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BUKJAJALLKE [IOPT®OJIIO SIK OAUH 3 MPOBIHUX METO/IB
MPO®ECIHHOTO PO3BUTKY BUKJAJAYIB BULLOI IIKOJU CIIA

benvmasz A. M.
Komynanvnuit 3aknao «Xapxiecoka ymanimapno-neoazoziuna akaoemisn

Xapkiecvkoi ob1acnoi paou

CraTTIO TpPUCBSUEHO AaHANBY IMOHATTA <«BUKIAJALBKE MOPTQoIio». ABTOp 3a3HAYAE,
mo nopTdoiio BUKIagaya — L€ NeBHUM eran Horo mpodeciiiHoro po3BUTKy. CTBOpEHHS
Ta BUKopuctanHs nmoprdoiio y 3BO VkpaiHu € 00’€KTMBHOIO HEOOXITHICTIO ChOTOJACHHS. Y POOOTI
MPEICTAaBICHO PO3YMIHHS TIOHSTTS «BUKIaJAlbke MOPTQOII0» aMEPUKAHCHKUMU HAyKOBISIMU
(k. Mroppeii, @. Ypbax, K. O’Heiin, A. Paiit). ¥V mporeci aHainidy HU3KH MPallb aBTOP TOXOIUTh
BUCHOBKY, 0 BHUKIafalbke MOPT(OII0 — 1€ KOMIUIEKCHHH (EHOMEH, SIKMH OXOILTIOE pPB3HI
acmeKkTH; Ie 3acid 1 JOKyMEHTYBAaHHS TpOLleCy BUKIAIAHHA, BIIOWTTSA B3IPIIB BUKIAIAI[BKOT
MPaKTHKKH, BHU3HA4YCHHS TOJIOBHOI Mmicii 3BO, a romoBHe — M MOTHBAL iHAWBITYaIbHOTO
po(eciiiHOrO0 PO3BUTKY KOYKHOTO WieHa MPOdecOPChKO-BUKIAIAIBKOTO CKIaTy.

Kuro4oBi cioBa: BuKiIanay, BUI@ I11K0JA, MOpToIio, npodeciiinuii po3BUTOK, peduiekcis,
npodeciiiHa JASUTbHICTS.

HNPEINIOJABATEJBCKOE MNOPT®OJINO KAK OJUH N3 BEAYIHINUX
METOJIOB TIPO®ECCHOHAJIBHOI'O PA3BUTHSA NPEINOJABATEJIEN
BBICIHIEHA IIKOJIBI CIIA

Bbenvmasz A. H.
Kommynanvnoe 3a6edenue «XapvKoeckas ymaHumapHo-neoazo2uiecKas aKkaoemusn»

Xapvkoeckozo oba1acmnozo coeema

CraTbs NOCBSIIEHA aHAIM3Y MOHATHS <@IPENoAaBaTelbckoe MOpTQoaro». ABTOp OTMEYaerT,
4TO MOPT(HOINO MPENOAABATENS] — ITO ONPEACTICHHBIH 3Tal €ro npogecCHoHaIbHOIO Pa3BUTHU L.
Co3manue ©  UCHONB30BaHHWE TMOPTQPOINO B BY3aX YKpawHBl SBISETCS OOBEKTUBHOU
HEOOXOIMMOCTBIO cerojHsAmHero AHs. B pabore paccMaTpuBaeTcsi MOHUMaHUE TOHSATHS
«IpernoiaBaTelIbckoe  MopThonoy» aMepukaHCKUMH  ydeHbIMH (k. Mropper, @. Ypoax,
K. O'Heiin, A. Paiit). Bmpomecce aHanmm3a psga paboT, aBTOp NPHXOAUT K BBIBOLY,
YTO MPENoJaBaTeIbCKOE MOPTQPOINO SBISICTCS KOMIUIEKCHBIM (CHOMCHOM, KOTOPBIH OXBaThIBAcT
pa3IMyYHbIE ACIIEKTHl — 3TO CPEACTBO AJIS JOKYMEHTHPOBAHMUS MIPOLIECCA ITPENOAABAHMS, OTPAXKEHUE
00pasiioB MPEro1aBaTeNIbCKOM IeATeILHOCTH, OpeneeHne rmaBHo muccun BY30B, a rmaBHoe —
JUIL MOTUBALIMM WHJMBUIYaJIbHOTO NMPOQECCHOHATBHOTO Pa3BUTHS KaXKJOTr0 WieHa Mpodeccopeko -
IIPEN0/IaBaTEIbCKOTO COCTaBA.
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The article deals with the issue of teaching portfolio. The author examines American
educators’ understanding of essence «teaching portfolio». It is mentioned that teaching portfolio
is a certain stage of professional development of higher education teachers. In Ukraine, this method
is in the testing stage, however, inthe United States, the portfolio of teachers is actively used
mnalarge number ofhigher education mstitutions. Working with this method is an objective
necessity of the present.

