepa, MOXKeT 6bITb NO/Ie3HbIM U3yUYeHWNe 3TOro onbiTa. Llenbto ctatbu aBnseTcs ob6obueHne ocobeHHoCTeM
NeKuMii NpobeMHOro XxapakTtepa Ha OCHOBE aHa/1M3a NOJIOKUTENIbHOMO OMNbITa UX OPraHM3aLUKN B BbICLLMX
WKoax BocToyHoyKpanHCKoro pervoHa B cepeanHe XX seka (50-60-e roapl). Micnonb3oBaHHble MeTOAbI
nccnefoBaHna 6bin 06LLETEOPETUYECKMMU, @ UMEHHO aHA/IM3 U CUHTE3 UCCeAyemMbiX HayYHbIX UCTOY-
HWKOB, a TaK»Ke BObl/1 UCMO/Ib30BaH UCTOPUKO-PETPOCMEKTUBHbBIN NOAX0A, NPUMEHAEMbIN K UCTOPUYECKUM
nccnefoBaHUAM. Pe3ybTaTbl HAYYHOTO UCCNEL0BAHUA MOKA3aau, YTo JIeKL MM, KOTopble 3aHMManu bonee
50% BpemMeHu, Urpaau ofHy 13 BarKHEMLWNX poaein B OpraHnsaumm y4ebHoro npouecca BbicLen WKObI.
Jlekunn npobnemHoro xapakrepa 6bl1M NPUOPUTETHBIMKU ANA BeAYLWMX NpenosaBaTenei, NOCKONbKY OHU
MMeNu pag, npermyLLecTs, a UMeHHOo: 1) npobaemHble Nekuumn bbliv Hanbonee sIKOHOMUYHbIM CNocobom
0byuyeHus; 2) OHM NPOAEMOHCTPUPOBAIN CBOO IPPEKTUBHOCTb MO BOCTMPUATUIO CTYAEHTaMKU y4ebHOoro
maTepuana; 3) Takme NIEKUUN MOXKHO CHMTATb OAHUM U3 cambix 3PPeKTUBHbIX cnocobos dopmmpoBaHua
MWPOBO33PEHUA U MPUHLMNOB; 4) OHU BbIIN MHCTPYMEHTOM AaKTUBM3aLMKN NO3HABaTE/IbHOM AeATe/IbHO-
CTM CTYAEHTOB; 5) TaKMe NeKumMmM NobyKAan CTYAEHTOB K aKTUBHOMY C/YLLAHMIO M y4acTMA B OpraHmn3aumm
NeKUMn 6) CTyAeHTbl ToYHee BOCMPUHMMANK y4ebHbli MaTepman 1 nydylie 3anomMUHaAn ero, 4To AaBano
MM NULLLY A1A AaNbHENLIEN CAMOCTOATE/IbHOM NO3HAaBaTE/IbHOM AeATeNIbHOCTU. [lepcnekTuBamm AanbHen-
LWMX UCCNEAOBAHUIM MOTYT CTaTb NPaKTUYECcKMe, 1abopaTopHble, CEMUHAPCKUE U Apyrve BUAbl 3aHATUN,
OpraHn3oBaHble C NPUMeHeHMem NpobaeMHOro MeToaa, BeAb OHW LUMPOKO MCMO/b30Ba/IMCh BMECTe C
NIeKUMAMMK B TeYEeHUMe nccaesyemoro nepmoga.

KnioueBble cnoBa: npobaemHbli meTog 0byyeHus, fieKumMa, BbiCWas WKOAA, CTYAEHT, cepeauHa
XX BeKa, BOCTOYHOYKPAWHCKUI permoH.

