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IHNEPEIMOBA

JliHaMmigHa IUDKUTANI3AIis CYCIUIBCTBA KapAWHAIBHO TPAHCPOPMYE CTPYKTYPY
OCBITHBOT'O IIPOCTOPY Ta BUMOTH JI0 TipodeciiiHol miarotoBku (axisiiB. ABTOpH 30ipHHUKA
YyTJIMBO pearyroTh Ha IU(POBI 3MiHH, SIKi BiOYBarOTHCS B YKpaiHCHKiH Bumiil mkomi. Ha
e pa3 iXHIO yBary 30CEpeDKEHO Ha BUBUCHHI BIDIMBY HOBITHIX TEXHOJOTIH Ha
e(peKTHUBHICTh OCBITHBOTO HPOILIECy, aHANi3i IHHOBALIHUX IiJXOIIB 1O HaBYaHHS, CEPEl
SIKAX aKTHBHOIO IOIIMPEHHs HaOyBae BUKOPHCTAHHS IITYYHOTO IHTENEKTY. 30Kpema
JOCTI/DKEHO cTpaterii KomyHikamii 3 MoBHMMH MozeisiMu Ha ocHoBi LI, Bu3HaueHO
ITOPUTMH TAKOTO CITIKYBaHHS Ta 3’ICOBAaHO BIUIMB 3aIMTiB HA TOUHICTH i PeJICBAHTHICTD
srenepoBanux 1l Bigmosimeil. IIpoaHami3oBaHO TEOPETHKO-METOIONIOTIYHI OCHOBU
dopmyBaHHA 1U(PPOBOI KOMIETEHTHOCTI MaHOyTHiX (IJIONOTiB Ta 3alpOIOHOBAHO
NPAKTHYHO OpPIEHTOBAHI PEKOMEHJAIi 00 CHUCTEMHOTO BIIPOBA/PKCHHS IHTEPHET-
pecypciB y HpoIec BHKJIAJaHHS aHTJIIHCHKOT MOBH, a TaKO)K BHKOPHUCTaHHS TEXHOJIOTIH
I st peaizanii nepcoHani3oBaHO! OCBITHBOI TPAEKTOPIT Ta PO3pOOIICHHS HaBYAIbHHUX
MarepiaiiB, aJalTOBaHKX JI0 MOTPEO KOXKHOT0 3700yBaya BUINOI OCBITH. Po3riisHyTO poiib
BIIKDUTUX OHJIAWH-KYPCIB SIK CTIMKHX, JMOCTYIHHX Ta THYYKHX OCBITHIX 1HCTPYMEHTIB,
30aTHUX 3a0e3meunTr Oes3lepepBHICTh HAaBYAaHHS B YMOBaX BOEHHHX BHKJIMKIB Ta
HEOOXiJHOCTI IIBUAKOI afaNTarlii 10 HOBUX TEXHOJIOTTYHUX BHMOT.

TpaguiianMy 111 Hamoro 30ipHUKA CTaIW JOCIIHKCHHS MeJaroridHOl TPaMaTUKH SIK
¢petimoBoro  momHATT.  JleB’ATHamIITa  CTAaTTS  Cepii  NIPONOBXKYE OOTOBOpPEHHS
CIIBBIHOIICHHS JIHTBICTUYHOI Ta IEJAroriyHoi TIpaMaTHK y TIporeci (hOpMyBaHHS
IHIIOMOBHMX T'paMaTHYHHAX HABHUYOK. 1[pOro pasy po3rIHYTO NMHUTAaHHS (HOPMYITIOBAHHS
rpamMaTHYHUX IIPAaBIJI Ta IPOAHATI30BAaHO IXHIH BIUIMB HA INPOAYKTUBHICTH HaBYAHHS
iHO3eMHOT MOBH.

JocnipkeHo nepeBepHyTe HaBUaHHS K eeKTHBHUI iHHOBaLiiHMIA 3aci0 akTuBi3aLlii
Mi3HABAIBHOI TIsUTBHOCTI CTYACHTIB-(PLIONOriB, OPIEHTOBaHMIT Ha PO3BHTOK CAMOCTIHHOCTI,
KPUTHYHOTO MUCIICHHSI, QHAIITHYHUX 1 KOMYHIKaTHBHUX KOMIIETEHTHOCTEH.

[poananizoBaHO (OpMyBaHHS KOTHITHBHOI THYYKOCTI y 3100yBadiB BHINIOi OCBITH,
SKI BHBYAIOTH AHIJIIMCHKY MOBY, Ta 3allPOIIOHOBAHO CTPYKTYPHY MOJENb KOMILICKCY
BIIPaB, CIIPSIMOBAHOTO Ha Tl PO3BUTOK LIISXOM yIOCKOHAJICHHS] HABUYOK ITHChMA.

PosrisiHyTO mpo0GieMy TEKCTOBOI oOpraHizamil 3aHSTTS 3 YKpaiHCBKOI MOBH SIK
iHO3EeMHOi, CXapaKTepPH30BaHO TUIIM TEKCTOBOI CTPYKTYPH Ta BH3HAYCHO YMHHUKH, L0
BIUIMBAIOTh HA BUOIP KOXKHOT'O 3 HHX.

JlocmimkeHO MUTaHHA MDKIUCLUIUTIHAPHUX 3B’S3KiB: CKOHOMIKM Ta JIHTBICTUKH
(po3po0IIeHHsT KOPITyCHOT MOJIENi JISKCUKH (piHAHCOBOI aHTIIICHKOT MOBH, IO OXOILTIOE ii
CEeMaHTHYHi, KOJIOKAIiiHI Ta MTUCKypCcHBHI (yHKIIi) i MOBH Ta icTopii (OOTpyHTYBaHHS
BUKJIAJAHHS ICTOpil Ta KyJIBTypH YKpailHM SK KIFIOYOBOTO YHMHHUKA (OPMYBaHHS
MDKKYJIBTYPHOT KOMYHIKaTHBHOI KOMITETEHTHOCTI iHO36MHHX 3/[00yBadiB BHILOi OCBITH).

ABTOpU BHITyCKY pO3IJIAJAIOTh IUTaHHS MOBHOTO HaByaHHsI He jmme y 3BO
Vkpainn, a ¥ 3a Tl MeXaMmMM: aHaNi3ylOTh PO3BHTOK 1 PO3LIMPEHHS BHKIAJAHHS
ykpaiHcekol MoBH y @DpaHiiii, 30kpema inTeHcudikamiro uux nporecis miciast 2022 poky,
Ta JOCII/DKYIOTh MOBHY cuTyallito B Hirepii.

Mu crioniBaemMocs, 10 TOPYIIEHI aBTOPaMH MTUTAHHS W OTPUMaHI HUMH Pe3yJbTaTH
MOXYTh OyTH I[IKaBUMH He JumIe (axiBIsAM y Taixy3l BHKIaJaHHS MOB, a W OIHPOKOMY
3araJty OCBITSHCHKO{ CITUTBHOTH.

Peoaxuiiina xonezin

11
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VY crarti po3risiHyTO MOXIIMBOCTI BHUKOPUCTAHHSI TEXHOJIOTIH INTYYHOTO
IHTEJIEKTY JUIl ONTHMIi3alii HaBYaJBHOTO NPOLECY B KOHTEKCTI BHUBUEHHS
MOPCBKOI aHIUIIIIChKOI MOBH 3/100yBa4aMH BHIIOI OCBITM 3 HHM3bKUM piBHEM
MOBHOI MIJIrOTOBKW. 3a3Ha4y€HO, IO MOCITIIKEHHS HAyKOBLIB IHIIUX KpaiH
JIOBOJATH BUCOKY €(EKTHBHICTb 3aCTOCYBAHHS TEXHOJIOTIH MITYYHOTO 1HTEIEKTY
B MOBHIH HigroToBui. Bka3aHo, 10 BHKOPHCTaHHS INTYYHOTO IHTENEKTY
3a0e3redye peaizallifo MepcOHaNi30BaHOI OCBITHBOI TPAEKTOpIl Ta MMATPHMYE
memarora y po3po0ieHHI HaBYaIbHAX MaTepialiB, aqalTOBAaHUX A0 CICHUITHIX
OCBITHIX 3alUTiB KOXKHOTO 37100yBada BUIOi OcBiTH. [limKpecieHo, o icHye
motpeda OLTBIT IPYHTOBHUX JOCHTIHKEHb IOI0 IHTErparii TEXHOJIOTiH MTYYHOTO
IHTEJEeKTy B MOBHY HiJTOTOBKY CTYICHTIB YKPaiHCHKHUX 3aKJIaiB BUIIOI OCBITH.
Y crarti ommMcaHO JOCBIN BHKIAnadiB XeEpPCOHCHKOI Jep)KaBHOI MOpPCHKOT
akajzeMil B onrumizaiii HaBYAILHOTO Marepially OCBITHbOI KOMIIOHEHTH
«MopchKka aHrTiCchKa MOBay 3a gornoMoror yar-6otie ChatGPT, Microsoft
Copilot Ta Google Gemini st pobotu 3i 3m00yBayaMu OCBITH, SIKI MalOTh
HU3BKHUI PIBEHb MOBHOI HMiATOTOBKH. HaBeneHO NpHKIIaM CIIPOIIEHUX TEKCTIB
Ta 3aBjaHb Moxyito «Ship Arrangementy, SIKWi HacH4YEeHUH NpodeciiHIMU
TepMiHAMH, CKJIQIHUMH IS PO3YMIiHHS TaKUMHU CTyIeHTaMH. BkazaHo, 110
IHTEerpallis TEXHOJIOTIH MITYYHOTO 1HTEIEKTY B HABYAJIBHHUI MPOIEC J03BOJIHIA
3mo0yBadaM BHIOI OCBITH YCIHIITHO OTAHYBATH CKJIamHI IpodeciiiHi TeMu Ta
MArOTyBaTUCA 0 TIPAKTUYHOI IiSUTRHOCTI Ha CyjHi. JJoBeneHo, 1o 3acTocyBaHHSA

© boiiko K., Jlixomepcrosa B., 2025; CC BY 4.0 license
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IITYYHOTO IHTENIEKTY BIJKPUBAE HOBI MOXIIMBOCTI JUIS BIPOB/KCHHS
MIepCOHAJII30BAHOTO MiAXOJY Y BHKJIAJAHHA MOPCBKOi aHIUIIHCHKOI MOBH Ta
(hopMyBaHHS aHTJIOMOBHOI KOMYHIKaTUBHOiI KOMIICTEHTHOCTI B CTYJCHTIB i3
HU3BKMM pIBHEM MOBHOI TIiJrOTOBKH, 3a0e3ledyloun Oumbil e(peKTHBHE
3aCBOEHHS MaTepially Ta pO3BUTOK MPAKTHYHUX HABHYOK.

Knrouosi cnosea: 3000ysaui uwoi oceimu, MOpPCbKA AHIMIUCbKA MO8d,
HU3bKUIL PI6eHb MOBHOI Ni020MOGKU, MeXHOI02i] WMYYHO20 IHMeNeKm).

IMocTranoBka HaykoBoi npodJemu Ta ii 3HayenHs. CydacHi peanii
KUTTS B YKpaiHi ICTOTHO BIUTMHYJIHM Ha CHCTEMY OCBITH, OCKIIBKH
3yMOBHWJIM TepeXii 3HAaYyHOI YACTHMHHM OCBITHIX 3aKiajiB Ha
MUACTAHIIIHHNNA a0o 3MimaHuii ¢dopMar HaB4YaHHA. Paszom i3 TuM
HaBUANBHUI TIpolLleC 3AIMCHIOETHCS B yMOBaxX HIOACHHHX OOCTpiNiB,
TPUBAIIMX BIJKIIOYEHb ENEKTpPOeHeprii, mpobieM i3 JOCTYIoM JO
Mepeki  «IHTepHET» Ta 3arajJlbHOTO EMOIIMHOTO  BHCHAKCHHS
3m00yBadiB  OCBITM Ta mnenxarorie. Taki 0OOCTaBUHH HEMHUHYYE
MO3HAYAIOTHCS Ha SKOCTI HaBYaHHS Ta piBHI CPOPMOBAHOCTI 3HaHBb
3mo0yBadiB  OCBITH, MO MiATBEPIKYIOTh PE3yJNbTAaTH OCTaHHIX
JoCIiKEHbB [7]. 3aBaaHHs BUKIIagada iHO3€MHOT MOBH TIOJISITAE B TOMY,
o6 3a0e3neynT ePeKTHBHICTH MOBHOI HiATOTOBKH CTYACHTIB MOIPH
30BHIIIHI OOMEXEHHS Ta TICHXOJOTiYHI TpynHomli. Oco0auBo
CKIIATHOIO 3aJIMIIAEThCS ~ OpraHi3amis HaBYaJbHOTO IIpPoOIeCy B
pI3HOpIBHEBUX TpyIax, 1€ PIBEHb BOJIOAIHHA aHTJIIHCHKOIO MOBOIO
BapilOEThCS BiJl TOYAaTKOBOIO 0 BHIIE cepeAHboro. B oOcTtaBhHaXx,
KOJTM TPaIWIliifHI METOMW HaBUaHHS I1HO3EMHOI MOBH HE 3aBXKIH
CIPUAIOTH JOCATHEHHIO Oa)XKaHWX Pe3yJIbTaTiB, MEAaroridyHa CIijJbHOTa
aKTUBHO 3BEPTAETHCS JIO IHHOBAI[IHHUX MMiJXO/IB, CEPEIl AKUX OUTBIIOrO
MoIupeHHs: HabyBae BUKOpPUCTaHHS mTy4dHoro inTenekty (LLT).

AHami3 ocTaHHiX xocaimkeHb 1 myOaikamiii. 13 po3BuTKOM
TEXHOJIOT1M CTBOpPEHHS Ta Mmiadip HaBYaJBHOTO MaTepiany, Horo
ajanraris mij noTpeOu i iHTepecH CTYACHTIB MOXKE pealli3yBaTucs 3a
JIOTIOMOT'OF0 IITYYHOTO iHTEeNeKkTy. CydacHi MOCITIIKEHHS iHO3EMHHUX
HayKOBIIIB NTOBOJATH €(PeKTUBHICTh BUKOpucTanHs Il mns moBHOI
MiATOTOBKH: 3aCTOCYHKU Ta TUIaTGOPMH Ha HOTO OCHOBI JJO3BOJISIIOTH
MIBUIKO MPHCTOCYBAaTH HaBYANBHUA Martepiall 10 1HIUBIAyaTbHHX
notped crymeHTtiB (piBHS BOJOMIHHS MOBOIO, TEMITy Ta CTHIIIO
HaByaHHs). IITyuyHHii IHTENEKT YMOXIIMBIIOE CTBOPEHHS BIIPaB,
TECTOBHX 3aBAaHb Ta PECypCiB, L0 aJalTOBaHi [0 iHAWBIAYyaJbHUX
TPYIOHOIIB 1 mporanwH y 3HaHHAX [6:99]. 3mo0yBaui ocBiTH, sKi
BukopucrtoByBanu lI-mmatrpopmu (4ar-00TH, pPO3POOHMKH BIpaB
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TOIO), IEMOHCTPYBAIU CYTTEBE IiJBUILEHHS MOBHOI KOMIIETEHTHOCTI
Ta BHUSBIISUTM OLNBINY 3alliKaBICHICTh Y HaBYAIbHOMY mporeci [3: 236].
[aTerparis mMTYyYHOTO IHTENEKTY B MOBHY HIiATOTOBKY, 30KpeMa B
Mpollec BUBYCHHS aHTIIHCHKOI MOBH SIK 1HO3EMHOI, CIIpHsIE€ MiATPUMIL
PO3BUTKY HAaBHUYOK YCHOTO Ta IIMCEMHOTO MOBJICHHS, YHMTaHHA,
CaMOCTIMHOTO peryJIfoBaHHS HaBYAIBHOTO IIPOIECY Ta 3a0e3ledye
MepCOHATI30BaHMI T IXi/1 10 HaBUaHHS [4: 2].

B Vkpaini TexHOJOTii INTYYHOTO IHTENEKTY y cdepy OCBiTH
IHTETPYIOTBCS TIOCTYIIOBO, TOX Hapasi € moTpeba B OUTBII AeTaTbHHUX
TOCHIDKEHHAX om0 3acTtocyBanHs LI B KOHTEKCTI BHKJIAIaHHSA Ta
BHUBYCHHS iHO3eMHOT MoBH [2: 123].

Meta nociaiaeHHsl — IpPOaHANi3yBaTH MOXIMBOCTI BUKOPHUCTAHHS
IITYYHOTO iHTEEKTy, 30Kkpema dar-60t1iB ChatGPT, Microsoft Copilot
ta Google Gemini, ams onTuMisanii HaBYAIBHOTO MPOIECY 3 OCBITHBOI
komnonenTH (OK) «Mopceka aHrmiliceka MoBa» y rpyni 3100yBadiB
BHIIIOT OCBITH XEPCOHCHKOI JIep’kaBHOI MOPCHKOT akajeMil 3 HU3LKHUMH
piBHEM MOBHOT ITi/ITOTOBKH.

MeTtoan Ta MeTOAHKA [OCTII:KEHHs. Y 3alpONOHOBAHOMY
JOCTiKEHHI 3aCTOCOBAHO KOMIUIEKC METOMIB, SIKUH IO€ETHYE
TEOPETHYHI Ta eMHipu4Hi migxomu. Jlo TEOpeTHYHNMX METOIB
HaJleXaTh aHalli3, CHHTE3 Ta Yy3arajlbHEHHS pe3yJbTaTiB HAayKOBHX
JOCTiIKeHb U100 BOPOBAIKEHHS TEXHOJIOTIN ITYYHOTO 1HTENEKTY B
MOBHY HiATOTOBKY. J[0 eMIipHIHUX METOIB HAJIECKATh aHKETYBaHHS
CTYy/IEHTIB 3 METOI0 aHaJi3y UNUIIXIB ONTHMi3anii HaBYAJIBHOTO
mporecy Ta ampo0allisi HaBYaJbHUX MartepialiB, po3poOieHHX 3a
nmonomoroxo III.

Bukaan ocHoBHoro matepiany. Buknamaui xadenpu aHrmiichKol
MOBH B CYIHOBOJIHHI XEpPCOHCBHKOi Jep>KaBHOI MOPCBHKOi akaaemil
NPUAISIOTs OCOOMMBY yBary 3aCTOCYBAaHHIO CyYaCHHMX 1HHOBALliHHHX
TEXHOJIOTIH Ta IHTEPAaKTUBHUX METOIIB HaBYaHHSA B IIiATOTOBII
3000yBaviB BHIIOi ocBiTH. JIns edexTHBHOI opranizamii HaBYaHHS
MOPCBKOi aHTJIIICbKOT MOBH BCi MEPIIOKYPCHUKH MPOXOIATH BCTYIHY
criBOecimy, sika J03BOJSE PO3MOMUIMTH CTYISHTIB 3a piBHEM 3HAHHS
aHTmichkoi MoBH. Takwit mnpuHIMN audepeHmiamii gae  3Mory
chopMmyBaTH Tpynu W OpraHi3yBaTM HaBYaJbHHW TIpoLEC Yy
KOM(pOpPTHUX YMOBaX, OCKUIbKM 3700yBayi BHIOI OCBITH MAalOTh
MPHUOIM3HO OJTHAKOBHUH PiBEHB JIEKCHYHUX, TPAMATHYHHX 1 (POHETUIHHUX
3HaHb, a TAKOXXK YMiHb 3aCTOCOBYBATH iX Ha NPAKTHUIll BIJMOBITHO 0
CUTyalii CIIiIKyBaHHSI.
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Po3nozin cryneHTiB Ha TpynH 3a piBHEM BOJIOAIHHS aHTIIHCHKOIO
MOBOIO € HAA3BHYAHO BAXIMBUM 3 OIJLILy Ha 3a0e3nedeHHs
e(hEeKTUBHOTO HABYAJIHLHOTO TPOIIECY, OCOOIIMBO B YMOBax MpodeciitHol
miAroTOBKH. JiarHOCTHKA MTOYaTKOBOTO PiBHS 37100yBayiB BUILOI OCBITH
JoroMarae BUOyTyBaTH iHMBIyanbHi TpaekTopii HaBuanHs [1: 120].

Y Mexax Hamoro MOCTIDKEHHS IPOIMOHYEMO O3HAHOMHUTHCS 3
pesyibpraTaMu poOOTH BHKIIaAadiB Kadeapu B akajeMidHid Tpyri
MEepHIoro Kypcy (QakymnbTeTy CyTHOBOIIHHS, a caMe JOCBiZIoM
3aCTOCYBaHHS IUTYYHOTO IHTENEKTY JUIS PO3BUTKY KOMYHIKaTUBHOI
KOMITETCHITIi CTYJCHTIB 13 HU3bKUM PIBHEM BOJIOAIHHS aHTIIHCHKOIO
MoBoto B koHTekcTi OK «Mopchka anrmiiickka MoBa». 3mo00yBaui
3a3HaveHOl IpyNy MaroTh Pi3Hi piBHI aHriiichkoi MoBH (Al Ta A2) Ta
OCBITHI TIOTpeON W MEMOHCTPYIOTH iHIWBITyalbHI TEMITH OITAHYBAaHHS
Ta BJIOCKOHAJICHHS BCiX BH]IIB MOBJICHHEBUX YMiHb.

OcsiTHs KOMHIOHeHTa | Kypcy | cemecTpy MIiCTUTh Taki Momymi U
OCHOBHI KOMITETEHIII], IKi CTYIEHTH MAlOTh OIIaHyBaTH (IuB. Ta0II. 1).

Tabauys 1. 3micm ma onuc 0cgimnboi KomMnonenmu
«Mopcvka aneniticoka mosay, 1 kypc 1 cemecmp.
Table 1. Content and description of the educational component
"Maritime English” 1% year, 1% semester.

Monyab KomyHikaTHBHAa KOMNeTeHLis

Module 1 Maritime Education | Describes seafarer training and education

Module 2 Career Awareness Describes readiness to perform duties at sea
considering the official requirements to
seafarers

Module 3 Ship Arrangement Describes the ship parts and hull markings;
linear dimensions, weights and volumes

Module 4 Bulk Cargo Characterizes bulk cargo carriers focusing

Carriers on their design, cargo and cargo handling
equipment

Module 5 Unitized Cargo Characterizes unitized cargo carriers

Carriers focusing on their design, cargo and cargo

handling equipment

Kypc Brimouae cknagny npodeciiiny Temy «bynoBa cymHay, M0
MICTUTh 3HAa4YHY KiJIBKICTh TEPMiHIB, Ae(iHIIiIi Ta HOBUX TOHATH IS
3m00yBadiB, sAKi 1€ YXOMHOTO pa3dy He OyiIM Ha CymHI W HE MAaloTh
nmocBimy pobotu. Jlns 3abe3nedyeHHs €PEKTUBHOI MOBHOI MiATOTOBKU
CTYJICHTIB OyJIO TPOBEACHO OINUTYBAaHHS, 3a pPE3yJbTaTaMu SKOTO
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BCTaHOBJICHO, SIKi 3aBJaHHs 3700yBaui BBaXKarOTh HAWCKIIAJIHIIITUMH Ta
AKi CIIOCOOM TOAONAaHHA UUX TPYAHOIIIB BBa)XKalOTh JIEBUMH.
3ayBakMMO, IO y BIAMOBiAI Ha 3allMTaHHS MO0 BIIpPaB IiIBUIICHOL
CKJIQJIHOCTi, CTyJIEHTH OOWpaiy Maike BCI BHIU MOBICHHEBOI
JUSUTBHOCTI BiJi TOBOPIHHSA JI0 MTUChMa, OUTBIICTh TAKOX 3a3HAYMIIA, IO
BMMOBA HOBHX CJiB — IIE€ ONWH BHKJIHK Il YaC BHUBYEHHS TEMH.
«CKafiHO CITIIKYBaTHCS B Iapax, yCHO BIJOBiaTH Ha 3alWTaHHS,
00rOBOPIOBATH TEBHI AaCMEKTH Ta YCHO BHPaXaTU CBOI JYMKW» —
3a3HaunM 72% 3100yBaviB (quB. puc. 1).

Aki BUAW QIANBEHOCTI Ha 3aHATTAX ANA Bac HaWcKnaaHiwi?
25 pignosiged

rOBORHHA (CNINKYBaHHA B Napax,

- 18 (72%)
yeHi signoeigi))

ayQioBaHHa (NPOCYX08y3aHHA

R R 7 (28%)
TeKCTIB, Bigeo, piancrie)

HUTEHHA TEKCTIE BHMIACEK0H0 B(32%)

NUCEMO (NWCTH, BNPEBW Ha

9 (36%)
TRaMaTHEY )

BHMOES HOBMX CRiB 9 (356%)

Pucynok 1. Pesynemamu onumyeannsa axademiunoi epynu I kypcy (2025).
Joicepeno: agmopcoke 00CiONHCEHHS.
Picture 1. Results of a survey of the first-year academic group (2025).
Source: author’s research.

OTmxe, pe3ynbTaTd ONUTYBAaHHA MiATBEPKYIOTh HEOOXiAHICTb
IJIECTIPIMOBAHOTO PO3BUTKY BCIX BHIIB MOBIEHHEBOI MisUTBHOCTI,
apke  MalOyTHIM CYZHOBOIISIM Ba)KJIIMBO HE JIMIIE  BOJIOMITH
TEOPETUYHUMH 3HAHHAMH, a W YMITH €QEKTHBHO 3aCTOCOBYBAaTH
AHIITIHCBKY MOBY B MpOQeCiHUX CHUTyalisiX. 3JaTHICTh CHUIKYyBaTHUCS
aHTIIIHCHKOI0 Ha poOOYOMY MICIi, TaBaTH Ta OTPUMYBATH IHCTPYKII,
BECTH paJiooOMiH 4HM OpaTh yd4acThb y MDKHAPOIHUX OIEpalisX €
HEBi’€MHUM CKJIaTHHUKOM TNpO(deciiiHOl KOMIETEHTHOCTI Cy4acHOTO
MOPCBHKOTO (paxiBIIs.

Hapuanbui wmarepianu kadempu 3 Temu «Ship Arrangement»
pO3paxoBaHi Ha CEpeIHId PIBEHb CTYJCHTIB 1 BHUKJIMKAKOTH JESIKI
CKIIQJIHOIII B THX, XTO BOJIOJI€ MOBOIO Ha TIOYaTKOBOMY piBHI.
OCKITBKM ~ TpamuIliiHi  MaTepialii HE 3aBXIW  BiJITOBITAIOTH
MOJXJIMBOCTSAM 3700yBadiB i3 MMOYATKOBUM PIBHEM BOJIOJIHHS MOBOIO,
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BUHHMKAae MOTpeba y BUKOPUCTAaHHI JOAATKOBHX IHCTPYMEHTIB, SIKi
JTO3BOJISIIOTH aJanTyBaTH 3MICT i (hopMy 3aBIaHb 0 IXHBOTO PiBHA. Y
IIbOMY KOHTEKCTI €(EKTUBHHM pIIICHHSIM CTa€ iHTETpallis CydacHUX
cucteM mty4gHoro intenekty: ChatGPT, Gemini, Microsoft Copilot, sixi
JTAIOTh 3MOTY MOJUGiKyBaTH BIpPaBU BIiANOBIMHO N0 PIBHA TPYIH,
CITPOIITyBaTH MOBHHMI MaTepiall, CTBOPIOBATH ajlbTePHATHBHI (hopMaTH
BUKJIQZCHHA 1H(OpMalii Ta MPONOHYBaTH BapiaHTH MOBHOI MPaKTHKH,
JOCTYITHI HaBiTh HalicnaOIIMM CTyAEHTaM.

HaBenemo npukian chpollieHHS YacTHHM TEKCTy o TeMH «Ship
outer partsy 3a gomomororo ChatGPT. Iuctpykmis, sixka Oyna
Bukopuctana st l: Cnpocmu nacmynuuii mexcm, ckopouyiouu, aie
He 3MIHIOIOUY CMULICTIUKY Ma BUKOPUCMAHHA 0A308UX NOHAMb ma
mepMminie. Ypaxyi, wo yeii mexcm mMaioms 3po3ymMimu cmyoenmu, sKi
Maromv HU3bKULL pigers MoHOL niocomoeku (1uB. Tabdm. 2).

Tabnuys 2. Hopiensanvrutl anaiz uxioHo20 ma CNPoOujeH020 MeKCmia.
Table 2. Comparative analysis of the source text and the simplified text.

Buxignuii Teker Cnpoulenuii TeKcT

(ChatGPT)

A hull is the most vital structural
element of a ship. A vessel’s entire
design is cenetered on the hull. Its

A hull is the main structural part
of a ship. The whole vessel is built
around the hull. Its main purpose is to

most basic purpose is to safeguard
against weather, flooding and
structural damage. The hull is
divided into three main parts: bow
(the fore part), stern (the rear part),
and midships (the middle part).

The general area in the fore part
of the ship is called forecastle. It was
initially used in military vessels, in
which the soldiers used it to take
defensive positions. But, today,
forecastle serves many functions
such as holding, anchoring and
securing the major parts of the ship.
(102 crosa)

protect the ship from bad weather,
flooding, and damage. The hull has
three parts: the bow (front), the stern
(rear), and midships (middle part).

The front area of the ship is called
the forecastle. It contains equipment
for anchoring and mooring. (64
cnoea)

MosxeMo 3a3Ha4YuTH, IO pOSMip TCKCTY 3MCHIIMBCA 3a PAaXYHOK

BUIOAJICHHA  PO3JIOTUX  IIOACHECHBb

Ta npyropsmHoi  iH(opMmarrii.

CTpyKTypa pe4eHb cTaja MPOCTIIIOK, a caMi PEYCHHS] — KOPOTIIHMH.
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Taki 3MiHH AOMOMAararoTh CTYACHTaM y CHpUHHATTI iH(opmamii Ta ii

noAgaJiblHIoMy BHKOpI/ICTaHHi.

Gemini TakoXX BUSBHUBCS MI€EBUM IHCTPYMEHTOM JUIS aJamnTamii Ta

CIIpOLICHHA HaB4YaJIbHUX

MaTepianis,

Opd  [ObOMY  CYTTEBHX

BIIMIHHOCTEH y pe3ynpraTtax HOro poOOTH TOPIBHSIHO 3 iHIIUMHU
cHCcTeMaMy HaMu He 3adikcoBano (auB. Tabm. 3).

Tabnuys 3. Hopiensnvrutll anaiz uXioHO20 Ma CNPOUeH020 MeKCMIa.
Table 3. Comparative analysis of the source text and the simplified text.

Buxiguuii Texcr

Cropourennii Teket (Gemini)

A hull is the most vital structural
element of a ship. A vessel’s entire
design is cenetered on the hull. Its
most basic purpose is to safeguard
against weather, flooding and
structural damage. The hull is
divided into three main parts: bow
(the fore part), stern (the rear part),
and midships (the middle part).

The general area in the fore part
of the ship is called forecastle. It was
initially used in military vessels, in
which the soldiers used it to take
defensive positions. But, today,
forecastle serves many functions such
as holding, anchoring and securing
the major parts of the ship. (102
cnosa)

The hull is the most vital part of a
ship. The entire ship’s design is
based on the hull. Its main job is to
protect against weather, flooding,
and damage. The hull has three main
parts:

- bow (the front part)

- stern (the rear part)

- midships (the middle part)

The forecastle is the general area
at the front of the ship. In the past, it
was used on military vessels for
defensive positions (for soldiers).
Today, the forecastle has different
jobs, such as holding, anchoring, and
securing important parts of the ship.
(94 cnosa)

Apanraiis 6a30BUX TEKCTIB € BaXXJIUBOK, OCKIIBKA BOHA J103BOJISE

3m00yBadaM

13 HU3BKHM pIBHEM MOBHOI IATOTOBKH 3pO3yMITH

KITIOUOBY iH(MOpMarito 0e3 MmepeBaHTaXEHHS CKIIATHOIO JCKCHKOI0 Ta

IrPaMaTHYHUMU CTPYKTYPaMH.

HaCTyHHI/IM €TarioM pO6I/ITI/I CTal0OTh BIPAaBHU Ha OlpalrOBaHHA

MPOYUTAHOTO, SIKi JIOTIOMAararoTh 3pO3YMITH OCHOBHHIM 3MICT TeMH i
NPaKTUKYBaTH aKTHBHY JIEKCHUKY. KilacHUHUMH BapiaHTaMU € 3aBIaHHS
3 BUOOpOM BIJIMOBIjI, 3alMTaHHS Ha BCTAHOBJICHHS ICTUHHOCTI /
XUOHOCTI, 3allOBHEHHS MPOIMYCKiB, MUTAaHHS 3 KOPOTKOIO BiIIMOBIIIIO
Ta BIPaBU Ha 3icTaBieHHs. [IponoHyeMo 03HaHOMUTHCS 3 NPHUKIATOM
ajanTaii BIpaBH Ha 3allOBHEHHS IPOITYCKiB, A€ iHCTpyKuis s LI
Oyna Takorw: € maxa énpasa, ane CMYOeHMAM 6ANHCKO ii GUKOHAMU.
3anpononyii anemepnamusu, wob oHU 3MO2TU i ONPpAYI0EaAMU.
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Buxinmna Bripasa: Complete the sentences.

1. The hull is
2. The forward area of a ship
3. helps to keep the ship balanced

LI 3anponionyBaB Taki aJbTepHATHBH:

IMepmmii BapianT i3 ameTepHaTuBamMu Ha BuOip: Complete the
sentences with multiple-choice options.

1. The hull is

a) the main body of the ship b) a tall mast ¢) a small room

2. The forward area of a ship is called the

a) funnel b) forecastle c) keel

3. The helps to keep the ship balanced.

a) keel b) radar c) bridge

Jpyruii BapiaHT i3 KOHTpOJbOBaHMM clioBHHKOM: Complete the
sentences using the words from the box.

Word box: hull — forecastle — keel — bulbous bow — masts — funnel

1. The is the main body of the ship.
2. The forward area of a ship is the
3. The helps to keep the ship balanced

CrporrieHi ajdbTepHATHBHI BIIpaBH 30€piraioThb 3MICT, ajieé 3HAYHO
MOJISTIIYIOTh BUKOHAHHS IS CTYACHTIB piBHsA Al Ta A2. Takuii migxis
3MEHIIy€ KOTHITUBHE HAaBaHTaKEHHA, JAl04d 3MOTy 37400yBadam
30CEepEANTHCS caMe Ha 3MICTi, a He Ha TOITyKY He3HAHOMUX CIIiB.

BrpaBu nns mpakTUKK BIIBHOTO TOBOPIHHS MeEpendavaroTh poJIbOBI
irpy, CcUMymALii, JAWCKycii, mebaTh, MOHOJIOTIYHI Mpe3eHTaLii,
MBOXBIWJIMHHI IPOMOBH Ta 3aBAaHHS, 0a30BaHI Ha 300pa’KCHHSX.
I'oBOpiHHS BUKIIMKAE TIEBHI TPYIHOLI Y 3100yBadiB uepe3 JIHTBICTHYHI
Oap’epu: HecTaya CIOBHHMKOBOTO 3amacy, HpoOJeMH 3 BHMOBOIO Ta
HEBIEBHEHICTh Y TpaMatuili. JlOiIbHO PO3TIISIHYTH MPHUKIIA] aJarnTariii
BuxigHoi Brpasu: Describe ship outer parts sa momomororo Microsoft
Copilot. Tpeba 3a3HauntH, mo ansd edekruBHoi podotu LIl BapTo
HazaBaTH 0a30BUil TekCT. [HCTpyKuis IS WITy4HOro iHTENeKTy Oyina
Takow: 3anponouyu eapianmu cnpowenHa U aoanmayii O 6npasu
Describe ship outer parts (mantonoxk cyonwa Haoauuil). Ypaxyu, wo
CMyoeHmu Maomes HU3bKUL pieHb 80JI00IHHA MOB0I0, He OYIu 6 pelci
Yy Ha npaxmuyi, 0100110Ms 06A308UMU SHAHHAMU.

Copilot He HamaB roTOBOi BIpaBH, a 3aIpPONOHYBAB MPUHITUIH
CIPOILECHHS:

- BUKOPUCMOBY8AMU MATIOHOK CYOHA 5K 207106HY ONOPY;
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- dasamu MIHIMYyM mepMinie (mintbku 6a3086i c108a);

- yorcueamu KOpOMKI pe4eHHsA- Ao U,

- dooasamu 8i3yanbHi NIOKA3KU (CMPIIKU, HyMepayis, KOIbopu),

- 3ayyamu CmyoOeHmis yepes icpo6i ma KOMYyHIKAMUGHi 3a60aHHSL.
ChatGPT 3amponoHyBaB Taki BIpaBH:

1. Describe using the models.

This is the .
The is at the front / back / top of the ship.
The is used for

2. Label the picture using the words.

Word box: hull, bow, stern, mast, funnel, bridge

3. Use 3—4 words to describe each part.

Examples: Bow: front of ship. Mast: tall, lights, radar

CrpomieHHs Ta aanTailis BIpaB JUisl TOBOPIHHS € BOKIUBUMU JIJIS
MOBHOI OCBITM MaiOyTHIX MOPSKiB, OCKUJIBKH JIO3BOJIAIOTH HAaBIiTh
3100yBavaM i3 HU3LKUM PiBHEM BOJIOMIHHS aHTIIIHCHKOI0 MOBOIO OpaTh
aKTHBHY Y4acCTh y HaBYaJIbHOMY IPOIIECI.

BucnoBku. IlizcymoByrounm BUKJIaJ€HE, MOXHA 3pOOUTH
BHUCHOBOK, II0 BUKOpHcTaHHS TexHonorid LI 3abesmneuye rHy4KicTh
HAaBYAJIGHOTO TPOIECy, MiABHINYE MOTHBAIII0 3700yBadiB i3
MOYaTKOBMM pIBHEM MOBHOI TIATOTOBKH 1 CHOpHA€E JOCSITHEHHIO
CTaOIMPHUX pEe3yJbTaTiB y Tpylax i3 HU3BKAM DPiBHEM BOJIOIiHHS
aHTJIIACHKOI0 MOBOIO. AJamTaiis HaBYaJIbHUX MaTepiaiiB Ta BIIpaB
CTa€ [i€BUM MEXaHI3MOM, KOJIM MOTPiOHO OTpUMaTH eQeKTHBHI
pe3ynbTaTH MOBHOI TNpakTUKM W HajgaTh BciM  3100yBadyam
MOYKTMBOCTI HaBYATHCS 3 YpaXyBaHHSAM IXHiX IMOTPeO.

IIpoBenene mOCHiMKEHHS Ja€ TMIJACTaBU CTBEPIKYyBaTH, IO
aJlalTOBaHi BIIPaBU JOTOMAararoTh MOCTYIOBO HAaKONHMYYBaTH 0a30BY
npodeciiiHy JEKCHKY Ta pO3BUBATH KOMYHIKaTUBHI HABUYKH, HEOOXiTHI
JUTsT MaHOYTHBOT poOOTH Ha CyAHI. ATanToBaHI 3aBIaHHSA 3MEHIIYIOTh
MOBHHUH CTpec 1 MiIBUILYIOTH YIEBHEHICTh CTYJECHTIB y CIUIKyBaHHI,
o crpusie OiIbll eheKTUBHOMY 3aCBOEHHIO MaTepiaiy Ta MiArOTOBII
0 peasibHOi poOoTH Ha cyaHi. KpiM TOro, migKa3Kd BHUKOHYIOTH
(YHKIIIO 1HCTpYMEHTA, SIKUI Jormomarae 3700yBadyaM MPOTYKTHBHIIIE
MPAIIOBaTH 3 TEKCTOM 1 MIOCTYIOBO MOKPAIIyBaTH HABUYKW YUTaHHA. Y
MiJICYMKY, CTYZICHTH JEMOHCTPYIOTh IJIHOIIE CIIPUHHATTS iHpopMarii i
JIOCSITAIOTh KpallluX HAaBYAIBHUX PE3yJIbTATIB.

OTpumaHi pe3ynbTaTH CBiUaTh MPO Te, IO 3aCTOCYBAHHS CYy4aCHUX
nU(GPOBUX IHTENEKTyalbHUX CHCTEM Ha 0a3i IITYYHOTO IHTEIEKTY
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BIIKpHBA€ BHUKJIAZa4yeBl MIMPOKI MOXKIMBOCTI Ui PO3BUTKY HaBHUYOK
CIIJIKYBaHHS aHTIIIHCHKOI0 MOBOKO B CTYNIEHTIB i3 HHU3BKAM piBHEM
MOBHOI MATOTOBKY. 3aBISIKA TaKUM 1HCTpyMEHTaM MOXKHA aJalTyBaTH
Marepiajiy, CHpOILIYBaTH BIpPaBH Ta CTBOPIOBATH  JOJAaTKOBI
IHTepaKTHBHI 3aBAaHHS, IIO CTHUMYJIIOIOTH TOBOPIHHS Ta CIPHUSIOTH
po3yminHIo MoBH. Bomnouac edekTuBHe BukopucranHs Il Bumarae
BiJl BUKJIaJla4a 3HAYHUX 3yCHJIb: TMOTPIOHO MEPETIIHYTH TOTOBI YPOKH,
MoaM(iKyBaTH 3aBlIaHHS Ta MIATOTYBaTH MiJKa3Ku Ui CTyAeHTIB. Lle
mporec, KM moTpedye dacy, NpOTe BiH [03BOJSIE MAaKCUMAalbHO
3ay4dTH cnabmux 3100yBadiB 1 3abe3meunTd  iM  KOMQOPTHE
HaBUaHHs. Sk pe3ynpTar, CTYJEHTH IMOCTYNOBO IiJIBUILYIOTH DPiBEHb
KOMYHIKaTHBHOT KOMIIETEHTHOCTI Ta CTarOTh OUIBII YIIEBHEHUMH Y
BHKOPHCTaHHI aHTIIIHCHKOI B MPOQeCiiHOMY KOHTEKCTI.