It is pointed that there are many definitions of the portfolio, but the main positions from
which this phenomenon is considered are portfolio-technology and portfolio-product. The author
suggests John Murrey’s definition of teaching portfolios who defines teaching portfoio m four
perspectives, taking mnto account the main purposes. Therefore, a portfolio can be defined as a tool
for documenting teaching with an emphasis on achievements; empowering professors and teachers
to gain dominion over their professional activities; providing higher educational mstitutions with
the means of demonstration that teaching is an mstitutional priority; and individualizmg faculty
professional development.

The author highlights that most scholars who are addressing the problem of portfolio in higher
education agree that the potential of the teaching portfolio lies in the ability of teachers to control
their professional development. The main perspectives of higher education lecturers’ portfolios are
distinguished such as:receiving credits for effective teaching, mmproving teaching performance,
receiving awards or merit pay for high-level teaching, and obtaining a different position.

Summing up, the author considers the teaching portfolio as a complex phenomenon that
covers all of the above-mentioned aspects — a means for documenting the teaching process,
reflecting patterns of teaching practice, emphasizing the mamn mission of the university, and most
mportantly — as motivation of the individual professional development of each faculty member.
However, as noted by academic teachers, it is important to present not only an ideal experience, but
also to describe problem situations, reflect on the way of their solution, on the causes of their
occurrence, and others like that.

Keywords: teacher, higher education, portfolio, professional development, reflection,
professional activity.

Introduction. Teaching portfolio is a certain stage of professional development. In a broad
sense, the portfoio method can be used for any practical and productive activity. Portfolio

is a systematic and specially organized collection of evidence that serves as a means of systematic
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reflection on own activities and presenting its results in one or more spheres for the current
assessment of competencies or competitiveness in the labor market.

The need to use the method of portfolio in education, and in particular in higher education,
arose due to increased requirements for the quality of education. In Ukraine, this method is in the
testing stage, however, in the United States, the portfolio of teachers is actively used in a large
number of higher education nstitutions.

The creation and use of a portfolio in higher education is an objective necessity of the present,
which is characterized by the following trends in the development of society and education:

—constant increase of requirements to higher education in general and to the activity
of a higher education teacher in particular;

— Ukraine joming the Bologna Process;

— the transition to a post-industrial nformation society, which requires the development
of competences and the ability to learn;

— the use of new forms and methods of learning and teaching, including person-centered
learning;

— search for new ways of personal development.

The problem of formation and development of teacher professionalism is a national problem
for many countries. In our time, there are many reforms inthe field of higher education,
and a higher education teacher is one of the main figures n this process. The teacher is in such
conditions, when mastering research and reflection skills is a mandatory criterion for the formation
of a highly professional teacher.

In American pedagogical science, there are many works devoted to the study of portfolio
issues in general and in higher education in particular.

The aim of the article. The purpose of this article is to examine and analyze
the understanding of the concept «eaching portfolio» m American pedagogy, its main tasks
mn higher education.

Basic materials presentation. Portfolio is one of the means for fulfilling the tasks arising
from the modern trends in the development of education and society.

There are many definttions of the portfolio, but the main positions from which this
phenomenon is considered are:

1) portfolio-technology, based on the method of authentic evaluation ofthe results

of educational and professional activities;
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2) portfolio-product (translated from the Italian «folder with documents», «specialist folder»),
Le. a working file folder containing various information that documents the experience gamed and
the achievement of the professional activity subject.

Creating a portfolio may also have a number of specific tasks:

1) to trace the evolution of the professional activity of each teacher;

2) to systematize teaching materials and work experience for demonstration to the employer;

3) to demonstrate own achievements to less experienced colleagues;

4) to offer a way of organizing one or another training course;

5) to serve as the basis for participation in competitive and grant programs;

6) to promote the expansion of the methodological range of the educational nstitution.

John Murrey suggests defining teaching portfolios in four perspectives, taking into account
the main purposes. Therefore, a portfolio can be defined as a tool for:

— documenting teaching with an emphasis on achievements;

—empowering professors and teachers to gain dominion over their professional activities;

— providing higher educational institutions with the means of demonstration that teaching
is an institutional priority;

— mndividualizing faculty professional development [5, p. 9].

Most scholars tend to focus on the first understanding of the teaching portfolio — as a tool for
documenting achievements in the professional field.

F. Urbach notes that the purpose of the teacher portfolio is to describe, during a certain period
of time, the full range of teacher's abilities as a college teacher [9, p. 71].

According to K.O'Neil and A. Wright, the teaching portfolio is acomprehensive record
of teaching activities and achievements of a professor [7, p. 6].

Waterman defines the teaching portfolio as a document that a faculty member creates
to communicate teaching goals, to summarize the achievements, and to convey the quality
of teaching [4, p. 217].