HAYKOBI 3AITMCKH KA®E/IPHU ITEJATOT'KH

Introduction. With a huge scientific potential,
Ukraine seeks to develop domestic science, a
necessary prerequisite for which is, on the one
hand, raising the level of higher education, and
on the other hand, understanding the lessons of
history to avoid mistakes and transfer valuable
experience to the present. Thus, the 50-60s of the
last century are characterized by the completion

of the stage of the higher education classical Soviet
system development. Didactic ideas of the second
half of the twentieth century were reflected in the
practice of universities of Ukraine in the period
under study. In particular, the leading teachers of
the second half of the last century paid considerable
attention to the search for forms and methods of the
tertiary level teaching that would help increase the
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efficiency of the organization of the studentlearning
process. Among the forms and methods that have
proven themselves on the positive side there are
problem solving lectures. So it is significant to study
the experience of organizing them.

Analysis of recent research and publi-
cations shows that the experience of organizing
educational and cognitive activities of the tertiary
level, as well as its forms and methods, such as
lectures were the subject of research by a large
number of domestic scientists. Thus, back in the 60s
and 70s the issue of the lecture organization and its
effectiveness was studied by A. Kireiev [4], V. Viktorov
& 1. Kapelyushny [3], N. Polovnikova [16], I. Reinhard
[17], and others. I. Kobylyatsky [5], E. Myshyna [9] and
others taught their own positive experience as for the
lecture organization on the pages of the pedagogical
periodicals. O.Cherednyk [19], L.Holubnycha
[20], M.Oksa [13], O.Orlova [14; 15] and others
considered the historical aspect of this issue. Teaching
through problem solving method was discovered by
A.Furman [18], L. Mahan [22], V. Maheshwari [23],
M. Makhmutov [8], V. Manko [6], A. Matyushkin [7],
V. Okon [12], V. Ruggiero [24] and others.

However, the coverage of the experience of
organizing a problem solving lecture in the Eastern
region of Ukraine in the middle of the twentieth
century (the 50-60s), when the classical system
of Soviet higher school was completed, has not
been sufficiently reflected in the researches on
pedagogical history.

Objective. The purpose of the manuscript is to
generalize features of the problem solving lectures
on the basis of the analysis of positive experience
of organizing them in higher schools of the East
Ukrainian region in the middle of the twentieth
century (the 50-60s).

Methods. As our research is not experimental
but theoretical we have used appropriate general
theoretical research methods such as analysis and
synthesis of scientific sources under investigation
as well as the historical retrospective method. All
the mentioned allowed us to discover, analyse and
generalize the necessary information on the issue.

Results. The analysis of sources [21]: didac-
tic - protocols of meetings of the Academic Coun-
cil of T.G. Shevchenko Voroshilovgrad Pedagogical
Institute, the Council of Horlivka State Pedagogical
Institute of Foreign Languages, the Council of Sla-
viansk State Pedagogical Institute; textbooks and
narrative - researches suggests that the practice
of higher schools in the Eastern region of Ukraine
reflects the following didactic ideas of the middle
(the 50-60s) of the twentieth century (active cre-
ation and application of new pedagogical technol-
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ogies together with problem solving teaching, de-
velopment of effective didactic concepts, creative
preparation of materials to optimize the learning
process, introduction of technical teaching aids,
many new educational programs, etc.). In particu-
lar, the leading teachers of this period paid consid-
erable attention to the search for forms and meth-
ods that would help increase the efficiency of the
organization of the student learning process.

In the course of scientific investigation it
was established that at the period under study
in higher schools of the East Ukrainian region
there were such forms of classes’ organization
as lectures, practical, seminars, consultations,
laboratory workshops, as well as various teaching
methods (algorithmic, search, problem, research
etc.). Problem solving method of teaching was
given priority by leading lecturers.