IMepcnekTHBY MOJANBIIMX JTOCTIIKEHD TTOJISTAI0TH Y PO3pOOICHHI
OlmbIl eDeKTHBHUX METONWK iHTerparii nmudpoBuX iHCTPYMEHTIB Ta
aTanTUBHUX TIATGOPM JJIsl HaBYAHHS 3M00YyBayiB i3 HU3BKUM piBHEM
MOBHOI TiAToTOBKHA. OKpEeMOro IOCTIKEHHS MOTPeOYIOTh MHTaHHS
OnTHMMI3alii HaBYAJIBHUX MarepiaiB 1 MOJENCH  OI[iHIOBaHHS
ayJlitoBaHHS, po0OTa 3 IEKCUKOIO Ta BiJleOMaTepiaaMH.
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This article explores the potential of using artificial intelligence (Al)
technologies to optimize the learning process in the context of teaching Maritime
English to higher education students with low language proficiency. International
research has demonstrated the high effectiveness of artificial intelligence
applications in language learning, particularly in supporting students who face
difficulties in mastering professional terminology and complex linguistic
structures. Al is noted for its ability to support personalized learning approaches, as
it helps identify and address students’ individual weaknesses while enabling
educators to create tailored learning materials that correspond to specific
educational needs and learning objectives. The study also highlights the necessity
for more comprehensive research on the integration of Al technologies into
language training within Ukrainian higher education institutions, considering the
growing demand for digital tools in maritime education.

The article presents the practical experience of teachers of Kherson State
Maritime Academy in optimizing the curriculum of Maritime English course
through the use of Al-powered chatbots, including ChatGPT, Microsoft Copilot,
and Google Gemini, to support students with low language proficiency. Examples
of simplified texts and tasks from “Ship Arrangement” module are provided as it
contains specialized terminology which can be challenging for students with
limited language skills.

The integration of Al technologies into the learning process has enables
students with low language proficiency to successfully grasp complex professional
topics and prepare for practical shipboard activities. The findings demonstrate that
Al not only facilitates a personalized approach to teaching Maritime English but
also enhances students’ competency development, promotes more effective
material comprehension, and supports development of communication skills.

Keywords: artificial intelligence, higher education students, low language
proficiency, Maritime English.
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BUBYEHHS ICTOPII TA KYJIbTYPU YKPAIHMU 5K 3ACIB
®OPMYBAHHA MIKKYJbTYPHOI KOMYHIKATUBHOI
KOMIETEHTHOCTI IHO3BEMHUX CTYJIEHTIB
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(61022, XapkiB, maiiman Coboxu, 4);
e-mail: abondarenko@karazin.ua;
ORCID: https://orcid.org/0000-0001-9991-7561

CrarTsi TpUCBSYCHA OOIPYHTYBaHHIO BHMBYEHHS icTOpil Ta KyJIbTypH
VkpaiHm  SK  KJIIOYOBOTO  YMHHHMKAa  (OPMyBaHHS  MDKKYJBTYpPHOI
KOMYHIKaTUBHOI KOMIIETEHTHOCTI 1HO3€MHHX CTYIEHTIB y BHIIIN mKom. Y
Me)Kax JOCIIPKESHHS MMPOaHalli30BaHO CyYacHi HAYKOBI MiXOIU 0 CTPYKTYPH
MDKKYJTBTYpPHOI KOMYHIKaIlii Ta BH3HA4YE€HO, IO MOBHA IIATOTOBKa HE
3a0e3medye MOBHOI[IHHOTO PO3YMIHHS COIIIOKYNBTYpHHX HOpM 0e3 iHTerparii
MaTepiary iCTOPHUKO-KYJIBTYPHOTO 3MICTy. AKTyalbHICTH POOOTH 3yMOBJICHA
moTpe0O0 B OHOBJICHHI METOJMYHUX IOXOMIB O MiATOTOBKH iHO3EMHHUX
3100yBaviB BHIIOT OCBITH, MOCWJICHHSM pOJIi TyMaHITApHUX JAUCHHUIUIIH Y
PO3BUTKY MDKKYJIBTYPHOIO Jiajiory d HEOOXITHICTIO TIOZOIAaHHS KYJIbTYPHUX
Oap’epiB y mpolieci HaBuaHHsA. BukmamanHs icropii YKpaiHu Ta YKpaiHCBKOL
KyJIBTYpU 1HO3EMHHM CTy/A€HTaM HaOyBa€ OCOOJIMBOTO 3HAYEHHS, OCKUIBKU
BUKOHYE HE JIAIIEC OCBITHIO, a W BaXJIMBY IMiIKeBY (YHKIIIO, CHPUSIIOYH
(hopMyBaHHIO HLTICHOTO YSBIICHHS PO YKpaiHy B I100AIILHOMY IIPOCTOPI.

Mera cTaTTi — BU3HAYUTH 3HAYEHHS KyJIBTYPHOI Ta ICTOPUYHOT MiATOTOBKU
IHO3EMHHX CTYJICHTIB SIK HEOOXiZHOI YMOBH €(QEKTHBHOI MIKKYJIbTYpHOI
B3aeMoii, mo 3a0e3nedye riaubIIe pO3yMIHHS CMHUCIOBHX, ITparMaTHYHUX 1
KOHTEKCTyallbHIX OCOONMBOCTEH KOMYHIKAIlil B YKpPalHCBKOMY CYCHIBCTBI.
MeTo0M0TiYHOI0 OCHOBOKO JOCIIIKEHHS € MDKIUCIUILTIHAPHUHA TTiIXif, 110
MOETHY€E HATIPAIIOBAaHHA 3 TEOPii MIKKYJIBTYpHOI KOMYHIKAMii, KyJIbTYpOJIOTii
Ta OCBITHBOI aHTpomnojorii. s 3’scyBaHHA BIUIMBY KyJIBTYpHOTO CKJIaTHHKA
Ha  (opMyBaHHS  MDKKYJIBTYPHOI  KOMYHIKATHBHOI ~ KOMIIETEHTHOCTI
3aCTOCOBAHO METOJA CTPYKTYPHO-(PYHKI[IOHAIEHOTO aHali3y Ta €JIeMEHTH
MEIaroriyHOr0 CIOCTEPEKEHHSL.

OTpuMaHi pe3ysbTaTd JIeMOHCTPYIOTh, IO MaTepialu 3 icTopii, KyJbTypH
i HaIiOHANPHUX TpamuIii YKpaiHH CHPHUSIOTH (OPMYBAaHHIO I[LTICHOTO
KyJbTYpHOTO OaueHHS, PO3LIMPIOIOTE KOHTEKCT HaBYAIBHOI B3aeMOJii,
HiIBULIYIOT DIBEHh MOTHBALii Ta CTBOPIOIOTH YMOBH JUIL PO3BHTKY

© bounpapenko I'., 2025; CC BY 4.0 license
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KOMYHIKaTUBHOI ~T'HydYKOCTi. DBHsBIEHO, 10 CHCTEMHE OIPAIIOBAHHS
KyJIBTYPHUX CMHCIIB 1 LIHHICHUX OpIi€HTAllill CYTTEBO MiJACWIIOE 3JaTHICTh
CTYAEHTIB JI0 IHTepHperTalii KyJbTypHHX BIIMIHHOCTEW, Mi/IBHUILYE
TOJIEpaHTHICTh Ta 3a0e3neuye e(EeKTHBHIIYy aJanTalilo 10 YKpaiHCHKOTO
COLIIOKYNBTYpHOTO TpocTopy. OTpuMaHi pe3yiabTaTH MaroTh IPaKTHYHE
3HAUEHHSA I PO3POOJIEHHS METOJMYHHMX pPEKOMEHAAIil 1 HaBYaIbHUX
IporpaM, CHpSIMOBAaHMX Ha BJIOCKOHAIEHHS CHCTEMH MDKKYJIBTYpHOI
MATOTOBKM  iHO3eMHUX  3100yBadiB  BHIIOI  OCBiTH B yMOBax
iHTepHAIlOHAII3allil YHIBEPCUTETCHKOTO OCBITHHOTO IIPOCTOPY.

Knrwouosi cnosa: inozemui cmyoewmu, icmopia ma Kyiemypa Ykpaiuu,
MIJICKYTbMYPHA KOMYHIKAMueHa KoMnemeHmHicmeo, MIJICKYTbMYPHA
KOMYHIKAYis, MOBHA NIO20MOBKA IHO3EMHUX CIYOEHMI8.

AKTyaJbHICTH JOCJIiIKeHHS. OcTraHHIMHA poxamu
IHTepHAITIOHAJTI3aMis TIepeTBOPIIacs Ha ONHH i3 KIIOYOBHX (haKTOPiB
PO3BHTKY Cy4acHO! BUILOI IIKOJM, a 3aJy4eHHS 1HO3EMHHX CTYJICHTIB
CTaJIo0 HE JIUILIE 03HAKOIO LIHOTO TPOLECY, a i MOKa3HHUKOM YCIILTHOCTI
TOTO Y{ HIIOIO 3aKNagy BHINOi OCBITH Ta CHUCTEMH OCBITH NEBHOI
KpaiHnm B 1iioMy. BomHoYac 1e TOpOAWIO HH3KY TIIpoOieM, sKi
MOB’s13aHi 31 3pOCTaHHAM KYJIbTYPHOTO PI3HOMAHITTS Ta HEOOXiTHICTIO
3a0e3MeYeH s YCHIIIHOTO MiXKYJIbTYPHOTO Iianory. Tox BaKIUBICTh
(¢hopMyBaHHS IIiJI Yac HaBYAHHA MDKKYJIBTYPHOI KOMIICTCHTHOCTI HE
BUKJIMKA€ CYMHIBIB. YTiM HJIEThCS HE JIMINE MPO OCBIiTHIM mpocCTip.
MiXKyJIBTYpHY KOMIICTEHTHICTh MOXHA PO3IIISAATH SIK KIIOUYOBHN
YUHHUK €(GEKTHBHOI B3a€MOZIl JIOMEH y Cy9acHOMY CYCHUIBCTBI i
nepeayciM MiX NMpeIcTaBHUKAMU PI3HUX KyIbTyp [12: 14].

[ompu cyuacHy BiifHy ykpaiHChKa cHCTEMa OCBITH Ta OKpemi ii
3aKJIaId IPOIOBKYIOTh ITyKaTH HOBI IIUISIXM OpraHi3auii HaBYaHHS IS
iHO3eMHHX CTyIeHTiB [2]. OCHOBHY yBary Temep 30CEepeKeHO Ha
PO3BHUTKY AWUCTAHLIMHUX (OPM HaBYAaHHSI, PO3IIMPEHHI MIXHAPOIAHOT
cmiBmpami, nu@posizamii Ta  MOJANBIIOMY  HAONMKEHHI 10
€BpPOTCHCHKUX  CTAaHAApTiB. BomHodac HE MEHII  BaKIMBUM
3aJMINAETHCS  3aBJAHHS HANATOMUTH €(QEKTHBHY MIKKYJIbTYPHY
KOMYHIKaIlif0 3 iHO36MHUMH CTYAEHTaMH Ta MK OKPEMHUMH TpyNamu
1HO3eMHHX cTyAeHTiB. Ha Hamy mymKy, (pOopMyBaHHS MiKKYJIBTYPHOT
KOMYHIKaTHBHOI KOMIETEHTHOCTI 1HO3EMIIIB IPYHTY€ETHCS HE JIMIIE Ha
OMaHyBaHHI MOBH, a i Ha INIMOMIOMY PO3YMiHHI icTOpii, KYJIBTYypH Ta
Tpaguuild KpaiHM HAaBYaHHS, a TAKOX IIOB’A3aHO 3 MOXIIMBICTIO IS
1HO3EMHHUX CTYICHTIB PENPE3eHTYBAaTH BJIACHY KYJBTYPY B HOBOMY
CepEIOBHIIII.
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AHai3 aKTyaJIbHMX AOCJTiI:KeHb. Y 3aKOpAOHHIN icTopiorpadii
BKe 3 KiHIg XX CTONITTS AaKTHBHO MJOCHIDKYIOTHCS MpoOIeMu
MDKKYJIBTYpPHOT KOMYHIKaItii, hopmyBaHHS MDKKYJIBTYPHOT
KOMYHIKaTHBHOT KOMIIETEHTHOCTI. OCTaHHIM YacoM JIOCIITHUKU BCE
YacTilie po3risgaroTh MIKKYJIBTYPHY KOMYHIKAIIO Ta MUKKYJIBTYPHY
IHTETPAIif0 y KOHTEKCTI iXHBOI MPAKTHYHOI MOJITHYHOI 3HAYYIIOCTI,
30KpeMa SK IHCTPYMEHTH PO3B’sI3aHHs COI[aAIbHUX Ta €KOHOMIYHHUX
BUKITUKIB, 10 TOCTAIOTh TEPE/] €BPOIEHCHKUMHU KpaiHaMu B TPOIIECi
IHTETparlii MirpaHTiB y CyCIUIBCTBA, K1 iX IpuitmMaroTh [9].

Crmin 3a3HaUWTH, MO MEpPeBaKHA OUTBIIICTh TaKux ITyOJiKamiii
30cepe/keHa B Meplly Yepry Ha BUKJIQJAaHHI Ta BUBYEHHI aHTJIIACHKOT
MOBHU SIK OCHOBHM MDKKYJIBTYpHOI KoMyHikauii [14]. OcoOnuBy yBary
MIPUBEPTAIOTh HAYKOBI PO3BIAKH, MPHUCBSIYCHI 1HO3EMHUM CTyIECHTaM
[18], B sKkMx BHUCBITJICHI KJIIOYOBI MpoOJeMH, TMOB’s3aHI 3
MIXKYJIBTYPHOI KOMYHIKAII€IO 1 3a]Iy4eHHSIM CTYICHTiB-iHO3EMIIIB 110
OCBITHROTO TIpomecy. Taki JOCHITHUIBKI Tpalli IaloTh 3MOTY
pO3TIsiAaTH  CHUTBHOTH 1HO3EMHHX CTYACHTIB SK OaraToBHMipHI
COIaNbHI CTPYKTYpH, IO JTUHAMIYHO PEaryrTh Ha 30BHIIIHI BIUIMBH
Ta B3aEMOJIIIOTH 3 IHIIMMH COIliaIbHUMH cucTeMam# [ 13].

LigHMM y KOHTEKCTI IPOMOHOBAHOTO IOCIIUKCHHS BUTJISAIAE
30ipHuK «Intercultural communicationy» mij 3arajJbHOI0 PEIAKIIIE0
Jlinr  Yena, nmpodecopa  ['OHKOHrCBKOro  OamTHUCTCHKOIO
yHiBepcuteTry  [11]. Y  BUmaHHI  TpPEnCTaBICHO  OTJIAM
MDKIUCIUAIUIIHAPHUAX TMIAXOJIB JO OCMHCIEHHS MDKKYJIBTYpPHOT
KOMYHiKalii, SKi MOEAHYIOTh TEOPETHYHI MPUHIUIHN Ta €MIipHYHI
METOAW 3 aKIeHTOM Ha iXHI0 MPaKTUYHY 3HA4ym(icTe. OCHOBHY
yBary 30CEpeKEHO Ha  MDKOCOOHWCTICHI Ta  MepexeBid
KOMYHIKaIlii, [0 3JiHCHIOEThCA 3a TMOCEPEIHUITBA LHPPOBUX
TEXHOJIOTid, a TaKoXX Ha aHalli3i KOMYHIKaTUBHOI B3aeMoOJil
NpeICTaBHUKIB pizHHUX KyabTyp [11: 503-636].

3 HOBITHIX HAayKOBUX HalpalllOBaHb, MPHUCBSIUYCHUX MUTAHHIM
MDKKYJIBTYpHOI ~ KOMYHiKalii, CIiA  BHOKPEMHTH  KOJEKTHBHI
moHorpagdii «Communicative competence in a second language» [5] Ta
«Communicating in Intercultural Spaces» [1], siki cTaHOBJATH iHTEpeC
JUTS.  aHaJli3y caMe KOMYHIKaTMBHOI KOMIIETEHTHOCTi, OCKIJIbKH
MPOTMOHYIOTh BCEOIYHUHN OTJISA IBOTO MOHATTS B KOHTCKCTI BUBUYCHHS
JPyroi MOBH Ta MOPYIIYIOTh MPOOIIEMY «TEMHOTO OOKY» BCTAHOBJICHHS
MDKKYJIBTYpHOI KOMYHIKallii dYepe3 amelslifo [0 KyJIbTYPHHX
BiIMiHHOCTEH [1].
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VY BiTuM3HAHIN icTopiorpadii HaHOIIBII MOIIMPEHUMH € Tpalli, B
SAKUX YKpaiHCBKY MOBY pPO3IVIAAIOTh SIK €IOUHY OCHOBY IS
(hopMyBaHHS KOMYHIKATHBHOI KOMITIETEHTHOCTI iHO3EMHHUX CTYJCHTIB,
o HaByaroTbes B Ykpaini [15]. Cepen Takux HayKOBHX Mpalb Y
Mepury  4epry  HeoOXilHO  Ha3BaTH  JAWCEpTaliiHy  poOoTy
C. Koctrok [22], sika D03BOJISIE OCSTHYTH PI3HOMAHITTS TCOPETUIHHX
MiAXOJIB Ta METOAWK (OPMYBaHHS MIKKYJIBTYpHOI KOMYHIKATHBHOL
KOMIIETEHTHOCT] Y CTyICHTiB-iHO3EMIIiB.

TakuM 4YHHOM, MOCHIAHWKH TeOpid MIKKYIbTYPHOI KOMYHIKaIii
HacamIiepes i akIEHTYIOTb yBary Ha BH3HA4albHIA poJii MOBH Yy
¢opMyBaHHI ~ KOMYHIKaTUBHOI  MDKKYJBTYPHOI ~ KOMIIETEHTHOCTI.
BoaHowuac He MOXXHa HEHOOIIHIOBATH TOH (akT, IO €PEKTHUBHICTH
MDKKYJIBTYPHOT B3a€MOJIIi 3HAYHOIO MIpPOIO 3yMOBJIEHA TaKOXX PiBHEM
Mi3HAaHHS ICTOPUKO-KYJIBTYPHOTO MPOCTOPY Kpainu nepedyBanus. Came
Ili KOMIIOHEHTH 3a0e3NeYyoTh I1HO3EMHHM CTyJIEHTaM TiuOIie
pPO3yMIHHS CMHCJIOBHX HIOQHCIB 1 KOHTEKCTYallbHUX OCOOJHMBOCTEH
KOMYHIKaIIii, o miABUIIY€ iXHIO 31aTHICTh aJcKBaTHO IHTEPIIPETYBATH
Ta BUOYJJOBYBAaTH MIKKYJIBTYPHUH JiaJIor.

Pazom i3 THM, nHMTaHHS 3HAYEHHS BHUBYCHHS COLIOKYJIBTYPHOI
cnenndiky KpaiHu mepeOyBaHHS a1 (OPMYyBaHHS MIKKYJIBTYPHOT
KOMYHIKaTMBHOI KOMIIETEHTHOCTI 1HO3EMHHX CTYJCHTIB 31€O0LIBIIOro
pO3IIsiIaeThCca PparMeHTapHO Ta NOTpeOy€e TEOPETHYHOTO OCMHCIICHHSI.
HenocratHs po3po0ieHICTh 03HAYEHOrO acleKTy B HAYKOBHX Ipausx
CIyTy€ TIICTaBOIO JUIS 3MIMCHEHHS IIPOTIOHOBAHOTO JOCIIKCHHS,
CIPSIMOBAHOTO Ha MOJajblIe 3’SICYBaHHS MiAXOAIB OO (OPMyBaHHS
MDKKYJIBTYPHOI KOMYHIKATHBHOI KOMIETEHTHOCTI 1HO3EMHHX CTY/IEHTIB
y Cy4acHOMY YKpaiHChKOMY OCBITHBOMY IPOCTOPI.

MeTo10 n0CTIIKEHHSI € TEOpeTUYHE OOIPYHTYBAaHHS BUBUCHHS
icTopii, KyJnpTypu Ta Tpaguuid YKpaiHH SIK Ba)KIMBOTO HEMOBHOTO
KOMITOHEHTA (hopMyBaHHS MIDXKKYJIBTypHOL KOMYHIKaTHBHOL
KOMITETEHTHOCTI iHO3eMHHUX CTYAEHTIB Ta 3’sICyBaHHs HOr0 3HAYCHHS
Ul Tpolecy IXHBOI aganTalii A0 YKpaiHCBKOTO OCBITHBOTO i
COLIIOKYJIBTYPHOT'O CEPEIOBHUIIIA.

MeToa0/10TiYHUM MiAIPYHTAM CTaTTi € MDKAMCHUTUTIHAPHUHA
miaxig, Akuid  00’€IHYe  TEOPETHYHI  pO3pOOKM B Tramyssx
MDKKYJIBTYpHOI ~ KOMYHiKalii, = KyJbTypoJjorii Ta  OCBIiTHBOI
auTponioyorii. Takuii miAXig Ka€ 3MOry KOMIDIEKCHO PO3TIISHYTH
nporec GopMyBaHHS MiIXKYJIbTYPHOI KOMYHIKaTHBHOT KOMIIETEHTHOCTI
1HO3eMHHUX CTYACHTIB Yy KOHTEKCTi OIaHyBaHHS HHMH icTopii Ta
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KyJIbTypu YKpainu. /[y BHSABJICHHS BIUIMBY KYJBTYPHOTO CKJIaJHHKA
Ha PO3BUTOK MDKKYJIBTYpHOI KOMYHIKAaTMBHOI ~KOMIETEHTHOCTI
3aCTOCOBAHO METOJl CTPYKTYpPHO-(QYHKITIOHATFHOTO  aHaJi3y Ta
€JIEMEHTH T1eJJarorigHOr0 CIIOCTEPEKECHHSI.

IMocTaHoBka HaykoBoOi Nnpo0/emMu Ta il 3HA4YeHHsl. Y KOHTEKCTI
HAIOTO JTOCHIDKEHHS CIIA MiIKPECIUTH, [0 BHUKJIANAaHHS iCTOPIil
YkpaiHu Ta yKpaiHChKO1 KyJbTYpH 1HO3EMHHM CTyJEHTaM € He JIHIIe
€JIEMEHTOM aKaJeMiuyHOi MiArOTOBKH, a ¥ OJZHUM 13 TepIIuX
CTpaTeTiyHUX KPOKiB y Tporeci (OpMYyBaHHS ITO3UTHUBHOTO IMiIKy
Vkpaiam Ha T1io0ampHOMY TpocTopi. lle HaBuanbHE 3aBHAHHS
(akTHYHO  CTBOPIOE  MIATPYHTS AN PO3BUTKY  e(eKTHUBHOI
MDXKKYJIBTYPHOI KOMYHIKAIlil, CIlyTy€ CBOEPITHUM iHTEIEKTyaTbHUM
MOCTOM MK TpEACTaBHUKAMH pPI3HUX KYJIbTYpHUX TpPAguIlidi Ta
CIpsIMOBaHE B MalOyTHE.

Sk yxe 3a3Havanocs, JOCHITHUKH TEOpid MIKKYJIBTYpPHOT
KOMYHIKaIii HacamImepen akIeHTYIOTh yBary Ha BH3HAYaJdbHIA PO
MOBH y (pOpMyBaHHI KOMYHIKATUBHOI MIXKKYJIBTYpHOI KOMITIETEHTHOCTI.
BoaHouac He MOXXHA HEHOOIHIOBATH TOM (hakT, IO CPEKTUBHICTH
MDKKYJIBTYPHOTO CIHUIKYBaHHS 3HAYHOIO MipOI0 3YMOBJICHAa TaKOX
piBHEM OmaHyBaHHS 3HaHb MPO ICTOPIIO, KYJIBTYPY Ta Tpaduiii KpaiHu
nepeOyBanHs. Came 1Ii KOMIIOHCHTH 3a0€3MEeUyOTh 1HO3EMHHM
CTyAeHTaM  riuOme  po3yMiHHS ~ CMHCIOBHX  HIOAHCIB 1
KOHTEKCTYaTbHIUX OCOOJMBOCTEH KOMYHIKAIil, IO ITABHINYE iXHIO
3/IaTHICTH aJIEKBaTHO IHTEepIpeTyBaTH Ta BUOYIOBYBaTH
MDKKYJIBTYpHHI /1aJIo0T.

Sk crpaBemMBO 3a3Hadae npodecopka KadeapH JIHTBICTUKHA Ta
OaratoMOoBHHX cTyxAiii TexHomorigyaoro yHiBepcurery HaupsH Yy
Cinranypi redani ltamnnep: «Ha skanb, BOJOMIHHS MOBOK IHIIOT
CTOpPOHH came 1o co0i He rapaHTye ycmimiHOi B3aemonii, i Oarato
po30DKHOCTEHE y  KOMYHIKamii  3yMOBIEHI  IparMaTHYHUMHU
BIIMIHHOCTSIMH Ta KyJbTYPHUMH YIOAOOAHHSAMH WIOAO TIEBHUX
CHoco0iB CHUIKYBaHHS, TOA1 SIK MOBa BUKOHY€ JIMILE iHCTPYMEHTAIBHY
¢yskmiro» (mepekman Ham — [.b.) [17: 4], a moOu pgocsartu
e(PeKTUBHOCTI B MIKKYJIBTYpHIH KOMYHiKaIlii, HEOOXiTHO MPOSBISATH
«TOTOBHICTh Ta 3[AaTHICTh aJanTyBaTUCS Ta HPUCTOCOBYBATHUCS [0
HOBHX COIlAIbHUX, KYJIBTYpHHUX 00cTaBuHy» (Tiepeknan Ham — [.B.) [7: 21].
Otxe, OmaHyBaHHS 1HO3EMHHMH CTYJCHTAMH ICTOpii, KyJIbTypH Ta
Tpaauuii KpaiHu nepeOyBaHHS € KIIOYOBHUM YMHHHKOM, IO A€ 3MOTY
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3MEHIIUTH  BIUIMB  KYJIBTYpHHX  po30DKHOCTEHi Ha  mepeOir
MDKKYJIBTYpPHOI KOMYHIiKallii B IbOMY KOHKPETHOMY BUIIAJIKY.

bepyun 1o yBarm TeOpeTHYHI MIAXOAHM OO MDKKYJIBTYPHOI
KOMYHIKaTHBHOI B3a€MOJii, MOCHIAHUKM SIKMX HAaroJoIlylTh Ha
HEPO3PUBHOMY 3B’SI3Ky MIXK MOBOI Ta KYJIBTYPHHM KOHTEKCTOM,
TOTIUTBHO TITKPECTUTH, MO0 ¢(PEKTHBHE ONMaHyBaHHSI IHO3EMHOI MOBH
HEMOXJIMBE 0Oe€3 TapalieIbHOIO 3aCBOEHHS 3HAHb MPO KYJIBTYPY,
iCTOpif0 Ta IiHHICHI oOpieHTalil BiANOBIAHOTO CyCHUIbCTBA. Sk
CBITUUTH KIaCHYHE PO3YMIHHS MIKKYJIBTYPHOI KOMYHIKaIlii, KyJIbTypa
HE JIHMIIe BHUKOHYE (QYHKIIIO TMEeJaroriYyHoro iHCTpyMEHTa JUIs
KOHTEKCTyali3alii MOBHOTO Marepialy, ajle W MO)e BHCTYNaTH
MTOBHOITIHHUM 3MICTOBHM KOMIOHeHTOM HaB4aHHs [20]. Lle o3Hauae,
110 O3HAHOMJIEHHS 3 KyJIbTYpOIO HE € NPYTOpsiAHUM JIOIIOBHEHHSIM 1O
MOBHOI MiJrOTOBKH, a CTaHOBUTH OKpPEMHUH pIBHOI[IHHUA BUMIp
(opMyBaHHA KOMYHIKaTMBHOI Ta MIKKYJbTYPHOI KOMIIETEHTHOCTi. Y
IIbOMY KOHTEKCTi BHCIJIOBJIEHE I Halle TBEPIXECHHSA MNpo Te, ILIO
BUKJIQJAAHHSA ICTOPii Ta KynbTypd YKpaiHW 1HO3EMHHUM CTyJEHTaM
HaOyBae 0COOJIMBOT 3HAUYIIOCTi, OCKUIbKK 3a0e3mneuye riauoiie
pPO3YMiHHS  KOMYHIKATHBHMX HOPM 1 CMHCJIOBHUX  HIOQHCIB,
NpUTAMaHHUX YKPaiHCBKOMY COIIOKYJIbTYPHOMY IIPOCTOpY, U 3/1aTHE
BIUIMBATH Ha CTaH MiXKKYJIBTYPHOTO CIIJIKYBaHHS.

Buknaa ocHoBHoOro marepiany. [lepm HiX mepedTd 10 po3TITALY
OCHOBHOT'O MaTepiary, HEOOXiTHO OKpPECIUTH, SKE caMe pPO3yMiHHS
KOMYHIKaTHBHOI MIXKKYJIBTYPHOI KOMIIETEHTHOCTI TIOKJIaJIEHO B OCHOBY
BOTO JIOCII/PKEHHS, OCKUIBKM MAa€eMO Pi3HOMAHITHI TIyMaueHHS Ta
iHTeprperaiii. Mi>XKKyIbTypHI KOMYHIKaTUBHI HABUYIKH PO3TISTHYTO SK
CyKyIHICTh OIEpaIliiHuX yMiHb, IO 3a0e3MeUyioTh 3/aTHICTh
3OIMCHIOBAaTH B3a€MOJII0 €()EeKTHBHO W THYYKO Ha PI3HUX PIBHAX —
3MiCTOBOMY, PpiBHI ~ MDKOCOOMCTICHHX  CTOCYHKIB Ta  piBHI
IIEHTUYHOCTI — y TOE€THAHHI 3 TOYHWMH IPOIECAMH KOIyBaHHS Ta
JIeKOoIyBaHHsI cMuciiB [4: 515].

KommereHTHICT y HayKOBOMY JHMCKYpCi PO3IJIIAETBCSA  SIK
peamizamis 3mi0HOCTEH 1 HAaBHYOK, MO MPOSBISETECI B TEBHOMY
CTYTECHI MalCTEpHOCTI — 30KpeMa, y BHIINIA TOYHOCTI, IIBHIKOCTI,
pallioHaIbHOMY BHUKOPHCTaHHI 3ycuib ab0 3MaTHOCTI MISTH MONPHU
HasBHI KOHTEKCTyanbHi oOMexenHs [4: 747]. B inmomy migxoxi
KOMIIETEHTHICTh ~ TPAKTYe€ThCS SK  3MATHICTH  MOOUTI3yBaTH M
3aCTOCOBYBATH PEJICBAHTHI IIHHOCTi, YCTAHOBKH, BMIHHS, 3HaHHS Ta
PO3YMIHHS AJIsl aAEKBaTHOTO i e()eKTUBHOTO pearyBaHHs Ha BHUKIIHUKH,
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[I0 BUHHUKAIOTH y KOHKPETHOMY THIII CHTYalliHHOTO YM COLIANbHOTO
KOHTEKCTY [4: 66-67].

MiXKYIBTYpHY KOMYHIKATUBHY KOMIIETCHTHICTh Ha MPOCTIIIOMY
piBHI MOXHa BHU3HAYUTU SK «CIUIKYBAaHHS 3 JIOJbMH 1HIIOT
KyJIbTYPH 1HO3EeMHOIO MOBOIO» (mepeknan Ham — I'.B.) [3: 52-53]. ¥V
HayKOBif JiTepaTypi I1HKOJHM 3a3Ha4dalTh, IO OCOOJIMBOCTI
KOMYHIKaIlii Jrofeil y MIXKYyJIbTypHUX CHTyallisX 3yMOBJIEHI JBOMa
KIIOYOBUMH  BHJaMH KOMIIETEHTHOCTEH: MIDKKYJIBTYPHOIO Ta
KOMYHIKaTHUBHOK. BTiM, 00H/IBi BOHH OXOIUTIOIOTH KOMILIEKC Pi3HUX
CKJIQJHUKIB, cepe] IKUX — OCOOMCTICHI 3A10HOCTI JIFOJUHU, a TaAKOK
CUTYaTHBHI, TOOTO KOHTEKCTyaJlbHI YMHHUKH, 110 BIUIMBAIOTH Ha
nepebir miamory [8: 67]. Y HayKOBUX JOCIHIJKEHHSX TOHSTTS
«MDKKYJIBTypHa  KOMYHIKaTHBHa  KOMIETCHTHICTB»  HEPIJIKO
pPO3TIANAIOTh Y B3a€EMO3B’SI3KY 3 HHU3KOKIO CIIOPITHEHUX TEPMIiHIB.
Hanpuxnan, nesiki AOCTiAHUKY BU3HAYAIOTh HOTO SIK KPOCKYJNBTYPHY
ajanTaIio, MIXKYJIbTYPHY YYTJIWUBICTh, KYJIBTYPHHUH 1HTEIEKT,
TPAHCKYJbTYpPHY  KOMYHIKaIito, TJI00aNbHY  KOMIICTECHTHICTD,
MDKKYJIBTYpHY 00i3HaHICTB, TTI00aIbHE TPOMASTHCTBO, MiIXKHAPOIAHY
KOMIIETEHTHICTh,  MIXKYJIBTYpPHY  B3a€EMOJII0, MDKKYIbTYPHY
KOMYHIKaTUBHY  KOMIIETEHTHICTh, MYJIBTHUKYJIBTYPali3M  TOIMIO
[19: 7]. 3okpema, MiKKyJIbTypHAa KOMYHIKaTHBHAa KOMIICTEHTHICTb
BH3HAUYE€Ha SK TEpPMiH, [0 «B IIHPOKOMY PO3yMiHHI O3HAYae
3MaTHICTh €(QEeKTUBHO ¥ IOpPEYHO CITIIKYBaTHCSI B  yMOBax
MDKKYJBTYPHUX KOHTAKTiB» (mepeknan Ham — ['.b.) [20: 249].

KoMmyHiKaTHBHY KOMIIETEHTHICTh MIDKKYJIBTYPHOI ~KOMYHiKamii
CTYJIEHTIB-1HO3EMIIiB BU3HAYAIOTH K «30aTHICTH JIOPEYHO
CIIBBIIHOCUTA MOBHI 3acOo0M 13  KOMYHIKAaTHBHOI  METOIO,
BCTaHOBIIIOBATH Ta MIATPUMYBAaTH KOHTAKTH 3 MPEICTABHUKAMH THIIUX
KyJIBTYp, 3acBOIOBaTH [OCBiJl COLIaJbHOI B3a€EMOJil, PpO3YyMIiTH
0COOJIMBOCTI KOMYHIKAaTHBHOI TOBEHIHKA TIPEICTABHUKIB  IHIIHX
HallOHATBHOCTEH SIK 3ac00y BIUIMBY Ha X eMOLIMHHUN CTaH Y KOHKPETHHX
KOMYHIKaTHBHHX CHTyalisx» (mepekiaan Ham — [.B.) [22: 50]. IcHyroTs
JIBa OCHOBHI TiAX0aW 10 (hopMyBaHHS MIKKYJIHTYPHOI KOMYHIKaTHBHOT
KOMIIETEHTHOCTI: (hopMaibpHe Ta HedopMmanbHe HaBdaHHSI. DopmarnbHe
MDKKYJIBTYpHE HaBYaHHSI MOXKE BiIOYBaTHCS uepe3 OCBITHIO POrpamy
Ha BCiX piBHAX, HaNpPUKJIad, yepe3 npodeciiiHy miaroToBKy, HaBYaHHS
91 poOOTY 3a KOpIOHOM [6: 6].

dopMyBaHHS MIKKYJIBTYpPHOI KOMYHIKAaTUBHOI KOMIIETEHTHOCTI
IHO3EMHHX CTYJICHTIB 3HAa4YHOIO MipOlW0 BiAOyBaeThcs y TpoIleci
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(¢opManbHOrO HaBYaHHS, 30KpeMa IIiJi Yac ONaHyBaHHS TaKHX
HaBYAIbHUX IUCLUIUIIH, SK YKpaiHChbKa MOBa, iCTOpis Ta KyJbTypa
VYkpaian. Y 11b0My KOHTEKCTI 0COOJIMBY yBary MpHAUITIOTh TOMY, SIKHM
YMHOM BHUBYEHHS icTOpii Ta KyJbTYypH YKpaiHH CIpHS€E DPO3BUTKY
MUTICHOT MDKKYJIBTYPHOI KOMYHIKAaTHBHOI KOMIIETEHTHOCTi, IO €
HEOOXITHOIO TIEPEIyMOBOIO I e(PEeKTUBHOI Ta pe3yJIbTaTUBHOI
B3a€MO/Iii B MYJBTHKYJIBTYPHOMY CEPEIOBHILLI.

LlinkoM OpPUPOAHO TIOCTABUTH 3alUTaHHSA: 4YOMY caMme JUIs
IHO3EMHHX CTYJIEHTIB PO3BHTOK Ili€] KOMIIETEHTHOCTI € HACTIIBKH
BaxMBUM? CHOUparOYNCh HA BHCHOBKH IPOBIAHUX JOCIIJTHUKIB,
MOYKHa CTBEpIUKYBaTH, LIO KOMYHIKallii € OCHOBOIO (hOpPMYBaHHS
MIXOCOOUCTICHHX CTOCYHKIB, 5IKi, y CBOIO YepTy, BU3HAYAIOTh SIKICTh 1
TPUBATICT JKUTTSA JIOOUHU. Binrak, yMiHHS €(pEKTHBHO B3a€EMOIISATH
HaOyBa€e CTaTyCy MHTTEBO BAXKIMBOTO PECypCy. 3pOCTaHHS pPIiBHS
KOMYHIKaTMBHOI ~ MDKKYJIBTYpHOI ~KOMIICTEHTHOCTI OB SI3aHO 3
MTOKPAIICHHSIM SKOCTiI MiKOCOOMCTICHUX B3a€MHH, a TOJIIMIICHHS ITHX
B3a€MHH TTO3UTHBHO MO3HAYAETHCSA HA 3arajbHil SKOCTI XHUTTS. Takum
YMHOM, PO3BUTOK KOMYHIKATHMBHOI KOMIIETEHTHOCTI O€3MOCepeHBO
CIpUs€e MiABUILIEHHIO J0OpOOYTY Ta )KUTTEBOTO KOM(POPTY OCOOUCTOCTI
[4: 532]. Tloka3oBuM y [OMY BHIAAKY € Te, IO JOCIHIiAHUKH
BU3HAYAIOTh MIKKYJIbTYPHY KOMYHIKATHBHY KOMIIETEHTHICTD SIK OJTHY 3
HaiiOinpmr mparmatnuHux. Jliogu 3amikaBneni B il ¢opmyBaHHI,
OCKIJTBKH iM «TIOTPIOHO KHUTH ¥, MOYKIIMBO, TPAIIOBATH 3 JIIOABMH, SKi
JOTPUMYIOTHCS ITUX TPAKTHK, 200 CTaTH YaCTUHOIO TXHBOT CITIIBHOTHY
(mepexnan vam — I'.B.) [10: 12].

Y mporeci HaBYaHHS IHO3EMHHX CTYICHTIB HEPIIKO AaKIEHT
poOuThCS Ha HAaKONWYEHHI 3HAaHb TMPO MiTBOBY KYJIBTYpY,
HaWTOJIOBHIIIE 3aBOAHHS, SIKE€ Iepe] HUMHU CTaBlAThb, MOJATAE B
OBOJIOJiHHI «KyJIbTYpPHUMH KOJaMU, BOyZOBaHUMU y
BUKOPHUCTAHHS MOBH, 100 BOHM MOTJIM MOBOJUTUCA MOAIOHO IO
HOCiI MOBHM B KOHKPETHHX KOMYHIKATHBHHUX KOHTEKCTaX»
(mepexnax Ham — ['.B.) [20: 7]. Ilix wac 3aHATH 3 icTOpIi Ta KYIbTYpH
VYkpaiHu JOUiThHO MPUAUIATH OCOONHMBY YBary aHalisy, iHTepHIpeTamii
Ta 0OrOBOPEHHIO KyJIbTypHHX BiaMmiHHOcTed. lle mepembavae po3risia
HIMPOKOTO CIEKTPa acleKTiB — BiJ HOPM €THUKETY, pOpM 3BEepTaHHS Ta
NPUAHATOI Yy CYCHiJbCTBI KOMYHIKaTWBHOI AMCTaHLii, IO TeM, SKi
TPAAWIIIIHO BBaXAIOTHCA TNPUAHATHUMH a00 HeOaKaHUMH IS
0o0roBOpeHHsT B TNEBHIM KyJbTypi. Take CHCTEMHE OMNpaIlOBaHHS
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JI03BOJISIE 1HO3EMHUM CTYJEHTaM TIUOLIEC 3p03yMiTH COLIOKYJIbTYPHUI
KOHTEKCT 1 BiJIMOBITHO KOPUT'YBaTH BJIACHI KOMyHIKaTHBHI cTpaTerii.