Moreover, many scholars emphasize the ability of the teaching portfolio to emphasize the best
in the teaching activities of professors:

«The teaching portfolio focuses on the characteristics of exemplary teaching and the best way
to document and display them» [4, p. 217].

«The teaching portfolio is a factual description of the main strengths of the professor and
teaching achievements. It provides documents and materials that represent the work of the teaching

staff in the best possible way ...» [8, p. 3].
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Some scholars argue that the portfolio should extend to all traditional aspects of the activity
ofa higher school teacher. According to D. De Fillips, the higher education teaching portfolio
is a comprehensive presentation of the work, activities and achievements of the teacher in all major
areas of activity of a higher education teacher activity: teaching, research, and services. This
is an integral portrait of a professional [2, p. 11].

However, some scholars (for example, J. Meacham) fear that under such a comprehensive
approach teaching will again be eliminated on the background of research [3, p. 45].

As for the second aspect of the portfolio, it provides an opportunity for each faculty member
to determine for himself the path of development, ie. in which direction to develop, what
knowledge, skills and abilities to master, etc.

The teacher himself decides what should be included in his / her personal portfolios. He / she
reveals his / her philosophy of teaching, the ways of putting it into practice, the criteria for assessing
students, the standards on which his / her own success is determined. The teacher becomes
a professional teacher who understands that the standardized way of professional development often
mmpedes the development of creativity [6, p. 36].

Teaching portfolio can encourage faculty members to improve their teaching by identifying
strengths and weaknesses. Portfolio is a tool for examming each particular moment of teaching,
aswell as reflections on their own activititss and student learning activitiess. The process
of mtrospection used i portfolio development enables teachers to think and evaluate their teaching
activities in accordance with professional values and beliefs [5, p. 11].

Consequently, the teaching portfolio provides a special strength to higher education teachers
to reflect on their own teaching activities.

The third definition of the teaching portfolio proposed by J. Murray focuses on the ability
ofthis method to highlight teaching as a priority in higher education. When the administration
ofthe institution encourages the teaching staff to create the teaching portfolio itself a dialogue
is held at the university on the quality of teaching [2, p. 11].

If at first many higher educational establishments used a portfolio to enhance the status
ofteaching activities in higher education, then later the greater potential ofthe portfolio was
to be the professional development of the teaching staff [1, p. 231].

Therefore, if universities and colleges try to use a portfolio to emphasize the importance
ofteaching and learning, then the entire faculty will understand the value of a portfolio for their

professional development.
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Hence the fourth understanding of the portfolio by American scholars, namely — as a means
ofindividual development of higher education teachers. In this context, the following msights nto
the essence of the portfolio are offered:

«Portfolio is a carefully assembled collection of work samples and reflective comments that
has emerged as an effective vehicle to document what they know and do as teachers, while also
promoting individual reflection and improvement» [10, p. 4].

«Portfolio is a gathering of documents and other materials highlighting the professor's
classroom teaching and suggesting its scope and quality... It is flexible enough to be use ...
to provide stimulus and structure for self-reflection about teaching areas i need of improvementy
[8, p. XI].

«Portfolio begins the process of mprovement ..., and is the starting point for better teaching
m higher school» [5, p. 12].

Perry sees the value of portfolio development as a requirement to establish and evaluate the
basic assumptions of teaching and learning i higher education [303, p. 12].

Most scholars who are addressing the problem of portfolio in higher education agree that the
potential of the teaching portfolio lies i the ability of teachers to control their professional
development.

In the opinion ofJ. Zubizarreta, the portfolio can assist the professor:

— to identify specific duties of a course and to correlate them with his / her own model
of teaching;

—to clearly formulate the philosophy of a particular course;

—to describe, analyze and evaluate educational materials, model, results of the course;

—to consider i detail the objectives of the training course and the competence of students;

— to study the responses of students and colleagues and identify ways to improve their
teaching activities;

— to approve for himherself concrete aims of teaching;

—to submit the necessary documentation with his / her achievements in teaching [5, p. 14-15].

Hence, most US higher education lecturers use portfolios for the following perspectives:
1) receiving credits for effective teaching; 2) improving teaching performance; 3) receiving awards
or merit pay for high-level teaching; 4) obtamning a different position [5, p. 15].

In general, the teacher uses a portfolio throughout his / her career, although at different times

this process has its own peculiarities.
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Conclusions. Thus, the teaching portfolio provides the faculty with the opportunity
to demonstrate one's achievements, to reflect on one's teaching, to outlne a perspective plan for
professional development.

To sum up, the teaching portfolio is a complex phenomenon that covers all ofthe above-
mentioned aspects — a means for documenting the teaching process, reflecting patterns of teaching
practice, emphasizing the mamn mission of the university, and most importantly — as motivation
ofthe individual professional development of each faculty member. However, as noted by academic
teachers, it is important to present not only an ideal experience, but also to describe problem
situations, reflect on the way of therr solution, on the causes of their occurrence, and others like

that.
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