The analysis of curricula of teachers of the
tertiary level of the mentioned region and period
by scientists of the studied period and region shows
that an important role in the organization of the
educational process was played by lectures, which
took more than 50% of time. This was explained
by the fact that this form of education had the
following advantages: 1) the most economical way
of learning; 2) effective in the degree of assimilation
of educational material by students; 3) one of the
most effective means of forming worldviews and
beliefs; 4) a means of direct personal influence of
the lecturer on a large audience at the same time.
Considering problem solving lectures, according to
the teachers, who organized them [5; 9], they had not
only the listed benefits but also intensified students’
cognitive activity, motivated them to active listening
and participating in the lecture organization, were
realized more accurately, remembered better and
gave food for individual further thought.

Speaking about additional specifics of such
lectures, modern Kharkiv researcher of the
organization of educational and cognitive activities
of students in higher pedagogical educational
institutions of Ukraine in the second half of XX
century 0. Cherednyk determined the leading place
of the lecture in the educational process of the
studied period by the fact that: firstly, the course of
lectures on the discipline conveyed its main content;
secondly, it was the lectures that regulated not only
the content, but also the ideological-theoretical and
professional orientation of the whole educational
process; thirdly, the direction, content and
effectiveness of other forms of educational process
depended on lectures [19]. Nowadays as we can
see there were certain influence of the time on the
lecture and problem solving as well.
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Thus, studying any problem in historical
perspective, to be able to evaluate facts properly
it is natural and important to reveal specific
features of the period under research. In our case
it is the influence of governmental policy on the
organization of the educational process in higher
school in general, including in the Eastern region of
Ukraine. Consequently, the mentioned concerned
problem solving lectures.

So, on March 16-17, 1950, the resolution of the
third plenum of the Scientific and Methodological
Council at the Ministry of Higher Education of the
USSR “On Improving the Quality of Lectures in Higher
Educational Institutions” was adopted. According to
this document, the lecture was to present the basic
concepts of the studied discipline, to outline ways to
furtherits deeper study; to cover the basic principles,
the main issues of the course scientifically and
logically, without overloading it with unnecessary
details; to be based on the principle of Bolshevik
party teaching and to introduce students to a specific
branch of science, to reveal the Marxist-Leninist
methodology of the subject and to serve as a school
of thinking, to acquaint with the main directions of
science development and solving the main scientific
issues of that time [11, p. 90].

Analysis of didactic sources (protocols of
meetings of the Council of the Slaviansk State
Pedagogical Institute), documentary (act) and
narrative (scientific) on the organization of the
educational process in higher school in the Eastern
region shows that, following the given resolution,
a lecture (as well as problem solving one) as the
main form of study in the mentioned period had
a number characteristic features, in particular:
1) holistically and logically covered the main
provisions of the discipline; 2) armed students
with the methodology of studying a particular
science; 3) better and more fully than other forms
of education, compensated for the obsolescence
or absence of modern textbooks and manuals; 4)
promptly acquainted students with the latest data
of science; 5) organically combined learning and
education; 6) aimed students at independent work
and determined its main directions.

At the same time, the studied source base
allows us to state that the problem solving lecture
had some shortcomings, in particular the lecture:
1) could not generally deviate from the main
works, textbooks, axioms and truths; 2) provided
notvery big feedback from the lecturer to students;
3) had the weaker impact on a particular student,
the more listeners there were in the lecture hall.
Among other shortcomings of the lectures of that
time is the politicization of lecture materials.

Analysis of pedagogical periodicals of the
studied period, where the leading teachers shared
their positive experience of organizing lectures,
allows us to assert that educational lectures of that
time were divided into three types: review, subject
and problem solving. The review lecture was
aimed at restoring previous knowledge or getting
acquainted with any unexplored or unfamiliar
material for the development of holistic knowledge.
The subject lecture was a regular part of the lecture
course, although it could well contain elements of
both review and problem solving. Problem solving
lecture presented the material asa problem, a palette
of different views on a particular issue. The method
of problem-based presentation of knowledge had
a direct relation to the problem solving lecture in a
higher educational institution by the nature of the
interconnected activity of the teacher and students.
Taking into account the peculiarities of problem
thinking and intensification of students’cognitive
activity with the help of heuristic methods provided
a problem-based approach to the presentation of
lecture material.