Boanodac y mporeci BUKIamaHHS icTOpil Ta KyJbTYPH BaKIHBO
YHUKaTH cpoO MOBHOTO HIBENIOBAHHS KyJIBTYPHHUX BiIMIHHOCTEH, aJhke
BOHH € HEBI'€MHOI0 Ta HEMHHYYOI0 YMOBOK  (hOpMYBaHHSI
MDKKYJIBTYPHOI KOMYHIKATHBHOT KOMITETEHTHOCTI. 3BHYAIHO, B3aEMOJTIS 3
NpEeNCTaBHUKAMKM  IHIIMX ~ KyJIbTyp, SK  Oe3nmocepemHs, Tak 1
OIIOCEepEIKOBaHa, MOXKE CYIMpPOBOKYBATUCS CKEIICHCOM, TPHBOTOIO UM
3aXUCHUMH DPEaKUisIMH, II0 € NPHPOAHOI YAaCTUHOIO MIKKYJIBTYPHOI
KOMYHIKaIlil, a/pKe «KyJIbTYpH PI3HATHCA, 1 YyTIMBICTb Ta PO3YMIHHS
1HIIOT KyJNbTYpH € BHMOTOIO SIK YCIIIIHOTO CIHiNKYyBaHHS, Tak 1
BIZINMOBIJAJTLHOTO TJI00AJIBHOTO TPOMaJITHCTBaY (nepekian Ham — ['.b.) [7:
15]. Tomy [OIIBHO HE JIMIINE 30CEPEKYBATH YBary Ha perpe3eHTarii
YKpalHCBKMX TpajuIliii, a W CTBOPIOBAaTH YMOBH, 3a SKHX IHO3EMHI
CTYACHTH MOYTh NPE3CHTYBATH BJIACHI KyJIbTYPHI IPAKTUKHU Ta 3BUYAi
B aHAJIOTIYHOMY KOHTEKCTi. lle crpusaTiMe TIuoImoMy yCBiIOMIICHHIO
KyJIbTYpHUX BIIMIHHOCTEH, SKi YacTO € BH3HAYAILHUM YHHHUKOM
e(eKTUBHOI MDKKYJIbTYPHOI B3aeMOil. 3ayBaXMMO, IO 3a3HAYCHI
pernpeseHalii meBHUX KyJIbTYPHUX 0cOOIMBOCTEH Tpeba MoeIHYBaTH 3
(hOpMYBaHHSIM ITOYYTTS B3aEMOIIOBArH Ta KOPEKTHOCTI.

Bukiagadi MaroTh MiATPUMYBaTH KyJbTYpHY Yy TJIUBICTB 1 pO3yMiHHS
BiIMiHHOCTEH, 1100 3a0e3rmednTH eQEeKTHBHINII yMOBU HaBYaHHS,
HaJIarOAWTH  PE3YJIbTaTUBHY B3a€EMOMII0 Ta CHPUSITH IIHOIIOMY
YCBIIOMJICHHIO CTYICHTaMH KyJIBbTYpHHX OCOONHMBOCTEH OIWH OJHOTO.
Jlume «depe3 yCBIAOMIICHHS IHHOCTI 1HINOI KyJIBTYpH CTYICHTH
3MOXYTh PO3BUHYTH BHYTDILIHIO MDKKYJIBTYpPHY KOMIICTEHTHICTbY
(mepexnan mam — I'.B.) [7: 23-24]. Jlocuth 9acto came KyJIbTypHi
BIIMIHHOCTi ~CIIyT'YIOTh CTHMYJIOM JJisi HaOyTTsS HOBOTO JOCBify,
(¢opMyBaHHS JOAATKOBMX KOMYHIKATHBHHUX HABUYOK Ta TMOLIYKY
e(eKTHUBHHX CIIOCOOIB 3MEHIIIEHHS! MKKYJIBTYPHHUX HETIOPO3YMiHb.

JIOCHITHUKK ~ MIKKYJIBTYPHOI ~KOMYHIKallil — MiJKPECTIO0Th, IO
«HE3aJIeKHO Bil PiBHSA MOBHOI KOMIIETEHTHOCTI, MPEACTABHUKU Pi3HUX
KyJIbTYyp MOXYTh JOCSTaTH Kpalloro B3a€MOPO3YMIHHS  3aBISKH
YCBIIOMIICHHIO  cnenmuikd  caMoro  Tpomecy  KOMyHIKamii — Ta
COLIOKYJIBTYpPHOTO TJIa CIiBPO3MOBHHKIBY (nepeknan Ham — [.B.) [7: 45-
46]. TakuM 4YHHOM, CITiIbHA MOBA, SKOK BOJIOMIIOTh YYACHHUKH
MDKKYJIBTYpHOI KOMYHIKaIlii BUSBISETHCA HEJOCTATHROIO ISl TIOBHOTO
PO3YMiHHSI TapTHeEpa IO JIaJory; HEOOXITHHUMH € TaK0X 3HaHHS
KYJIETYPHOTO KOHTEKCTY Ta PIBEHb KYJIbTYPHOI B3a€MOIIOBAarH.
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JocmigHuis MDKKYJIBTYpHOI KOMYHiKamii Ta KOHQIIKTOJOTil
Iredani lragmep Haromomrye, mo «Opak CBiIOMOTO 3HAHHSA TIPO
BJIaCHI KYJBTYpHI CIIeHapii Ta cIieHapil IiHIINX HE JUIIC IiABUIIYE
BIPOTiOHICTE KOHQUIIKTY, aje ¥ YCKIaJHIOE WOTO pO3B’SI3aHHS
(mepexman wam — [.B.) [17: 1]. Omxe, o3HalOMIIEHHS 1HO3EMHHX
CTYIICHTIB 3 OCHOBAMH YKPAalHCBKHX TPAIMIH 1 KyJIbTYpHHUX HOPM
CYyTTEBO 3HWXKYE MMOBIPHICTh KOMYHIKATMBHHUX HEMOPO3yMiHb 3
YKpaiHCBKUMH CTYJEHTAMH Ta MICIHCBHUMH MEIIKAHISIMU 1 MOJIETIIYE
ixHe po3B’si3aHHA. 3aHATTA 3 ICTOpIi Ta KyJbTypd YKpaiHM HalaloTh
MOJJIMBICTh ~ ONpAIIOBATH  KJIIOYOBI  €IEMEHTH  MIKKYJIBTYpHOI
B3a€MOJIii — HOPMHU TIOBEIIHKH, COI[iaJIbHI OYiKyBaHHS, OCOOJIMBOCTI
MUCBMOBOT'O I YCHOTO CIIJIKYBaHHS, a TaKOX 3’sICyBaTu KOHTEKCTH, B
SIKUX T1 9M 1HIIN KOMYHIKaTHBHI CTHJII € JOPESYHUMH a00 HETOPCUHUMH.
BuBueHHS 1CTOPHYHOrO JOCBiTy YKPaiHCHKOTO HapoOAy IO3BOJISIE
BUOKPEMHUTH YYyTJIMBI TeMH (SIKMX MOTPIOHO YHHKAaTH ab0 10 SKUX
3BepTaTHCA 3a NIEBHUX OOCTAaBMH), IOA0JIATH CTEPEOTUIIN PO YKpaiHy
Ta YKpAiHI[iB 1 THM CaMHUM MiABUIINTH €()EKTUBHICTh MIKKYJIbTYPHOI
komyHikamii. Takuéi miAXix € BaXIMBUM SK Ui (OPMYBaHHS
B3a€MOpPO3yMIHHA B aKaJeMivHid YM COIIaNbHIN Tpymi, Tak 1 uIs
moOyIOBH TMPOAYKTUBHOTO [iaJIOTy 3 OKPEMHMH IHAWBIZaMH, aJiKe
«KYJBTYPH, SIK CyKYIHICTh 1HIMBI/IiB, JEMOHCTPYIOTh TI€BHI TEHACHIIII,
TPEHAM Ta YNOAOOaHHS, SKI MOXYTh OyTH KOPHUCHHUMHM ISl PO3YMiHHS
Iiit oxpemoi moauamy» (mepeknan Ham — I'.B.) [17: 26-27].

Xoya He BCi WIEHH KyJIbTYpHOI CHUIBHOTH JOTPUMYIOTHCS
OJTHAKOBUX MOjIEJIel IOBEIIHKH a00 HE KEPYIOThCS HUMH 3 OJJHAKOBOIO
CYBOPICTIO Ta TMOCIiAOBHICTIO, ICHYIOTh TI€BHI KyJbTypHI TEHISHIT Ta
ynogoOanHs. bimpmricte sromel  mIHCHO OpPIEHTYETBCST HA HOPMHU
MOBEIHKM, MOJEI, TCHJICHIIl Ta OYIKYBaHHA B MeEXax OJHIel
KyJIbTYpH, HaBiTh SKIIO BOHM POOJATH Lie JAEMIO Pi3HOI0 Mipolo, 3
HEBEIMKVMH  BapiamisiMi Ta HE3HAYHUMH IHIWBIiTyai30BaHUMH
ynogobanHsIMu. X0o4a KyJIbTypHUX aOCOJIIOTIB HEMAE, ICHYIOTh BUIUMI
KyJBTYpHI TEHJEHIIii, caMe 3 HUMHU HEOOXiJHO 3HAMOMUTH 1HO3EMHUX
CTYJIEHTIB Ha 3aHATTAX 3 iCTOpii Ta KyIbTypH YKpaiHH, fKi CIix
OpIEHTYBAaTH TIepelyCciM Ha TMPaKTUYHE 3aCTOCYBaHHS OTPHUMAaHUX
3HaHb, a HE Ha 3amaM sATOBYBaHHS (DaKTUUYHOTO Marepiaiy (nart,
Npi3BHLI, IMEH), SKUH y 100y IITYYHOTO IHTENEKTY BTpavyae CBOIO
aKTYaJIbHICTh IS TIEPEBIPKHM 3HAHb, OCOOIMBO B KOHTEKCTI HAaBUAHHS
1HO3eMHHUX CTYACHTIB, sIKi 4acTo He 0ayaTh CEHCYy B OIaHyBaHHI
BEJIMKOTO 32 00CcAroM (akTHYHOro Mmarepiaiy. Tpeba mparnytu, mobu
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CTYACHTH TiCJsl 3aBEpLICHHS KypCy MOTJHM 3aCTOCOBYBATH 3HaHHS 3
icTopii Ta KynbTypu YKpaiHH B peaJbHUX KOMYHIKATHBHUX CUTYAaIlisX.
3po3yMiio, MO OYIKyBaTH BiJ KOTOCH ITOBHOTO PO3YMIHHS iHITION
KyJBTYPH, 3 SIKOIO BiH 3yCTpida€eThCsl, HeMOKINBO. OJJHAK CITifl 3a3HAYMTH,
II0 TOJIOBMHYACTI CHPOOM 3pO3YMITH KYJIBTYpY TaKOX MOXYTh MaTH
3BOPOTHHUH ©()eKT, OCKUTBKH II¢ MOXKe TIPH3BECTH 10 (opMyBaHHS
CTEPEOTHIIIB, 3MIHUTH SIKi Jyxke Bakko. Came TOMy il Yac 3aHSTh 3
icropii Ta KynbTypu YKpaiHM BaKJIMBO TMOCTIIOBHO aHai3yBaTH Ta
JCKOHCTPYIOBAaTH TOLIMPEHI CTEPEOTHIIN OO0 YKPAiHILiB, YKPaiHCHKOI
icropii Ta kpaian 3arajom. Taka poOoTa He TUIBKH JOTIOMAarae
(OpMyBaHHIO MDKKYJIBTYPHOI KOMYHIKaTHBHOI KOMIIETEHTHOCTi, ane u
BIUIMBAE Ha MPOCYBAHHS y CBITi MO3UTHBHOIO IMi/Ky YKpaiHH, OCKUIBKH
IHO3eMHI CTYACHTH, IICIII TOBEPHEHHS JOAOMY a00 TPOIOBKYIOUH
HaBYaHHS OHJIAHH, CIIPUSIIOTH OUIBII 00 €KTHBHOMY CIIPUHHSTTIO YKpaiHH
Ta 37aTHI KPUTHYHO CIIPOCTOBYBATH XUOHI YSIBJICHHS Y CBOiX CIIUIBHOTAX.
KoxHe CycmiabcTBO Ma€ BIACHI KyJNBTYPHI HOPMH, 1 U1 0CiO, sIKi
HAaBYAIOTHCS, JKMBYTh YW MPAIIOIOTh Y MIKHAPOIHOMY CEpEIOBHILII,
KPUTUYHO BaXKJIMBO YCBIIOMJIIOBATH Iii  BiMiHHOCTL. OBOJIOJIHHS
1HO3eMHOI0 MOBOIO, X04a M BHMara€ 3HaYHUX 3yCHJIb, MOXE BUSIBUTHCS
HEIOCTAaTHIM /s e(peKTUBHOI MIKKYJIBTYPHOI KOMYHIKAIlii: HeBepOaIbHe
4K BepOaJibHEe BUKOPUCTAHHS KyJIBTYPHO HEOPEUYHHUX (POPM CITITIKYBaHHS
YacToO HiBEJIIOE IO3UTHBHHH e(eKT BiJ MOBHOI KOMIIETEHTHOCTi Ta
MIPU3BOANTE JI0 HETIOPO3yMiHb ¥ MKKYIBTYpPHIH B3aeMomii [17: 79].
Bucnosku. Ha OCHOBI 3I1HCHEHOTO JIOCIILIPKEHHS MOYKHA
KOHCTaTyBaTH, 10 (OpPMYBaHHS MDKKYJBTYPHOI ~KOMYHIKaTHBHOI
KOMITETEHTHOCTI 1HO3€MHHX CTYJCHTIB € CKJIAJHUM OaraTOBUMipHUM
MIPOIIECOM 1 HE MOKe OYTH 3BEJCHE BHKIIIOYHO IO OMAHYBAaHHS MOBHHX
3HaHb Ta HaBWUYOK. EdexTnBHa MIKKYIbTypHa B3aeMOis mepemdavac
IHTEerpamio  JIHIBICTUYHOTO, KYJIBTYPOJOTIYHOTO Ta  iCTOPUYHOIO
CKJIQJIHUKIB, AKi y CBOIf CYKYITHOCTI 3a0e3MedyroTh I[iTICHE PO3YyMiHHS
KOMYHIKaTHBHOTO KOHTEKCTY KpaiHu mepeOyBaHHs. AHaII3 BITYM3HAHUX 1
3apyODKHMX HAyKOBHX Mpalb MiATBEPDKYE, IO BOJOMIHHS MOBOIO €
HEOOXiTHOIO, aJle HeIOCTaTHHOK YMOBOKO IS YCIIIIHOI MIKKYJIBTYPHOT
KOMYHIKaIlii, OCKUTBKH il pe3yIbTaTUBHICTb 3HAYHOIO MipOIO BU3HAYAETHCS
piBHEM KYJBTYpHOI 0OI3HAHOCTi, 3JATHICTIO [0 COLIOKYJBTYPHOI
ajanTauii Ta po3yMiHHS ICTOPHYHO 3YMOBJIEHHX KOMYHIKaTUBHUX KOZIB.
Y 11p0My KOHTEKCTI BMBYEHHS iCTOpIii, KYJIBTYypH Ta TPaAWIUi YKpaiHu
MOCTAE SIK BaXKJIMBUI HEMOBHHI KOMIIOHEHT ()OPMYBaHHS MIKKYJIbTYpHOI
KOMYHIKaTHBHOI KOMIIETEHTHOCTI iHO3EMHHX CTYIICHTIB, IO BUKOHYE HE
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JWIIEe OCBITHIO, a ¥ ajanTaumidHy QyHKOi0. 3alydeHHsS iCTOPUKO-
KyJIbTYPHOTO 3HaHHSA CIPHUSE TJIMOMIOMY OCSTHEHHIO CMHCIIOBHX 1
MParMaTUYHUAX HIOAHCIB ~KOMYHIKalii, TIOJETIIyE OpIEHTAIlI0 B
COLIabHUX HOpPMax i MOJENSX MOBENIHKUA Ta CTBOPIOE MiAIPYHTS IS
OlbIl  yCBiZlOMIICHOT B3a€MOJii B  yKpaiHCBKOMY OCBITHBOMY I
COIIOKYJIFTYPHOMY  CEpeIOBHINI. BomHowac Takmid TAXim —CHpusie
(OpMyBaHHIO B 1HO3EMHHUX CTYJCHTIB IIUTICHOTO YSIBJICHHS TPO KpaiHy
HaBYaHHS, IO OINOCEPEIKOBAHO BIUIMBAE HA CHPUHHATTA YKpaiHU B
[IUPIIOMY MIXKHAPOTHOMY KOHTEKCTI.

Pesynbrat mocmimKeHHST TO3BOJISIIOTH CTBEPKYBATH, IO 1CTOPHKO-
KyJbTYpHUH KOMIIOHEHT HaBYaHHS CIHiJ PO3MISAATH SIK MOBHOLIHHUIMA
3MICTOBHI  €JIEMEHT CTPYKTYpH MDKKYJIBTYPHOI ~ KOMYHIKaTUBHOI
KOMIIETEHTHOCTI, a He SIK JOIIOMDKHUI JOJaTOK IO MOBHOI IIiJITOTOBKH.
Came BIH 3a0e3redye KOHIENTyaJbHy OCHOBY JMJIsl IHTEpIpeTamii
I[IHHICHUX OpPIEHTAIli}, TIOBEIIHKOBUX MOJIENEH 1 KOMYyHIKATHBHUX HOPM,
MIPUTAMAaHHUX YKpPAlHCHKOMY CYCIUIBCTBY, Ta IIIBHINYE 3aTHICTH
1HO3EMHHUX CTYAEHTIB /10 aJeKBATHOTO pearyBaHHA B MIKKYJIBTYpHHX
cutyamisx. TakuM YMHOM, BUKJIAJAHHS icTOpil Ta KyJIbTypH YKpaiHu
IHO3EMHUM CTYyJeHTaM JOIUTbHO PO3TIISIATH SK OJUH 13 KITFOYOBHX
YUHHWKIB IXHBOI YCITIITHOT aKaJIeMiqHOI Ta COIIOKYJIBTYPHOI ajamnTariii, a
TaKOX SIK BOKJIMBHN HANpsiM PO3BUTKY MDKKYJIBTYPHOI KOMYHIKaTHBHOT
KOMIIETEHTHOCTI B YMOBaX CY4acHOi YKpaiHChKO1 BUIIOT IIKOJIH.

IlepcneKTHBHUMH HANPAMAMH MOJANBIINX HAYKOBHX J0CTiTIMKEHb
€ JOCHi/DKeHHS e(eKTUBHOCTI PI3HUX MeNaroriyHuX cTparerii i ¢gopm
HABYAJILHOT ~ B3a€MOJil  (3MIIIAHOTO, JMCTAHIIHHOTO, MPOEKTHOTO
HAaBYAHHS) y PO3BUTKY MDKKYJIBTYPHOI KOMYHIKATUBHOI KOMITETEHTHOCTI
iHO3eMHUX CTyAeHTIB. JIOIIIGHUM BHIAE€THCSI BHUBUYCHHS BIUIUBY
KOHKPETHHX TeMaTHYHHMX MOJIYJiB 3 iCTOpii Ta KynbTypu YKpaiHM Ha
(GopMyBaHHS OKpPEMHX CKJIAJHHKIB KOMIIETEHTHOCTI — 30KpeMa,
MDKKYJIBTYPHOI YYyTJIMBOCTI, NPAarMaTHYHOI aJalNTHBHOCTI Ta HABUYOK
JCKOTyBaHHI KyJIbTYPHHX CMHUCIIB.

[Nomanpmri  MOCHiKEHHS MOXYTh OYTH CHpSMOBaHI TakoX Ha
MOPIBHSUTGHUM ~ aHANI3 MDKKYJIBTYPHUX OCBITHIX TIPaKTHK Y Pi3HUX
KpaiHax, IO JO3BOJINTh BHU3HAYHATH ONTHMAIBHI MONENI IHTerparii
IHO3EMHUX CTYJICHTIB B OCBITHE CEpeIOBUINE Y KPAiHH.
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The article is devoted to substantiating the role of studying the history and
culture of Ukraine as a key factor in forming intercultural communicative
competence among international students in higher education. The study analyses
contemporary academic approaches to the structure of intercultural communication
and establishes that language training alone cannot ensure a full understanding of
sociocultural norms without integrating materials of historical and cultural content.
The relevance of the work is determined by the need to update methodological
approaches to the training of international students, to strengthen the role of
humanities in developing intercultural dialogue, and to overcome cultural barriers
in the learning process. Teaching the history of Ukraine and Ukrainian culture to
international students acquires particular significance, as it performs not only an
educational but also an important image-building function, contributing to the
formation of a holistic understanding of Ukraine in the global context.

The purpose of the article is to determine the importance of cultural and
historical training of international students as a necessary condition for effective
intercultural interaction, which ensures a deeper understanding of the semantic,
pragmatic, and contextual features of communication in Ukrainian society. The
methodological basis of the study is an interdisciplinary approach that combines
developments in intercultural communication theory, cultural studies, and
educational anthropology. To clarify the impact of the cultural component on the
formation of intercultural communicative competence, the study employs the
method of structural-functional analysis and elements of pedagogical observation.

The obtained results demonstrate that materials on the history, culture, and national
traditions of Ukraine contribute to forming a holistic cultural perspective, expand the
context of educational interaction, enhance motivation, and create conditions for the
development of communicative flexibility. It is revealed that systematic work with
cultural meanings and value orientations significantly strengthens students’ ability to
interpret cultural differences, increases tolerance, and ensures more effective adaptation
to the Ukrainian sociocultural environment. The findings have practical significance for
developing methodological recommendations and curricula aimed at improving the
system of intercultural training of international students under conditions of university
internationalization.

Keywords: intercultural communication, intercultural communicative
competence, international students, history and culture of Ukraine, language
training of international students.
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This study addresses the growing need for linguistically grounded and
domain-sensitive vocabulary modelling in Financial English by integrating
methods from corpus linguistics with insights from financial discourse
analysis. While financial communication is central to global economic
systems, the vocabulary that structures this domain remains under-examined,
particularly in terms of how lexical items function across different genres such
as journalism, corporate reporting, and regulatory texts. This gap is especially
evident in English for Specific Purposes (ESP) instruction, where existing
materials often lack empirical grounding and fail to reflect the complexity of
real-world financial language use. The purpose of the study is to develop a
corpus-based vocabulary model that captures the semantic, collocational, and
discourse functions of Financial English vocabulary. A 878,000-word
Financial English Corpus (FEC) was constructed, incorporating 220 texts from
financial journalism, corporate financial reports, and institutional regulatory
documents. The methodological framework includes frequency analysis,
mutual information (MI)-based collocational profiling, semantic tagging using
the UCREL USAS system, and qualitative concordance analysis. The results
demonstrate that core financial terms such as inflation, capital, risk, and yield
exhibit genre-specific frequencies, collocational partners, and discourse
functions. For instance, inflation is highly evaluative in regulatory discourse,
while capital is linked to strategy in corporate texts. Semantic tagging revealed
a significant presence of evaluative and affective language, challenging
assumptions of objectivity in financial writing. The study concludes that a
corpus-based model offers a replicable and pedagogically valuable approach to
specialised vocabulary. The output has practical implications for ESP
instruction, terminology management, and financial NLP, contributing to a
more nuanced understanding of how financial meaning is constructed in
institutional contexts.

© Zatserkovnyi O., 2025; CC BY 4.0 license
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Statement of the problem. Financial communication today
operates at the intersection of linguistic precision and economic
consequence, yet the vocabulary underpinning this domain remains
systematically understudied. Despite the critical role of specialised
terminology in shaping market cognition and professional discourse,
Financial English lacks the corpus-driven models now standard in
comparable fields such as legal or medical English [4; 6]. This gap
reflects a deeper interdisciplinary divide: while corpus linguistics has
evolved into a powerful tool for analysing authentic language use [2],
its application to financial discourse remains limited. This research gap
manifests bidirectionally. Economic scholarship typically treats
language as a neutral transmission medium, overlooking how rhetorical
structures, lexical framing, and metaphorical constructs actively
influence financial decision-making and behaviour [15; 16].
Conversely, linguistic analyses of financial vocabulary often remain
detached from the socio-economic functions these terms serve, limiting
their relevance to practitioners and educators. Even within English for
Specific Purposes (ESP) research — which emphasises discipline-
sensitive pedagogy — consistent, empirically grounded models for
financial vocabulary are notably absent [9].

Existing resources, such as financial glossaries and dictionaries, are
typically compiled prescriptively rather than derived from large-scale
authentic corpora. Recent corpus-driven research demonstrates that
frequency analysis combined with collocation and concordance studies
reveals usage patterns invisible to intuition-based methods [5], making
them essential for capturing the contextual variability of financial
terminology. Financial texts present particular analytical challenges: they
deploy extensive hedging, evaluative lexis, and domain-specific
metaphors that require both quantitative frequency analysis and
qualitative discourse interpretation [8]. Recent developments in corpus-
assisted approaches to specialised discourse have demonstrated the value
of integrating computational methods with discourse analysis [17].
However, despite growing interest in financial discourse analysis [13],
comprehensive vocabulary models that bridge linguistic description and
economic domain knowledge remain scarce. Furthermore, the rise of
digital finance and fintech has introduced new terminological challenges
that existing frameworks have yet to address systematically [11].

43



ISSN 2073-4379 BukiasaHHs MOB Y BUIIIMX HABYAIBHUX 3aKJIaJaX OCBITH ...

Analysis of recent research and publications. To frame the
present study, this literature review synthesises key developments in
Corpus Linguistics applied to specialised registers, the discourse
analysis of financial texts, and recent advances in vocabulary modelling
techniques. These interconnected areas illuminate both the potential and
the current gaps in corpus-based approaches to financial language.

Corpus linguistics has become a foundational methodology for
analysing authentic language use in professional and institutional
contexts. Baker [2] emphasises the role of corpora in identifying
discourse patterns that elude introspection, particularly in domains such
as politics, healthcare, and education. Expanding this approach,
Gablasova, Brezina, and McEnery [5] demonstrate how collocational
analysis, frequency profiling, and concordance searches provide
empirical grounding for vocabulary instruction in English for Specific
Purposes (ESP). Similarly, Gozdz-Roszkowski [6] shows how
phraseological patterns reveal institutional preferences and discursive
norms in legal and bureaucratic genres, underscoring the relevance of
corpus-driven studies for domain-specific language. Kenny, Isik-Tas,
and Jian [9] synthesise current innovations in ESP pedagogy,
highlighting how learner-oriented corpora inform instructional design.
Yet, financial English - despite being critical to global
communication — remains underrepresented in this literature,
especially in contrast to the well-established corpora and taxonomies
available for medical or legal English. With regard to the financial
discourse analysis, recent scholarship has increasingly turned its
attention to the linguistic mediation of financial systems. Mooney [13]
explores how financial texts construct economic ideologies, noting that
discourse both reflects and shapes market behaviour. Jaworska [8]
discusses the persuasive and identity-building functions of corporate
language, highlighting how financial narratives manage risk,
credibility, and authority. Tanweer and Avsar [15] focus on the
ideographic use of economic terms, revealing how lexical choices can
obscure complex financial realities. Metaphor remains a central concern
in this strand of research. Telibasa [16] documents the prevalence of
metaphorical framing in economic texts, particularly in crisis contexts,
while Lu (2023) investigates how fintech discourse incorporates hybrid
metaphors to articulate technological innovation. Despite these insights,
many of these studies adopt discourse-analytic or rhetorical approaches
without integrating empirical corpus methods at scale.
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Vocabulary modelling has benefited substantially from corpus
methodologies that go beyond word lists to include semantic fields,
collocational networks, and frequency bands. Gablasova et al. [5]
advocate for multi-dimensional analyses that combine statistical and
contextual data. Wu and Yue [17] note the growing relevance of corpus-
assisted discourse studies (CADS), which merge quantitative tools with
interpretive frameworks. Recent computational advances have opened
new possibilities for domain-specific vocabulary modelling. Choe et
al. [4] evaluate how corpus diversity affects the training of financial
language models, indicating that richer corpora enhance semantic nuance
in downstream tasks like sentiment analysis and named entity
recognition. However, most modelling efforts in this area prioritize NLP
performance rather than linguistic theory, leaving a methodological gap
in interpretable, corpus-grounded vocabulary models that serve both
scholarly and pedagogical ends. A consistent theme across this literature
is the segregation of methodologies and disciplinary assumptions.
Financial linguistics often relies on discourse analysis with limited
corpus grounding, while computational modelling of financial texts
rarely engages with linguistic theory. Furthermore, ESP research lacks
comprehensive, replicable vocabulary frameworks for finance that can
support teaching, translation, or automated processing.

The relevance of the paper lies in its contribution to current global
demands for clearer, more effective financial communication across
educational, professional, and technological domains. As financial
information becomes increasingly accessible to non-experts through
digital platforms, the ability to model financial vocabulary accurately is
vital for enhancing financial literacy, designing more targeted English
for Specific Purposes (ESP) curricula, and improving Al-driven
financial text analysis. Moreover, the rapid evolution of financial
technologies and the global spread of fintech discourse have introduced
new terminologies and linguistic patterns that traditional glossaries or
pedagogical tools struggle to capture. By offering a corpus-based,
domain-aware vocabulary model, this study responds to the need for
more adaptive, interpretable, and multilingual approaches to financial
language in a globalised, digitised economy.

The purpose of this paper is to develop a corpus-based vocabulary
model of Financial English by integrating methods from corpus
linguistics with insights from financial discourse and underlying
economic conceptual frameworks. The study seeks to create a
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linguistically interpretable and domain-relevant model that not only
enhances theoretical understanding of specialised financial language
but also supports practical applications in education, translation, and
natural language processing.

Presentation of the main material of the study. This study
employed a mixed-methods corpus linguistics framework that
integrates quantitative lexical analysis with qualitative discourse
interpretation. Grounded in the principles of corpus-assisted discourse
studies (CADS), the methodology supports the development of a
vocabulary model that reflects both statistical regularities and
functional meanings in Financial English [14; 17]. By aligning
linguistic analysis with economic domain knowledge, the study aimed
to produce a vocabulary model that is empirically grounded,
contextually nuanced, and practically applicable. The analysis drew on
a custom-compiled Financial English Corpus (FEC), totalling
approximately eight hundred fifty thousand words. The corpus
comprises three major genres of financial communication: journalistic
texts — articles from The Financial Times, Bloomberg, and Reuters —
corporate financial documents (such as annual reports and earnings
calls), and regulatory or institutional publications (notably central bank
statements and documents from international financial institutions like
the IMF and World Bank). This genre-based approach follows
recommendations from corpus design literature emphasising textual
representativeness and diversity [2; 9]. Text processing was conducted
using Sketch Engine [10] and AntConc [1], well-established tools in
corpus linguistics research. The corpus was tokenised, lemmatised, and
part-of-speech tagged using TreeTagger [12], and standard stopwords
and non-lexical items were excluded. This preprocessing approach
aligns with best practices in specialised corpus construction [3]. High-
frequency terms were manually inspected to reduce lexical noise and
improve data quality. Keyword extraction, collocation profiling, and
frequency distribution analysis were carried out to identify salient
vocabulary patterns [5]. Semantic tagging was selectively applied using
the UCREL Semantic Analysis System (USAS), allowing lexical items
to be grouped into key financial categories (risk, evaluation, modality).
This step supports domain-sensitive vocabulary modelling, particularly
in ESP and discourse analysis contexts [7; 13]. The vocabulary
modelling proceeded in three stages. First, frequency thresholding
identified lexical items that appeared with statistically significant
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frequency (per million words) across at least two of the three genres.
Second, collocational behaviour was analysed using Mutual
Information (MI) and log-likelihood ratios, which are widely used to
detect significant lexical associations [3; 5]. Third, a qualitative
discourse analysis of concordance lines was conducted to explore
evaluative, metaphorical, and argumentative uses of key vocabulary — a
strategy common in CADS and financial discourse studies [8; 11; 16].
To integrate economic expertise, key terms were mapped against
standard classifications from sources such as the OECD and
international accounting frameworks. Selected findings were reviewed
with finance professionals to ensure conceptual validity and relevance
to domain-specific practices. The final output included a frequency-
ranked vocabulary list, annotated with common collocates, semantic
tags, and discourse functions. Validation involved triangulation across
subcorpora, independent double coding of discourse functions, and
pilot testing in an ESP course on Financial English, consistent with
current recommendations for applied corpus studies in educational
contexts [7; 9]. This methodology ensured the resulting model was
linguistically interpretable, statistically robust, and pedagogically
useful for applications in financial literacy, translation, and natural
language processing.

Corpus Overview

The Financial English Corpus (FEC) compiled for this study
comprises approximately 878,000 words drawn from a carefully
selected set of 220 texts across three core financial genres: financial
journalism (350,000 words), corporate financial reporting (330,000
words), and regulatory/institutional discourse (198,000 words) (see
Table 1). Texts were sourced from prominent financial communication
channels between 2016 and 2024, including The Financial Times,
Bloomberg, annual reports from global financial institutions
(BlackRock, JP Morgan), and central bank statements (ECB, Federal
Reserve). While smaller than general-purpose corpora, the FEC meets
the methodological threshold for robust analysis of medium-to-high
frequency vocabulary, collocational patterns, and genre-based lexical
variation, particularly within the scope of English for Specific
Purposes (ESP) and corpus-assisted discourse studies (CADS). The
balanced genre distribution and temporal coverage enable reliable
cross-sectional analysis while maintaining sufficient depth for
domain-specific modelling.
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Table 1. Composition of the Financial English Corpus (FEC) by Genre, Text
Count, Token Count, and Date Range.

Genre No. of Texts Tokens Date Range
Financial 90 350,000 2016-2024
Journalism
Corporate Reports 65 330,000 2015-2023
Regulatory 65 198,000 2016-2024
Discourse
Total 220 878,000

The corpus findings yield several critical insights into the nature of
Financial English and the utility of corpus-driven methods for vocabulary
modelling. First, the analysis confirms that financial vocabulary is
semantically dense and functionally multidimensional. High-frequency
terms such as market, inflation, volatility, and capital operate not only as
technical referents but also as vehicles of evaluation, hedging, and
strategic framing, especially in journalistic and regulatory discourse. This
underscores the importance of modelling financial vocabulary not just in
terms of statistical frequency, but also in relation to discourse function
and semantic role. Second, the study demonstrates that a mid-scale,
domain-targeted corpus — such as the 878,000-word FEC — is sufficient
for extracting statistically meaningful lexical and collocational data when
paired with genre-sensitive design. The corpus enabled the identification
of core terms, genre-specific collocations, and consistent discourse
patterns across financial communication channels. This validates the
methodological premise that focused corpus design, rather than corpus
size alone, is key to high-resolution vocabulary modelling in ESP
contexts. Third, the corpus output provides a functional vocabulary
model that can be directly applied to several use cases:

- In ESP curriculum design, it offers a data-driven basis for teaching
core financial terminology and usage patterns.

- For translation and terminology management, it supports the
development of contextualised glossaries sensitive to semantic shifts
across genres.

- In financial NLP, the annotated vocabulary — particularly
collocational frames and discourse roles — can enhance the performance
and interpretability of language models used in sentiment analysis, risk
assessment, or automated financial reporting.

Despite its analytical yield, the corpus also imposes certain
limitations. Its size restricts exploration of low-frequency neologisms,
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such as emerging ESG or crypto-finance terminology. Moreover,
diachronic trends are not fully analysable without longitudinal
subcorpora. To address these gaps, future research should consider
expanding the FEC with digital financial discourse (fintech blogs,
investor forums, social media) to capture linguistic innovation and the
evolving rhetoric of finance in real time.

Frequency-Based Core Vocabulary

To identify the lexical backbone of Financial English, a frequency
threshold of 50 occurrences per million words was applied across the
corpus. This yielded a list of 112 core financial terms that appeared in
at least two out of the three genres, suggesting a shared lexicon
underlying financial discourse. These terms include foundational
economic concepts such as market, risk, capital, and interest, alongside
evaluative and policy-laden vocabulary such as inflation, volatility, and
growth. The table below presents a representative subset of these terms
and their normalised frequency (per million words) in each genre. The
variation across genres highlights how the prominence of certain terms
aligns with institutional function and communicative goals.

Table 2. Normalised Frequency (Per Million Words) of Selected Core
Financial Terms Across Genres in the FEC.

Term Journalism Corporate Regulatory
(per mil) Reports Discourse
market 385 310 275
inflation 112 88 346
capital 152 277 134
volatility 97 65 102
yield 63 54 145

The results in Table 2 demonstrate that even within a shared
disciplinary domain, lexical distribution is genre-sensitive, shaped by
the communicative priorities and institutional roles of different text
types. The term market appears frequently across all three genres,
reinforcing its status as a core concept in financial discourse. However,
other terms — such as capital, inflation, and yield — exhibit significant
variation across contexts.

For instance, capital occurs most frequently in corporate financial
reports, where it is central to discussions of equity structure, funding
strategies, and investment flows. In contrast, inflation is most prevalent
in regulatory discourse, reflecting the macroeconomic responsibilities
of central banks and international institutions. Meanwhile, yield
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appears notably in regulatory and journalistic texts, consistent with its
relevance in policy announcements and financial commentary on bond
markets. These differences are not merely quantitative — they signal the
functional specialisation of vocabulary within financial sub-genres. In
regulatory contexts, terms like inflation and yield are used to frame
monetary policy narratives, while in journalism, the same terms appear
in market interpretation and forecasting. In corporate reports,
vocabulary like capital, return, and liquidity tends to be used in the
context of strategic positioning and performance disclosure.

The frequency patterns (in Table 2) directly support the purpose of the
study: to build a linguistically interpretable and domain-relevant
vocabulary model of Financial English. The data shows that high-
frequency financial terms cannot be fully understood outside of their genre
context. Their meanings, collocational behaviour, and discourse roles shift
depending on who is using them, and for what communicative purpose.

This has several important implications:

- For ESP education, these findings show that teaching “financial
vocabulary” in isolation is insufficient. Vocabulary instruction should
be genre-specific and include usage contexts.

- For computational applications, such as NLP and financial text
mining, genre-sensitive frequency profiling can improve the
accuracy of tasks like named entity recognition, topic modelling,
and sentiment analysis.

- For translation and terminology development, the variation in
frequency and function underscores the need to align financial terms with
their typical collocational environments and genre-specific meanings.

In short, these findings validate the genre-aware and corpus-driven
approach taken in this study. They demonstrate that a vocabulary model
of Financial English must go beyond a simple frequency list to reflect
how financial terms are actually distributed, framed, and used across
professional contexts. This corpus-based evidence lays the groundwork
for building a more dynamic, functional, and pedagogically useful
vocabulary model.

Collocational Patterns in Financial English

A central goal of this study is to model Financial English in a way
that captures not just individual term frequency, but also how terms
operate within fixed or semi-fixed collocational frames. Collocational
analysis provides crucial insight into the lexico-grammatical behaviour
of high-frequency terms and reveals how domain knowledge is
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linguistically structured through recurring lexical pairings. Using
Mutual Information (MI) scores to identify statistically significant
collocates, the study identified key lexical partnerships that form the
building blocks of financial discourse. Table 3 presents representative
results for three core terms — interest, risk, and yield — including their
most salient collocates and MI score ranges. These values were
extracted from the full corpus and cross-checked by genre to observe
contextual variation.

Table 3. High-Strength Collocational Frames for Core Financial Terms in the

FEC
(MI Score > 6.0).
Node Word Top Collocates MI Score Range
interest rate, hike, cut, policy 6.3-9.8
risk management, appetite, 7.1-85
exposure
yield curve, bond, treasury 6.9-10.2

The collocational behaviour of these terms reveals genre-specific
and function-driven lexical patterns. The node word interest
consistently forms bundles such as interest rate hike, interest rate
decision, and monetary policy cut, which are particularly frequent in
journalistic and regulatory texts. These frames function as predictive or
evaluative structures, often used to interpret macroeconomic signals or
anticipate central bank actions. The term risk reveals a different
collocational ecosystem, with frequent pairings like risk management
and risk appetite, which dominate corporate reports. These collocations
reflect institutional discourse around compliance, internal control, and
investor strategy, highlighting the corporate sector’s focus on risk
mitigation and disclosure. Yield co-occurs with terms like curve, bond,
and treasury, primarily in regulatory and investment-related texts. These
collocates not only describe asset performance but also help construct
market sentiment narratives — for example, inverted yield curve is a known
recession signal, and its appearance in concordance lines often marks
speculative or cautionary discourse. What these patterns reveal is that
collocational strength is not merely a stylistic feature, but a semantic and
pragmatic signal of how financial concepts are contextualised and
deployed. These lexical partnerships encode domain expertise and are
essential for genre competence in financial communication.

These findings directly serve the study’s central purpose: to create a
domain-sensitive vocabulary model of Financial English. The analysis
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shows that financial expertise is communicated through collocational
precision, not just individual word choice. Understanding how key terms
like interest, risk, or yield behave lexically enables the construction of a
vocabulary model that goes beyond surface frequency to capture the
institutional logic and discourse function embedded in financial texts.

This level of granularity is particularly valuable for:

- ESP instruction: Learners benefit from exposure to authentic
phraseology, not isolated vocabulary items.

- Terminology extraction and translation: Recognising frequent
collocates improves contextual accuracy and helps avoid semantic drift.

- Financial NLP and information retrieval: Systems trained on
surface word frequency miss these semantic pairings, whereas
collocational models improve both precision and interpretability.

Thus, the collocational analysis is not a supplementary finding — it is
a foundational component of the vocabulary model proposed by this
study, confirming that financial terminology operates within highly
regularised, genre-sensitive lexical frameworks that must be captured
for any meaningful applied or theoretical use.

Discourse Functions and Semantic Roles

Beyond frequency and collocation, one of the key aims of this study is
to uncover how financial vocabulary operates discursively — that is, how
terms contribute not only to content delivery but to the framing, evaluation,
and interpretation of financial phenomena. To this end, concordance
analysis and semantic tagging were used to examine the discourse
functions and pragmatic roles of high-frequency financial terms. The
concordance analysis revealed that financial terms frequently occur in
modalised or evaluative constructions, particularly in journalistic and
regulatory genres. Phrases such as “may signal risk”, “expected to
rebound”, and “projected growth” are not simply descriptive — they are
forms of linguistic forecasting and hedging that frame uncertainty, imply
institutional authority, or anticipate market behaviour. Semantic tagging
using the UCREL Semantic Analysis System (USAS) further substantiated
these patterns. The dominant semantic categories across the corpus were:

- F1 (money and pay) - capturing core financial entities and
transactions.

- X4 (evaluation) — indicating judgement, appraisal, and quality
assessment.

- A2 (affect/attitude) — reflecting emotional tone, confidence, or
concern.
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Table 4. Dominant Semantic Fields in Financial English by Token Frequency.

Semantic Category % of Tagged Tokens Typical Examples
F1 (Finance) 28.11 inflation, yield
X4 (Evaluation) 19.53 strong, weak
A2 (Affect) 11.71 concern, confidence

As can be seen in Table 4, the dominance of F1 tokens confirms the
expected centrality of monetary terminology in financial texts.
However, what is more revealing is the high frequency of X4
(evaluation) and A2 (affect) tags. These categories indicate that
financial texts are not merely objective vehicles of numerical reporting,
but are linguistically structured to manage perception, credibility, and
expectation. For example, the use of terms like strong growth, weak
demand, or market concern demonstrates how language in financial
contexts is laden with strategic evaluation. This is particularly
pronounced in journalism and regulatory texts, where tone, caution, and
optimism are not neutral but instrumental in guiding investor sentiment
and public trust. Moreover, the presence of affective language
(confidence, anxiety, uncertainty) in corporate disclosures and
institutional reports suggests that emotional calibration plays a subtle
but crucial role in how organisations manage risk narratives and public
accountability. These rhetorical choices are part of what constructs
institutional voice and authority in financial communication.

These findings are essential to the study’s overarching goal: to
develop a corpus-based vocabulary model of Financial English that is
not only statistically representative but functionally and pragmatically
grounded. Understanding how financial terms are used to evaluate,
hedge, or project meaning allows the vocabulary model to move
beyond wordlists and into real-world communicative function.

This matters for several reasons:

- For ESP instruction, it highlights the need to teach not just
terminology, but the discursive strategies that professionals use to signal
uncertainty, align with institutional tone, or frame financial outcomes.

- For translators and lexicographers, it underscores the necessity of
capturing functional equivalence, not just semantic parity.

- For NLP developers, recognising the affective and evaluative layers
of financial discourse is critical for improving sentiment analysis, text
classification, and risk language detection in financial automation tools.

In short, these discourse-level insights reinforce that financial
vocabulary is not used in isolation. It is embedded in predictable
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rhetorical patterns that vary by genre and communicative purpose —
patterns that any effective vocabulary model must account for.

Vocabulary Model Output

The culminating product of this study is a structured vocabulary
model of Financial English that integrates corpus frequency analysis,
collocational profiling, and discourse-level interpretation. Unlike
traditional wordlists or glossaries, this model captures how financial
terminology functions contextually across genres, genres, and rhetorical
purposes — precisely aligning with the study’s core aim: to develop a
linguistically and domain-informed vocabulary framework that
supports both theoretical inquiry and applied pedagogy.

The model is built on a three-part structure (see Table 5):

1) Core Terms: Lexical items with normalised high frequency and
broad genre coverage (market, capital, inflation).

2) Collocational Frames: Genre-sensitive multiword expressions
and lexical bundles (interest rate hike, risk appetite, market volatility).

3) Discourse Functions: Annotated semantic-pragmatic roles
derived from concordance data (evaluation, hedging, forecasting).

Table 5. Hlustrative Vocabulary Model Output with Semantic and Discourse

Annotation.
Term Collocational Genre Semantic Discourse Role
Frame Dominance Tag

inflation inflation Regulatory F1 Evaluation/Warning
pressure, rate

capital raise capital, Corporate F1 Strategic Action
capital flow

volatility mark_e; . Journalism X4 Risk Framing
volatility, spike

This vocabulary model does more than classify words by
frequency — it captures the functional architecture of financial
communication. For instance, inflation is not just a high-frequency
term; it functions predominantly in regulatory texts as an indicator of
macroeconomic stability, often paired with hedging or cautionary
discourse. Similarly, capital in corporate reports appears within
collocations related to financing and growth strategy, reflecting
institutional goals and stakeholder positioning. Volatility is leveraged in
journalistic contexts to construct narratives of market instability and
urgency. The semantic tagging and discourse role annotation provide a
robust layer of interpretation, allowing the model to distinguish
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between literal, metaphorical, and evaluative uses of vocabulary. This
nuance is essential for learners, translators, and NLP systems seeking to
move beyond word-level analysis into meaningful contextual
understanding. From a pedagogical standpoint, this model is
transformative for English for Specific Purposes (ESP) instruction in
the financial domain. Unlike traditional ESP wordlists, which often
isolate terminology from its usage environment, this model presents
learners with:

- Authentic lexical bundles as used in real-world financial genres.

- Insights into how vocabulary varies across institutional discourse
types.

- Exposure to pragmatic functions like hedging, forecasting, and
strategic framing.

These features enable instructors to move from vocabulary
acquisition to genre competence, equipping learners with the tools to
interpret and produce texts in professional financial settings. This also
supports materials development for ESP textbooks, glossaries, and task-
based learning activities grounded in corpus evidence.

This vocabulary model contributes to applied corpus linguistics,
financial discourse analysis, and ESP research in several ways:

- It demonstrates a replicable methodology for modelling specialised
vocabulary through corpus tools and discourse annotation.

- It reveals how financial concepts are linguistically operationalized
in different institutional contexts, filling a gap in prior research that
often treated financial vocabulary as static or decontextualised.

- It bridges the disciplinary divide between linguistics and
economics, offering a data-driven foundation for interdisciplinary
research in communication, education, and financial technologies
(explainable NLP in fintech).

In sum, this model not only serves as a resource for teaching and
translation, but also offers a scalable research tool for future work in
specialized language modelling and domain-specific semantics.

Conclusions. This study set out to develop a corpus-based
vocabulary model of Financial English that reflects both linguistic
structure and economic domain knowledge. Through the construction
and analysis of a genre-balanced 878,000-word Financial English
Corpus (FEC), the research achieved its objective by combining
frequency profiling, collocational analysis, and semantic-discourse
annotation to map the lexical architecture of financial discourse. The
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findings show that Financial English is not a monolithic register but a
network of genre-sensitive lexico-semantic patterns, shaped by
institutional function and communicative intent. Core financial terms —
such as market, inflation, capital, and risk — exhibit distinct
collocational frames and discourse roles depending on whether they
appear in journalistic, corporate, or regulatory contexts. Semantic
tagging further revealed a consistent presence of evaluative and
affective language, confirming that financial texts are strategically
framed, not merely descriptive.

The resulting vocabulary model captures these complexities by
integrating core terms, collocational frames, and discourse functions,
offering a dynamic and interpretable structure for use in pedagogy,
translation, and computational applications. For ESP instruction, the
model provides a foundation for genre-aware materials that reflect
authentic financial language in use. For linguists and language
technologists, it demonstrates how corpus methods can bridge the gap
between formal lexical data and pragmatic, real-world meaning.
Ultimately, the study contributes to both the theoretical understanding
of financial discourse and the practical modelling of specialised
vocabulary in applied linguistics. It also lays groundwork for further
interdisciplinary exploration between corpus linguistics and economic
communication studies.

Perspectives for further research. Future studies should expand
the corpus with more diverse and digital financial texts to capture
evolving vocabulary and diachronic trends. The vocabulary model
should be tested in ESP classrooms to assess its pedagogical value and
adapted for integration into NLP systems for improved domain-specific
language processing. Cross-linguistic comparisons could also enhance
its relevance for multilingual financial communication and translation.
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Y 1poMy JAOCHIKEHHI pPO3IJISANAETHCS 3pocTaioda norpeda B JIHIBICTHYHO
OOIpYHTOBAaHOMY Ta YYTJIMBOMY JI0 NPEAMETHOI cepu MOJCIIOBaHHI JICKCUKU
(iHaHCOBOI ~aHIMIIHCBKOI MOBM ILUIAXOM IO€AHAHHS METOJAIB  KOPILYCHOI
JIHTBICTHKH 3 migxonamu (iHaHCOBOTO JMCKypc-aHamizy. He3paxarouu Ha Te, 1m0
(biHaHCOBa KOMYHIKallii € KJIIOYOBUM CKIIQJHUKOM TJI00QIBbHOI E€KOHOMIYHOT
CHCTEMH, JIEKCHKA, L0 CTPYKTYPYE Iell AUCKYPC, 10Ci HEIOCTATHRO JOCIIKEeHa —
0COOJIMBO 3 TOYKU 30py TOrO, SIK JICKCHYHI OJUHUI (YHKLIIOHYIOTH y PI3HHUX
JKaHpax, TAKUX SIK )KypHAIICTHKA, KOPIIOPATUBHA 3BITHICTD Ta PETyJSTOPHI TEKCTH.
Ileit po3puB ocoOJMBO MOMITHUI Yy BHUKIaJaHHI aHIJIIHCHKOI MOBH 3a
npodeciiinum crpsmyBanHsam (ESP), ne HasBHI Marepianu 4acTto HE MarTh
eMIIPUYHOTrO MAIPYHTA 1 HEe BiOOPaxaloTh CKIAJHOCTI peaabHOI KOMYHIKaIii y
chepi dinanciB. MeTorw AOCTIKCHHS € po3poOKa KOPIMYCHOI MO JIGKCHKU
(iHaHCOBOI aHITINCHKOI, fKa OXOIUIIOE ii CEMaHTW4Hi, KOJIOKAIiiHI Ta
micKkypcuBHi pyHkmii. Bymo crBopeno kopmyc Financial English Corpus (FEC)
o6csarom 878 000 ciiB, 1o skoro ysidmu 220 TeKCcTiB GiHAHCOBOI KypHATICTHKH,
KOPIIOPaTUBHOI 3BITHOCTI Ta PEryJIATOPHHUX JOKYMEHTiB. MeTOHoJIoTiYHa OCHOBA
BKJIIOYA€ YAaCTOTHUH aHaji3, NpoQuUIOBAHHS KOJOKAI[ii Ha OCHOBI B3a€MHOI
inpopmauii (MI), cemantuune Terysanus 3a gonomororo cucremu UCREL USAS
Ta SKICHOTO KOHKOpJIaHC-aHali3y. Pe3ynbTaTi MOKa3yroTh, 10 KIFOUYOBi (iHAHCOBI
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Tepminu, 3okpema inflation, capital, risk ta yield, maroTe xaHpoBy crneumndiky
[IOZI0 YAaCTOTHOCTI, KOJIOKAIIWHUX TAPTHEPIB Ta AMCKYPCUBHHUX (DYHKIIH.
Hanpukiaz, inflation mae 4iTko oumiHHMI XapakTep y peryisiTOpHOMY IHCKYpCi,
Tomi sik capital moB’s3yeThCs 31 CTpaTEriyHOI0 KOMYHIKAIEI0 B KOPITOPATHBHOMY
KoHTeKcTi. CeMaHTHUYHE TEryBaHHS BHSBWIO 3HA4YHy IPHUCYTHICTH OLHHOI Ta
apexTHBHO! JIEKCHKH, IO KHIA€ BUKIWK TPaJUI[IHHOMY YSBICHHIO MO
00’€KTUBHICTh (PIHAHCOBOrO mHChMA. JIOCHIHKEHHS JOXOIWUTh BHCHOBKY, IO
Mozenb, N00yJOBaHA Ha KOPIyCHOMY aHali3i, NPOIOHY€ BiATBOPIOBaHMH i
JUIAKTUYHO LIHHUH MiAXIiA 10 creliaiizoBaHoi Jekcuku. OTpUMaHUI pe3ysbTar
Mae MpakTUYHE 3HAYCHHs Al BUKIagaHHs ESP, ynpaBiiHHA TepMiHOJIOTi€0 Ta
PO3poOKH cucTeM aBToMaTH4HOiI 00poOku ¢iHancoBux TekcTiB (NLP), cnpustoun
rOmoMy pO3yMIHHIO Toro, sk (opMyeTbcs (piHAHCOBE 3HAYECHHS B
IHCTHTYLIHHMX KOHTEKCTaX.

Knrwuogi cnosa: aneniiicoka 014 cneyianvHux yineu, OUCKYPC-AHANI3, KOPHYCHA
JIHeBICMUKA, MOOENIOBAHHS IEKCUKU, (PIHAHCOBA AHRNILICHKA.
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The article examines the recent and rapid expansion of Ukrainian language
education in France, a process driven by changes in educational policy, increasing
societal interest, and strengthened cultural and diplomatic ties between Ukraine
and France. Following the large-scale arrival of Ukrainian citizens in 2022, French
educational institutions have taken significant steps to integrate Ukrainian at
various levels of schooling. Key developments include the introduction of
Ukrainian as a second foreign language (LV2) in colleges and lycées, the provision
of targeted support for newly arrived Ukrainian-speaking pupils through CASNAV
structures, and the longstanding academic presence of Ukrainian studies at
INALCO. The study analyses official policy documents, institutional initiatives,
media reports, and digital learning resources to provide a comprehensive overview
of the current landscape. Particular attention is given to the role of cultural
diplomacy, public communication, and innovative teaching tools — such as self-
study manuals and digital platforms — that help compensate for the limited
availability of traditional teaching materials. The article demonstrates that
Ukrainian language instruction in France has moved beyond emergency measures
and is gradually becoming a stable component of the national multilingual
education framework. Despite persistent challenges, including the shortage of
qualified teachers and the need for standardised curricula, the ongoing institutional
support and growing public interest indicate strong potential for the long-term
development of Ukrainian language education within the French system.
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The findings highlight the importance of continued research into pedagogical
practices, learner needs, and cross-institutional cooperation in order to support
this emerging field.

Key words: institutional support, France, Ukrainian language education,
language policy, multilingualis.

Statement of the problem. The growing international interest in the
Ukrainian language since 2022 has significantly reshaped linguistic,
educational, and cultural landscapes across Europe. France has emerged
as one of the most dynamic contexts in which Ukrainian language
education has expanded, supported by both institutional decisions and an
increased societal demand. The arrival of Ukrainian-speaking learners,
the rise of francophone interest in Ukrainian culture, and the broader
geopolitical context have created favourable conditions for integrating
Ukrainian into the French educational system at multiple levels — from
primary and secondary schools to higher education and adult learning.

While the study of Ukrainian in France has historical roots, the
current expansion represents a qualitatively new stage: Ukrainian is no
longer viewed solely as a heritage language but increasingly as a
language of academic interest, intercultural communication, and
European solidarity. Recent French educational policies, including the
introduction of Ukrainian as a second foreign language (LV?2) in selected
colléges and lycées, as well as the inclusion of Ukrainian within
CASNAV structures for newly arrived pupils, demonstrate a clear
institutional commitment. At the same time, the growth of university
programmes, digital learning platforms, and new teaching materials
indicates a diversification of resources and instructional approaches.

Despite this progress, comprehensive scholarly analyses of
Ukrainian language education in France remain scarce. Existing reports
tend to focus on isolated initiatives rather than on the broader
constellation of actors, policies, and pedagogical implications.
Consequently, there is a need for a systematic examination of how
Ukrainian is being taught, by whom, under what institutional
frameworks, and with what challenges and opportunities.

Analysis of recent research and publications. Recent publications
and publicly available institutional documents indicate a rapid and
unprecedented expansion of Ukrainian language education in France.
The majority of relevant sources appear not in traditional academic
journals but in official policy documents, ministerial communications,
institutional webpages, and reputable media outlets. This reflects the

62



Bunyck 47 2025

novelty and dynamic character of the topic, which has only recently
begun to attract scholarly and public attention.

A significant portion of the available literature consists of official
documents issued by French educational authorities. The Arrété du 5-5-
2025 (MENE2504621A), published in the Bulletin officiel, constitutes
the most authoritative source outlining the integration of Ukrainian as a
foreign language (LV2) within French colleges and lycées [7]. The
document establishes the legal framework and curricular foundations for
teaching Ukrainian within the national education system. Complementing
this regulatory base, CASNAV de I’Académie de Versailles provides
detailed guidelines for supporting newly arrived Ukrainian-speaking
pupils, including language assessment procedures, pedagogical
recommendations, and support mechanisms for allophone learners [8].

Institutional publications from INALCO also play an essential role
in documenting the status of Ukrainian language teaching in French
higher education. INALCO’s webpage on Ukrainian language
programmes presents information on long-standing academic
infrastructure, course offerings, and cultural activities that sustain
Ukrainian studies in France [9; 10]. These sources demonstrate that
while Ukrainian studies existed prior to 2022, the post-2022 surge
significantly amplified their visibility and societal relevance.

Media publications offer another crucial source of information. Reports
from The Village Vxpaina [1] and LB.ua [3] provide valuable insight into
the political decisions and public reactions surrounding the introduction of
Ukrainian as a second foreign language (LV2) in French colléges and
lycées. They underscore the symbolic significance of the policy, framing it
as a gesture of solidarity and cultural recognition. Meanwhile, the report by
LIGA.net documents the publication of a Ukrainian self-study manual in
France and highlights innovations in methodology aimed at francophone
learners [2]. These media accounts, although journalistic rather than
academic, offer rich qualitative perspectives on the sociocultural
motivations driving the recent developments.

French media also contribute to the international perspective on
Ukrainian language learning. The Radio France podcast episode,
“L’apprentissage de la langue ukrainienne en essor dans le monde”,
situates the French context within broader global trends by documenting
the rising interest in Ukrainian among non-native speakers worldwide [8].
Its analysis adds a multilayered dimension to understanding the cultural
and geopolitical factors motivating French learners.
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Additional relevant resources include materials produced by
Ukrainian governmental institutions. The Ministry of Foreign Affairs of
Ukraine presents the Speak Ukrainian platform as a resource designed to
support foreign learners and promote accessible digital tools for studying
Ukrainian [4]. Similarly, communications from the Embassy of Ukraine
in France describe the launch of pilot Ukrainian language programmes in
French colléges and lycées, highlighting the role of bilateral cooperation
and cultural diplomacy in shaping educational initiatives [5].

Finally, pedagogical resources such as Labdeslangues.fr offer
practical analyses of available tools, applications, and learning
materials for students of Ukrainian [11]. These sources, though not
academic in a strict sense, reflect real teaching practices adopted across
Europe and increasingly relevant for French institutions.

Taken together, these publications and documents form a multifaceted
body of evidence demonstrating how Ukrainian language education in
France has evolved from a niche academic field into a dynamic and
rapidly expanding component of the national educational landscape.
While systematic academic research on the topic remains limited, the
available resources provide a strong empirical foundation for analysing
current policies, institutional actors, and sociocultural forces shaping the
rise of Ukrainian language instruction in the French context.

The relevance of the paper. Given the increasing geopolitical
significance of Ukraine in Europe and the rising demand for Ukrainian
language instruction among learners of different age groups, there is an
urgent need to systematise available information and conceptualise it
within the broader fields of language policy, multilingual education,
and cultural diplomacy. Thus, the paper is relevant both academically
and practically, addressing a clear research gap and informing future
educational and policy-oriented decisions.

The purpose of the paper is to analyse the rise of Ukrainian
language education in France by examining recent educational policies,
the key institutional actors involved, and the contemporary challenges
shaping this process. More specifically, the study aims to:

- synthesise current developments in the teaching of Ukrainian
across different levels of the French educational system (primary,
secondary, and higher education);

- evaluate the institutional mechanisms that support the integration
of Ukrainian, including national legislation [7], CASNAYV structures [8],
and university programmes [9; 10];
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- explore the role of media discourse and public communications in
shaping societal perceptions of Ukrainian language learning [1-3; 12];

- outline the opportunities and limitations that influence the future of
Ukrainian language instruction in France.

Research methods: The methodological framework of this article is
based on a combination of qualitative research approaches suitable for
analysing policy documents, institutional practices, and public discourse.
First, the study employs content analysis of official French educational
regulations, including the Arrété du 5-5-2025 [7] and CASNAV
guidelines for allophone learners [8], which allows for identifying the
legal and structural foundations underpinning the introduction of
Ukrainian into the national curriculum. Complementing this, a
comparative approach is applied to examine differences and similarities
across educational levels, with particular attention to higher education
structures such as INALCQO’s Ukrainian language programmes [9; 10].

In addition, the paper relies on discourse analysis of media
publications and public communications that document societal
attitudes and political motivations surrounding the expansion of
Ukrainian language instruction in France. This includes materials from
The Village Vkpaina [1], LB.ua [6], LIGA.net [3], Radio France [12],
and official announcements from the Embassy of Ukraine in France [5].
The analysis of these sources provides insight into how Ukrainian
language learning is framed in public discourse and how this framing
influences educational decisions.

Moreover, the study incorporates descriptive analysis of digital
learning platforms and pedagogical tools, such as the Ukrainian MFA’s
Speak Ukrainian platform [4] and the resources reviewed by
Labdeslangues.fr [11]. Evaluating these materials enables an
assessment of the practical resources currently available to learners and
teachers in the French context. Finally, the findings from all categories
of sources are synthesised into an integrated perspective, allowing the
article to present a comprehensive and multifaceted understanding of
the contemporary rise of Ukrainian language education in France.

Presentation of the main material of the study. From a
sociolinguistic perspective, Ukrainian has undergone a transformation
in its symbolic and communicative value in Europe. Prior to 2022, it
was largely perceived as a heritage or minority language within
diasporic communities; however, the current context has repositioned
Ukrainian as a language of international relevance, cultural diplomacy,
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and intercultural communication. The increasing presence of Ukrainian
in public discourse — reinforced by media narratives and institutional
visibility in France [1-3; 12] — has contributed to raising its prestige
and creating new educational demands.

Moreover, European educational frameworks emphasise the
importance of integrating newly arrived pupils through language support
mechanisms. In France, these principles are embodied in CASNAV
structures, which play a key role in facilitating linguistic inclusion for
Ukrainian children [8]. This aligns with broader EU-level objectives that
promote multilingual competence, linguistic integration, and respect for
cultural diversity. Thus, the teaching of Ukrainian in France is not only a
response to demographic realities but also an expression of European
values concerning language rights and social cohesion.

A major milestone in this process is the adoption of the Arrété du 5-
5-2025 by the French Ministry of Education, which officially includes
Ukrainian as an option for second foreign language (LV2) instruction in
colléges and lycées [7]. This legal act sets out curricular guidelines,
learning objectives, and assessment principles, thereby placing
Ukrainian on an equal footing with other recognised foreign languages.
The policy not only affirms the long-term commitment of the French
state to linguistic diversity but also establishes concrete pathways for
schools wishing to offer Ukrainian within their programmes.

In parallel, the CASNAV network — which provides support for
newly arrived allophone pupils — has developed specific measures to
accommodate Ukrainian learners and facilitate their integration into the
French educational system. Updated guidance published by CASNAYV de
I’Académie de Versailles outlines procedures for linguistic assessment,
placement, and pedagogical support, ensuring that Ukrainian-speaking
children receive appropriate instruction during their transition to French
schooling [8]. This targeted support strengthens the institutional
foundation for the inclusion of Ukrainian and reflects France’s
responsiveness to the needs of displaced learners.

Media reporting further demonstrates that policy decisions are
embedded within broader societal dynamics. Outlets such as The Village
Vkpaina [1] and LB.ua [3] extensively cover the political and cultural
significance of introducing Ukrainian into the French curriculum, framing
it as a gesture of solidarity and as part of a larger European commitment to
supporting Ukraine. Such reporting has amplified public awareness and
contributed to the favourable reception of Ukrainian in French schools.
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Together, these policy initiatives — supported simultaneously by
governmental, institutional, and diplomatic efforts — form a coherent
framework that underpins the current expansion of Ukrainian language
instruction in France. They create a stable foundation on which schools
and universities can build sustainable programmes, ensuring that
Ukrainian is not a symbolic or temporary addition but an integrated
component of the educational landscape.

Among academic institutions, INALCO (Institut National des
Langues et Civilisations Orientales) occupies a central position. As the
primary higher education institution offering structured and long-term
programmes in Ukrainian studies, INALCO provides undergraduate
and postgraduate courses, research activities, and cultural events that
sustain academic interest in Ukraine and its language [9; 10]. Its long-
standing expertise and institutional capacity serve as a model for other
universities that may consider integrating Ukrainian into their curricula.
INALCO also contributes to teacher preparation by training specialists
who may later work in schools or community language programmes.

At the level of secondary education, French colléges and lycées
have become increasingly involved in offering Ukrainian as a second
foreign language (LV2). This development has been documented by
media reports highlighting both the administrative processes and the
societal significance of the initiative [1; 3]. Schools participating in the
pilot programmes announced through the Embassy of Ukraine in
France are among the first to explore models for delivering Ukrainian
language instruction in formal classroom settings [9]. Their role is
particularly important, as the LV2 framework positions Ukrainian
alongside established languages such as German, Spanish, or Italian,
giving it institutional legitimacy and long-term visibility.

The CASNAYV system (Centres Académiques pour la Scolarisation
des Nouveaux Arrivants et des enfants du VVoyage) has become a key
actor since 2022. CASNAV units are responsible for assessing the
linguistic proficiency of newly arrived Ukrainian children, guiding their
placement in appropriate classes, and providing targeted support to ease
their transition into the French educational system. Updated CASNAV
guidelines explicitly refer to Ukrainian-speaking learners, offering
pedagogical tools and linguistic support mechanisms tailored to their
needs [8]. This involvement ensures that Ukrainian is recognised not
only as an optional academic subject but also as a language of
immediate educational relevance.
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In addition, digital platforms supported by Ukrainian governmental
institutions, such as Speak Ukrainian [4], serve as valuable supplementary
resources. These platforms complement formal educational structures by
offering learners accessible self-study tools. Meanwhile, French-language
learning hubs such as Labdeslangues.fr help integrate Ukrainian into
broader multilingual learning environments by reviewing resources and
providing practical guidance for learners [11].

One of the most notable developments is the appearance of new
Ukrainian self-study materials tailored specifically for francophone
learners. Media reports document the publication of a Ukrainian
language self-study manual in France, created using an original
methodology adapted to the needs of beginners who have no prior
contact with Slavic languages [2]. Such resources play an important
role in addressing the shortage of Ukrainian language textbooks
available in French and help broaden access to the language beyond
formal classroom settings.

In the French context, digital language-learning hubs such as
Labdeslangues.fr provide additional support by recommending
applications, websites, and pedagogical tools that can be used to study
Ukrainian [11]. The inclusion of Ukrainian within these platforms
signals growing recognition of the language and promotes its
integration into mainstream multilingual learning environments.

Although teaching resources remain in development, the combination
of traditional manuals, digital tools, and supplementary online materials
already provides a functional foundation for educators. As the number of
trained teachers increases and institutional demand stabilises, it is likely
that more structured curricula and specialised teaching materials will
emerge, enabling a more consistent and pedagogically coherent approach
to Ukrainian language instruction in France.

Conclusions. The rise of Ukrainian language education in France
represents a significant and multifaceted development driven by recent
policy decisions, institutional initiatives, and broader sociocultural
dynamics. The introduction of Ukrainian as a second foreign language
in French colleges and lycées [7], the targeted support for newly arrived
Ukrainian-speaking pupils through CASNAV structures [8], and the
long-standing academic presence of Ukrainian studies at institutions
such as INALCO [9; 10] collectively illustrate the emergence of a
stable framework for the language’s integration into the French
educational system.
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Media reporting and public communications further demonstrate a
growing societal interest in Ukrainian language learning [1-3; 12],
while diplomatic engagement and cultural cooperation strengthen the
institutional base for the development of language programmes [5]. At
the same time, the availability of digital learning tools and resources —
including Speak Ukrainian [4] and platforms such as
Labdeslangues.fr [11] — provides practical support for both teachers
and learners, complementing the evolving educational infrastructure.

Although the field is still developing and challenges remain,
particularly regarding teacher training and the need for standardised
curricula, the current momentum suggests that Ukrainian language
instruction in France is transitioning from an emergency-driven
initiative to a sustainable and institutionally recognised component
of multilingual education. The trends identified in this study indicate
strong potential for continued growth, deeper institutional
cooperation, and the gradual emergence of a coherent pedagogical
tradition supporting Ukrainian language education within the French
context.

Perspectives for further research. Future research should focus on
developing a more comprehensive pedagogical framework for Ukrainian
language instruction in France, including empirical studies on learner
needs, teacher training, and classroom practices. Comparative analyses of
Ukrainian language programmes across different French regions and
educational levels could provide insight into factors influencing
successful implementation. Additionally, further investigation into the
role of digital resources, intercultural communication, and educational
diplomacy would contribute to understanding the broader impact of
Ukrainian language education within France’s multilingual landscape.
Such studies would not only strengthen the academic foundation of this
emerging field but also support the creation of evidence-based policies
and teaching methodologies.
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y Mmexax ctpyktyp CASNAV. Oxpemy ysary mpuaineHo pomi INALCO sk
MPOBIJHOTO IIEHTPY aKaJAeMIYHOTO BUBUCHHS YKPATHCHKOI MOBH Ta KYJBTYPH, LIO0
3a0e3neuye cramicte 1 OesnepepBHicTh (axoBoi miAroroBku. Y  poOoTi
MPOaHAaTi30BaHO HOPMATUBHI JJOKYMEHTH, IHCTUTYIIHHI MOBiIOMJICHHS, MaTepiain
3MI Ta nudposi ocBiTHI pecypey, ski GOpPMYIOTh CydacHUH TaHAIIA(T BUBUCHHS
ykpaiHcpkoi y @panuii. [lokazaHo, I10 3pOCTaHHS 3aLiKaBICHHS YKPaiHCHKOIO
MOBOIO MIATPUMYETHCS SK JICP)KABHUMH pIIICHHSIMH, TaK 1 CYCHUJIbHUM
JMCKYpPCOM, IO MiAKPECTIOE Ii KyIbTypHE W reomoiiTuuHe 3HaueHHs. OLiHeHO
JIOCTYITHI HaBYaJIbHI MaTepiain, 30KpeMa CaMOBYHUTEN Ta OHJIAHH-TUIATHOPMH, SKi
KOMIIEHCYIOTb HEcTauy TpaJULiHHUX HiPyYHUKIB 1 COPUAIOTH THY4YKOMY (hopMaTy
HaBYaHHS. 3pOOJICHO BHUCHOBOK, IO BUKJIAIAaHHS yKpaiHChbKOi MOBH y DpaHiii
MEPeXoJnTh BiJi TUMYACOBMUX KPHU30BHX 3aXOJiB JO CTAJIOr0 CTPYKTYpPOBaHOIO
PO3BHTKY B MeKaxX 0araToMOBHOI OCBITHBOT MOJITHKH. [onpy BUKIIUKY, OB’ A3aHi
3 MIArOTOBKOIO BUMTENIB 1 CTaHAAPTHU3ALIEI0 HABYAJIBHUX NpOrpaM, HasBHI
TEHJICHIIT BKa3yHOTh Ha 3HAYHMWN MOTEHIIAN MOAAIBIIOrO 3MII[HEHHS IO3MIIN
YKpaiHChbKOi MOBH y (hpaHIly3bKOMY OCBITHHOMY HPOCTOPI.
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iHcmumyyitina niompumxa, MogHa nonximuxa, @panyis.
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The article examines the role of Massive Open Online Courses (MOQOCS) in
the professional activities of university teachers in Ukraine, particularly in the
context of digital transformation and the disruption of traditional educational
processes due to wartime conditions. The need for flexible, accessible, and resilient
educational solutions has become increasingly important to sustain teaching and
learning despite various institutional, infrastructural, and geographic challenges.
Special attention is paid to the possibilities of translating the theoretical potential of
MOOCs into practical language teaching, including their use for developing
communicative competence, improving teachers’ digital pedagogy, and enriching
foreign language courses through authentic multimedia content, interactive tasks,
and self-paced learning modules.

The study aims to explore the attitudes of Ukrainian university
educators toward the use of MOOCs, identify the factors influencing their
adoption, and assess how MOQCs contribute to professional development and
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the modernisation of higher education by outlining concrete ways MOOCs can
be embedded into blended and language-oriented instructional models. A
mixed-methods approach was employed, which combined an online survey
with qualitative feedback to gather both quantitative data and deeper insights
into educators’ experiences. The results indicate that most respondents are
aware of major MOOC platforms and actively utilize them for professional
development. Educators recognize several advantages of MOOCs, including
flexible scheduling, access to high-quality materials, opportunities for
independent learning, and exposure to global expertise. They also noted that
MOOCs aid in the development of digital skills and support innovative
teaching practices. However, various barriers were identified, such as limited
time resources, inconsistent digital infrastructure in certain areas, inadequate
institutional support, and a lack of clear recommendations for integrating
MOOCs into formal curricula. The study concludes that MOOCs have
considerable potential to enhance the resilience and adaptability of higher
education in Ukraine. Effective integration of MOOCs requires coordinated
institutional policies, methodological guidance, professional development
initiatives, and ongoing investment in digital infrastructure. The findings
contribute to a better understanding of educators’ digital practices and
highlight strategic directions for improving the role of MOOCs in modern
higher education.

Keywords: blended learning, digital transformation, higher education,
Massive Open Online Courses (MOOCs), pedagogical innovation.

Problem statement. The progressive digitalisation of contemporary
society has significantly transformed educational practices, particularly
through the integration of online learning resources. Among these
resources, Massive Open Online Courses (MOOCs) have emerged as a
central mechanism in the reformation of online education and have
become a vital driver of global educational innovation [2]. In foreign
language education, this transformation opens new opportunities for
practical application, as MOOCs enable teachers to supplement
classroom instruction with authentic listening materials, discipline-
specific vocabulary acquisition, intercultural communication tasks, and
professionally oriented language practice. The relevance of MOOCs is
especially pronounced within the Ukrainian higher education system,
which has experienced notable structural and pedagogical changes over
the past decade. Rapid technological advancements have shaped these
transformations, the country’s integration into the European Higher
Education Area, the need to adapt instruction to wartime realities, and
the growing societal demand for flexible, distance, and blended
learning formats.
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The expansion of MOOCs in Ukraine accelerated following the
nationwide shift to distance learning in 2020, triggered by the COVID-
19 pandemic [14] and further reinforced by the constraints brought
about by russia’s military aggression. During this period, MOOCs
exhibited considerable effectiveness as supplementary educational tools
due to their accessibility, practical orientation, and adaptability to
diverse learning needs. Their significance has only grown as access to
the physical infrastructure of certain universities has become limited or
completely disrupted. As a result, many higher education institutions
have adopted distance or blended modalities, enabling students to
pursue academic programs regardless of their geographic location. In
these circumstances, MOOCs play a crucial role in maintaining
educational continuity and ensuring equitable access to learning
opportunities [5].

Beyond formal academic curricula, MOOCs represent a valuable
resource for non-formal education [1; 8]. They enable students to
expand their competencies by engaging with supplementary content
that is often absent from traditional university programs. MOOCs
facilitate self-directed learning, offering individuals the flexibility to
select courses that are relevant to them, study at their own pace, and
earn certificates that validate their achievements. The opportunity to
enrol in multiple courses simultaneously further enhances their utility
as tools for lifelong learning and professional development.

The successful integration of MOOCs into higher education,
however, is heavily influenced by the pedagogical attitudes and
practices of university instructors. Academic staff play a crucial role in
recommending online courses, curating digital content, and guiding
students in choosing MOOCs that align with disciplinary objectives.
International research has explored educators’ perspectives on MOOCs,
including their application in teaching, perceived benefits, and the
institutional challenges they face [4; 6; 7]. Nonetheless, the attitudes of
Ukrainian university teachers toward MOOCs remain insufficiently
explored, despite the national importance of digital learning tools in the
current socio-political context.

This study aims to explore Ukrainian higher education instructors’
perceptions and experiences regarding the integration of MOOCs into
their professional practice and self-development. Understanding these
attitudes is crucial for identifying educators’ preferences in choosing
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online courses and for creating recommendations to promote the
adoption of MOOC:s in Ukrainian universities.

Analysis of current research. Recent studies show that Ukraine’s
digital educational environment has gained significant support from
international partners, enhancing access to technological tools for
teachers and students. Companies like Google and Zoom have provided
free software solutions, improving distance learning capabilities. Google
offers its cloud-based educational ecosystem, while Zoom enables
unlimited video conferences for universities. Additionally, MOOC
platforms like Udemy, Coursera, and edX have broadened access to their
course catalogues to ensure continuous learning during crises.

Some research reveals that both international platforms (like
Coursera, edX, and Cisco) and local Ukrainian platforms (such as
Prometheus and EdEra) are highly regarded among Ukrainian
university students [10; 14]. These platforms differ in their course
offerings, user interface design, levels of interactivity, and monetisation
strategies, thereby providing diverse learning pathways within the
broader online education landscape.

A comprehensive body of literature firmly establishes the structural
elements of MOOCs and their vital pedagogical roles. Most MOOCs
are built around several essential components: video lectures,
supplementary learning materials, and assessment tools [13]. Video
lectures provide learners with the opportunity to access instructional
content asynchronously and take control of their own study pace.
Supplementary materials, such as presentations, expert interviews, and
informational articles, significantly enhance students’ understanding of
the subject matter. Assessment components, including automated tests
and practical assignments, enable precise monitoring of students’
mastery of course content. Additionally, progress indicators displayed
in personal accounts actively promote self-regulated learning [12].

In specialised subject areas, MOOCs often incorporate advanced
features that further enrich the learning experience. For example,
programming courses typically include annotated code samples,
interactive compilers, and problem-solving exercises, empowering
learners to apply theoretical concepts in a practical context [11].
Moreover, many MOQCs integrate interactive elements like discussion
forums, webinars, and message boards, which foster lively
communication and enhance learner engagement. This strategic
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combination of core and optional components greatly enhances the
flexibility and pedagogical effectiveness of MOOC:s.

The literature identifies several key advantages of MOOCs. Firstly,
they embody the concepts of massiveness and openness, providing
unrestricted access to educational content from prominent global
institutions, often at no cost. Learners can choose courses that align
with their personal goals and develop relevant professional skills
accordingly [1]. The flexibility of MOOCs allows individuals to
combine studies with work or other commitments, thereby facilitating
broader participation in lifelong learning [15].

Secondly, MOOC-based education fosters the development of
independent learning skills. Students are required to manage their study
processes, assess the relevance of content, and critically reflect on their
own educational needs. Engaging with digital platforms also
contributes to the cultivation of digital literacy skills, such as navigating
online educational environments, retrieving and processing digital
content, and utilising internet browser tools [5]. These digital
competencies enhance self-regulation and bolster motivation for
continuous self-improvement among both educators and [9].

Thirdly, MOOCs facilitate the digital transformation of higher
education institutions. They complement other distance learning tools,
such as Learning Management Systems (LMS), online conferencing
technologies, and recorded video lectures. By integrating MOOCSs into
discipline-focused instruction, educational programs can harness
greater innovative potential [1] and cultivate a shared virtual learning
environment. This is particularly crucial in situations with limited face-
to-face interaction, as MOOCSs can maintain a sense of social presence
among students [3]. Additionally, digital services such as Google
Workspace, Padlet and Kahoot! further enhance opportunities for
interaction and collaboration within academic groups.

MOOCs are valuable for fostering virtual academic mobility,
enabling students to access international expertise without physical
relocation. They can also enhance formal higher education curricula,
enrich distance and blended learning, and support personalised learning
pathways through non-formal education principles [8; 1].