In the context of the mentioned the positive
example of creating problem solving situations can
be found at 0.M. Gorky Kharkiv State University
[3]. So, in lectures on mathematics, Professor
D. Hordevskyi used elements of a short dialogue
with the audience to enhance the cognitive activity
of students. During the lecture, the teacher posed
several problems and solved them together with
the students. He also gave students possibility to
formulate certain definitions and conclusions,
required independent action. No more than 10-
12 mini-problems were created during each the
lecture, which were solved by students. It took 1-2
minutes to solve every one, and in general - up to
20 minutes of active, creative activity of students.
After that, the information provided by the teacher
was perceived as essential [3, p. 122].

Nevertheless, despite the use of methods of
intensification students’ cognitive activity, one of
the difficulties of that time was the low success of
first- and second-year students, as evidenced by the
analysis of didactic sources (protocols of council
meetings) and documentary (directives, orders of
higher education institutions of the Eastern region).
Specific measures, such as simplifying lectures
(practically they approached to school level),
introducing compulsory counseling, introducing
test-taking on specific topics, etc., did not improve
the situation. This gave all grounds to the state
leadership on the part of higher education to believe
that “a way out of this situation could be sought
only by optimizing the educational process”. It was
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indicated in the collection of basic regulations, orders
and instructions on higher education [2, p. 136].

Fortunately in the early 60’s of the twentieth
century the role of the lecturer changed radically
because of the party’s 1960 guideline. According
to it, “one of the most important issues in the
restructuring of higher education, on which the
organization of the educational process depends,
is the creative development and implementation of
new curricula, which determine the strengthening
of theoretical training and close combination
of production and social work” [1, p. 72]. Thus,
from the beginning of the 1959/60 academic
year, all higher educational institutions of Ukraine
began to work according to new curricula, where
the number of hours for independent work of
students was increased [1, p. 6]. As a result, the
main task of a lecturer was no longer to transfer
information from the course being read, but to
create problems and situations that would arouse
students’ interest in the presented material, which
became an incentive for further self-study. Thus, in
the process of teaching and learning there was a
tendency to change the methodology of the lecture
in direction of problem solving method.

According to the analysis of the experience
of higher education in the Eastern region of
Ukraine [3; 9; 13; 15] teachers of higher education
institutions of the studied period chose a problem
solving structure of the lecture because it
objectively provided for the cognitive activity and
mental independence of students. An experience of
A. Petrov, who was a lecturer of 0.M. Gorky Kharkiv
State University and used problem solving method
of organizing the lecture, can be an example of this
[14]. Thus, in advance his students got acquainted
with the lecture plan, which was composed of
a series of problems or cases. At the request of
students, they chose individual issues and worked
on them (selected literature themselves, solved the
problem or the case and independently prepared
reports for 9-10 minutes, in which they stated
their solution of the problem). A. Petrov consulted
the students, who were preparing for the speech,
helped them with advice. The lecture was started
by the teacher himself. He gradually brought the
listeners to the questions prepared by the students.
After that there was a joint discussion of the reports,
the teacher led the students to the conclusion, which
they were making independently [14].

The organization of the lecture according to
the above method supported the creative search,
developed the independence of thinking, skills of
analysis and synthesis of factual material that was
already available, helped to establish cause-and-
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effect relationships, select the necessary information.
In addition, students under the guidance of a teacher
gained experience of working with scientificliterature,
developed skills of generalization of scientific data.