Contemporary research shows that MOOCs serve as both an
emergency response during crises and a long-term strategy for
modernising education in Ukraine. Their flexibility and accessibility
enhance the quality and inclusivity of higher education.
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The aim and tasks of the research. This research aims to
investigate the attitudes of Ukrainian university teachers toward the
integration of MOOCs into their professional practice and self-
development with a particular focus on their practical application in
higher education language teaching. The objectives include identifying
educators® preferences when making a choice of online courses,
determining the factors that influence their use of MOOCs, and
outlining  methodological recommendations to promote the
implementation of MOOC:s in higher education.

Methods of the research. The research employed a mixed-methods
approach that combined quantitative and qualitative data collection
techniques, including an online survey of Ukrainian university teachers,
semi-structured interviews to obtain deeper insights into educators’
perceptions of MOOQOCs, and statistical analysis of survey responses to
identify prevailing trends, factors influencing MOOC usage, and
patterns in teachers’ professional development practices.

Presentation of the main material. Understanding the integration
of MOOCs into the Ukrainian higher education system requires
consideration of the broader context of the country’s technological,
social, and geopolitical realities. In recent years, international partners
have played a crucial role in supporting the continuity of educational
processes. Companies like Google have facilitated institutional access
to cloud-based learning environments, while Zoom Video
Communications provided universities with unrestricted access to
videoconferencing tools. This support has been particularly critical
since 2022, when many institutions lost access to their physical
infrastructure due to security threats and forced displacements.

Major international MOOC providers like Coursera, edX, and
Udemy offered free or conditionally free access to their courses for
Ukrainian students and teachers. Domestic platforms, such as
Prometheus and EdEra, also expanded their offerings and worked with
universities to integrate online courses. These platforms have become
widely used resources for Ukrainian learners due to their accessibility
and diverse subject coverage [11; 14].

The pedagogical structure of MOOCs available in Ukraine adheres
to global design principles. Typical MOOCs consist of video lectures,
supplementary materials, and automated assessment tools, which
provide learners with flexibility in scheduling and pacing. The
inclusion of interactive discussion forums, webinars, peer-reviewed
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assignments, and, in some cases, built-in programming environments
enhances practical engagement and allows learners to deepen their
disciplinary competencies [13].

The digital expansion within higher education has undeniably driven
a significant transformation in university practices. The shift towards
blended learning, alongside the demand for resilient educational models
in wartime, and the increasing focus on academic mobility, have
created an environment ripe for the adoption of MOOCs. MOOCs are
essential components of the broader digital ecosystem of higher
education, effectively complementing institutional LMS, video lessons,
and communication tools.

In Ukraine, a dynamic interplay of external support, internal
modernisation, and the growing strategic significance of MOQOCs is
witnessed as a vital instrument of educational resilience and innovation.
An empirical investigation into the attitudes and experiences of
Ukrainian university educators regarding their engagement with
MOOC:s has yielded compelling insights.

First, the majority of participants exhibited a robust awareness of
leading MOOC platforms, with Coursera, edX, Prometheus, and EdEra
standing out as the most utilised resources [14]. Most educators
reported having completed at least one MOOC, primarily in fields such
as pedagogy, digital literacy, and their specific academic disciplines.
They emphasised the value of high-quality content, expert-led
instruction, and structured opportunities for self-development.

Second, teachers’ choices when selecting MOOCs were driven by
several key factors. Clarity of course structure, relevance to their
professional tasks, availability of certificates, and the incorporation of
practical assignments were all decisive criteria. Respondents recognised
the effectiveness of video lectures and automated quizzes, which
correspond with the pedagogical framework [12]. Furthermore, courses
featuring interactive elements, such as webinars or guided discussions,
were regarded as notably more engaging and conducive to long-term
knowledge retention.

Third, the study identified several motivational factors influencing
the use of MOQOCs. Participants reported that MOOCs helped them
maintain professional competencies, enhance their digital skills, and
access global knowledge without geographical limitations [1]. The
flexibility of learning schedules was particularly appreciated, as it
allowed teachers to balance coursework with their professional
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responsibilities [15]. However, participants also faced several barriers.
Key obstacles included limited time resources, inconsistent internet
connectivity in some regions, and a lack of institutional incentives.

Some respondents expressed concerns about how MOOCs align
with university curricula and the lack of guidance for integrating online
courses. However, most educators were optimistic about the future of
MOOCs, especially with institutional support and methodological
recommendations.

Overall, Ukrainian university teachers see MOOCs as valuable for
professional development and teaching improvement, while noting the
need for structural enhancements. This finding aligns with global
research on the potential of MOOCs, reflecting a growing acceptance
of online learning for professional growth. The respondents
recognised MOOCs’ role in expanding teaching possibilities and
enriching course content [4].

A key insight from this study is the dual role of MOOQOCs as both a
professional development tool and a means for curricular innovation.
While Ukrainian educators often use MOOCs for personal learning,
they express caution regarding their integration into university
programs. This tension may arise from the lack of standardised
institutional policies on MOOC accreditation, a challenge also noted in
international contexts [6].

Additionally, respondents emphasised the importance of flexible
scheduling and independent learning skills, reflecting recent
scholarship on digital self-regulation [5; 9]. Teachers who regularly
engage with MOOCs tend to show greater confidence in their digital
competencies and demonstrate a stronger motivation for lifelong
learning.

The identified obstacles, such as limited time, inadequate
technological infrastructure, and insufficient organisational support,
highlight the need for systemic improvements in Ukraine’s education
system, particularly under wartime conditions that worsen access to
stable Internet and digital tools. Despite these challenges, educators
show a strong interest in MOOCs as a key element for educational
modernisation, contingent on supportive institutional frameworks.

The findings suggest that while Ukrainian educators are eager to
utilise MOOCs, successful implementation depends on structured
guidance, administrative assistance, and clear integration strategies
within academic programs. Based on the study’s findings and an
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analysis of existing research, several recommendations can be put forth
to enhance the effective use of MOOCs in Ukrainian higher education:

1) Institutional support and strategic planning. Universities should
develop internal policies that formally recognise MOOC:s as a valuable
aspect of professional development and, where applicable, facilitate
their integration into academic curricula. Establishing clear procedures
for course selection, accreditation, and evaluation will help alleviate
uncertainty among educators.

2) Development of methodological guidelines. Educators would
greatly benefit from practical recommendations that outline how to
incorporate MOOCs into blended learning models, how to merge
MOOCs content with traditional instruction, and how to assess learning
outcomes achieved through external online platforms. Such guidelines
should be tailored to meet the specific needs of institutions [1; 8].

3) Enhancing digital infrastructure. Reliable access to digital tools
and a stable Internet connection are crucial for sustained engagement
with  MOOCs. Universities should continue to collaborate with
international partners to maintain and expand technological support, as
evidenced by previous initiatives from Google and Zoom.

4) Professional development workshops. Institutions ought to offer
training sessions that focus on navigating MOOC platforms, selecting
high-quality courses, and utilising digital tools effectively. These
workshops can also address challenges related to self-regulation and
time management in online learning environments.

5) Encouraging communities of practice. Establishing informal
teacher networks or discussion groups centred around specific MOOC
topics can promote collaborative learning and peer support.
Communication tools such as Google Workspace, Padlet, or LMS
forums can facilitate these interactions.

6) Supporting virtual academic mobility. In light of limitations on
physical mobility, universities should advocate for the use of MOOCs
as a means to access international expertise, thereby broadening
academic perspectives and strengthening global connections.

Collectively, these measures have the potential to significantly
enhance the adoption of MOOCs, promote sustained professional
development among educators, and facilitate the broader digital
transformation of higher education in Ukraine.

Conclusions. In conclusion, this research underscores the growing
importance of MOOCs in Ukrainian higher education, emphasising
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their potential for professional development and pedagogical
innovation. Ukrainian university educators generally perceive MOOCs
positively, valuing their accessibility and flexibility in acquiring new
knowledge and enhancing digital competencies, especially amid current
geopolitical and infrastructural challenges.

From the perspective of language education, MOOCs can be
effectively used to support blended learning models, develop students’
receptive and productive language skills, expand exposure to authentic
professional discourse, and foster learner autonomy through
independent online practice.

The study reveals a strong awareness of MOOC platforms and
highlights existing challenges related to institutional frameworks
and methodological support. Addressing these challenges would allow
language teachers to systematically integrate MOOCs into syllabi, align
online course outcomes with learning objectives, and use external
platforms as a meaningful extension of classroom-based language
instruction.

Overall, MOOCs present valuable opportunities for international
collaboration and skills enhancement, contributing to the modernisation
of educational practices. With appropriate support, they could become
essential to professional development and curricular innovation,
bolstering the resilience and competitiveness of Ukrainian universities.
Future research should focus on student perspectives and effective
integration models tailored to specific disciplines.
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V crarTi npoaHanizoBaHO POJIb MACOBUX BLAKPUTHUX oHnaiH-KypciB (MBOK) y
npodeciiHiil AiSUTBHOCTI BUKIAJa4yiB YKPaiHCHKUX 3aKJIadiB BHUIIOI OCBITH B
yMOBax MacIITabHoi nudpoBoi TpaHcdopMaliil Ta BOEHHUX BUKJIMKIB, SIKi CYTTEBO
3MIHWIM (OpMaT opraHizaiii HaBYaHHS. AKTYalbHICTh JOCIHIPKEHHS 3yMOBJICHA
HOTpe0OI0 y CTIMKUX, HOCTYIHUX Ta I'HYYKUX OCBITHIX IHCTpYMEHTaX, 3JaTHUX
3a0e3neunT Oe3NepepBHICTh HABYaHHA 32 YMOB OOMEXKEHOTo MJOCTYNY [0
ayaUTOpiil, HeCTaOLIbHOI IHPPACTPYKTYpH Ta HEOOXIAHOCTI MIBUAKOI ajanTauii 10
HOBUX TeXHOJIOTYHMX BHMOT. Oco0nmBa yBara NPHIUISETBCS MOMKIHUBOCTSIM
3aCTOCYBAaHHS TEOPETUUHOIO IOTEHIialy MAacOBUX BIAKPUTHX OHJIAHH-KYypCiB
(MOOC) y npakTulli BUKJIaIaHHS MOB, 30KpeMa IX BUKOPHCTAHHIO JISi PO3BHTKY
KOMYHIKATUBHOI KOMIIETEHIil, BAIOCKOHAJIEHHS LU(POBOi rpaMOTHOCTI BUMTEIIB
Ta WiABUINEHHS e(QEKTUBHOCTI HaBYaHHS I[HO3€MHHUX MOB 32 JOIIOMOTOIO
ABTEHTUYHOI'0 MYJIbTHUMEAINHOTO KOHTEHTY, IHTEPAaKTUBHUX 3aBJlaHb Ta MOAYJIB
CaMOCTIHHOTO HABYAHHSI.

Mertol0 DOCHIKEHHS € 3’ICyBaHHS CTAaBJIECHHS BUKJIANadiB O BUKOPUCTAHHS
MBOK, Bu3HaueHHs YMHHHKIB, 10 BIUIMBAIOTh HA X MPUHHATTSA, Ta OLIHKA
MOXJIMBOCTEH iHTerpauii oHIalH-KypciB y mpodeciiiHuii po3BUTOK 1 HaBYaNbHI
MporpamMy, 30KpeMa CTBOPEHHS MOBHO-OPI€EHTOBAaHMX HAaBYAJIBHUX MOJEINEH.
Metoaonorist JOCTiKEHHs IPYHTYETbCS Ha 3MIIAHOMY MiIXO[l, SIKUHM HOE€qHY€
OHJIAH-aHKETYBaHHS 3 SIKICHUM aHAJIi30M BiIKPHUTUX BiJIOBieH Y4aCHHUKIB.

Pesynpratn  3acBigumiaM  BHCOKY — OOI3HAHICTh  BMKJIAJAuiB  II0JO
HainommpeHimmx wiargopm MBOK 1 3HauHWid JOCBiA 1X BHKOPHUCTaHHS IS
MiIBUILICHHS KBaJTiiKaIlii, OHOBJICHHS 3MICTy HaBYaJIbHUX AMCIHMIUIIH Ta PO3BUTKY
mhpoBUX KoMmreTeHTHOCTeH. Cepell OCHOBHHX IIepeBar PECIOHISHTH BiI3HAYMIN
THYYKICTh HaBYAJIBHOTO TEMILy, JOCTYIIHICTh SIKICHHX MartepiajiB, MOXJIMBICTh
HaBYaTHCS 0e3 TePUTOPIaTIbHIX OOMEKEHb 1 IOTyYaTHCS 10 TII00abHOT eKCTIePTH3H.
BomHouac inenTr(hikoBaHO HU3KY Oap’€piB: HecTady 4acy, HeCTaOlIbHUI IHTEPHET Y
YaCTUHI PErioHiB, OOMEXeHy IHCTUTYLiiHY HIATPUMKY Ta BiJCYTHICTb YiTKUX
pexkomeHnaaiii moo BritoueHHss MBOK 110 ocBiTHIX nporpam.

VY BucHoBKax migkpecioerscs, mo MBOK MmaroTh 3HaYHMH MOTEHIaN s
3MIIHEHHSI THYYKOCTi, CTIHKOCTI Ta IHHOBaLlIHHOCTI YKpaiHChKOI BHIOi OCBITH.
Jns iX edeKTUBHOrO BIPOBA/DKEHHS HEOOXifHI Y3roKeHa IHCTUTYLiHHa
MOJIITHKA, METOJAWYHI OpIEHTHpPH, pO30ymoBa IHQPPOBOI IHPPACTPYKTypH Ta
CHCTEMHA HiATpUMKa NPoeciiHOro po3BUTKY BUKJIA/IaUiB.

Knwuogi cnosa: suwa oceima, smiwiane HAGUaHHsl, MACosi GIOKpUMI OHIALH-
kypcu (MBOK), nedazoeiuna innosayis, yugposa mpauncgopmayis.
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AXTyaJIbHICTh JOCIIJKEHHsI 3yMOBJICHA JAWHAMIYHOKIO JUJDKHUTAIII3ali€ero
CYCHINIbCTBA, SIKa KapAMHAIBHO TpaHCHOPMYE CTPYKTYpy OCBITHBOTO
MPOCTOPY Ta BHUMOTH 10 mHpodeciiiHoi miaroroBku QijonoriB i BHKJIagadiB
iHo3eMHUX MOB. L{udpoBsizariist po3riasmacTbCs HE K JOTOMDKHHUHA CKIaTHUK, a
K 000B’s13K0Ba yMOBa e(eKTUBHOI Mpo(deciiHOi MisTLHOCTI B TEXHOJIOTIYHO
HacW4YeHOMY cepenoBuimi. lLle akTyamizye HEOOXimHICTH (QopMyBaHHA B
MaliOyTHIX (paxiBIiB iHTETPOBAHOTO KOMIDIEKCY NA(POBUX, KOMYyHIKATHBHUX,
JIHTBICTHYHHX Ta JOCIITHHIBKHX YMiHb, [0 KOPETIOE 3 BUMOTAMH Cy4aCcHOTO
punKy Tparti Ta pamkamu DigComp i DigCompEdu. Merta po3Biaku mossrae y
BU3HAYCHHI TEOPETHKO-METOHOIOTIYHIX OCHOB (opMyBaHHA HUPPOBOL
KOMITETEHTHOCTI MaifOyTHIX (iIoJIOTiB Ta po3po0ILIi MPAKTUYHO OPIEHTOBAHMX
PEKOMEHAIIIH 111010 CHCTEMHOI'0 BIPOBAKCHHS IHTEPHET-PECYPCIB Y MPOIIEC
BHUKJIaIaHHsI aHTIIMChbKOT MOBH. JIJIsT JOCATHEHHSI METH 3aCTOCOBAHO aHaIIi3
HayKOBO-TIEIaroriqYHOi ~ Ta  JIHTBOJAWAAKTHYHOI  JIiTEpaTypw; METOx
cucreMaru3anii Ta kiaacudikaiii; MOJCTIOBaHHS. Y TOYHCHO 3MiCT MOHATTS
«uudpoBa KommereHTHICTh Qinonora». IIpoananizoBano QyHKUIHHY
KJIacuQikamio iHTepHET-pecypciB [UIsl BUKIIAJaHHS 1HO3EMHOI MOBH Ta Ha
il OCHOBI 3aIPOIIOHOBAHO 5 PECYpCHUX KaTeTOpii: pecypcu s poOoTH 3
ABTEHTHYHUMH MOBHHMH MarepianaMu, MiaaTGopMH Al PO3BUTKY
MOBJICHHEBUX  HABHUYOK, IHCTPYMEHTH [UII CTBOPEHHS Uu(pOBOTO
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HaBYAJIbHOTO KOHTeHTy, LMS-mnardopmun Ta IHCTpYMEHTH CHHXPOHHOI
KOMYHIKaIlil, a TaKoX pecypcH Uil OLIHIOBaHHS 1 CaMOOI[IHIOBaHHS.
[TigkpecnmroeTses, IO IHTEPHET-PECYPCH € IOTYXXHHUM I1HCTPYMEHTOM, IO
3a0e3Medye MiIBUIICHHS MOTHBAI], 1HAWBIAyaTi3allil0o HABYAHHS, TOCTYI JIO
ABTCHTUYHHUX MaTepiajiB Ta KOMIUIGKCHUH PO3BUTOK HU(PPOBOT, TIHTBICTHYHOT
Ta KOMYHIKaTHBHOI KOMITETCHTHOCTI MaWOyTHIX (¢inonoriB. BomHouac,
e(peKkTHUBHA iHTerpamis moTpeOye TIOMONAaHHS BUKIHKIB, ITOB’S3aHUX 13
TeXHIYHUMH  OOMEXEHHSAMH, UHU(PPOBOIO  HEPIBHICTIO, HEOOXigHICTIO
KPUTHYHOTO OLIHIOBaHHSI KOHTEHTY Ta 3abe3medeHHsM mudpoBoi Oe3meKu.
[lepcriekTBH  MOmANBIIMX  JOCHIMHKEHb  TependadaloTh  eMITIipHYHe
OLIIHIOBAHHS BIUIMBY PI3HMX THUIIB pecypciB Ha HaBYalbHI PE3yJIbTaTH Ta
PO3pOOKY aJanTHBHUX MO/IENei HaBUYaHHSI.

Kniouosi cnosa: ouodsicumanizayis, inmepnem-pecypcu, CUHXPOHHE MdA
ACUHXPOHHE HABYAHHS, YUPDPOBA KOMNemeHmHICb, Yugposizayis oceimu.

OOrpyHTyBaHHs TeMH. [[MHAMIYHA UDKUTATI3AIS CYCIILUTECTBA, IO
OXOIUTIOE TMUPOKUH CIIEKTpP TATy3eH 3HaHb, ICTOTHO 3MIHIOE CTPYKTYpy Ta
3MICT OCBITHBOTO IPOCTOPY CHOTOJCHHS. Y 3B’S3KY 3 LM Ha MEpIInii
IUIaH BUCYBAEThCSA TOTpeda B TEOPETUYHOMY IEPEOCMHCICHHI MOJeN
mpodeciiiioi TiATOTOBKHM (haxiBIiB, 30KpeMa (DiTOJIOTIB Ta BYHTEIIB
1HO3eMHHUX MOB, IO aKTyali3ye HeoOXijHicTh (opMyBaHHS B HHX
IHTErpoBaHOTO KOMILIEKCY KOMYHIKaTHBHHX, JHHTBICTUYHUX,
TMOCTITHUIBKAX 1 ITU(PPOBUX YMiHBb. Y KOHTEKCTi (DUIOJOTIYHOI OCBITH
Taka iHTerpailisi HabyBae 0coONMBOI 3HAYYIIOCTI, ajke PodOTa 3 MOBOIO
K ()EHOMEHOM KYJIBTYpH, MHUCJICHHS W comianbHoi B3aemomnil aemaii
YacTillle  OMOCEPEIKOBYETHCS  IU(PPOBUMH  TEXHOJOTISIMH,  SIKi
MOIUGIKYIOTh XapakTep TEKCTy, JUCKYpCY Ta KOMYHIKAIlii 3arajoM.
Takum  umHOM, 1MPOBI3AINI0  OCBITH  pPO3TIKIIAEMO  HE  SIK
(axynbTaTUBHUN 200 IHCTPYMEHTABHO-IONOMDKHHN 11 CKIAJHUK, a SIK
000B’s13KOBY YMOBY mpodeciitHoi misutbHOCTI (axiBig. Lle o3Hawae, 1mo
CIICATICT, SKWAH TPAIIOE B TEXHOJIOTIYHO HACHICHOMY CEpPEIOBHIII
(3akymagy  OCBITH, MEMIaKyJILTYpHI I1HCTHTYII, HAayKOBO-JIOCIiIHHUIIBKI
LEHTPH, CETMEHTH LU(POBOI T'yMaHITAPUCTUKHU TOIIO) TMOBHHEH MAaTH
HEOOXiTHI KOMITETEHTHOCTI AJis1 e(EeKTHBHOI B3aeMoAii 3 HHU(POBUMHU
pecypcamu, TtuardpopmMamMu Ta  iHCTpymeHTamu. Omxke, 1m¢poBa
KOMIIETEHTHICTh PO3IJISIAETHCS SIK IHTErpOBaHa CTPYKTYPA, IO OXOIUTIOE
oTepamniiHy rpaMOTHICTh, aHAJIITHYHI, KPUTHYHI, KpEeaTUBHI Ta MPOEKTHI
HaBUYKH W BMIiHHS, TOTPiOHI 1t mpodeciiftHol MisTbHOCTI B M(pPOBOMY
ocBiTHBOMY mpocTopi. Lle Oe3nmocepenHbO KOpeMoe 3 BUMOI'AMH
CY4aCHOTO PHHKY TIpalli, 1o noTpedye (axiBIliB, SKi He JIUIIE JOCKOHAIO
BOJIOZIOTH TIPEMETOM, a W 37aTHI €(eKTUBHO 3aCTOCOBYBaTH IM(POBI
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IHCTPYMEHTH /ISl CTBOPEHHS iHTEPaKTUBHOTO OCBITHBOI'O CEPEIOBHINA,
opraHizailii OHJalfH-HaBYaHHS, PO3POOKH MYJIBTUMEIIMHUX MaTepiamiB i
3a0e3MeUCHHS  IHAWBiAyami3allii HaBYaJIbHOTO Tporiecy. Po3BHTOK
mpoBoi  KOMIIETEHTHOCTI i3  3aCTOCYBaHHSM  1HTEPHET-PECYpCiB
BiZIOYBa€EThCS TAaKOXK Yepe3 OpraHizallifo KOMYHiKalii 3 HOCISIMA MOBH,
JOCTYII 1O AaBTCHTUYHHX MOBHHX MaTepialiB Ta IHCTPYMEHTIB JUIS
caMocTiitHoi poOOTH i caMOOLIIHIOBaHHS. BUKOpHCTaHHSA TakuX pecypciB
nependayae KPUTUYHE OIIHIOBAHHS KOHTEHTY Ta IHTErpaliiro Horo B
HaBYAITLHUH ITPOIIEC BiIIOBITHO /IO OCBITHIX ILITEH.

AHaJi3 ocTaHHIX JocTikens i myoaikamiii. [Ipo6nema dpopmyBanHs
m(poBoi KOMIIETEHTHOCTI 3HAMIIA CBOE BiJJ3epKajeHHs B PoOOTax
YKpailHChKUX 1 3apyOiKHHMX JOCIHIIHWKIB, y SKHX TIPEJICTaBICHO il
OaraToBUMIpHY TPHPOIY Ta Pi3HI aCIEeKTH peani3alii B OCBITHHOMY
mporieci. 3okpema, y mpamsx B. bukosa, M. XKammaka, H. Mopae,
0. Opuapyka ta O. Cripina [20] BUCBITIIEHO TeopeTHyHi 3acaay H(poBoi
KOMIICTEHTHOCTI, SIKi BU3HAYAIOTh KOHIICNTYaJIbHI ITiAXOH, CTPYKTYPY Ta
ii xmo4oBi KOMMOHeHTH. [InTaHHs QopMyBaHHS IMPPOBUX HABHUIOK
MEeIaroriyHUX TPAIiBHUKIB JICTAJIBHO MPOAHATI30BAHO B JOCIIKECHHIX
H. Copoko, O.Ilinuyk, C.JlutBuaoBoi Ta M. Jlemenko [21], ski
PO3KpUBAIOTh METOAWYHHUN TIMOTCHITIAT IU(PPOBUX TEXHOJOTIH  JUIS
npogeciiiHoro po3BUTKY BUKIanadiB. [IpakTHuHMI acmekT (popMyBaHHS
UQPOBOi KOMITETEHTHOCTI, 30KpeMa BHKOPUCTaHHS IHTEPHET-PECypCiB
U PO3BUTKY KOMYHIKAaTHBHHX Ta AHATITHIYHMX HABUYOK CTYACHTIB-
¢inonoris, neranizoBaHo B po3Bigkax M. Bapmayep ta . Hynan [19], B
AKAX aBTOpH OOIPYHTOBYIOTh AWAAKTUYHHN TOTEHIan IH(pPOBUX
IHCTpYMEHTIB y MOBHIH OCBITI ¥ HAaroJomyloTb Ha CHCTEMHOMY
3aCTOCYBaHHI  IHTEpHET-pecypciB i (HopMyBaHHS  KOMIUIEKCHOI
KOMITETEHTHOCTI MaiiOyTHix (axiBuiB. Y poborax C. Kapperepo,
P. Byopikapi, M.Ilymi[3], M. Tpencki[ll] Ta IL Tincrep [8]
MIPEICTAaBICHO CTPYKTYpy MH(POBOI KOMIETEHTHOCTI, METOmH  ii
OLIHIOBAaHHS W piBHI C(OPMOBAHOCTI B MPEACTABHUKIB PIi3HUX
npodeciiiHux Tpyn. bazoBi Ta criemiamizoBaHi KOMIETEHIIT Ieaarora
UQPOBOi €MOXH, BKIIFOYHO 3 IDIaHYBAaHHSM HaBYaHHS 3 BHKOPHUCTaHHSIM
IKT  (indopmaniiiHO-KOMyHIKaIliifHi ~ TEXHOJOTii),  IMEeJaroriYyHIMHU
migxogqamMu B IMGPOBOMY CEPENOBHII, ETHUYHHMH Ta MPAaBOBUMH
acClieKTaMH, a TaKOX CaMOOCBITOIO Ta TNPOQECiiHUM PO3BUTKOM
perimaMeHToBaHi €BPOIMEHCHKOI0 PaMKOI0 ITU(PPOBOiI KOMIIETEHTHOCTI
ociTsaH (DigCompEdu). Pasom i3 TuMm, aHai3 HayKOBHX pO3BIIOK 1
HaBYAITbHO-METOANYHHUX Tpalb 3acBiluy€ HEIOCTATHIO OMNPalbOBAHICTH
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MHUTaHb CHCTEMHOI 1HTerpauii iHTepHeT-pecypciB y mpouec mpodeciiiHol
MATOTOBKM ManOyTHIX ¢iyomnoriB. OcoOmMBOi HAYyKOBOI Bard B I[HOMY
KOHTEKCTI HaOyBalOTh  JOCTIDKCHHS, CIOPSIMOBaHI Ha  PO3POOKY
METOAWYHUX MPUHIMINB 1 TEXHOJNOTIH 3aCTOCYBaHHS LU(PPOBHX
IHCTPYMEHTIB Y BUKJIA/IaHHI MTPAKTHKO-OPIEHTOBAHUX MOBHHUX JTUCITUILTIH,
CTBOPECHHSI HAyKOBO OOIpyHTOBaHOi Kiacuikamii iHTepHET-pecypciB
BIIMOBIMHO /10 crienudikd  (GOPMYBaHHS CTPYKTYPHHX KOMITOHEHTIB
1 (POBOT KOMIIETEHTHOCTI Maii0yTHHOTO (PaxiBIA 3 iHO3eMHO] (iJI0JIOTi.

Mera craTTi moysirae 'y BH3HAYEHHI TEOPETHUKO-METOAOJIOTTYHHX
OCHOB (hopMyBaHHS II(POBOT KOMIIETEHTHOCTI MaiOyTHIX (iIoNOriB Ta
PO3po0IIi NPAKTUYHO OPIEHTOBAHMUX PEKOMEHJAIN IIOJI0 BIIPOBAKCHHS
IHTEpHET-pecypciB y NPOLEC BUKIIAIaHHS aHTTTIHCHKO1 MOBH.

Jlst peaizartii mocTaBiIeHOI METH OKPECIICHO TaKi 3aBIAHHSI.

1) YTo4HHTH 3MICT MOHATTS «IU(PPOBA KOMIICTCHTHICTEY Y KOHTEKCTI
npodeciifiHoi MiAroToBKM MaHOyTHIX (UIONOriB Ta BCTAHOBUTH il
CTPYKTYpPHI KOMITOHEHTH.

2) TlpoanasizyBaTu IHIaKTUYHMIN MOTEHINA iHTEPHET-PECYpPCIB IS
(hopmyBaHHsI 1IU(PPOBOT KOMITIETEHTHOCTI CTYACHTIB-(LI0JIOTIB.

3) KnacudikyBati iHTepHET-pecypcd 3a iX TPHU3HAYCHHIM Ta
(DYyHKUITHUME MOXKJIMBOCTSIMH B KOHTEKCTI BHKJIQJAHHS aHTIIHCHKOT
MOBH.

4) Y3zaraJdbHUTU TpPaKTU4HI TepeBard Ta HEJONIKM BHKOPUCTAHHS
IHTEpHET-pECypCiB y Tporeci HaBYaHHS aHTIIIHCHKOI MOBH, BH3HAYUTH
iXHI BIJIMB Ha PO3BUTOK LM(POBOI, JIHTBICTUYHOI Ta KOMYHIKaTUBHOI
KOMIIETEHTHOCTI CTY/AEHTiB-(iJIONOT1B.

5) Orinnt epeKTUBHICTh PI3HUX THUIIB pecypciB (KOPIyCH TEKCTIB,
waTgopmMu sl {HTEpaKTWBHUX BIIPaB, CEpBICHM Ui ayIifOBaHHS H
TOBODIHHS, CUCTEMH YIIPABIIHHS HaBYAHHSIM) Ta HalaTH pPEKOMEHIamil
moA0 iX ONTUMANIBHOTO TO€AHAHHS B HAaBYAIGHOMY NpOLECi s
3a0e3redeHHsT KOMIUIEKCHOTO i IHTEpaKTUBHOTO 3aCBOEHHS MaTepiay.

O0’exT pociiKeHHs1 — Tporiec mpodeciiiHol MiAroToBKH MaiOyTHIX
¢imonoriB y 3aknmamax Bumioi oceith. IlpenMer nociaimkeHH: —
¢dopmyBaHHS [U(PPOBOI KOMIIETEHTHOCTI CTYIEHTIB JIHTBICTHYHHX
CreliabHOCTe 3aco0aMy  IHTEPHET-PECYpCiB MM  4Yac BHBYCHHS
JUCHUILTIH 3 MOBHOI MiArOTOBKHU. [|JIsT JOCSTHEHHS MOCTAaBICHOI METH Ta
peamizauii 3aBHaHb JOCTDKEHHS OyJIO  3aCTOCOBAHO  KOMILIEKC
TeOpeTHYHNX METO/iB Ha eTalli OCMUCIICHHSI HAyKOBUX 3acajl 1 pO3poOKU
KOHLIENTYaIbHOI 023U JIOCHIKEHHS. A came: aHajli3, CUHTE3, TIOPIBHIHHS
Ta y3arajJbHEHHS — Uil BCEOIYHOrO BHBYEHHS HAyKOBO-TIEJArorivyHoi i
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JHHrBOJMIAKTHYHOI JIiTeparypu 3 TpobieM (opMyBaHHS UUPPOBOT
KOMIIETGHTHOCTI, BHM3HA4YeHHA il CTPYKTYpU BIONOBIZHO 1O BHMOT
DigCompEdu Ta cnemudika ¢imomoriunoi OCBITH, a TaKOX IS
OOIPYHTYBaHHsI METOAMYHHMX MPUHIMINB IHTErpalii iHTepHET-peCypCiB;
cucTeMaTHm3allisi Ta Kimacudikamis — IS PO3POOKH  HAYKOBO
MiATBEepHKEeHOT Kimacuikariii iHTepHeT-pecypeiB 3a IXHIM JTUAAKTHIHAM
MOTEHIIaloM y Tmporieci (OpPMYBaHHS CTPYKTYPHHX KOMITOHEHTIB
mpoBoi KOMIETEHTHOCTI (i0J0ra; MOACTIOBAaHHS — sl MOOYIOBH
METOIUYHOI MoJieTi popMyBaHHS MU(GPOBOI KOMIIETEHTHOCTI MalOyTHIX
¢itosnoriB 3acobamu IHTEPHET-PECYPCIB, 110 BiI0OpaXkae B3aEMO3B 30K
MDK LUIIMH, 3MICTOM, OpraHizamiiHuMu (opMamMy Ta OYiKyBaHHMH
pe3yJbTaTamu.

Bukian ocHoBHoro Mmarepiamy. I[uppoBy KOMIETEHTHICTH
pO3TIAMAIOTh K OaraTOBHMIPHY 31aTHICTh OCOOMCTOCTI  CBiIOMO,
e(eKTUBHO W BiMOBIaJIbHO BHKOPUCTOBYBATH IM(POBI TEXHOJOTII IS
iHbopMaIiiHOI  MISTTBHOCTI, KOMYHIKaIlii, CTBOpPEHHS IH(HPOBOTO
KOHTEHTY, BUPIIICHHS TEXHIYHNX 3aBAaHb 1 3a0e3meueHHs iHpopMariiHOT
Oesnexu. €Bporneiickka pamka DigComp (Digital Competence Framework
for Citizens) npomnoHye Mozeinb, SKa OXOIUTIOE II'SITh KIIOYOBHX cdep:
iHpopMmamiiiHa TpaMOTHICTb, KOMYHIKAIlisl Ta CIIBIpAIs, CTBOPEHHA
mpoBOro KOHTEHTy, Oe3leka, BHUpIIIEHHs MpoOieM 1 TeXHiuHi
HAaBUYKM — KOXKHA 31 CBOIMHU ITiIKOMIETEHLISIMU Ta MPHUKIaAaMU 3HaHb,
YMIiHB i cTaBiieHb [3]. Ll Moens IpormoHye 3pyuHy OCHOBY JIJIS afarTariii
no mpodeciiHMX Tpym, 30KpeMa (iTOJOTiB, OCKUIBKH J03BOJISIE
BUOKpEeMUTH Ti LU(POBI BMiHHA, M0 Oe3MocepenHbo TOB’s3aHi 3
JIHTBICTHYHOIO TPAKTHKOIO (ITOMIYK 1 OITIHKAa MOBHHX JDKEpEN, podoTa
3 KOpPITyCaMH, CTBOPEHHS MYJIbTUMENIHHUX HaBYAIbHUX MarepiaiiB
tomo). st ocBiTaH po3pobieno okpemy pamky DigCompEdu (Digital
Competence Framework for Educators), mo paeramizye koMmIleTeHIli,
HEeoOXi/THI BHKJIaJadaM: IDIaHYBaHHS HaBUaHHA i3 3actocyBaHHsM IKT,
MeJaroriydi Mmiaxomd B IM(POBOMY CEpEeOBHIII, €THYHI W IPaBOBI
aCIIeKTH, CaMOOCBiTa Ta NPOQECiHHUA PO3BUTOK i3 BHUKOPHCTAHHSIM
mudpoBux iHcTpyMmeHTiB. [ Bukitamgada-gdinomora pamka DigCompEdu
Cpusie KOHKpETH3allii MefaroriyHux mid (Hampukiaa, BUOIp OHIIAMH-
3aB/aHb, OpraHi3allis JWUCTAHIIAHUX IUCKYCil, BUKOPHUCTAHHS MOBHHX
KOpITyCiB SIK HaBYanbHOro pecypcy) [15]. BinTak mMoxHa KoHCTaryBarty,
O KIIFOYOBUME KOMIICTEHTHOCTSAMHU JUIsl (itosora €: ingopmayitina
KOMNemeHmHicmy  3IaTHICTh €EKTHBHO IIIYKaTH, BiIOMPaTH, KPUTHYHO
OLIIHIOBAaTH Ta LMTYBAaTH Kepena (OHJIaHH-IECKPUITOPH, ENEKTPOHHI
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010TI0TEKH, HAYKOBI 0a31); KOMYHIKAMUGHA KOMNEMEHMHICMb — YMIHHS
BECTH aKaJieMiyHy / mpodeciiiHy KOMyHIKaIlito B U(POBOMY CEPEIOBHIII
(dopym, MeceHmKEpH, €ICKTPOHHI XypHAIHM, CHHXPOHHI / aCHHXPOHHI
JWICKYCIT); mexuiuna | incmpymenmanvua Komnemenmmnicms — BOJIOIHHS
IHCTpyMEHTaMH  OOpOOKH  TeKCTiB, poOOTH 3  Kopmycamu i
KOHKopmaHcepamu, LMS, pemakropamm  CyOTHUTpiB,  OCHOBaMH
BEOTEXHOJOTIA JUIi CTBOPEHHSI HABYAILHOTO KOHTEHTY; 0Oe3nexkosd

(yugposa  ciciena) — 3aXUCT TIEPCOHATPHUX JAHUX, PO3YMIHHSA
aBTOpchkoro mpaBa i ominensiii  (Creative Commons), 0Oe3neune
BUKOPHCTAHHS XMapHHAX CEPBICIB; KpeamueHo-npoEKmua
KOMNemeHmHicms ~ —  CTBOPEHHS  MYNbTUMEIIHHMX  HaBYaJIbHHX

MarepiaiB, AUCTAHIIHHUX KypCiB, U(GPOBUX MOPTEOIIO.

[lepexim Bim TpaaWIliiHOI MPEIMETHO-OPIEHTOBAHOI TIAPAJUTMHU JI0
IHCTPyMEHTAIbHO-KOMYHIKaTHBHOI ~MOZIETI  HAaBYaHHS  IiICHITIOETHCS
mudposumu TexHonorisimu: IKT mo3BoNsroTh OpraHizyBaTé aBTEHTHUYHI
KOMYHIKAaTHBHI 3aBIaHHS, 3a0C3MEUYNUTH IOCTYNl 10 MYJIbTHMENiHHIX
KOPITyCiB, OHJIAHH-CIIBIIPAITO 3 HOCISIMH MOBH, JUCTAHIIIHHY Ta 3MillIaHy
(blended) dopmu mapuanms. Jocmimkenns B ramy3i CALL (Computer-
Assisted Language Learning) neMOHCTpPYIOTh, IO TEXHOJIOTII iCTOTHO
3MIHIOIOTh METOIWYHI TIXOAW — BiJl pEAKTHBHUX MPOTPAMHHUX BIIPaB 10
iHTerpamii UUQPOBHX CEPEAOBHII Yy 3aBAaHHS, CIPSIMOBaHI Ha
KOMYHIKallilo 1 KOHTEHTHO-Opi€HTOBaHe HaBuaHHs (Content-based
learning) [18]. udporizaltis TakoXk BUMarae eBHUX 3MiH Y Ipodeciitmii
TSUTBHOCTI BHKJIaga4a, TPaHCQOPMYIOYHM HOTO PONIb BiJ «TpaHCIATOpA
3HaHB» 10 (acwiiTaropa MUGPOBOr0 HABYAHHS, JHU3aliHEepPa HABUYAILHHX
3aBHaHb 1 MemiaTopa MK CTYIEHTOM i mudpoBUME pecypcamu. Tomy
Ba)XJIMBUMH € HE JIMIIIE TEXHIYHI HABUYKH, a 1 Melaroriyaa rpaMoTHICTh Y
BukopucrtanHi IKT.

Cucremarusarisi iHTEpHET-pecypciB 3a IX (YHKUIHUM MpU3HAYECHHIM
y Tporeci BHKJIAaJaHHS iHO3EMHHX MOB JO3BOJSE ONTHUMI3yBaTd ix
IHTEerpamico B HaBYAJBHUW Mpolec Ta 3a0e3MeYUTH ILIECIPSIMOBAHE
(opMyBaHHS OKpEMHX KOMIIOHEHTIB IU(POBOi KomIeTeHTHOCTI. Ha
ocHoBi aHani3y kiacudikarii P. Ceiic Oprica i M. Kappio [lactop [16], sixi
BUAUIAIOTE 15 THIMIB TEXHOJNOTIYHWX PECYpCiB Ui BHUBYEHHS MOB,
MPOTIOHYEMO TOEAHATH 1X V 5 PEeCypCHHX TPYIL: Pecypcu yisi poOoTd 3
ABTEHTUYHUMHM MOBHMMH MaTepialiaMy, IUIaTGopMU ISl  PO3BUTKY
MOBJICHHEBUX HABHYOK, IHCTPYMEHTH JUIi CTBOPCHHS IHU(POBOTO
HaBYAILHOTO KOHTEHTY, CUCTEMH YIIPABIIiHHS HABUAHHSM Ta IHCTPYMEHTH
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JUI OpraHi3aiii JWUCTAHIIHHOI OCBITH, pPECypCH JJis OIIHIOBaHHS U
CaMOOLIIHIOBAHHS.

Jlo mepmoi Kareropii HaJekaTh TEPEAyCIM JIHTBICTHYHI KOPITYCH:
British National Corpus, Corpus of Contemporary American English,
Google Books Ngram Viewer, Sketch Engine, OpenSubtitles Corpus, News
on the Web (NOW Corpus), iWeb Corpus Tomo. Bonu HamaroTh
cTyAeHTaM-(pi10J0ramMm MO>KJIMBICTh aHaJi3yBaTu ABTEHTUYHE
(GyHKUIIOHYBaHHA  aHTJIIHACBKOI  MOBHM;  BIICTEXXYBaTd  YacTOTHICTb
V)KUBaHHS JICKCHYHUX OJUHUIIb; JOCTI/PKYBATH KOJOKALIT Ta TpaMaTH9HI
KOHCTpYKIIil; TIPaIfOBaTH 3 KOHTEKCTAMH XHBOTO MoBJIeHHS. Oco0nmBy
poub BinirpatoTe konkopaancepu (YouGlish, Reverso Context, Linguee),
auke BOHH (OPMYIOTH Y CTYJCHTIB AQHANITHYHE MHUCICHHS Ta
TMOCTIMHUIBKANA TIAXiM y BHBYCHHI MOBH. KoprmycHi TexHOJOTIi
TpaHcopMyIOTh 3100yBaua OCBITH 3 MACUBHOTO PELMITIEHTA MPaBUI Y
aKTHBHOTIO JIOCIITHMKa MOBHHX IMaTepHIB, IO BIiAIMOBiJa€ KOHIIETIII]
naeuarns Ha ocrosi oanux (data-driven learning, DDL) [9]. Ho miel x
Kareropii Hajexarh Jiekcukorpadiuni BeOmiargopmu:  Cambridge
Dictionary Online, Oxford Learner’s Dictionaries, Merriam-Webster,
WordReference Tta inmri. Boru 3a6e3neuytoTh HaC He JIHIIe ASiHIMiAMH, a
H MYJIBTHMOJAIBHAM HAaBYAILHAM KOHTEHTOM, 30KpeMa IPOIOHYIOThH
ayJIIOBUMOBY, TPUKJIQJM BXKUBAHHS, UTIOCTpAIlil 3HA4Y€Hb, CTUMOJIOTTYHY
iHpopmarito, rpamaThuHi mno3Haykd. CydacHi CIOBHHKOBI pecypcH
IHTETPYIOTh €JIEMEHTH INTYYHOTO IHTEIEKTy Ta IIePCOHATI30BaHOTO
maByannsa. Jlo npumkimany, Reverso, DeepL Dictionary Tta Linguee
3aCTOCOBYIOTH QJITOPUTMHM MAIIMHHOTO HaBYaHHS ISl KOHTEKCTHHX
nepexianiB i moOipkm mpukiaamis; Oxford Learner’s Dictionaries Ta
Cambridge  Dictionary  peami3yloTh  IHTEJCKTyaJIbHUH  MOIIYK,
ABTOMAaTHUYHE PO3Mi3HABaHHs CIOBO(QOPM Ta IMEPCOHABHI CIHCKH CIIB
(word lists), 110 aganTyroThes 10 MOTPEO KOPUCTYBAYA.

VY Mexax MOOLTHHOTO Ta KOMIT FOTEPHO-OMOCEPEIKOBAHOTO HABYAHHSI
(MALL, CALL) BHOKpEeMIIIOEMO pPECypCH, OpI€HTOBaHI Ha PO3BUTOK
MOBJICHHEBUX YMiHb y KOMYHIKaTHBHOMY cepemoBuili. JloUinbHuM €
BHUKOPHUCTAHHS IDIaTGOpM 3 elleMEeHTaMM TeiMidikarii Ta amanTHBHOTO
HaB4aHHA, 30kpeMa Duolingo, Babbel Ta Memrise. Lli cepBicu peamnizytoTsb
iHTepBa/IbHI ~ TOBTOprOBaHHs  (Spaced  repetition),  mpuHIHITH
MikpoHaBuaHHs (Microlearning) Ta iHAMBimyamizaiii HABYATHEHOTO
nporiecy. 'efimidikoBani iHTepdeticu, crucTeMa BUHATOPOJ 1 JTUHAMITHE
OLIIHIOBAHHS Pe3yJIbTATiB MiATPUMYIOTh MOTHBALIIIO CTY/ACHTIB T4 MOXYTb
e(peKTHBHO 3aCTOCOBYBaTHCS B Mojeni 3mimanoro Hauanas (blended
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learning) sx nmonoMibkHMET iHCTpyMeHT. OKpeMy TpyIly CTaHOBISTH
wiatdopmu, mo iHTerpyroth I mis amamizy moBnenHs. ELSA Speak,
Speechling ta Mondly BHKOPHCTOBYIOTH TEXHOJIOTII pO3Mi3HABAHHS
TOJIOCY ¥ OLIIHIOBaHHs BUMOBH, 3a0€3MeUyI0ur aBTOMAaTHYHE KOPETryBaHHS
()OHETHYHUX Ta IHTOHAIMHUX MMOMWIIOK. Taki IHCTPYMEHTH CIIPUSIOTH
(dhopMyBaHHIO (OHETHIHOI KOMIIETEHTHOCTI W PO3BUTKY IHTOHAIIHOT
gqyTIiBocTi  (intonation awareness) 0 € BaXIUBUM KOMIIOHEHTOM
e(peKTHBHOI yCHOI KOMYHIKaIlii. IX 3aCTOCYBaHHS € OCOOIUBO JONLTBLHUAM
Ha TIOYaTKOBUX Ta CEPEIHIX eTarnax HaBYaHHs, KOJIHM CTYAEHT MOTpedye
IHTCHCUBHOTO TpPCHYBaHHS HABHMYOK BHUMOBH 0€3 CTpaxy mepen
MOMIJIKaMH. 3HAUYIIOI € TaKoX Tpyna KOMIUIEKCHHX IUaTtdopm, sKi
MOETHYIOTh aJalTHBHI BIPaBH 3 MOXKJIMBICTIO JKUBOI KOMYyHIKallii. Busuu,
Rosetta Stone ta HelloTalk mpartroroTs 3a MpUHIIATIOM HaguakHs MOBU HA
ocHogi 3as0anb (task-based language learning) (TBLT) [7] Ta cTBOpIOOTH
YMOBHU ISl TIPOAYKTHUBHUX BHIIB MOBJIEHHEBOI AiSUIBHOCTI B peaJbHOMY
KOMYHIKaTHBHOMY cepemoBuili. CTyIeHTH MaroTh 3MOTY B3a€MOJISITH 3
HOCISIMA MOBHW, BUKOHYBAaTH KOMYHIKAaTHBHI 3aBJaHHs, HaBYATHCS depe3
peayibHi MOBHI CHTYallil Ta MOCTYIOBO MEPEXOMUTH BiJl PEUECHTUBHUX A0
NPOAYKTUBHUX crpaTerid. lLle cmpuse po3BUTKY KOMYHIKaTHBHOT
KOMIIETEHTHOCTI ¥ aBTOHOMHOCTI HaBYaHHS, IO BIATOBINAE CydacHUM
TEHJICHITISAM JIHrBOAUAAKTHKH., OCOONMBY POJIb BIAITPAIOTh PECYPCH VIS
PO3BUTKY HaBHYOK aymiroBaHHs. I[lmardopmu TED-Ed, BBC Learning
English Ta Voice of America Learning English nmporonytoTs aBTeHTHIHMIT
Marepiayl pi3HHX JKaHpiB 1 PIBHIB CKJIAJHOCTI, a TaKOX MATPUMYIOTh
HaBYAILHHH CYNpPOBIJ Y BHUIJISII TPAHCKPHIITIB, CyOTUTPIB Ta TIIOCApiiB.
Jo edextmBHUX OCBiTHIX pecypciB Hamexkath ESLPod, Elllo, CNN
Learning English, British Council LearnEnglish (3oxpema LearnEnglish
Podcasts), a takosk NPR Podcasts. BoHr 103BOJNSIOTE ONpanboByBaTH
MOBHI TaTrepHM B TOEJHAHHI 3 KOHTEKCTOM, IHTOHAIIHUMU
0COOJNMBOCTSIMU Ta JKUBUM MOBIICHHSIM, IO (pOpMy€E IIUTICHE ayAWTHBHE
cnpuitHaTTa. OkpeMy MiATpYyny CKIIAJAIOTh IUIaThOpPMU JUIS TPAKTUKU
ycHoro mosieHHs: Tandem, Speaky, Italki, Preply, Cambly, HelloTalk Ta
Lingbe. Boxu 3a6e3meqyroTs CHHXPOHHY 200 aCHHXPOHHY KOMYHIKAIlO 3
HOCISIMM MOBH, THEOTOPaMH YU IHIIMMH CTYJICHTaMH, CTBOPIOIOYH YMOBH
JUISL peajbHOI KOMYHIKaTHBHOI B3a€MOJil. AKTHBHE BHUKOPUCTAHHS LIMX
CEepBICIB  CIpusie TOJOJAHHIO MOBHOTO  0Oap’epy, (OpMyBaHHIO
BIIEBHEHOCTI B TIPAKTHYHOMY 3aCTOCYBaHHI TEOPETUYHUX 3HAHb.

Tpetto kareropito IU(POBUX IHCTPYMEHTIB CTaHOBILTH IUIATHOPMH
IUISL CTBOPEHHSI HABYAIBHOTO KOHTEHTY, SIKi BiJIrpaloTh KIIOYOBY POJIb Y
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¢dopmyBanHi dpoBoi, nearoriaHol Ta iHdopmariiHoi
KOMITETeHTHOCTeH 3rimHo 3 momemsmu DigCompEdu, SAMR [17] i
TPACK [11]. BoHu 3a0e3medyroTh MOKIMBOCTI IS TIEPEXOIY Bi
«CHOXXUBaHHS» MaTepialy 00 HOro MpOEKTYBaHHS, IO BiJNOBiAAE
NPUHIITY Mpoekmyeéantss Hasuanvrozo odocsidy (learning experience
design, LXD) [17] Ta xomuenmii xyzemypa meopenns (maker culture)
y cydacHii ocBiti [6]. [lepiry rpyimy CKIIagaloTh CEPBICH ISl CTBOPEHHS
intepakTuBHUX BrpaB — Quizlet, Kahoot, Wordwall, LearningApps,
Quizizz (Wayground) — ski JO3BONSIOTH TeHEPYBATH (IICI-KapTKH,
BIKTOPWHH, TPEHYBaIbHI 3aBJAaHHA I €JIEeMEHTH TeiiMiikoBaHOTO
HaBYaHHS. 3aBISIKM LM pecypcam 3700yBayi OCBITH MOXYTh HIBHUIIKO
ABTOMAaTW3YBaTH 3aCBOEHHS JIGKCHYHMX 1 TPaMaTHYHUX CTPYKTYp, a
BUKJIaIa4i — OPraHi3oByBaTH (pOpMaTWBHE OITIHIOBAaHHS Ta aIanTyBaTH
3MICT BIATIOBIHO 1O PIiBHS TPymu. Y IbOMY KOHTEKCTI JOULUIBHUM €
BuKkopuctanHs 1iargpopm HSP, Nearpod, Educaplay, ClassTools i
Flippity, mo 3a0e3medyroTh CTBOPEHHS CKIAMHIIINX I1HTEPAKTUBHUX
MOJIyJIiB: BIpaBU-TiepeTsryBanHs (drag-and-drop), ajanTHBHHX TECTIB,
IHTEpaKTUBHOTO BiZIcO, BIPTYaJbHUX TYpPiB Ta HABYAIGHHX CHMYJBILIH.
Taki mnarpopMd  TOEMHYIOTH  €JIEMEHTH  IHTEpaKTHBHOCTI  Ta
MEaroriyHor0  JAW3aiiHy, JO3BOJIIIOYHM  pPEealli30BYBaTH  CTpaTerii
nepeseprytoro Hasuanus (flipped classroom) i KOHCTPYKTHBICTCHKOTO
HaBUYaHHS Yepe3 IMPAaKTUYHY MisUIBHICTh cTyneHTa. Jlo 1miei kareropii
HaJIeKaTh 1 3aCOO0M I CTBOPEHHS MYJIBTUMENIHHOTO Ta Bi3yaJIbHOTO
xontenty Canva, Prezi, Google Slides, Genially, PowerPoint Online,
Renderforest, Powtoon Ta Visme. Bonn crnpusitoTh OnaHyBaHHIO OCHOB
iHpOopMaIifHOTO [U3aliHy ¥ MO3BOJSIOTH CTBOpIOBAaTH iH(OTrpadiky,
MyJIBTUMEIIHI Tpe3eHTarlii, aHiMarlii Ta iHTepakTuBHI JoHTpign. Pobora
3 TakuMH cepBicaMd (opMye PpO3YMiHHS CTPYKTYpPH HaBYAIHLHOTO
Marepiany, IPUHIUIIB KOTHITUBHOTO HABAHTKEHHS, J000py MIPHU(PTOBUX
1 KONIpHHX pillleHb, a TaKOXX BHUXOBYE KyIbTYpy aKaJeMiuHOl
JOOpOUYECHOCTI Ta CBIZOMOTO BHKOPHCTaHHS aBTOPCHKHUX MaTepialliB
(open license, fair use). TakuM YHMHOM, CTYIEHTH MOCTYIIOBO IEPEXOAATDH
BiJI TACUBHOTO CIPUUHATTS iH(pOpMaIlii 10 GopMyBaHHS BIACHHUX OCBITHIX
npoayKTiB. OKpeMuii CEerMeHT CKJIQIal0Th IHCTPYMEHTH JJIsl CTBOPEHHS i
penaryBanHs Bimeokontenty Loom, Screencast-O-Matic, Camtasia, OBS
Studio, Clipchamp ta WeVideo. BoHu 103BOMSIOTH 3amicyBaTH JIEKIIil,
PO3pOOIATH eKpaHHI IHCTPYKIii, OCBITHI POJMKH, BIIOTH, HPOBOIUTU
MOKPOKOBI JIEMOHCTpAIlii Ta 3/iiCHIOBaTH 0a30BUii MOHTax. He MeHin
BKJIMBHM € BUKOPUCTAHHS pecypciB s poOoTH i3 cyoTuTpamu —Subtitle
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Edit, Aegisub, Kapwing ta Amara, — 1110 3a0€3Me4yr0Th TOYHICTh TIepeaadi
3MICTy, JOCTYIHICTh JJIsI  PI3HUX  ayAuTopii Ta  MiATPUMKY
06araToOMOBHOCTI.

YerBepTy Karteropiro HU(POBHX IHCTPYMEHTIB CTaHOBIATH LMS-
muiardopmu (Learning Management Systems), 3okpema Moodle, Google
Classroom, Microsoft Teams for Education, Canvas tomo. Ili cucremu
IHTErpyIOTh OCHOBHI KOMIIOHEHTH HAaBYaJIbHOI MISTTBHOCTI — PO3MIIIEHHS
MarepianiB, OpraHi3ailifo IUCKYyCiif, MOJAHHS Ta TIEpPEBIPKY 3aBlaHb,
MOTOYHE Ta IJCYMKOBE OIIHIOBaHHS, aHAIITHKY MPOTPecy CTYAEHTIB.
LMS  3abe3reuyroTh ~ aCHHXPOHHY  B3a€EMOJII0 Ta  CTBOPHOIOTH
CTPYKTYypOBaHE HaBYAIIbHE CEPEIOBUINE, SIKE BIAINOBIAE€ MPUHIUNAM
nenaroriydoro qu3aiHy Ta MojensiMm TPACK i SAMR: BoHM 103BOJISAIOTH
He Jjuiie QpoBo TpaHCHOPMYBATH TPATUITIiHI METOAW HAaBYaHHS, a U
MEePEOCMUCITUTH  1X dYepe3 IHTepaKkTHWBHICTh, MEpPCOHATI3AINI0 Ta
anantuBHicTh. EbexTrBHE BukoprcTanHs LMS BuMarae Bij BUKIIaada He
JUIEe TEXHIYHUX YMiHb, aje W PO3yMiHHS JIOTIKA TOOYIOBH OHJIAH-
Kypcy: CTPYKTYpyBaHHsI KOHTEHTY, PO3IOIIT HAa MOIYJI, TPOEKTYBAHHS
BUIIB B3a€MOfii, OamaHc MDK CHHXpPOHHUMH Ta acCHHXPOHHHMH
aKTHBHOCTSIMH, BOYZOBAaHE OI[IHIOBAaHHS Ta PEryJSIpHUIA 3BOPOTHUIN
3B’30K. Big SKOCTI IMX KOMIIOHEHTIB 3alICKATh HE  JIUIIE
PE3yJIbTATUBHICTh HABYAHHSI, 4 i1 MOTHBAILisl CTY/ICHTIB Ta iXHs 3/IaTHICTh
JI0 CaMOPETyJIbOBAaHOTO HABYaHHS. Y MeXKax Ili€l )X KaTeropii JOLLIEHO
BHOKPEMHUTH IHCTPYMEHTH CHHXPOHHOI KOMyHiKariii Zoom, Google Meet,
Microsoft Teams. Born 3a6e31eqyioTh MPOBEACHHS 3aHATh Y PEATHHOMY
yaci Ta MOXYTh JomnoBHI0BaTH LMS, ¢opmyroun 3Mimane abo THyuKe
HaBUaJIbHE cepeoBHIe. BogHouac eeKTHBHICTh CHHXPOHHOTO OHJIAIH-
HABYAHHS 3JICKUTh BiJl YMIHHA BHUKJIagada aganTyBaTH TPaTUIliiHI
Merogn 1o 1mppoBoro ¢dopMary Ta MATPUMYBATH B3aEMOIIIO
BipTyanbHO. Jl0 IPOMYKTUBHUX TEXHIK HAJEXKaTh BUKOPUCTAHHS MEXHIKU
oxpemux ximuam (breakout rooms) must rpymoBoi poOOTH, onumyearHs.
(polling) mms mBHAKOTO 300pY AYMOK, 83GEMHULL 360POMHUL 36 30K Y
yami (chat-based peer feedback), korexmuene suxopucmanms sipmyanshoi
oowxu (whiteboard collaboration) Ta iHmi MeTomM axTUBi3aIli, IO
BIAMOBIArOTE TmxomaM axmusnozo Hasuanns (active learning) Ta
KOHLICTIii iHmepaxkmugHe surnadanns (interactive lecturing) [13].

II’aTa  Kareropiss OXOIUIIOE PECYpCH Ui  OLIHIOBaHHSA  Ta
CaMOOITIHIOBAaHHS, IO BiTOOpaXalOTh TEpeXxia J0 KOMIETEHTHICHO
opieHTOBaHOi Ta JoKa3o0Boi menaroriku (evidence-based assessment). Ti
SOpO CTAHOBJATH OHJAWH-TIATQOPMU IJIsI 30BHIIIHBOTO TECTYBAaHHS,
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cepen sikux British Council LearnEnglish, Cambridge English Assessment,
IELTS Online Tests. [lo 1poro cerMeHTa HaleXaTh TakoX OGIIiHHI
exzamenaiiiai cepBicu ETS TOEFL Practice, Duolingo English Test
Practice, Pearson PTE Academic Preparation. Bonu mnponoHyoTsb
aIanTHBHI TECTH, MOIYNbHI 3aBIAaHHS, CHCTEMH aBTOMATHYHOIO
OIIiHIOBAHHS Ta NETATBHY aHATITHKY PE3YIbTaTiB, IO TO3BOJISIE BUSBIISATH
NPOTAIMHA B 3HAHHSAX Ta IOPIBHIOBATH pPIBEHb BOJIOJIHHSI MOBOIO 3
Bumoramu CEFR [4]. [lpyruii minTWn CTaHOBIATH IHCTPYMEHTH
gopmysanvrozo oyintosanna (assessment for learning). Jlo Takux pecypcis
Hanexxarb Google Forms 3 aBromnepesipkoro, Socrative, Plickers, Kahoot
Assess, Edpuzzle, Classkick Ta Formative. Bonu 3a0e3neuyoTh MIBHIIKHUIA,
MQepeHIliiioBaHii 3BOPOTHUM 3B’S30K, JONOMAaralroTh BHKJIaadyeBi
BIZICTeKYBaTH pIiBEHb PO3YMIHHSI MaTepialy B pealbHOMY 4daci Ta
KOpUT'yBaTH HaBYaJIbHY TPA€EKTOPII0 CTYJCHTIB Ha paHHIX eTamax
OcBO€HHsS Marepiaiy. Oxpemy miarpymy (opMyroTh IHCTPYMEHTH IJIs
CaMOOIIIHIOBAHHS Ta aBTOHOMHOTO MOHITOpHHTY tporpecy:. English
Profile, EF SET, TrackTest English Assessment, a Takoxx MOOiIbHI
nonatku Elsa Al Score Tracking ta Busuu Progress Analytics. Lli cepBicu
CIIPHAIOTH PO3BUTKY pediekcii Ta aBTOHOMHOTO HaBYaHHSI, JO3BOJITIOUH
CTyIeHTaM CaMOCTIHHO BHUMIPIOBaTH piBE€Hb BOJOIHHSI MOBOIO,
3ICTABIATH  pe3yinbTaT 3 MikHapoguumu ctaHmapramu (CEFR) i
¢dopmyBaTd  BIAacHI CTpaTerii HaBUAJBHOIO PO3BUTKY. 3aBISIKH
aBTOMATH30BaHIM IepeBipIi, AETATbHINA CTATHCTHIII W IHCTpYMEHTaM
aJIalTHBHOTO A000pY 3aBJaHb BHIIE3a3Ha4YeHI IIaTGOpMHU 3a0€3MeuyioTh
NpO30piCTh  OLIHIOBaHHS,  CIPUSIOTH  PO3BUTKY  CAMOKOHTPOIIIO,
BiIMOBIAATHPHOCTI Ta HABYAJIBHOI aBTOHOMIi, IO KOPEJIOE 3 CYYaCHUMU
BUMOramMu 1M(pOBOI Ta TMeNaroriyHoi KOMIETEHTHOCTI CTyJIeHTa
XXI cromitrs. Okpemo ciifg BUAUMTH 1MQPoBI TOpTdoio, Taki SK
Mahara, Seesaw, Google Sites. Boru ciyrytots iHCTpyMeHTOM pediiekcii
1 gmeMoHCTpauii HaBYalbHMX [JOCSTHEHb, PO3BHBAIOTh  HABHUKH
CaMOOLIIHIOBAaHHSI Ta IUIaHYBaHHS BJIACHOIO TNPOQECIHHOTO PO3BHTKY.
CrBOpeHHs TOPTQONIO JOMOMArae CTyJCHTaM YCBIJOMHUTH BJIaCHUMN
Nporpec, CHCTEMAaTH3yBaTH HaOyTi 3HAHHS Ta HAaBUYKH, a TaKOX
MPE3CHTYBATH CBOI JIOCSTHEHHS MOTESHIIIHHAM POOOTOIABIISIM.

Bongnouac,  3acrocyBaHHS  IHTEpHET-PECypCiB y  HaBUYaHHI
CYIPOBOIKYETHCSI CEPHO3HUMH BUKJIMKAMH, SIKi BUMaraloTb CUCTEMHOTO
migxomy. Ilo-mepmie, TexHiYHI OOMEXEHHS, 30KpeMa HecTabiIbHe
IHTePHET-3’€JIHAHHS, HEIOCTaTHS SIKICTh IUPOKOCMYTOBOTO JOCTYIYy Ta
9acTo 3acrapiyic 0OJaqHaHHSA, CTBOPIOIOTH 3HA4YHI Oap’€p UL PIBHOTO
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JOOCTYNy JO OHNIAiH-HaBYaHHsA. Taki TpoOJIeMH € HEBiJ eEMHUM
eneMeHToM mudpororo pospuBy (digital divide) ocobnmBo B KOHTEKCTI
JIUCTAHIIIMHOTO HaBYaHHS. JIOCTIIKEHHS BUIIMX HABYAILHUX 3aKiajliB
3aCBiYYIOTh, IO BiJICYTHICTh HaAIHHOTO IIMPOKOCMYTOBOTO IHTEPHETY
CYTTEBO OOMEXKY€E 3aITydeHHsI CTYJCHTIB JI0 OHNalH-Kypcis [7]. [lo-apyre,
MOCTIHO 3MiHHA Tpuponaa MU(POBUX PecypCiB O3HAUYAE, IO MaTepiaid
KypCiB TIOTPIOHO pEryJsipHO OHOBIIOBAaTH, BPAXOBYIOUM KYJIBTYpPHUI
KOHTEKCT CTYJICHTIB, IXHIH piBeHb MiArOTOBKM Ta TEXHOJOIIYHI YMOBH.
be3 mboro ocBiTHIN KOHTEHT PH3HUKYE CTATH HEAKTyalbHUM a00 TEXHIYHO
HEIOCTYIHMM JIs1 YaCTHHHU ayauTopii. KpiM Toro, muTanHs JOCTOBIpHOCTI
iHopmanii Ta nudpoBoi Oe3mexku HaOyBaroTh 0coOaMBOI Bark. He Bci
OHJIAMH-PECYPCH BiAIOBINAIOTh aKaAEMIYHUM CTaHIapTaM, a YacTHHA 3
HUX MOKE TIOPYIITyBAaTH aBTOPCHKI TpaBa abo IMpaIioBaTH 0e3 HaJIeKHOTO
3aXWCTy MEPCOHAIBLHUX NaHuX. lle cTaBUTh Mi CyMHIB €THYHI acTleKTH
BUKOPHCTaHHS TEXHOJOTid B OCBITi, OCOOJIMBO KOJM MOBa WHIe Ipo
CTYICHTIB, IKi aKTHBHO B3a€MOJIIIOTH 3 OCBITHIMH TUIAT(OPMAMH.

He meHm BaxximmBoro € npobirema mudpoBoi HEpiBHOCTI, 200 «pO3pHBY»
(digital divide), sika crocyeTbcsi He JHMILE JOCTYIy JO MPHCTPOIB Ta
IHTEpHeTY, aJie i pi3HuIl B IU(PPOBUX HABUYKAX, COIIATLHO-CKOHOMITHOMY
cTaTyci ciMed 1 maTpumil 3 00Ky HaBYaIRHHX 3aKiaaiB. CrcTeMaTHdHi
OIVISIMM  3aCBITYYFOTH IO JWCTAaHI[IMHE HABYAHHS TIJ] 4Yac MaHAeMil
MONIMOMIIO OCBITHIO HEPIBHICTB, OCOOJIMBO Cepel MapriHaTi30BaHUX IPyI
yuniB [10]. Y momoBiai Ha OCHOBI aHATI3Y JITEpaTypH aBTOPH 3a3HAYAIOTH,
0 TEXHIYHI, COIIAIBHI Ta OCBITHI Oap’e€py B3aEMOIIOTH 1 MiJCHIIOIOTH
OMH OaHOro. JIOCHi/DKEHHS TaKOX JEMOHCTPYIOTh, IO HAaJIMipHA
3JICKHICTD BiJl TEXHOJIOTIH 0€3 HAICKHUX TENaroriyHuX CTpaTeriii MoXe
O0MeXyBaTH  MDKOCOOWCTICHY  B3a€MOJIIO, PO3BUTOK  KPHTHIHOTO
MHCJICHHS 1 COLIQIbHMX KOMIICTEHII. Y 1OMY CEHCI BaKJIMBO
CTpAaTeriyHO TMOENHYBAaTH OHJAaHH- 1 O(IaliH-KOMIIOHEHTH B OCBITHBOMY
mporreci, mo0 30epirath OajlaHC MDK ITU(PPOBUMH Ta COIATEHAMUI
¢dopmMamy HaBYaHHA. Y CYKYNHOCTI IIi BHKIMKA HiAKPECIIOIOTH
HEOOXiZHICTb KOMIUIEKCHOI TMOJITHKU: 1HBECTHLIH B 1H(PACTPYKTYpY,
MIBUIIEHHS IW(POBOi  IPaMOTHOCTI, ©THYHOTO I  OE3MEeYHOro
BUKOPHCTAHHS JaHUX Ta MITPUMKH COITIATEHO BPA3JIMBHX CTYICHTIB.

BucHOBKM Ta mepcneKTHBM NOJAJBLINX JOCHIKeHb. [HTEpHET-
pecypcu € TOTY)KHUM  iHCTpyMEHTOM  (opMyBaHHI  LH(POBOI
KOMIIETEHTHOCTI MaifOyTHIX (iJIONOTiB 1 BHKJIAAa4iB 1HO3EMHHX MOB,
OCKIJIBKH 3a0e3MeuyIoTh TIMOOKe 3aHypeHHS CTY/CHTIB y cydacHi (opmu
MOBHOI B3a€MOJIii, aHATITUYHOI MiSUTBHOCTI Ta TIEAAroriyHOi KOMYHiKaIlii.
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30KpeMa, CIOCTEPIraeThCs INIBHINCHHS MOTHBAL], IHIMBITyaizallis
HAaBYaHHS, PO3IIMPEHHsS NOCTYIy OO aBTEHTHYHHX MarepialliB, PO3BUTOK
CaMOCTIMHOCTI, KPUTHYHOTO MUCJICHHS Ta TMpodeciiiHoi KOMyHIKaTHBHOL
KOMIIETEHTHOCTI. BoJiHOUac HEOOXiHO BpaxoByBaTH TEXHIYHI OOMEKEHHSI,
MoTpeOy ajanTarlii MaTepialiB, JOCTOBIPHICTH i O€3MeKy KOHTEHTY, a TAKOXK
U¢POBY HEPIBHICTE cepell CTyAeHTIB. [lomoaHHs X BUKIIMKIB 3HATHOIO
MIpOI0  3aQJIXWUTh Bl KOMIICTEHTHOCTI  BHKJIajada-acmiraTopa,
MIATPUMKH 3 OOKY 3aKJIady OCBITH Ta HasBHOCTI HAICKHOI iHPPACTPYKTypH.
IlepcniekTuBH  MOAANBIIMX — JOCHIPKEHb MepeadayaroTb — eMITipHIHE
OLIIHIOBAaHHS BIUIMBY PI3HUX THIIB IHTEPHET-PECYpCiB (KOPITYCH TEKCTiB,
miatQopMu 17 IHTEpaKTHBHHMX BIIpaB, CEPBICH [UIsl ay/ilOBaHHA Ta
roBopiaHs, LMS) Ha HaBYanbHiI pe3ysbTaTH; MOPIBHSAHHS €(QEKTHBHOCTI
UQPOBHUX IHCTPYMEHTIB 32 YMOB PIBHOTO JOCTYIy IO TEXHOJOTIH;
BUBYCHHS B3a€EMO3B’SI3KY MK IM(PPOBOI0 KOMIICTCHTHICTIO BHKJIajada Ta
aKaJIeMiYHOIO YCITIIHICTIO CTYACHTIB y U(PPOBOMY CEpEOBHIIIL; a TAKOK
pPO3pOOKY amanTHBHUX MOJCTICH HaBYaHHS IS CTYACHTIB 13 PI3HUMH
CTWJISIMH HaBYaHHS Ta PiBHEM IIU(PPOBOT MiITOTOBKH.

CIINCOK BUKOPUCTAHUX JKEPEJI

1. bBukos B.JO., XKamgak M.I., Mopze H.B., Osuapyx O.B., Cmipia O.M.
HudpoBa KOMIETEHTHICTh CY4acHOTO BYMTENSI HOBOI YKPATHCHKOI IIKOJH:
Mororpadis. Kuis: HITY imeni M.I1. [Iparomanosa, 2021. 212 c.

2. Copoko H.B., Iinuyk O.I1., JlutBunosa C.I'., Jlemenko M.IT. Tludposi
KOMIICTCHTHOCTI MEJaroriB: 3MiCT Ta HUIAXH (OpMyBaHHS. [Hopmayitini
mexnonozii i 3acobu naewanns. 2020. Tom 75. Ne 1. C. 203-220. DOI:
https://orcid.org/10.33407/itlt.v75i1.3596

3. Bonwell C.C., EisonJ.A. Active Learning: Creating Excitement in the
Classroom. ASHE-ERIC Higher Education Report No. 1. Washington, DC:
The George Washington University, 1991. 121 p.

4. Brinton D.M., Snow M.A., Wesche M. Content-Based Second Language
Instruction. Boston: Heinle & Heinle Publishers, 1989. 241 p.

5. Carretero S., Vuorikari R., PunieY. DigComp 2.1: The Digital
Competence Framework for Citizens with eight proficiency levels and
examples of use. EUR 28558 EN. Luxembourg: Publications Office of the
European  Union, 2017. 48p. URL: https://publications.jrc.
ec.europa.eu/repository/handle/JRC106281 (accessed 13.09.2025). DOI:
https://orcid.org/10.2760/38842

6. Council of Europe. Common European Framework of Reference for
Languages: Learning, Teaching, Assessment. Cambridge: Cambridge
University Press, 2001. 260 p.

101


https://orcid.org/10.33407/itlt.v75i1.3596
https://publications.jrc/

ISSN 2073-4379 BukiaganHs MOB y BUIMX HABYAIBHHX 3aKJIA/IaX OCBITH ...

10.

11.
12.

13.

14.

15.

16.

17.

18.

19.

Cullinan J., Flannery D., Harold J. et al. The disconnected: COVID-19 and
disparities in access to quality broadband for higher education students.
International Journal of Educational Technology in Higher Education.
2021. Vol. 18. Article 26. URL: https://educationaltechnologyjournal.
springeropen.com/articles/10.1186/s41239-021-00262-1 (accessed: 13.08.2025).
DOlI: https://orcid.org/10.1186/s41239-021-00262-1

Davies P. What is evidence-based education? British Journal of
Educational ~ Studies. 1999. Vol.47. No.2. P.108121. DOI:
https://orcid.org/10.1111/1467-8527.00106

Dougherty D.  The Maker Movement. Innovations: Technology,
Governance, Globalization. 2012. Vol.7. No.3. P.11-14. DOL:
https://orcid.org/10.1162/INOV_a_00135

Ellis R. Task-based Language Learning and Teaching. Oxford: Oxford
University Press, 2003. 387 p.

Gilster P. Digital Literacy. New York: Wiley Computer Publishing, 1997. 276 p.
Johns T. Data-driven learning: The perpetual challenge. Language and
Computers. 1991. Vol. 4. No. 1. P. 105-117.

Miras S., Ruiz-Bafiuls M., Gomez-Trigueros I.M., Mateo-Guillen C. Implications
of the digital divide: A systematic review of its impact in the educational field.
Journal of Technology and Science Education. 2023. Vol. 13. No. 3. P. 936-950.
URL: https:/Aww.jotse.org/index.php/jotse  /article/view/2249/777  (accessed:
13.09.2025). DOI: https://orcid.org/10.3926/jotse.2249

MishraP., Koehler M.J. Technological Pedagogical Content Knowledge:
A Framework for Teacher Knowledge. Teachers College Record. 2006. \ol. 108.
No. 6. P. 1017-1054. DOI: https://orcid.org/10.1111/j.1467-9620.2006.00684.x
Prensky M. Digital Natives, Digital Immigrants. On the Horizon. 2001.
Vol. 9. No. 5. P. 1-6. DOI: https://orcid.org/10.1108/10748120110424816
Prince M. Does active learning work? A review of the research. Journal of
Engineering Education. 2004. Vol.93. No.3. P.223-231. DOI:
https://orcid.org/10.1002/}.2168-9830.2004.th00809.x

Puentedura R.R. SAMR: A Brief Introduction. 2014. URL.: http://hippasu
s.com/rrpweblog/archives/2014/01/15/SAMRABFriefIntroduction.pdf
(accessed: 13.09.2025).

Redecker C. European Framework for the Digital Competence of
Educators: DigCompEdu / Y. Punie (Ed.). EUR 28775 EN. Luxembourg:
Publications Office of the European Union, 2017.
95 p. URL: https://publications.jrc.ec.europa.eu/repository/handle/JRC107
466 (accessed: 13.09.2025). DOI: https://orcid.org/10.2760/159770

Seiz Ortiz R., Carrié Pastor M.L. Classification of Technology-based
Language Learning Resources according to Pedagogical and Functional
Criteria. Revista Electronica de Linguistica Aplicada. 2025. Vol. 23. No. 1.
URL: https://matrix.aesla.org.es/index.php/RAEL /article/view/676
(accessed: 13.11.2025). DOI: https://orcid.org/10.58859/rael.v23i1.676

102


https://educationaltechnologyjournal/
https://www.jotse.org/index.php/jotse

Bunyck 47 2025

20. Schmidt M., Tschida C. Learning experience design: Leveraging design
thinking for creating educational ecosystems. Educational Technology.
2020. Vol. 60. No. 6. P. 3-14.

21. Warschauer M., Healey D. Computers and language learning: an overview.
Language Teaching. 1998. Vol.31. No. 2. P.57-71. DOL:
https://orcid.org/10.1017/S0261444800012970

22.Warschauer M., Nunan D. Technology and language learning: Challenges
and opportunities. Applied Linguistics. 2004. Vol. 25. No. 4. P. 520-545.

Crarrs Hagiiunia go penakuii 12.09.2025.
CrarTio peKoMeHJ0BaHo 110 ApyKy 14.11.2025.
Crarrs ony6maikoBana 30.12.2025.

Ak  uwuryBatm: IlaBnenko O., I'peuyxa JI. dopmyBanus umdpoBoi
KOMITCTCHTHOCTI MalOyTHIX (DLTOJIOTIB 3ac00aMH IHTEPHET-PECYPCIB: TCOPETUKO-
METO/IOJIOTTYHHUN Ta MPaKTHKO-OPIEHTOBAHUN BUMIPH. BukiaoanHs mos y euuux
HABYALHUX 3aK1a0ax oceimu Ha cydacnomy emani. MixcnpeOmemui 36 a3Ku.
2025. Bum. 47. C. 89-106. https://doi.org/10.26565/2073-4379-2025-47-06

Konduikr inTepecis
ABTOpH 3asBJISIOTH, I10 KOHQUIIKTY iHTEpECiB 010 MyOiKalii [bOro pyKOIHCY HEMAE.
Kpim Toro, aBTOpM MOBHICTIO JOTPHUMYBAJIHCh CTHYHUX HOPM, BKIFOUAIOYM IUIAriar,
(anpcndikanio JaHNX Ta NOABIHHY ITyOJIiKaIito.
BHecok aBTOpiB: BCi aBTOpH 3p0OMIIH PiBHIH BHECOK Y II0 POOOTY.
B po6oTi He BUKOPHCTAHO PECypC IITYYHOTO iHTEIEKTY.

FORMATION OF DIGITAL COMPETENCE OF FUTURE
PHILOLOGISTS THROUGH INTERNET RESOURCES:
THEORETICAL-METHODOLOGICAL AND PRACTICE-ORIENTED
PERSPECTIVES

Olena Pavlenko
Doctor of Philology, Professor,
Department of English Philology and Applied Studies,
Mariupol State University
(03037, Kyiv, 6/4 Preobrazhenska Str.);
e-mail: h.pavlenko@mu.edu.ua;
ORCID: https://orcid.org/0000-0002-5663-1560

Lesia Hrechukha
PhD in Philology, Associate Professor,
Department of Applied Linguistics and Translation,
Cherkasy State Technological University
(18006, Cherkasy, 460 Shevchenko Blvd.);

103


mailto:h.pavlenko@mu.edu.ua
https://orcid.org/0000-0002-5663-1560

ISSN 2073-4379 BukiaganHs MOB y BUIMX HABYAIBHHX 3aKJIA/IaX OCBITH ...

e-mail: I.hrechukha@gmail.com;
ORCID: https://orcid.org/0009-0007-0992-0750

The relevance of this study is driven by the rapid digitalization of society, which
fundamentally reshapes the educational landscape and alters the professional
competencies required of philologists and foreign language educators. Digitalization is
viewed not merely as an auxiliary tool but as a critical prerequisite for effective
professional activity in technology-rich environments. This necessitates the
development of an integrated set of digital, communicative, linguistic, and research
skills in future specialists, aligning with the contemporary labor market demands and
frameworks such as DigComp and DigCompEdu. The study aims to identify the
theoretical and methodological foundations for fostering digital competence in future
philologists and to propose practice-oriented recommendations for the systematic
integration of Internet resources into English language instruction. Methodologically,
the research employs a comprehensive analysis of scientific, pedagogical, and
linguodidactic literature, as well as systematization, classification, and modeling
techniques. The conceptual scope of “digital competence of a philologist” is clarified. A
functional classification of Internet resources for foreign language teaching was
conducted, resulting in the identification of five categories: resources for working with
authentic language materials, platforms for developing language skills, tools for
creating digital learning content, LMS platforms and synchronous communication
tools, and resources for assessment and self-assessment. The study highlights that
Internet resources are a potent instrument for enhancing student motivation,
personalizing learning, providing access to authentic materials, and fostering the
comprehensive development of digital, linguistic, and communicative competencies.
However, effective integration requires addressing challenges such as technical
limitations, digital inequality, and critical evaluation of content and digital security
concerns. Future research directions include empirical studies to assess the impact of
different types of resources on learning outcomes and the design of adaptive learning
models tailored to diverse learner profiles.