In the course of research it was found that
the lecture of the 60’s of the previous century was
characterized by theuseofvariouswaysofthe problem
solving method that intensified the independent
cognitive activity of students, stimulated them to be
educationally active at the lecture. Another example
may be an experience of a lecturer at the Faculty of
Chemistry of O.M. Gorky Kharkiv State University
[. Ostapenko, who during a lecture on chemistry gave
a definition of hydrolysis and considered the main
issues of its reaction. After that, the teacher stated
problems and helped to solve it through asking
about different chemical elements. For instance, “Is it
possible or not (and why?) to record the reaction of
hydrolysis of sodium chloride?” If students listened
carefully and thoughtfully they understood and could
solve the stated problem answering correctly. This
questions attracted the attention of the audience,
activated the thinking of students, taught them to
critically evaluate, analyze independently, compare
facts, draw logical conclusions [9].

As another effective way of a problem solving
method that intensified students’ educational and
cognitive activities, which has been revealed in the
practice of higher education in the Eastern region of
the period under study, may be considered techniques
when some part of the material was presented of
in the form of questions and answers, evidence and
solutions to cognitive problems. The ways of scientific
and logical thinking were demonstrated to students.
This approach allowed to get the feedback, as well
as to focus on key issues of the topic. Analyzing
difficult situations with students, the lecturer
gradually brought them to the topic of the lecture and
formulated a problem that needed to be solved. The
creation of a cognitive situation at the beginning of
the lecture aroused interest in the material studied,
intensified the educational and cognitive activities
of students, contributed to the formation of mental
independence of the individual [10].

The study of the experience of higher
educational institutions of the Eastern Ukraine in
the period under study shows that lecturers did not
limit themselves to the use of traditional forms and
methods within reproductive education, but tried
to organize student education so that it promoted
the development of perfect skills to learn the reality,
to acquire knowledge, as well as for to use them
creatively in future professional activities.

Discussion and conclusions. Thus, the
conducted research and the review of sources on
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the experience of organizing a problem solving
lecture in the Eastern Ukraine in the middle of
the twentieth century (the 50-60s) allows us to
conclude thatlectures played a very important role
in the organization of the educational process of
higher school as they took more than 50% of time.
Problem solving method of giving a lecture was
a priority for leading lecturers. There were more
benefits of such lecturers than of ordinary ones
and they can be seen as follows: 1) the problem
solving lectures were the most economical way of
learning; 2) they demonstrated to be efficient as
for perception of educational material by students;
3) such lectures could be supposed as one of the
most efficient ways of forming worldviews and
principles; 4) they were a tool of intensification

of students’ cognitive activity; 5) such lectures
motivated students to active listening and
participating in the lecture organization; 6) they
were realized more accurately, remembered better
and gave food for individual further thought.

However, in the Soviet higher school the
organization of the educational process was clearly
regulated by documents of the Ministry of Higher
Education of the USSR, so differences between
lectures, which at that time were almost unique
source of knowledge, consisted only in the level of
mastery of the lecturers’ pedagogical skills.

As practical, laboratory, seminar and other
types of classes were widely used together with
the lectures based on problem solving method, we
consider them to be prospects for further research.

CITMCOK BUKOPUCTAHUX JKEPEJI TA JIITEPATYPU:

1. Buma ocBiTa Ha HOBOMY eTalli : 3 JOCBiAy nepeby0BY BUILOI WIKOJIU Ha YKpaiHi. KuiB : [lepxk. BUA-BO JI-pU
YPCP, 1961. 239 c.

2. Beicmas mkoJia : C6OpHUK OCHOBHHUX NMOCTAHOBJIEHUH, NIPUKA30B U UHCTPYKLUH : B 2 4. Y. 1. Mockga : Beic.
K., 1978. 399 c.

3. 3 pocBiny po6oTu nejaroriunux By3iB YkpaiHcbkoi PCP [ymopsga. B. O. Biktopos, I. B. Kanentomnuit]. Kuis :
Pap. mk., 1964. 148 c.

4. Kupees A. ®. J/lekuus B BoIclel lkoJje. MockBa, 1961. 78 c.

5. KoGbursankuit U. . YueGHbIH Npoliecc B Boicliel mikoJie. Cogemckas nedazozuka, 1970. Ne 8. C. 92-102.

6. Manbko B. A. [Ipo61eMHe HaBYaHHA SK aKTyaJbHa HAayKOBO-IleJaroriyHa npob6JsieMa. 3acobu Hag4aabHoi ma
Haykogo-docaidHoi po6omu. XapkiB, 2006. Bumn. 25. C. 102-106.