Keywords: digital competence, digitalization, Internet resources, synchronous and
asynchronous learning.
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Y cTarTi JAOCHIDKEHO TMepeBepHyTe HaB4YaHHS K e(QeKTHBHHHA Ta
iHHOBalifHMIA 3aci®d aKTWBi3amii Mi3HABAJIBHOI [iSUIBHOCTI CTYIIEHTIB-
¢inosoriB y mporeci BUBYEHHS 1HO3EMHHX MOB y 3aKiafax BHIIOI OCBITH.
AKIICHTOBaHO yBary Ha TOMY, IO CydYacHa METOJMKa BHKJAJaHHS MOB
opieHTOBaHa Ha (OpMyBaHHS aBTOHOMIl 3700yBadiB OCBITH, PO3BUTOK
KPUTHYHOTO MUCIICHHS, aHAJTITHYHUX Ta KOMYHIKATHBHUX KOMIICTCHTHOCTCH,
a TaKOXX Ha MOTPeOy B MiJBUIICHHI PIBHSI CAMOCTIHHOCTI Ta BilMOBINATBHOCTI
CTYZAEHTIB 3a BJIacHUI HaB4anbHUH nporpec. [lepeepHyTte HaBuanHs (flipped
learning) mepenbadae iHBEPCiO TPATUIIHHOI CTPYKTYPH OCBITHBOTO IPOIECY:
PENpOAYyKTUBHUI €Tall 3aCBOEHHS TEOPETHYHOTO Marepially 3AiHCHIOETHCS
mo3a MeXKaMH ayJTUTOPii 3a TOTIOMOTOI0 BiJICOJCKIIH, IHTEPAKTUBHUX 3aBAAaHb
Ta €JICKTPOHHUX PECYPCIB, TOMAI K ayJAUTOPHHI Yac BUKOPHCTOBYETHCS JUIS
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BUKOHAHHS MPaKTHYHHUX 3aBJaHb, aHAJITHYHUX 1 TBOPYUX BIPAB, TPYIOBOI
poOOTH, JHCKYCiii Ta MPOEKTHOI MisUTHHOCTI. Y CTaTTi MpOaHaIi30BaHO
TEOpETHYH] 3acajy KOHIEMNIi MepeBepHyTOro HaBUYaHHS, ii METOJOJOTivHI
3aco0M Ta 3B 530K i3 KOHCTPYKTUBICTCHKUM, JISUIbHICHUM 1 KOMIIETEHTHICHUM
migxomamMu B Cyd4acHid memarorimi Ta Metonwmi. OKpeMo BHCBITICHO
METOJIUKY BIIPOBA/DKEHHS MEPEBEPHYTOr0 HABYAHHA B OCBITHIM Iporec
CTYICHTIB-(IONOTIB, HABEACHO OIMC OCHOBHHX €TAIliB OpraHi3aiii 3aHATh,
BAOM LU(POBUX IHCTPYMEHTIB i IuIaThopm, Mo 3a0e3nedyioTh e()EeKTUBHY
B3a€MOJIII0 CTYACHTIB i3 HABYAIHHUM KOHTEHTOM Y AUCTAHIIHHOMY Ta OYHOMY
dopmaTti. Pe3ynpTaT MMEmaroriyHOrO CIIOCTEPEKEHHA Ta AaHKETyBaHHS
CTY/ICHTIB 3aCBIUYIOTh, 10 3aCTOCYBaHHSI MOJEJl IIePEeBEPHYTOr0 HaBYAHHS
M/IBUIYE OCBITHIO MOTHBAIilO, CIHpPUSE PO3BUTKY CaMOCTiMHOCTI Ta
pedIIeKCUBHOCTI CTyAEHTIB, ()OPMYE BIAMOBITANIBHE CTABJICHHS IO BJIACHOTO
OCBITHBOTO IPOILIECY, @ TAKOX CTHUMYJIOE AaKTHBHE BHKOPUCTAHHS MOBHHX
3HaHb y TNpaKkTW4Hiil nAismbHOCTI. [IpoBeneHe mOCHTIDKEHHS 3acBigdye, LIO
NepeBepHyTe HaBUaHHS € HE TUIbKM IHHOBALIfHOIO TEXHOJIOTi€lo, a U
e(peKTUBHOIO TIeJIarOTiYHOI0 CTPATETI€I0, KA CIpHsie POpPMYBaHHIO aKTHBHOI,
BIIMOBiTAJIEHOT Ta TBOPYOi OCOOMCTOCTI MaiOyTHBOTO (QaxiBui-¢inonora u
MIBUILEHHIO sIKOCTI MOBHOI ocBitH B 3BO.

Kniwouosi cnoea: asmonomis HauamHA, GUKIAOAHMS [HO3EMHUX MO8,
IHHOBAYIUHI MeXHON02Ti, KoMnemeHmMHICHUL nioxio, nepesepHyme HABYAHHS,
Ni3HABANbHA OIANbHICMYb, cMyOeHmu-ginonozu.

IloctanoBka mpoOaemu B 3araabHomMy Buriasagi. CyuacHa
nmapagurMa BUIIOI OCBITH Opi€HTOBaHAa Ha aKTUBI3AIIIO IMi3HABAIBLHOL
IISITBHOCTI CTYNEHTIB, PO3BHTOK IXHBOI ABTOHOMIi Ta KPHUTHYIHOTO
mucieHHs. OHUM i3 e(heKTUBHUX NUILIXIB peaiizallii 1uX 3aBlIaHb €
BIIPOBA/DKCHHST 1HHOBAaIlIHUX OCBITHIX TEXHOJOTIHM, cepes SKuX
ocobmBe Micte mocinae mepesepuyre Hapuanus (flipped learning).

Mogenb TMEpPEeBEPHYTOr0 HABYaHHSA Iependadae MepeHECeHHs
PEIPOAYKTUBHOTO €Taly 3acBOEHHS MaTepialy 3a Mexi ayauTopil
(camocrTiliHe 03HAHOMIIEHHS CTYIEHTIB 13 TECOPETUYHHM KOHTEHTOM) Ta
BUKOPHUCTaHHSI ayJJUTOPHOTO 4Yacy JJsl IHTEPaKTHBHOI, aHAITUYHOT U
TBOpYOi  MISUIBHOCTI. AKTYaJBHICTh JOCTiIKEHHSI 3YMOBJICHA
moTpedol0 MONMIyKy e(EeKTHBHUX METOMIB IMiJBUINEHHS HAaBYAIBHOI
aKTHBHOCTI  CTyHeHTiB-¢imomoriB  Ta  (GopMyBaHHI B  HHX
BIZMOBITAIBLHOCTI 3a BjIaCHE HaBYAHHS.

Merta cratTi — 3’CyBaTH pOIIb IEPEBEPHYTOr0 HABYAHHS 5K 32CO0Y
aKTHBi3amii Mi3HABAJILHOI IisSIBHOCTI CTYICHTIB-(UTIONOTIB y TIpoIieci
BUBYECHHSI iIHO3EMHHUX MOB.
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3aBaaHHs AOCTIIMKEHHS TOJSTalOTh Y BH3HAYCHHI TEOPETUYHUX
3acaji MePeBEPHYTOr0 HABUAHHS, aHANTi31 HOro BIPOBA/KCHHS B MOBHY
OCBITY Ta OKpECIICHHI TIepeBar i BUKJIMKIB 3aCTOCYBaHHS IIi€i MOACII B
3aKjagax BUILOI OCBITH.

AHaniz aktyanabHux aociaimkenb. Tepmin flipped classroom
(mepeBepHyTe HaBuaHHsA) OyB 3ampomoHoBanwii JIk. beprmanmom i
E. Cemcom [9], sxi po3po6HIIH MOJIENE, IO MOEAHYE OHJIAH-HaBYaHHS
Ta AaKTHBHY ayIWUTOPHY B3a€MOJil0. TeOpeTHYHOI0 OCHOBOIO
MEPEBEPHYTOr0 HABYAHHS € KOHCTPYKTUBI3M, SKUH PO3IIISAAE 3HAHHS
SK pe3yJbTaT aKTUBHOI Mi3HABAIBHOT JIISUTEHOCTI Cy0’€KTa.

VY KOHTEKCTI BUKJIaJaHHS 1HO3EMHHX MOB pO3po0JieHa MOAEb
BiJINIOBiIa€ TMPHUHIMIIAM KOMYHIKATUBHOTO Ta KOMIIETEHTHICHOTO
i TXOIiB, OCKIJTBKH CIIpHSIE (hopmyBaHHIO MOBJICHHEBHUX,
COIIIOKYJIbTYPHUX 1 CTPATETiYHUX KOMIIETEHTHOCTEH CTYICHTIB.

3rinno 3 pocmimkenusmu [10; 11], mepeBepHyTe HaBUAHHS
MiIBUILY€E pIBEHHb 3aTy4EHOCTI CTYICHTIB, IO3BOJISIE €(EKTHBHIIIC
BUKOPHCTOBYBAaTH ayJUTOPHUU Yac JJIi MOBHOI NMPAKTHUKH, JWCKYCIiH,
POIBOBUX irop.

IepeBepHyTe HaBUAHHS € IHHOBALIWHOK MEAArOTiYHOI MOJIEIIIO,
sSKa Tepembavdae 3MiHY TPAUIlifHOTO PO3MOAUTY HABYAIBHOI
OISUIBHOCTI MDK  ayAMTOPHMM Ta I1033aayAMTOPHUM dYacoM. Y
3apyOiXHIM HAyKOBii TPAaKTHUII IO MOJAEIb PO3MNISIAITh 5K
CTY/ZICHTIICHTPOBAHE HABYAHHS, il Yac SIKOTO OCHOBHHM TEOPETHYHHUN
MaTepial CTyJEHTH ONAaHOBYIOTh CaMOCTIMHO 1032 KJlacoM, a
ayJUTOPHUIA Yac BHUKOPUCTOBYIOTH IJISl IHTEPAKTUBHUX MPAaKTUIHUX
3aBJaHb, 00rOBOPEHH Ta rpynosux npoekris [10; 15; 17].

3apyOiKHI TOCTITHUKH TiAKPECITIOI0Th, 110 TIEPEBEPHYTE HABYAHHS
JO3BOJIIE BUKJIagady MNPHUAUIATH OiNble yBard iHAWBIAyalbHIH
MIATPUMII CTYZAEHTIB Ta PO3BUTKY ITTMOOKOrO PO3YMiHHS MaTepiaiy.
G.Hwang, C. Lai [12] 3a3HauaroTh, IO IMEpPEHECEHHS JEKIIHHOTO
KOHTEHTY Ha 103aayIUTOPHUH eTam 30iblrye e)eKTUBHICTh B3a€EMOIT
ctyaent — Bukimagad. H. Hung [13] nmomae, mo BHKOpHCTaHHS
BiJleoMaTepialliB Ta MOMEPEIHIX 3aBAaHb JO3BOJISE CTyIEHTAM OLIBII
IPYHTOBHO MiJArOTYBATHUCS 10 MPAKTUYHUX 3aHATh. 1. Francl [11] Ta
S.LaFee [14] Bim3HauaioTh, [0 BUBIIBHEHHH BiX JEKIIHHOTO
Marepialy 4Yac MOKHa €(EKTHBHO CHpsSMYBAaTH Ha 1HIWMBiTyajbHI
KOHCYJIbTallii, T1a0opaTopHi poOOTH Ta MPOEKTHY MiSITbHICTb.

BiTuM3HsHI HAYKOBII TakKoX MiJKPECIIOIOTh AaKTUBHY pOJb
NEpEeBEpHYTOTO0 HABYaHHSI B MOJEPHi3alii OCBITHBOTO IpoOIECy.
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A. Kymipyk [3] 3a3Hauae, mo TpaauniiHa JIeKIisi IepeTBOPIOETHCS Ha
JTUCKycito Ta mnpaktuuHi 3aBaanHsa. C. CnoGoask [7] posrmsmae
TPYNOBUH HaBYAIBHMH TPOCTIP SIK IHTEPAKTUBHE CEpENOBHUINE, [
BUKJI/Ia4 BUCTYNA€ HAaCTaBHUKOM i koopmuHatopoM. JI. Ilerpux [5]
HATOJIONIyE Ha 3HAYEHHI MepCcOoHi()iKOBAHOTO OCBITHROTO MPOCTOPY Ta
3HAUYINOCTI MeaiazacoOiB st aktuBizamii HaBuanusa. C. [lymmuraii [8],
O. IcaeBa [2] cTBepmKyIOTh, IO OCHOBHE OIAHYBAHHS HOBOTO
Martepiaiy BigOyBaeThCs BIOMa, a ayAUTOPHHUN Yac MpPU3HAYECHUH IS
MPaKTHYHUX 3aBIaHb, JIA0OPATOPHUX POOIT Ta IHAWBIAyalbHUX
koHcynpranid. A. Tloropima Tta I'. Kocreupka [6] posrismarors
nepeBepHyTe HaBYaHHS SK I1HHOBALIWHY MENAroriyHy MOJEJb, IO
nependavae MEPEHECEHHS TEOPETUYHOr0 MaTepialy B CaMOCTIHHY
pobOTy CTYINEHTIB Ta BHKOPHCTaHHS ayIUTOPHOTO dacy I
(dopMyBaHHS BMiHb BHIIOTO MOPSAKY. JlOCHIiIHUIN 3a3HAYAIOTh, IO
HepeBEPHYTE HABYAHHS CYTTEBO ITiIBUIIY€ 3aJy4EHICTh 1| aBTOHOMHICTB
CTYJICHTIB, aKTHUBI3y€ IXHIO Mi3HABAJIBHY MiSUTBHICT i CIIPHSIE TKICHOMY
OMaHYBaHHIO JIIHTBICTUYHUX Ta MNPOQECiHHUX KOMIETEHTHOCTEH.
A.Ty6ina, A. Mapruniok Ta I. Tepacumuyk [1] nomarors, 110
IHBEPTOBaHA TEXHOJIOTIS JI03BOJISIE TIOEJHYBAaTH B ayJUTOPIi JeKmii y
Bimeopopmari Ta MpaKTUYHI 3aBAAHHA, IO OCOONIHBO €()EKTHBHO Yy
BUKJIaJJaHHI 1HO3eMHHUX MOB y TexHi4YHHX 3BO.

Omxe, mepeBepHyTe HaBUaHHA pO3IJINAIOTH SK JAi€BUA 3acid
aKkTHBi3amii Ti3HABAJIBHOI MiSUTGHOCTI CTYACHTIB, IO TIOETHYE
caMOCTiitHy poOOTy 3 IHTEpaKTHBHOIO ayAWTOPHOIO B3aEMOIIEI0 Ta
crpusic  pPO3BUTKY  KPUTHYHOTO  MHCICHHS,  aBTOHOMHOCTI
Ta JOCHiTHUIBKMX KOMIETeHIIii cTyaenTis [1; 3; 17].

Buxkian ocHoBHOro Martepianxy. Moenb nepeBepHyTOr0 HaBUaHHS
3a0e3mnedyye aKTHBHE 3aCBOEHHS TEOPETHYHOTO Marepiaiy, MO Jae
3MOTY CTYJICHTaM IPAIfOBATH y BJIACHOMY TEMII Ta MOBEPTATUCS JIO
CKIagHMX MHTaHb 3a 1oTpedbu [2; 13]. AymuropHuii d9ac
BUKOPUCTOBYIOTh [UISl IHTEPAKTHBHHUX BIpaB, JUCKYCIH Ta TpyHOBUX
NPOEKTIB, IO CTUMYJIOE PO3BUTOK KOMYHIKATHBHUX Ta aHAITHYHUX
KoMmreTeniit [3; 7].

[epeBepuyTe HaBYaHHS TaKOX JI03BOJISIE BUKJIaJIauy
IHAMBiAyani3yBaTH HaBYaJIGHHI MpPOLEC, KOHTPOJIIOBATH BHKOHAHHS
3aBllaHb 1 HaJaBaTH KOHCYJbTAalii CTyACHTaAM i3 PI3HUM piBHEM
migroroBku [1; 5]. KpiM Toro, taka Mojenb MiJBHILYE BHYTPILIHIO
MOTHBAIII0O  CTYJIEHTIB, OCKIIBKM BOHM  OepyTh Ha  ce0e
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BiIMIOBiAAJIbHICTD 32 OMAaHyBaHHS MaTepialy Ta aKTHBHO 3aIy4aloThbCs
JI0 ayJIMTOPHOI AisibHOCTI [4; 8].

[loennannst camocCTiitHOI Ta ayamTopHOi podoTH dopMye v
CTYACHTIB-(JIOTOTIB KPUTHYHE MHCIICHHS, aHAJTITUYHI Ta CHHTETUYHI
3Mi0HOCTI, a TaKoXX HAaBHYKW YINPABIIHHA BIACHHM HaBYAILHUM
IpOIIECOM  3aBASKM  aKTMBHOMY  OIPALfOBAaHHIO  Marepiainy,
00roBOpeHHIO Ta aHali3y iH(opMallii B ayJUTOpii, a TAKOK BUKOHAHHIO
NpPaKTUYHUX 3aBJaHb, II0 BUMAralTh iHTerpaii 3Hans [1; 2].

Jna  edekTUBHOrO BHUKOPHCTAHHS MOJENI  IEPEBEPHYTOro
HaBYaHHS HEOOXiMHO 3a0e3meunTH  JOCTYHHICTH Ta  SKICTh
HaBYaJbHUX MaTepialliB 1Mo3a ayAuTOpI€l0, 30KpeMa BiJeoseKii,
iHTepakTHBHUX npe3eHTauii i Tecti [13]. CtpykTypoBana ayautopHa
IISUTBHICTE 13 JHCKYCisIMH, TPaKTHYHHUMH  3aBIaHHSIMH  Ta
nmaboparopHuMu poOOTaMHM aKTUBI3ye Mi3HABAJIbHY MiSUTHHICTH Ta
CIpHUsi€e PO3BUTKY MpodeciiHuX KoMmeTeHi [3; 7].

InguBigyanmsHUd  miAXig — BUKJIamada  SIK HACTaBHUKA — Ta
KoopauHaTtopa 3abe3nedye KOHTPOJNb 3a BUKOHAaHHSIM 3aBIaHb i
OIITPUMKY CTYACHTIB IiJ 4ac CKIagHMX eTamiB HaBuanHs [1; 5].
Buxopucranus cyuwacamx IKT Tta  wmemiapecypciB  103BOIIsIE
OpraHi3yBaTH IUCTAHIIHHE a0o 3MillaHe HaBYAHHS, IO IIiIBUIIYE
IHTEPaKTHBHICTh Ta MEPCOHANI3alil0 OCBITHBOTO mporecy [1; 2].

JloTpumaHHS 1MX MEAaroriyHUX YMOB CTBOPIOE ONTHMAJIbHE
CEepeloBUINe I peajizamii IMepeBepHyTOr0 HaBYaHHS, aKTHUBI3YE
Mi3HABAIBHY MisUTBHICTH CTYIEHTIB-()IUIONIOTIB 1 cripuse GOpMyBaHHIO B
HUX JOCTITHUIBKUX Ta NPOPECIHHUX KOMITETEHIIIH.

VYrpoBamkeHHS MOZENI IE€PEBEPHYTOr0 HABYAHHS B MOBHY
MiATOTOBKY CTYAEHTIB-(110JI0TiB mependadae Kibka eTariB:

1) TligrotoBumii etam: M00ip BigcoNeKIliii, iIHTEPAKTUBHUX BIIPAB,
eJIEKTPOHHUX pecypciB (Hanpukiaa, Edpuzzle, Quizlet, Padlet).

2) Tlo3aayauTopHUil eTal: caMOCTiiiHe O3HAHOMJICHHS CTYICHTIB i3
TEOPETUYHUM  MarepiajJoM;  BHKOHAaHHS  OHJIAMH-TECTIB UM
MiKpO3aBAaHb sl CAMOKOHTPOJIIO.

3) AyauTopHHMii erTam: 3acTOCyBaHHs 3700yTHX 3HaHb 4epe3
KOMYHIKaTHBHI 3aBJIaHHs, A1c0aTH, IPOEKTHY pOOOTY.

4) PedrexcuBHUI eTart: CaMOOLIIHIOBaHHSI pe3yibTaTiB,
00roBOPEHHS TPYIHOILIB, IJIAHYBaHHS OAATBIINX KPOKIiB.

JlocBin ympoBapkeHHS Ii€i MOJeNi TMoKa3ye, M0 BOHA 3a0e3rnedye
MiIBUIICHHS PiBHS MOTHBallii, PO3BUTOK HABHYOK CaMOCTiHOT poOoTH,
a TaKOX TIOKPALICHHS! MOBJICHHEBOT MPOAYKTUBHOCTI CTYACHTIB.
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BukopucranHs Moneni TepeBepHYTOrO HaBYaHHS B MiATrOTOBII
CTYJEHTiB-(DiIONIOTIB Ma€ HHU3KY BaroMHUX IiepeBar, IO CHPHSIOTH
MIIBUAMICHHIO ©()EeKTUBHOCTI OCBITHBOTO TIPOIIECY Ta aKTHUBi3arlil
MI3HABAJIBHOI JISUIBHOCTI.

[To-nepiue, nepeBepHyTE HABYaHHS CTBOPIOE YMOBH JJIsl aKTHBHOTO
3aCBOEHHS TeopeTHuHoro wmarepiany. CTyIeHTH ONpaIbOBYIOThH
JMEKIIHHNA KOHTEHT CaMOCTIHHO, IO JJO3BOJILE iM MpaIloBaTH ¥y
BJIACHOMY TEMIIi Ta MOBEPTATHCA N0 CKIaJHUX NHUTaHb 3a MOTpeOu.
Takuit miaxig crnpuse rIUOIIOMY PO3YMIHHIO JIHTBICTUYHHX SIBHII,
CTPYKTYP MOBH Ta 0COOIHMBOCTEH TeKCTOBOTO anamisy [2; 13].

[To-npyre, ayauTOopHUIl 4Yac CHPSAMOBYETHCS HA IHTEPAKTHBHI
BIIPaBH, JIUCKYCil Ta TPYNOBI MPOEKTH, IO CTHUMYJIOE PO3BUTOK
KOMYHIKAaTHBHUX Ta aHAIITHYHUX KOMIIETCHIIH cTyneHTiB. Lle
0COOJIMBO BaXJIMBO Il (iJIOJOTIYHOI OCBiTH, J€ 3HA4YHA yBara
OPUIUISIETHCS TPAKTUYHOMY BXKMBAaHHIO MOBH Ta MIDKKYJIBTYpHIH
KoMmyHikaii [3; 7].

[To-Tpere, mepeBepHyTe  HaBYaHHS  JIO3BOJSIE  BUKJIAJady
IHAMBioyami3yBaTH HaBYaJbHUH MpOIEC, HANAIOYM MEPCOHANbHI
KOHCYJIbTAIlil, JIOTIOMararoyd CTyJeHTaM 13 PI3HUMH PIBHIMH
MiZITOTOBKH Ta CTBOPIOIOYU CIIPHSTIMBE CEPEJOBHILNE JUIS PO3BUTKY
JOCIITHUIBKUX YMiHb [5; 1].

Kpim TOro, ms Mmopnenp nomomara€ MiABHIEHHIO BHYTPILIHBOT
MOTHBAIIi CTyACHTIB, a)Ke BOHH CTAIOTh OiIBII BiAIMOBITaT-HUMH 3a
BJIJaCHE HABYAHHS, OTPUMYIOTH MOJKJIHMBICTh CaMOCTIHHO oOupatu
TEMI 1 MOCIIOBHICTh ONPaLIOBaHHA MaTepiany, a TaKOX BiA4yBarOTh
OimpIry 3adyd4eHiCTh N0 TPYMOBOi aKTUBHOCTI. JlocmimkeHHS
I'. Ilpucrait [16] nemMoHCTpye, IO BUKOPUCTAHHSI METOAY IMPOEKTIB
3HAYHO IIJBUINYE PIBEHb aHTIIHCHKOT IpaMaTUYHOI KOMIIETEHTHOCTI.
Lle y3romkyerbca 3 MiAXONaMH IMEPEBEPHYTOr0 HABYAHHA, OCKUIBKU
MPOEKTHA  JISAIBHICTH  3a0e3medye  IpakTHYHE  3aCTOCYBaHHS
TEOPETHUYHOTO MaTrepiany, SKHH CTYyAEHTH MOXYTh OIpalbOBYBaTH
CaMOCTIHHO [0 3aHATTS, 10 € KIOYOBUM npuHIunom moxeni flipped
classroom.

AHamiz  pe3ynpTariB  OHJANH-aHKETYBaHHS,  MPOBEIEHOTO
Kaeapor TPAKTUKU aHTJIACHKOI MOBM 1 METONMKM i HaBYAHHS
OAIY  imeni 1. ®panka cepen 120 crynmentiB II-IV kypcis
¢bakyapTeTy yKpaiHChKOi Ta iHO3eMHOI (hijloyorii, CBIAYWTH, IO
nonay 80% omWTaHMX BBaXalOTh ITICPEBEPHYTE HABYAHHS OUIBII
iKaBUM 1 KOPHCHHMM, HDXK TpaauuUiiHi gopmu 3aHsaTh. Pecnongentu

112



Bunyck 47 2025

Bi3HAYAIOTh MOJJIMBICTh Kpalle MiArOTYBaTHCS 1O MPaKTHYHUX
3aHATh 1 TIOWOIIe 3acBOITM MaTepial 3aBASKH TIONEPEAHHOMY
TeperIsIAy BiACONICKITi Ta BUKOHAHHIO OHJIAH-3aBIaHb.

Buknagaui, y cBOIO 4epry, CIOCTEpIiraloTh 3pOCTaHHSI HaBYaJIbHOI
CaMOCTIHHOCTI CTYNEHTIB, WiABUIICHHSI PIBHA MiXOCOOUCTICHOT
B3a€MOii B TPYIi Ta aKTHBi3aIlit0 MUCKyciii. PazoM i3 Tmm, meBHi
TPYIOHOIIl  BHKIMKAalOTh TEXHIYHa MIATOTOBKAa MaTepiamiB i
HEpiBHOMipHa MOTHUBALlisl CTYJCHTIB.

BucHoBknm i mepcneKTMBH  NMOJAJBIIMX  JOCJHiIMKEHb.
IlepeBepHyTe HaBYaHHS [OBEJIO CBOIO e(EKTHBHICTH SK 3acid
aKkTHBi3amii Mi3HABaJIbHOI JiSJIBHOCTI CTYJACHTIB-(PiIOJIOTIB. Horo
BUKOPUCTaHHS  CIOpHUSE€  MiABUIICHHIO  PIiBHA  CaMOCTIHHOCTI,
($hopMyBaHHIO HABYAIHHOI BiAMOBIMATBLHOCTI, PO3BUTKY KPHUTHYHOTO
MUCJICHHS T KOMYHIKATHBHUX HaBHYOK.

[Momampmi  mOCHiJDKEHHS  MOXYTh OyTH  CHOpsIMOBaHi  Ha
pO3pOOIIEHHST METOAMYHUX pEKOMEHJAIlii IM0JA0 BHUKOPUCTAHHS
MEpPeBEPHYTOTO HaBYaHHA y 3MimaHomMy ¢opmari, a TakoX Ha
MOPIBHSJIbHUN aHaji3 eQEeKTHBHOCTI i€l MOjAeNi B Pi3HUX MOBHHX
MUCLIUIUTIHAX.
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Konduikr inTepecis
ABTOpH 3a5BJISIFOTh, 0 KOHQJIIKTY IHTEPECIB 1010 MyOIiKallii I[bOro PYKOIKUCY HEMAE.
KpiM TOro, aBTOpM MOBHICTIO IOTPUMYBAINCh STHYHHX HOPM, BKIIIOYAIOYM ILUIAriar,
¢anbcudikamio JaHNX Ta MOABIHHY MyOiiKario.
Buecoxk aBTOpiB: BCi aBTOpH 3p0OMIH PiBHUI BHECOK Y IO POOOTY.
B po6oTi He BUKOPHCTAHO pecype MTYIHOTO iHTEIEKTY.
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The article investigates flipped learning as an innovative and highly effective
pedagogical approach that serves as a tool for enhancing the cognitive activity of
philology students in the process of studying foreign languages at higher educational
institutions. The study emphasizes that contemporary language teaching methodologies
are oriented toward developing learners’ autonomy, critical thinking, analytical and
communicative competences, as well as fostering self-directed learning and
responsibility for academic progress. Flipped learning (flipped classroom) implies an
inversion of the traditional structure of the educational process: the acquisition of
theoretical knowledge takes place outside the classroom through video lectures,
interactive tasks, and online educational resources, while classroom time is devoted to
practical exercises, analytical and creative activities, group work, discussions, and
project-based learning. The article analyzes the theoretical foundations of the flipped
learning approach, its methodological principles, and its connections with construction,
activity-based, and competence-oriented pedagogical frameworks. The methodology of
implementing flipped learning in the curriculum for philology students is outlined,
including the description of main instructional stages, types of digital tools and
platforms used, and strategies for ensuring effective interaction with learning content
both online and in face-to-face settings. Empirical observations and student survey
results demonstrate that the application of flipped learning significantly increases
students’ motivation, supports the development of autonomy and reflective thinking,
fosters responsible attitudes toward personal learning, and stimulates active application
of language skills in practical contexts. The study concludes that flipped learning is not
only an innovative instructional technology but also an effective pedagogical
strategy that contributes to the formation of active, responsible, and creative future
philologists while improving the overall quality of language education in higher
education institutions.

Keywords: cognitive activity, competence-oriented approach, flipped learning,
innovative pedagogical technologies, language teaching, learner autonomy,
philology students.
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V]IK [378.147:81:004.8](045)

MOBHI MOJEJII III B OCBITHBOMY KOHTEKCTI:
AHAJII3 CTPATEI'IM KOMYHIKALII

Jrwomuna Padomcoka
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BiHHUIIBPKOTO HAIIOHAIEHOT'O TEXHIYHOTO YHIBEPCUTETY
(21021, Binuuts, Bys1. XMeNsHHAIBKE 1I0CE, 95);
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HOpiii Cynima
cTyneHT (akyapTeTy iHQOPMAI[IHHAX TEXHOJIOTIH Ta KOMIT IOTEPHOI 1HXeHepii
BiHHUIIBKOTO HAIIOHAIEHOT'O TEXHIYHOTO YHIBEPCUTETY
(21021, Biununs, By, XMensHHIBKE 1I0CE, 95);
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VY crarTi mpoaHai30BaHO CTpaTerii KOMyHIKaIlii 3 MOBHUMH MOJIENSIMU Ha
OCHOBI WITYYHOTO IHTEJEKTY. AKTyallbHICTh TEMH IIOB’s3aHa 3 HAayKOBOIO M
JTUIAKTHYHOKO MPOOJIEMOIO: SIK 3a0€3MEUNTH KepPOBaHy CTPATErit0 KOMYHIKAIIl 3
MoBHMMH MojeasMu 111l B HaBuabHOMY TPOIIEC], IO MIATPUMYE ¥ PO3BHBAE
KOTHITHBHI HABIYKH 3]I00yBava OCBITH, @ B MAOYTHROMY 30€peiKe aKTHBHY POJIb
(haxiBIsI Ha KIIOYOBHMX €Talax YXBAJCHHS pilleHb. MeTOI0 JOCHIDKeHHS €
BU3HAUYCHHS ONTHUMAJIBHUX CTpaTerii Ta NpaBWiI KOMYyHIKalii 3 MOBHHMH
MOJESIMA Ha OCHOBI IITYYHOTO iHTENEKTY IS OTPUMAaHHA HAHOUTBIN SKiCHHX
PE3yIIBTATIB Y TPOIIECi HABYAaHHS, 4 TAKOXK MIepeBipKa BIUTMBY 3aITUTIB HA TOYHICTh
Ta PEJIEBAHTHICT 3STCHEPOBAHUX BIATIOBIICH.

3anporoHOBaHO PEKOMEH AL 1010 BUOOPY TAKTHKU CIUIKYBAaHHS, SIKi TAtOTh
3MOTy TpaHC(QOpPMYBaTH BHUKOpHUCTaHHS MOBHHX Mozenerd Il y moBHOLIHHY
IHTENEKTYaIbHY JiSUTBHICTb, SIKa 30epirac po3yMOBY aKTHUBHICTb 37100yBada OCBITH,
cripusie GOpMYBaHHIO KOMYHIKATUBHOI KOMIIETEHTHOCTH 1 JOTPUMAHHIO TIPUHITHITIB
aKajieMiqHO1 JoopoyecHOCTH. EekTHBHIMM /1Sl HABYATILHOTO TPOLIECY BU3HAYEHO
cTparerii JIAaHIIOTOBOTO Ta ITEpPAIlifHOrO 3aluTiB, METOJ OJMHAPHOIO Ta
KUJIbKapa30BOTo 3aITUTIB, 10 TAKOXK € PE3yJIFTATUBHUMH ULl HABYAHHS YKPaiHCHKOT
MOBHU. 3p00JIEHO BHCHOBOK, IO ONTHMIi3allisl HaJaITyBaHb MEPCOHaNi3allii dJar-
0oTiB 3a0e3meuye CyTTEBE IMiIBHUIIICHHS TOYHOCTH Ta PEIICBAHTHOCTH BIIIOBINEH, a
YiTKi  3aMUTH-IHCTPYKIIi, BHOIp TpOQeciiHOro CTWII0 Ta  3a3HAYCHHS
KOPHCTYBAallbKAX TIApaMeTpiB  (GOPMYIOTh TPUHIMIIOBO SIKICHIMI  BiJIOBIL,
TPUIATHI TUTS 3aCTOCYBaHHS B OCBITHEOMY CEpEIOBHIIII.

© Pamomcrka JI., Cynima FO., 2025; CC BY 4.0 license
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PesynbraTn, 3reHepoBaHI YKPAlHCHKOIO MOBOIO, MOTPEOYIOTH OCOOIUBOL
yBard, Uil IXHBOI TEPEBIPKM BAapTO IOCIYrOBYBATHUCS BiINOBIAHUMH
CJIOBHUKAMH 1 OHOBIICHOIO PEIAKINE0 YKpaiHChKoro mpaBomucy 2019 pokxy.

3anpornoHoBaHMil OOTPYHTOBaHWH MiAXiA 10 KOMYyHiKamii 3 MOBHHUMH
MOJETSIMA Ha OCHOBI IITyYHOTO IHTEIEKTY 3 HaJaHHSIM YiTKUX IIPOMIITIB,
CHCIiaTbHAX I1HCTPYKIH y KOHTEKCTI BUKJIAJaHHI MOBH OyAe KOPHUCHHM
HAyKOBIIM Ta METOAWCTaM — JUII CTBOPEHHS METOAWYHUX PO3POOOK,
pexoMeHmamif momo BUKOpUCTaHHS iHcTpymeHntiB IIII B ocBiTI.
[lepciekTHBHMM  HampsIMOM  TOJANBIIOTO  JOCHIDKEHHS  BOAaIaeMo
HaTpaIfoBaHHA 0a3u MPOMITIB U CAMOCTiHOT poOoTH 3100yBavya OCBITH Mix
4yac BUBYEHHS] MOBU Ta IPYHTOBHMH aHalli3 IXHbOT €)EKTHBHOCTH.

Knwuosi cnoea: moena romnememmuicms, MOGHA MOOeNb, NPOMNM,
cmpamezisi kKomyHikayii, wmyuynui inmenexm (LLI).

[ocTranoBka mpodsemu. CTpiMKa MOMYIAPU3AILS BEIUKHX MOBHUX
Mojeleit Ha ocHOBI mry4yHoro inrenekry (LLM) Ha 3pazox ChatGPT,
Claude, Copilot, Gemini, LaMDA, Perplexity tomo cTBOpHMIa
napajiokC B OCBITHBOMY MpOCTOpi: 37400yBaui OCBITH Aedaiii yacrimie
BHKOPHCTOBYIOTh TEXHOJIOTIIO, 3/IaTHY ITOCHJINTH KOTHITHBHI TIPOIIECH,
K 1HCTPYMEHT UIBHJKOTO OTPUMAaHHS TOTOBUX BiAMOBimeH 6e3
CaMOCTIHHOTO aHalli3y ¥ KPUTUYHOTO OCMUCICHHS. 3 OJHOTO OOKY, IIe
3yMOBIIEHO 0araTOQyHKIIHHICTIO TakKUX MOJIENel: BOHHU MOXKYTh
BHKOHYBATH Pi3HI HaBYAJIbHI 3aBJaHHS — BiJl KOPOTKUX BiAIOBieH Ha
3alUTaHHs [0 HalMUCaHHS i mepekiaamy TeKcTiB. 3 iHmoOro OOKy,
JOCHITHUKH TIOB’S3YIOTh IOIIMPEHY 3aJy4EHICThb B OCBITHIO Tany3b
HoBux IlI-iHCTpyMEHTIB i3 BIAMOBIZHUMH OCBITHIMH MOTpeOaMu
MTOKOJIHHS «3yMepiB» — rpPOMaIfH Ti€i BikoBoi kareropii (17-22 pokn),
K1 3apa3 IepeBaKHO 3100YBaIOTh BHIY OCBITY. 30KpeMa, HAeThbCs PO
iXHIO Opi€HTOBaHICTh Ha iH(OPMAIliHI TEXHOJOTIi B HAaBYAILHOMY
MpoIleci, TepeBary BI3yaJlbHOTO CKJIQJHWKA HaJ ayJialbHAM Yy
HaBYAJILHUX Marepiajiax Ta iH. [4: 54]. 3a BIiJICyTHOCTH 4YiTKUX
IHCTUTYIIHHUX  pErJIaMeHTIB Ta  METOAMYHUX  PEKOMEHJAIlii
3acrocyBanHs Il B HaByaHHi BimOYBAa€ThCS CTHXIHHO, IO
MIATBEP/PKEHO W Ha piBHI MDKHApOOHMX oOpraHizamiid. 30Kpema,
FOHECKO (Guidance for generative Al in education, 2023) narosoye
Ha HeoOXimHoCTi (OpMyBaHHS B 3100YBadiB OCBITH HABHYOK
BIJMOBiTaIbHOTO Ta KpUTW4HOro BHKOpucTaHHs LI 3 HaBuambHOIO
METOI0,  MIAKPECHIOIOYH  PH3MKH  MEXaHIYHOTO  BiATBOPEHHS
3reHEepOBAaHMX MaTepialliB Ta BTPAaTH IHTENEKTYyaJbHOI CaMOCTiHOCTH
crynentiB [10].
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ToMmy moctae HaykoBa i OUAAKTHYHA MpoOiiemMa: AK 3a0e3NeunTH
OCMHUCIICHY, KEpOBaHy CTpaTeriro KOMYHIKalii 3 MOBHHUMHU MOZETSIMHU
LI B HaBYANBEHUX YMOBax, IO HE 3HIDKYE, a HABMAKW MMIATPUMYE I
PO3BHBa€E pO3yMOBY aKTHUBHICTh 3700yBaua ocBiTd. [[ng Bukiagaua,
SAKMH [OBCAKYAC aHali3y€ BHUMAOKH CTHXIMHOro, 0€3XyMHOTO
Bukopuctanusa IIII-iHCcTpyMeHTIB i3 OOKYy CTYACHTIB, aKTyaJlbHUM €
BU3HAYCHHS TaKUX MPHUHIIMIIB 1 MEAarorivyHUX MiAXOJIB, SKi JAaIyTh
3MOTY IHTETPYBaTH B3a€EMOII0 3 MOBHMMH MOJEISAMHU B HaBYAIBHHN
npouec K I1HTENEKTyaJdbHy MNPAaKTHKY, a HE SK CIOCi0 YHUKHEHHS
KOTHITUBHUX 3yCHIIb.

AHaJi3 ocTaHHIX gocaixKensb i myoaikamiii. locmipkeHHs BIUIUBY
HOBITHIX TEXHOJIOTiH Ha €(EeKTHBHICTb OCBITHBOT'O IPOIECY Pi3KO
akTHBi3yBajocs micias mpeseHrtamii 2022  poxy ChatGPT -
BIPTYaJIbHOTO aCHCTEHTa 3 T€HEPAaTHMBHUM INTYYHHM IHTEIEKTOM BiJ
komrtaHii «OpenAl» Ha OCHOBI BEIMKOT MOBHOI MOZECII 3 MOMIJIHBICTIO
CIIITIKYBaHHS TPHPOJHOIO MOBOI0. OImyOJikoBaHI HayKOBI poOOTH
CTOCYIOTBCSI ~ PI3HMX  acCleKTiB 1  TpoOiieM, TOB’s3aHUX 13
BUKOPUCTAHHSIM MOBHUX MOJIEJIEH Ha OCHOBI IITYYHOTO iHTENEKTY B
OCBiTi. 30KpeMa, IPOaHaIi30BaHO MOXKJIMBOCTI, MOTEHUIHHI PU3UKHU Ta
nepeBaru 3actocyBanHs ChatGPT y Buimiii OCBITI, 3ampONOHOBAHO
cTparerii, SKHUX YHIBEpCHUTETH MOXYTh YXHTH Uil 3a0e3MeueHHs
€TUYHOTO Ta BiJNOBiAAaJbHOTO KOPHCTYBaHHS LHUMH 1HCTPYMEHTaMu
[9]. HochimkeHo mpoOieMy BHUKOPHCTaHHS TEKCTY, 3T€HEPOBAHOTO
IITYYHAM HTENIEKTOM, 1i BU3HAYEHO SIK HOBUH THII IIaxpaicTBa y cdepi
OCBITH, SKHI CTBOPIOE YHIKaJbHI MPOOJIEMHU B aKaJeMiuHOMY CEKTOpi,
PEKOMEHIIOBAaHO PO3POOJIATH OIIHIOBAHHSI 3 OOMEXKCHHSAMH IIOIO
3aCTOCYBaHHS IITYYHOTO 1HTENEKTY [7].