7. MarwoumkuH A. M. [Ipo6JsieMHbIe CUTyallMU B MbIILLJIEHUU U 00y4yeHUuU. MockBa : [legaroruka, 1972. 208 c.

8. MaxmyToB M. U. Opranusanus npo6ieMHOT0 06y4yeHus B mKoJe. Kuura g yauteneil. Mocksa : [IpocBenieHue,
1977.240 c.

9. MumuHa E. ®. HoBoe B MeTo/jliKe U3y4eHUsI XUMUU. BecmHuk gbicuiell wikowsl, 1965. N2 7. C. 42-44.

10. Haywmeus O. Igean BuuTess B ictopii negaroriku. Haykosi 3anucku, 2002. Bun 41. C. 112-116.

11. O noBbIlIEHMH KayecTBa JIEKLIUH B BBICIIMX y4eOHBIX 3aBeJleHUAX : U3 MOCTAaHOBJIEHHUs IJIeHyMa Hay4HO-
MeTOANYEeCKOTo coBeTa npu MuHucTepcTBe Boiciiero 06pa3zoBanus CCCP 16-17 mapTa 1950 r. Buicwas wkoaa
: 6. OCHOB. ITOCTAHOBJIEHUH, TPHUKA30B, MHCTPYKLUMH. MockBa, 1965. C. 89-91.

12. Oxonb B. OcHOBBI Ipo6sieMHOr0 06y4yeHus. Ilep. c mosbck. Mocksa : [IpocBemenue, 1968. 208 c.

13. Oxca M. M. BuBueHHs JUCLUILIIH 3arajlbHO-11e4aroriyHol NiAr0TOBKY BYUTEJIS y IeJaroriyHux By3ax YKpainu
(1917-1991 pp.). KuiB : Mixxnap. ¢in. arennis, 1997. 315 c.

14. OpJioBa O. O. HanpsiMU po3BUTKY pO3yMOBOI CaMOCTIMHOCTI B Cy4yacHUX yMoBax. Cy4acHa ocgima 8 ymosax
pedopMy8aHHs : npobieMuU, meopisi, NpaKkmukKa : HayK.-npakT koHo., 22 nuctomn. 2011 p. Xapkis, 2011. C. 79-80.

15. Opusosa 0. O. Posib BukiIaZiadya y GopMyBaHHI po3yMoBoi caMoCTilHOCTI cTyzeHTiB (gpyra nosoBuHa XX CT.)
Ocsima i doaa Hayii : X1l MiXkHap. HAayK.-IPaKT. koH., 20-21 TpaB. 2011 p. Xapkis, 2011. C. 72-80.

16. IlosoBHuKOBa H. A. BocnuTaHue no3HaBaTeIbHOM cocTosATeAbHOCTH. Ka3aHnsb : TaTap. KHMX. U3, 1968 68 c.

17. Peitnrapg U. A. Dopmbl 1 MeTO/bI TPENOAABaHUS B BhICIIEH IIKoJIe. [JHemponeTpoBcK : JHenp, 1973. 76 c.

18. ®ypmaH A. B. [Ipo6sieMHi cuTyalii B HaBYaHHi : KH. AJ1s1 BuuTeJs. — KuiB : Pag. [llkosa, 1991. 191 c.

19. Yepepgnuk O. B. Opranizauis HaB4YaJIbHO-Ni3HABaJIbHOI JiflJIbHOCTI CTY[EHTIB y BHUILUX MeLaroriyHux
HaBYaJIbHUX 3aKJafax YKpainu (Apyra mosoBruHa XX CTOJITTS) : aBTOped. AUC HA 300YTTSA HAyK. CTYNEHs
KaH/. nex. Hayk : cren. 13.00.01 «3aranbHa neparorika ta icropia neparoriku». Xapkis, 2012. 20 c.

20. Holubnycha, L. O. (2016). Experience of Intensification of Students’ Cognitive Activity in the USSR (Postwar
Period the Middle of the 20-th Century). International Letters of Social and Humanistic Sciences, 73, 1 - 6.

21. Holubnycha, L., Kostikova, 1., Maslova, N., Tanko, A., & Sikora, V. (2019). Modern Types of Historiographic Sources
in Pedagogy. Revista Romaneasca pentru Educatie Multidimensionala, 11 (2), 326 - 340. Retrieved from: http://
dx.doi.org/10.18662/rrem/133

22. Mahan, L. A. (1967). What is the solving problem method of teaching. Retrieved from: https://onlinelibrary.
wiley.com/doi/abs/10.1002/sce.3730510405

23. Maheshwari, V.K. (2017) The Problem Solving Method in Education Retrieved from: http://www.vkmaheshwari.
com/WP/?p=2375

24. Ruggiero, V. R. (1998). Beyond Feelings. A Guide to Critical Thinking. Mayfield Publ. Co. 96 p.



SCIENTIFIC NOTES OF THE PEDAGOGICAL DEPARTMENT 57

2020 Bunyck/ Issue 47

REFERENCES:

1.

10.

11.

12.

13.

14.

15.

16.

17.

18.

19.

20.

21.

22.

23.

24,

Vyshcha osvita na novomu etapi : z dosvidu perebudovy vyshchoyi shkoly na Ukrayini. (1961). [Higher education
at a new stage: from the experience of restructuring higher education in Ukraine]. Kyiv : Derzh. vyd-vo l-ry
URSR. (in Ukrainian).

Vysshaya shkola : sbornik osnovnikh postanovleniy, prikazov i instruktsiy : v 2 ch. CH. 1. (1978). [Higher school:
a collection of basic decrees, orders and instructions]. Moskva : Vyssh. shk. (in Russian).

Viktorov, V. 0., Kapelyushnyy, I. V. (1964). Z dosvidu roboty pedahohichnykh vuziv Ukrayins'koyi RSR. [From the
experience of pedagogical universities of the Ukrainian SSR]. Kyyiv : Rad. shk. (in Ukrainian).

Kireyev, A. F. (1961). Lektsiya v vysshey shkole. [Lecture in higher school]. Moskva. (in Russian).

Kobylyatskiy, 1. I. (1970). Uchebnyy protsess v vysshey shkole. [The educational process in higher education].
Sovetskaya pedagogika. 8. pp. 92-102. (in Russian).

Man'ko, V. A. (2006). Problemne navchannya yak aktual'na naukovo-pedahohichna problema. [Problem-based
learning as an actual scientific and pedagogical problem]. Zasoby navchal'noyi ta naukovo-doslidnoyi roboty.
Kharkiv. 25. pp. 102-106. (in Ukrainian).

Matyushkin, A. M. (1972). Problemnyye situatsii v myshlenii i obuchenii. [Problem based situations in thinking
and learning]. Moskva : Pedagogika. (in Russian).

Makhmutov, M. 1. (1977). Organizatsiya problemnogo obucheniya v shkole. Kniga dlya uchiteley. [Organization
of problem solving learning at school. A book for teachers]. Moskva : Prosveshcheniye. (in Russian).

Mishina, Ye. F. (1965). Novoye v metodike izucheniya khimii. [New in the method of studying chemistry]. Vestnik
vysshey shkoly. 7. pp. 42-44. (in Russian).

Naumets,' 0. (2002). Ideal vchytelya v istoriyi pedahohiky. [The ideal teacher in the history of pedagogy]. Naukovi
zapysky. 41. pp. 112-116. (in Ukrainian).

O povyshenii kachestva lektsiy v vysshikh uchebnykh zavedeniyakh : iz postanovleniya plenuma nauchno-
metodicheskogo soveta pri Ministerstve vysshego obrazovaniya SSSR 16-17 marta 1950 g. (1965). [On improving
the quality of lectures in higher educational institutions: from the decree of the plenum of the scientific and
methodological council at the Ministry of Higher Education of the USSR March 16-17, 1950]. Vysshaya shkola :
sh. osnov. postanovleniy, prikazov, instruktsiy. Moskva. pp. 89-91. (in Russian).

Okon’, V. (1968). Osnovy problemnogo obucheniya. [Fundamentals of problem solving learning]. Moskva :
Prosveshcheniye. (in Russian).

Oksa, M. M. (1997). Vyvchennya dystsyplin zahal'no-pedahohichnoyi pidhotovky vchytelya u pedahohichnykh
vuzakh Ukrayiny (1917-1991 rr.). [Study of disciplines of general pedagogical training of teachers in pedagogical
universities of Ukraine (1917-1991)]. Kyyiv : Mizhnar. fin. ahentsiya. (in Ukrainian).

Orlova, 0. 0. (2011). Napryamy rozvytku rozumovoyi samostiynosti v suchasnykh umovakh. [Directions of
development of mental independence in modern conditions]. Suchasna osvita v umovakh reformuvannya :
problemy, teoriya, praktyka. Kharkiv, pp. 79-80. (in Ukrainian).

Orlova, 0. 0. (2011). Rol' vykladacha u formuvanni rozumovoyi samostiynosti studentiv (druha polovyna XX st.).
[The role of the teacher in the development of mental independence of students (second half of the twentieth
century.)]. Osvita i dolya natsiyi. Kharkiv, pp. 72-80. (in Ukrainian).

Polovnikova, N. A. (1968). Vospitaniye poznavatel'noy sostoyatel'nosti. [Education of cognitive competence.].
Kazan’ : Tatar. knizh. izd. (in Russian).

Reyngard, I. A. (1973). Formy i metody prepodavaniya v vysshey shkole. [Forms and methods of teaching in
higher education] Dnepropetrovsk : Dnepr. (in Russian).

Furman, A. V. (1991). Problemni sytuatsiyi v navchanni : kn. dlya vchytelya. [Problem based situations in
education : book for the teacher]. Kyiv : Rad. Shkola. (in Ukrainian).

Cherednyk, O. V. (2012). Orhanizatsiya navchal'no-piznaval'noyi diyal'nosti studentiv u vyshchykh
pedahohichnykh navchal'nykh zakladakh Ukrayiny (druha polovyna XX stolittya). [Organization of educational
and cognitive activity of students in higher pedagogical educational institutions of Ukraine (second half of XX
century)]. (Abstract of candidate’s thesis). Kharkiv, Ukraine. (in Ukrainian).

Holubnycha, L. 0. (2016). Experience of Intensification of Students’ Cognitive Activity in the USSR (Postwar
Period the Middle of the 20-th Century). International Letters of Social and Humanistic Sciences. 73. pp. 1 - 6.
Holubnycha, L., Kostikova, 1., Maslova, N., Tanko, A., & Sikora, V. (2019). Modern Types of Historiographic Sources
in Pedagogy. Revista Romaneasca pentru Educatie Multidimensionala. 11 (2). pp. 326 - 340. Retrieved from:
http://dx.doi.org/10.18662/rrem/133

Mahan, L. A. (1967). What is the solving problem method of teaching. Retrieved from: https://onlinelibrary.
wiley.com/doi/abs/10.1002/sce.3730510405

Maheshwari, V.K. (2017) The Problem Solving Method in Education Retrieved from: http://www.vkmaheshwari.
com/WP/?p=2375

Ruggiero, V. R. (1998). Beyond Feelings. A Guide to Critical Thinking. Mayfield Publ. Co.