BusnaueHo ocoOnuBUiI HampsM [OOCHIHKEHb U IiIBUIICHHS
eextuBHOCTH BUKOpUCTaHHA [III-iHCTpyMaHTIB — MpOMIT-iHXEHEPIIO.
A. BO3KypT TpoCyBa€ MPOMNT-IHKEHEPIIO0 SK OKpEeMy IHCIHUILIIHY —
«TOETHAHHS KPEAaTHBHOCTH, CTPATETIYHOTO MUCIEHHS Ta TIHOOKOTrO
PO3YMIHHS MOXJIMBOCTEH T'€HEPaTHBHOTO INTYYHOTO IHTENEKTY»
(mepexmax wam — JILP.,, 10.C.), HeoOXimHy mias omnTHMi3alii
koMmyHikamii Mix mrogunoro Ta II [8: 111]; B. Xaycmi # II. Jlan
JOCHIDKYIOTh OOMEXEHHS Ta I[epeBard BHUKOPHCTaHHS MPOMIIT-
IH)KeHepii, 3pOCTaHHS «ETHONPOIPAaMyBaHHS» MJsI TEHEPaTHBHOTO
mryuHoro intenekty [11]; Y. ITapk i C. Uy 3ampononyBanu aeski
NpakTU4YHI cTparterii cTBOpeHHs mpommnTiB Ans menaroriB [12]. Kpim
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TOTO, y MAOCHKEHHSAX BHU3HAYEHO THIHU CTPATETid, sKi CTYZEHTH
MepEBAKHO BUKOPUCTOBYIOTH JUTs ipoMITiB [14].

Y BITYM3HSHOMY MOBO3HAaBCTBI OKpeMi pO3BIAKHA IPHUCBIYCHI
JociipkeHHIo iHcTpyMeHTiB 111 B KoHTeKkCTi MOBHOT OCBiTH. 30KpeMa,
I. XykeBuu, O. CmipiueBa, M. Kynemna, O. Bipctiok ananisyBanu
TpaHcopmallii BUBYEHHS MOB Ta PO3BUTOK MOBJIECHHEBHX HAaBHYOK
cryneHtie  3a gomomororo I [1; 2]; B.Pyamenko, JI. bots,
B. Mapuenimko onucanu Mertonuky Bukopuctanus LI mig wyac
BUKJIaJaHHs YKpaiHCBKOI MOBHM B 3aKjaJax BHIIOI OcBiTH [6] ToImIO.
IIpoTe 4iTKMX peKOMEHMAIlii MO0 CTpaTerii KOMyHiKallii 3 MOBHUMU
mopaensmu LI Ta popmymtoBaHHs eEKTUBHUX MPOMINTIB YKPaiHCHKOIO
MOBOIO Hapasi He po3po0IIeHO.

TakuM YWUHOM, TOCTIHHE 3pPOCTaHHS CTUXIHHOTO BHKOPHUCTAHHS
MOBHHX MOJIelIel Ha OCHOBI IITYYHOTO IHTEJNEKTYy B HaBYaJIbHIN
IiSIBHOCTI, MOTpeda B UITKUX  IHCTPYKISAX  [IOJO  TaKOTO
BHKOPUCTAHHS TiJ 9ac 3M00YTTS OCBITH B OKPEMHUX Tally3sX 3HAHb,
30KpeMa ¥ JUIsl BUKJIaIaHHS MOBHUX JWCIHILTIH, HETOCTAaTHS KUTBKICTh
IPYHTOBHHMX HayKOBHX Tpallb Yy Liil cepi 3yMOBIIOIOTh aKTYaJIbHICTh
MPOMOHOBAHOI HAYKOBOT PO3Bi/IKH.

MeTta noc/iIsKeHHsl: BUBHAYUTH ONTUMAJIbHI CTpaTerii Ta mpaBmia
KOMYHiKalii 3 MOBHIMH MOJIEISIMU Ha OCHOBI IITYYHOTO iHTEIEKTY JUIs
OTpUMaHHS HaWOUIBII TOYHOI W TOBHOI BIINOBIAI B HaBYaIHLHOMY
MpoIIeci, a TAKOXK TEPEBIPUTH BILUIMB 3aITUTIB HA TOYHICTH, TOBHOTY Ta
pElIeBaHTHICTh 3reHepoBaHWX BiAmoBigedl. Kpim TOro, BaxINBO
PO3pOOHTH UiTKI BKa3iBKM 100 (OpPMYBaHHS B 3400yBauiB OCBITH
HAaBUYKH CTBOPIOBAaTH TOYHI, CTPYKTYpPOBaHI TPOMIITH Ta OOHWpaTH
e(eKTHUBHI CTpaTerii KOMyHiKalii 3 MOBHUMH MOJEIISIMHU.

Bukaax ocHoBHOro matepiady. MoBHI Monenm — 1€ CKIaJHI
cucremu Ha ocHoBi LI, po3poOmeHi ans po3ymiHHS, reHepauii Ta
ONpaLIOBaHHS NPUPONHOI MOBH. BoHu € ogHuMm 3 HalOUIBII
MOUIMPEHUX 1 TOTYXXHUX TEXHOJIOTiH y cdepi 0OOYHCITIOBAIBLHOT
JMIHTBICTMKM Ta MallMHHOTO HaB4YaHHSA. MOBHI Mojeni Ha 3pa3okK
ChatGPT BHKOPHUCTOBYIOTH CTATHCTHYHI Ta HEUPOHHI MiIXOIH VIS
po3yMmiHHS ¥ TeHepyBaHHS Tekcry. Came TOMY BOHHM HaBYCHI Ha
BEIMKAX o00Csrax TEKCTy JJisl BUSBICHHS 3aKOHOMIpHOCTEH Y
MoBJIeHHI. TakoX iXHbOIO OCOOJHUBICTIO € BIACYTHICTb «PO3YMIHHS» Y
3BHYHOMY JIIOJICBKOMY CEHCi, BOHH MPAILIOIOTh 3 IMOBIPHOCTSIMH CIIOBA
yn (pasu B 3aJaHOMY KOHTEKCTi, 3a TNPHHIUIIOM «Ieper0adyeHHs
HACTYIHOTO CJIOBay.
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EdextuHicTs pob0oTH 3 MOBHUMHU MoJensaMu Ha ocHOBI LI mpsimo
3aleXUTh Bi  YMIHHS  KOpPHCTyBaua C(OpPMYIIOBaTH  YiTKY
IHCTPYKIIiF0-3aUT (TIPOMIIT) i3 JACTAIHHUM OIHCOM YH 3Pa3KOM IS
nepenbadyeHoi Biamosini. [Ipomntu € ocHOBHOIO (hopMOrO B3aemMomii
MK KopuctyBaueM Ta mojemsmu LI, mo poOuth ixHIO SKIiCTH
BXJIMBOIO I TeHEpYyBaHHS HaWpeIIeBaHTHIMINX pe3yibTaTiB. Sk
BHU3HAYAIOTh JOCHIJTHUKH, «IPOILEC HANUCAHHS, BJIOCKOHAJCHHS Ta
onTHUMi3amii MiJIKa30K, BIIOMUH K TMPOMIT-IHXCHEPIs, € KIIIOUEM [0
OTPUMaHHS BUCOKOSKICHHX Oa)KaHWUX PEe3YNbTATIB Bifl T€HEPATUBHOTO
IT» (nepexian vamr — JL.P., 10.C.) [12: 411].

VY curyanii, koiu B3aemois i3 LI BinOyBaeTbcs crioHTaHHO 1 6€3
HAJIEKHOI METOIMYHOI MIJTPUMKH, CTYJICHTH YaCTO HE YCBIIOMIIIOIOTh,
10 caMe SIKiCTh C(HOPMYITLOBAHOTO 3aIUTY BU3HAYAE 3MICT, KOPUCHICTh
1 KOTHITUBHY WLIHHICTH OTpuMaHoi Bimmosimi. Lle poOute mpommnt, SK
ONIMHUII0  KOMYHIKalii, = KPUTHYHO  BXJIMBUM  HaBYaJbHHUM
IHCTPYMEHTOM, IO MOX€E a00 CIPHUATH PO3BUTKY MHCICHHS, a0o,
HaBITAKH, ITAMIHATH HOTO MabJIOHHNME pe3yIbTaTaMu TeHeparlii.

Hapa3zi B  VYkpaimi € uuHHUMU «Pexomenpmanii  mogmo
BiJINIOBIIaJIBHOTO  BIIPOBA/DKCHHS Ta BHUKOPUCTAHHSA TEXHOJOTIH
IITY9HOTO IHTEJIEeKTY B 3akiazax Bumoi oceitm» (2025) Bix
MinictepcTBa ocBiTh # Haykm Ta MiHicrepctBa  HUGPOBOI
Tpancopmauii Ykpainu [5]. [lepepaxoBano aii i3 3acrocyBannsam LI,
SIKi MOKYTh 3iHicHIOBaTH BuKIagad 3BO (Hanpuiiam: reHepyBaHHS U
MepeBipKka TECTIB, CTBOPCHHSA IMPE3CHTAIlid, aHali3 HaBYAIBHHUX
JNOCSTHEHb CTYICHTIB TOIIO) Ta CTyAEHT (HAampuKIaa: TMOIIYK
iH(hopMartii s HayKoBOi poOOTH, MiATOTOBKA O 3ajJiKiB Ta iCHHTIB,
reHepamis imed Iy TMpe3eHTamil Ta ece, OTPUMaHHS 3BOPOTHOTO
3B’S13Ky Ha HayKOBi POOOTH, BUBYEHHS MOB) Y HaBUAIBHOMY IIPOLECI,
HE TOpYLIYIOUH akaaeMiuHoi noOpouecHocti [5: 21]. Buxmagagam
pEeKOMEeHIYIOTh KepyBaTu BHKopucTaHHsM LI, iHTepmperyBatu #oro
pe3yibpTaTH Ta IHTErpyBaTH iX Yy INUpII HaBYalbHI CTpaTerii,
320X04YYyBaTH CTYIEHTIB CTaBUTU 3amUTaHHSA A0 pesynasTaris LI,
nepeBipATH ix. Kpim Toro, pamsaTs 30upatu BiOTYKH Bif CTYyIEHTIB,
aHaJi3yBaTH pPE3yJbTaTH Ta BIAOCKOHATIOBATH XA IS KpPaIioro
JOCATHEHHS HaBYAIBHUX Iineit [5: 15-16].

3 mocBiny BHKJIAQAAaHHS Kypcy «YKpaiHCbKa MOBa 3a MpodeciiHuM
CIpSIMyBaHHSIM» JJIsl 3400YBaviB OCBITH MEPIIOTO Kypcy BiHHHUIIBKOTO
HallioHaJIbHOTO TexHiyHOTO YHiBepcuteTy (BHTY) koHcTaTyemo, 1mio
CTYZCHTH YacTo OOMpaloTh MOBHI Mojem Ha 3pasok ChatGPT mis
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BUKOPUCTaHHs B HaBuanbHOMy mpoueci. Tak, 3a pe3yiabTaTamu
npoBeneHoro onuryBanHs (102 pecmonnmentun), 75,5% omnuTaHmX
BukopuctoByoTh ChatGPT i3 HaBuanbHOIO MeTOI0, 20,6% OMUTAHUX —
He JUIs HaBYaHHSA, 110 IPE3EHTOBAHO Ha puC. 1:

Yu BukopuctoByeTe ChalGPT 3 HaB4YaNnbHOK MeTo? IO Konitosatu piarpamy

102 signosigi

‘ Tak, BUKOPHCTOBYHD Nif 4ac HABYaHHA

@ Tak, BUKODHCTOBYIO, ane He Ans
HaB4aHHA

Hi, B3arani He BUKOPUCTOBYH

Pucynox 1. Pesynemamu onumyeants cmyoenmis y BHTY.
Figure 1. Results of the student survey at VNTU.

[Ipore 3a skicTio BuKOHaHMX 3a jgomomororo IIII 3aBmamp 3
YKpaiHChbKOi MOBH (i NMUCHMOBHUX, i YCHHX) POOMMO BHCHOBOK, IO
CTYACHTH B3aEMOJIIOTh i3 MOBHMMH MojensmMu Ha ocHoBi II
MepEeBaXHO 1HTYITUBHO: MOKIAMAIOTHCS Ha aBTOPUTETHICTD BiAMOBIIEH,
HE TIepeBIPSIOYH 1X, HEKPUTHYHO CIPUHMAIOTH pe3yJbTaTH T'eHeparii,
YacTO  B3arajdi  3aMiHIOIOTH  BJacHy  pO3YMOBY  JisUTBHICTB
ABTOMAaTU30BaHMMHU  BIANOBIAAMHM I  IIBHJAKOTO  BUKOHAHHSA
HaBYAIBHUX 3aBJlaHb. Lle MpU3BOIUTE IO 3HW)KEHHSI PiBHS aKaJleMidHOl
CaMOCTIHOCTH, TOBEPXOBOTO  3aCBOEHHS  Marepiany, 3arajoMm
HETaTHBHO BIUIMBAE Ha SIKICTh 3400YTHX 3HaHb, 10 CTAE BUKJIMKOM IS
BHIIIO] IITKOJIH.

V xonrekcTi LI Ta MOBHOT OCBITH BapTO BpaxoBYBaTH OCOOJIMBOCTI
came ykpaiHcbkoi MoBH. Crernmdika poOOTH 3 YKpaiHCBKOMOBHUMH
TEKCTaMH TIOJISATaE B TOMY, IIT0 MOBHI Mojeii Ha ocHoBi 11 mepeBakHo
HE MOXYTh TIOBHOILIIHHO U OE3MOMIIKOBO TCHEpPYBaTH ix, aJlike
nepe0yBalOTh Ha €Tall aKTUBHOTO HABYaHHS — HAa OCHOBI 3allMTiB
YKpaiHCBKOI0O MOBOIO Ta HasBHOTO YKPaiHCBKOMOBHOT'O MEpPEKEBOTO
Mmarepiany. To mpukmamy, mianor i3 Gemini (uar-6otom Bim Google),
10 MaB Ha METi MePeBIpUTH pPiBEHb 3HAHb MPO MPABOIUC YKPaiHCHKOT
MoBu 2019 poky, MICTHTH 3reHEepOBaHi BiAMOBINI 3 MOMMIIKAMH, SIKi
cyrepedaTs YKpaiHChKii opdorpadii:
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= Gemini ~ +

SKWO ¥ BAC € KOHKPETHI NTMTAHHA Woao npaeonucy 2019 poky, Syae Nnacka, 3anasanTe ix.
Npuknagmu nuTaHe:

* HK NpasuneHO NUCaTK cNoOBO “apxiepeil”?
s Konu nicna “u” NUweTeca M akuii aHak?

« Aki € OCHOBHI BIAMIHHOCTI Mix “W" Ta "i"7

A 3 paficTio AONOMOXY BaM PO3IBPATUCA B T wax yrkpai KOoro np !

Pucynox 2. @paemenm 6ionosioi wvam-6omy « Geminiy woodo ykpaincovxko2o
npasonucy.
Figure 2. Excerpt from the response of the ““Gemini”” chatbot regarding
Ukrainian orthography.

Ha 3anuranns npo BiAMIHHOCTI MiX u Ta i, SIKE YaT 3alpOIIOHYBaB
MOCTABHUTH JJISl YTOUHCHHS, MH OTPUMAJIM TaKy 3r€HEPOBaHY BiAMOBiIb

(puc. 3):

= Gemini +

1IOKA3ATH YEDHETKM W

+

B ykpaiHcbKiin MoBi M'AKMIA 3HaK Nicna NiTepu 1" NMWeTLCA Ay Takux

» Micna “w" B KiHWi cnosa abo cknany, AKWO 38 HWM ige iHwa nitepa:
= (Mpuknanu: cepue, OpiGHwiA, coninka, Kuis.

» [licns "u” y BNECHWX HA3BAX:
= [lpuknagu: Tetana, Mukonaie, Kwieceka oBnacTte.

» MMicng "u” B AEAKUX IHWOMOBHUX CNOBAX:
« [Ipuknagu: BYPAK, MMUBHKR, M AKMA (BN € M BUHATKW, TOMY KPaLWe NepesipaTH HanUMcaHHA
Takux CNiB ¥ CROBHKKY).

BaxnuBo 3aaHauMTH:

+ He nicna kKoxHOro "m" NMWeTLCA M'AKKIA 3HaK: Hanpwknag, vy cnosax "iHwni", “iHkonu",
“iMEHHMK" M'AKMIA 3HAK NiCNA “W" HE NUWeTLCA.

M aKMi 3HEK NICNA "1" BUKOHYE KiNbKE dyHKUIR:

« MNoanauae M'AKICTE NONepeaHBOro NpuronocHoro: Hanpuknag, y cnoei “cepue” M'akuii 3Hak
NOKA3YE, WO 36YK (L) BUMOBNAETLEA M'AKO.

+ PoapinAe aea ronocHi 3eykw: Hanpuknag, y cnoei “Kuie" m'akni axak poapinae aeykw [i] Ta [A]

+ 3Bepirae icTOPUYHY BUMOBY CNOBA: Y AEAKWX BUNAKAX M'AKWMA 3HaK 3Bepirca B cnosi Ak cNagok

Bif, NONepeaHix MOBHUX eTanie.
AKULO Y BAC € KOHKPETHI CNOBA, HANWCAHHA AKMX BU XOMETE NEPEBIPUTH, CMINWBO 3anuTyiTe!
Pucynox 3. Bionogioi Gemini wooo npasonucy m’saxo2o 3naxa.
Figure 3. Gemini’s responses regarding the spelling of the soft sign.
Sk 0Gauumo, 3ampONOHOBAHI TIpaBUiIa HE MAalTh HAYKOBOTO
MiATPYHTS, aJpKe cynepedarb HOpMaM YKPaiHChKOTO MpaBonucy. SKio
)K KOHKPETHU3YBaTH 3alllT, HAIpHUKiIad, IIOCTaBUTH 3allUTaHHA 3
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MPHUBOJY OKPEMOi IPaBOIMCHOI HOPMHM — HANWCAaHHS CHIiB i3 nis,
OTPUMYEMO TEX BiJBEPTO MOMWIKOBUN PE3yJbTaT, y SIKOMY YaCTKOBO
BHKJIAJICHO HOPMH 3 TTOTIEPETHLOT peakilii YKpaiHCHKOTO IPaBOITHCY:

= Gemini ~ ar

>

Mpaeonuc YacTUHK "nie-" 3a HOBUM YKPaIHCBEKUM NpaeonucomM 2019 poky

YacTuHa "nie-" y cy4acHii yKpaiHCEKIA MOBI Mag Kinbka 0coBNUBOCTEN Y HANWCAHHI, AKI BapTO

PO3MNAHYTI AeTanbHiWe:

1. 3NUTTA 3 HACTYNHUM CNOBOM:

+ 3aranoHe Npasuno: YacTvHa "nie-" 3aebiNbwWoro 3NMBAETLCA 3 HACTYNHMM CNosom Be3 aedica.
« [lpuknagw: nisroguywy, NIBKINOMETPA, NIBNITPA, NiIBTOPa, NiBTOpacTa.

+ Bunatkm: Jedic cTaBMTECA, AKWO HACTYNHE CNOBO NOYMHAETLCA 3 BENWKOT NiITEpK:
+ [lpuknagw: nis-Esponw, Nie-Yepaiiu.

2. HanucanHa nicns YMcniBHuKiIB:
+ [icna YMCNIBHWKIB YacTHHA “NiB-" NMWETLCA OKPEMO:
= [IpHKnagu: ABa 3 NONOBUHOIO KINOMETRW, TPU | NiB roAUHK.

Pucynox 4. Bionogioi Gemini wooo npasonucy cnie i3 nis.
Figure 4. Gemini’s responses regarding the spelling of words with piv (half).

V 3reHepoBaHiii BiAmoBiai pikcyeMo MOPYIICHHS JIOTIKHA BUKIALy i
CHHTAaKCUYHUX HOPM YKpaiHChKOi MOBHU. 37100yBad OCBiTH, 0OpaBIIM
Gemini ng7as BUKOHAHHS 3aBIaHb 3 YKpaiHCbkoi opdorpadii um
BUKOPUCTOBYIOUH IIeH YaT K JOBIIHUK 3 YKPaiHCBKOTO IPaBoOIICY,
OTPHMAa€ HESKICHI pe3yJbTaTH, IO MOPYLIYIOTh HOPMH YKpaiHCBKOI
MoBU. ToMmy  KaTeropudyHO HE  PEKOMEHAYEMO  Oe3IyMHO
BUKOPUCTOBYBaTH IO MOJENb JJIS 3BHYAHHOTO TMOINYKY YH
TE€HEPYBaHHS TEKCTY CTOCOBHO IIUTAHb YKPaiHCHKOI MOBH.

Bigomo, mo mnepeBipka W KOpPUI'YBaHHS MOBHHUX IOMWIOK B
YKpaiHCBKOMOBHHX TEKCTaX € OCOOJMBO CKJIAQJHUM 3aBAAHHIM I
MoBHuX Mmozenedd LI y 3B’sa3ky 3 ocoOmuBOCTSIMH MOP(HOIOTiYHOT
OyZOoBH, TpaMaTHYHUX KaTeropid ykpaiHCBKOI MOBH, SBHILAMHU
0araTo3HaYHOCTH, CHHOHIMIi, mapoHimii, omoHiMii Tomo [3: 93]. 3a
pesyipraTamMu Harroro gociimkenns, ChatGPT BusHaueHo ogHMM i3
Halle(eKTUBHIMINX pecypciB ANl KOPUTYBAaHHS yKpaiHCBKOMOBHHUX
TEKCTiB: TMOPIBHAHO 31 3BHYAWHWMH OHJIAHOBUMH CEpBicaMH BiH
BHSIBUB HaWOuTbIe opdorpadidyaux Ta MYyHKTYaiHHUX TOMHIIOK.
Boanouac KOJICH i3 aHaJII30BaHUX OHJIallH-pecypciB
(UkrainianCorrection, Mosa — IHK wnamii, LanguageTool, Istio,
Aspose.ai, Grammar Checker Tool ta ChatGPT) me ckopurysas

126



Bunyck 47 2025

MOCIIZIOBHO JIGKCHYHI Ta TpamaruyHi mnoMwiku. lle mae mincraBu
CTBEP/IKYBaTH, IO ITOBHOIIHHO pelaryBaTH YKpaiHCbKOMOBHUH TEKCT
MOXXe TUTBKH BimmoBigHWM ¢axiBerns [3: 93]. Tomy pexomMeHAyeEMO 3
obepexHicTio BukopuctoByBatd ChatGPT 3 wMerTo0 TmiepeBipku
CaMOCTIHHO CTBOPEHOTO TEKCTy YKpaiHCHKOIO MOBOIO, PaIuTH
CTYyJIEHTaM  IIOCIyTOBYBATHCS  BIANOBIAHMMH  CIOBHHKAMH |
OHOBIJICHOIO PENAKITiEI0 YKpaiHChKOTO TpaBomucy 2019 poky.

Hactynmaum etanoM y BHBUYEHHI CTpaTerii KOMyHiKalii 3 MOBHUMH
momemsimu LIl cramo mocmimpkeHHS MOMIMBOCTEH KOPHUTYBaHHS
3T€HepOBaHMX BiJMOBiAEH 3a JTOMOMOTOIO PI3HUX 3aMHTIB (IPOMIITIB).
K. PaiiHepoBry BHU3HAUa€ YOTUPU OCHOBHI THUIM MPOMITIB — 3aJIEKHO
BiJ mocTasienoi metu [13]:

1) oauHapHUit Ta KiTbKapa30BHUi 3aITUTH;

2) HyJbOBHI 3aIUT;

3) JNaHIOTOBHI 3aIHT;

4) iTepamiiiHuii 3amuT.

Metonl 0duHapHo20 ma KilbKapazoeo2o 3anumig TOJNATaE B TOMY,
mo0 HamaTH IITYYHOMY iHTENEKTy OAWH abo JeKijgbKa MpUKIaliB
OaxaHOTO 3aBAAaHHA a0O pe3yNbTaTy [0 TOTO, SK IOTPOCHTH HOTO
BUKOHATH MOAiOHE 3aBrmanHsA. 3aBasku npomy I moxke 3posymitu
KOHTEKCT 1 (popMart, 10 HaJae HOMY 3MOTY MPaBUIBHO 3aCTOCOBYBATH
ix mo HOBHX 3amuTiB. lle 0coOIMBO KOPUCHO M Ccrielriani3oBaHuX abo
HECTaHJAPTHUX 3aBJIaHb.

Hynvosuii 3anum miepen0dadae BiJl IITYYHOTO 1HTEIEKTY BUKOHAHHS
3aBllaHHS 0€3 JKOJHUX MPUKIAIB — JIUIIE HAa OCHOBI INOMEPEIHLOTO
HaBuaHHsA. lle 3actocoByeTrbcst mius  omiHkM  3matHOocTi LI
y3arajbHIOBaTH CBOT HABMYKHU Ta 3HAHHS J0 HOBHMX 3aBlIaHb. 3BUYAITHO,
pe3ysbTaT MOXe OyTH Henepeq0aYeHUM Ta HABITh BUIAJKOBHM, TOMY
Kpallle He BAKOPUCTOBYBATH II€ii METOJI 3 OCBITHBOIO METOIO.

Jlanyroeosuti 3anum (JTAHIFOTOBOTO MUCIICHHS) CIIPSIMOBaHUI Ha Te,
o6 momomortH 111 qoTprMyBaTHCS JIOTIYHOT TOCTIIOBHOCTH, MUISIXY
MIpPKYBaHHS JUIS JOCATHEHHS Pe3yJbTaTy Yd PO3B’sS3aHHS MPOOJIeMU.
[IpomnT crumymroe Il moximagHO TOSCHIOBATH KOXEH KPOK
MIPKYBaHb, 10 € KOPUCHHUM Ui CKJIAQJHUX 3aBAaHb, J€ BAXJIUBO HE
TiIBKH OTPUMATH BiATOBiAb, a i 3p03yMITH MOCIIIOBHICTH 1.

Imepayitini 3anumu MarOTh JEII0 IHIIMKA TIAXiA: KOPUCTYBa4
yTOUHIOE Tiepry Biamosias LI gepes momanbsi 3amuTH, KOKEH 13 STKHX
CIpSMOBaHMA Ha BIOCKOHAJCHHS a00 YTOYHEHHsSI TONEepEeaHBOI
BiNOBiMi (MICTUTh 3allUT HAa BHIIPABJICHHS IMMOMIJIOK, Ha JeTali abo
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kopuryBanHs minxoxy LI Ttomo). MoxHa 3poOuUTH aHaNOriio 3i
CKYJBIITOPOM, SIKMH TOCTIHHO JOMPAnbOBYE CBOE TBOPIHHS JO TOTO
MOMEHTY, TTOKH BOHO HE JOCATHE CBOET HAMKPAIIOl (hOpMH.

3acTocyiiMO KOXKHY 3 IMX CTpaTeriil Ans po3B’sS3aHHS KOHKPETHOI
3amadi 3a jpomomorotro ChatGPT, mo6 3’scyBatu, ska 3 HUX Oyne
HaiOLTpII edekTuBHOIO. JIJIT BH3HAYECHHS ONTHMAJIBHOI CTpaTeril
KOMYHIKaIlii 3 HaBYaJIbHOKO METOK) CIIOYATKy 10 NPUKIAAY Bi3bMEMO
Y4iTKO Cc(OpPMYNbOBaHy 33Jady KoMiBosbkepa (PO ONTUMaTbHHUNA
MapmpyT IJIs MOCTaYaHHsS TOBapiB JO KiTBKOX TOYOK-MaraswHiB), IO
BUMAara€ aHaiizy, pO3YMIHHS aJrOpUTMIB 1 CKJIaJHHX METOJIB
po3B’sizaHHs1. [lepioio 3acTOCOBYEMO CTpaTerilo OJUHAPHOTO 3aIHTY:
OPOMNT MICTUTAME TPHUKNIA] pO3B’sI3aHOT  3ajaui  Ta 3pa3ok
aHaJOTIYHOTO 3aBAaHHA (pHC. 5).

& Maemo wicra 3 koopamsatame: (0, 0), (1, 2), (3, 1), (4, 0). OnTmansHuid
MapWPYT ANR KOMIBORMEPa — 0 =+ 1 - 2 =+ 3 = {0, i3 JaransHom
OBXMHON MAPLIDYTY, AKa ROpiBHecE NpwbmmsHo 10,
BHECPHCTOBYETLCA NULAL OBUHENEHHA BIACTAHEH MK YCiMa MICTaMM,
nofiyaosa rpady, Ta swfip MARKOPOTION LK.

Janaua ANA POIE AIZHHA:
FnailamM ONTMMANEHUA MAPLIPYT ANR MiCT B3 koopawnarams (0, 0, (2,
3), (5, 4), (B, 1), sacrocosysoumn ROAIBHHA nigaa,

B im REHBE ONTHAL 3 MAPLIpYTY K 11 3 BUKOPWCTEHHIM KOOPMHAT MICT,
GYAEMO BHKOHYBATH HACTYTIMI KPOKH.
1, OBUMCAMMO BIACTAHI MK YCiMA MICTaMK,
Bancrams mix gpoma roukame {2y, 17 ) 18 (22, 3 ) ofuscmocincs 3a dopuysoo Eecigoeoi
BTN
d \-’fl-l”-: =)+ (- m)*

Micra:

o AD,0)

» B(2,3)

» Of5,4)

v DG, 1)

2, MobyayeMo MaTPULK BiCTaHeH.

MaTpiu Gyae CHMETPUHOR, Ockineke di; = i, & BIACTaHE BA TOuKK A0 camol cefe dy; = [
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3. 3acTOCYEMO XagiGHWA aGo NOBHWA Nepebip ANA NOWYKY HARKOPOTILOND
UMKy,
ONTUMANKHKRE WK MORHA THARTI WARKOM NEPeSopy BCiX MOMAKEUK NEPECTAHOROK MIiCT |

OBUACABHMA LOBKMMI LHKAY ANA KOXHOL,

Sloasons MeH BUKOHATH OBURCAEHNA.

C PWRYT ANA pa, Bp wicta (0,0, (2.3), (5, 4), (6,1),

BArAAAZE TAK

MapwpyT:

A-B-C-D-A

3aranbHa AOBXWHA MapLIpYTY:

MprearIHo 16.01.

Pucynox 5. Cmpamezia oOurnapuo2o 3anumy.
Figure 5. Single-query strategy.

Y mpomy Bumanky Il maB makoHIYHY BiAIOBiAh T4 KOHKPETHHIMA
pe3yJbTaT, ajle He HaJaB KPOKIB pO3B’sI3aHHs 3a1a4i.

HacrynHnoro

3aCTOCYEMO  CTpaTerilo  HyIbOBOTO  3amuTy. li

e(eKTUBHICTh 3aJie)KaTuMe BiJg mnonepenHboro HaBuanHs LI, Tomy
pe3yibTaT rapaHTyBaTd He MOXHA. CTBOPUMO KOPOTKWH 3amuT i3
bopmyroBaHHAM 3a1au4i (puc. 6).

IHaAAM HARKCROTIMA MapuipyT Ana MicT [0, 0), (2, 3), (5 4) (6, 1)

@ 40m Inaromvenna HIRAKIPOTIGTO MRURYTY Mx: MICTaMK NGTRIGHG POSD RIATH 33A2MY
kamisoRxepa {Traveling Salesman Problem, TS#), aica noaarac o oMy, o6 alapigats Bo Toue

{uicra) aain pas | NOREPHYTHER A0 NOWATKONGT TOUKM, MiNIMIZYMUM JaraRIeY BLACTANS.

Micra:

A= (0,0
« B=(2,3)
v = (54)
= D=(6,1)

Ofiumcns woi slgcrant

1 (A, B) = (2 0)F + (%

2 dlAC)— 507+ (4
5 (A D)= /(6 —-0) + (1

4, d(B,C) = /(5 + (4~ 3
5 d[B, D)= /627 + (1

6 d(C, D) = /(6 -5+ (1
Mowyk HAAKOPATWArS MapLWpYTY:
Nepesipamo ol womasl mapuspymn A — B — € — D — A 1a inwi comGirauit
LA+ B C 4D+ A

d = d(A, B) + d(B,C) 4 diC, D) 4 d{ D, A) = v13 + +10 4 10 + /37
TASH D A

d = d{4.B) + d(B, D) + d(D.C) + d(C, A) = VI3 + v20 + VID + a1
3. I wosaGisagit.

LL3Bai SEURCAD U MAPLIEYTH, S50 SKULS € BARAHHA, WOy PEANIYBATH LE NPOFPAUHE, Xouew

STRMAMASTIN KEHKPETHIA BArGPTIT

Pucynok 6. Cmpameczia nynvosoco 3anumy.
Figure. 6. Zero-query strategy.
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VY mpoMy BUNAIKy BiAMOBiIE Ha KOHKPETHY 3ajgady Oyja JOCHTbH
3arajJpHOIO0. 3a/1a4y HE MOKHA BBKATH PO3B’SI3aHOIO.

Jlami TepeBipuMO CTpATETiio JIAHIIOTOBOTO 3amuTy. JJIs Ih0TO
HEOOXiZIHO peTeNibHO NMPOJAyMaTH CBi 3alMT Ta PO3IUIMTH HOro Ha
JoTi4Hi Kpok# (puc. 7).

& Inaiign HalkopoTWHA MapwpyT ana micr (0, 0), (2, 3), (5, 4), (6, 1).
Poaginm 3agavy Ha xpoxu 1a noackik noriky. Cnodancy avaigm

HAMKOPOTWI BIACTAHI MiX MICTaMI, NOTIM CKASAN MapWPYT | obumcan

WOMD AOBXMHY.

[T HAAKOPOTLUMA MApLWREYT ANA MICT, ki MaroTs koopaamara (0,0), (2, 3), (5,4) 1a

(6, 1), ckopuctaemoca metonom nepefiopy atio anroy NowyKy Had O WKy

(HANPHKNAZ, METOLOM NOBHOTS nepeéopy BCIX MONTABMX Mapmpy‘n's].

Ocek nokpokosa nofika po3s’Rky:

Kpok 1: ObuncnenHa Biactatei Mix mictamm

[InA KOXHOT Napy MICT Tpeba oBUKCANTH BIACTAHE MK HUMKM 33 GOPMYACH) SBKAILOBOT BIACTAHI:
d=/(zz 21 + (12— )

se (21, 401) i (22, y2) — xoopamHaTk 480X MicT.

Tenep 3HafAeMO BIACTAHI MiX yCIMa NapaMK MICT:

1. BiactaHb Mix mictamun 01 1

dm:\/(2—0)24-(3—0)22\/4_9:@:‘3'61

2. BiactaHb mMix mictamn 01 2:

dp = /(5—0)2+(4-0)2 = /25 + 16 = V41 ~ 6.4
3. BiactaHb mix mictamn 01 3

doy =/ (6—0)2+(1—0)2 = /36 + 1 = V/37 ~ 6.08

4, BigcTaHb Mix MicTamm 11 2:

du:\/(5_2)2_,_(4_3)2:\/g_lzmzs&lﬁ

5. BiactaHb Mix mictamn 11 3

diz=+/(6—2)2+ (1 —3)2 = v/16 + 4 = V20 ~ 4.47
6. BiactaHb Mix MicTamw 2 3

day = /(6 (1-42=+/1+9=+10~3.16
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Kpok 2: Mepebip MOXAMBUX MapLUPYTiB

3apa3 HaM NOTRIBHO 3HAMTH MapLIPYT, AKMIA MIHIMIZYE BIACTaHb. OCKinbKY € 4 MICTa, MOXAMEB]

MapLIPYTK (AKILO CTAPTYEMO 3 MicTa 0) BAMSAaTMMYTh Tak:
1.0-1-2-3-0
2.0-1-3-2-0
3.0-2-1-3-0
4. 0-2-3-1-=0
5. 0-3-1-2-0

6.0-3-2-1-0

JIng KOXHOTO MapLUpyTy MW 0BUMCNKOEMO 3aranbHy BIACTaHb, AOAAKUM BiACTaHI MiX MiCTamMK 33

KOKHUM MapLUPYTOM.

Kpok 3: OBUncneHHaA AOBXWMHW KOXHOTO MapLupyTy

1. Mapwpyt0—-1—-2-3-0:
dy1 + dya + dag + dyp = 3.61 + 3.16 + 3.16 + 6.08 = 16.01
2. Mapupytr0-1-3-=2-0
doy + dig +ds2 +dag = 3.61 + 447+ 3.16 + 6.4 = 17.64
3. Mapupyt0 -2 —-1-3-0:
dgp + doy + dyg + dgg = 6.4 + 3.16 + 4.47 + 6.08 = 20.11
4. Mapuwpyr0 =2 -3 -1-10:
dog + dog + ds1 +dip = ﬁi’ +3.16 +4.47 + 3.61 = 17.64
5. Mapwpyr0 =3 —=+1-=2-=0
dog + da1 + diz + dag = 6.08 + 4.47 + 3.16 + 6.4 = 20.11
6. Mapwpyt0 -3 —=2-1-=0
doz + dsz +dxn +dip = 6.08 - 3.16 + 3.16 + 3.61 = 16.01
Kpok 4: BU6ip HaWKOpOTLIOro MapLUpyTy

HadkopoTwmnid mapwpyt — ue mapwpytm -1 -2 —+3 -071a0 -3 = 2 = 1 — 0, 3 LOBXWHOWD

16.01 ofuHMLb.

Tak1m UMHOM, HAKKOPOTLWKMIA MapWpyT MOoXHa obpaTk, Hanpuwknag, 0 — 1 — 2 = 3 = 0, a ioro

LOEXWHa CTaHOBKWTb 16.01 04MHMLLb.

Pucynox 7. Cmpamezia nanyioeo8oeo 3anumy.
Figure 7. Chain-query strategy.

Sk Oaummo, y mpoMy Bumanky BimmoBims LI e posiororo Ta
MOCIII0OBHOI. 3aZaHuil KOPHCTYBAaueM JIAHIIOXKOK KPOKIB JIOTIOMIT
ChatGPT po3B’sizaTu 3ajayy Ta HaJaTH KOHKPETHHWH pe3yJbTaT, IO
30iraeThcs 3 OTPUMAHKUM 32 TOTIOMOTOF0 CTPATETil OJJMHAPHOTO 3aIHTY.
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3perToro nepeBipseEMO CTpaTeTito iTepaiiiHoro 3anuTy (puc. 8).

IHAAAM ONTHMBNEHUA MAPLEYT AAN MIcT iz coopauHaTamu (0, 0), (2,
3, (5, 4, (6, 1). fladk Byan-AKe PR, S, Ha TROI AyMKy, ¢
& a0 P . (38n3ua KoMi o

@ w3430l KeMIBOEREPI MORHA BUKSPMETOIYIETI PN METOAR, JOKPEMI SUPRETIUN 160
ANNPORCHAALITNG METON, DCKINGKN 383048 € NP-NOBHOR | TOUHE PIUEHHA MOWE SHaTaTA
BENHKOPD UACY AAR BENMKNX HASOPIB WicT,

B AAMOMY BANALKY Mt MBEMG 4 MICTA 3 KOOPAMMATAMI

* Micre (0,0

Micra 21 (2. 3)

Micro 3: (5, 4)

Micto 4 (6, 1)

A prKopHCTa0 NPOCTHR MeTOA, KA YACTO JACTOCOBYCTECA ANA NogibHua 3agau: cnepuy

BUBMPAEMO MIETD Ak | KON PAI AEPEXOAMME AG HAT & micTa.

Kporm:
1. MourHaemo 3 micTa (0, 0).

2. Bamauaeno BLACTam 0 MUK WicT,

3. MepeMilacMacs 1o naity MicTa i TaK , MOKM HE BIABIAXEME DET MICTA

4. MMoTiv NOEEPTIEMOCE A0 NOUATKOBOT TOUKK.
Bigcrani mine Mictamum:
s Bigcrann BiA (0, 0) e (2,31 /(2 — 002 + (3 — 0)2 = VA + 8 = 13 = 3.605
*  Biacrass BiA (0, 0) Ao (5, 41 /(5 — 0)° + (4 — 0)2 = /35 1 16 = A1 = 6.403

*  Biacrass Bia (0. 0) ac (6. 1 /(6 — 00T + (1 — 0)2 = V36 + 1 = 3T = 6.083

* Biacrans Bia (2 3) Ao (5.4 /(5 — 2)T + (4 —3)F = VO 1 =10 = 3.162
* Biacrans Bia (2 3 ac 6 10: /(6 — 2)T - (1 -3 = V1B 4= V2D = 4.472
» Biacrams Bia (5. 4) a0 (6, 1 /(6 = 5)7 + (1 = 4) = v1+8 = /10 = 5.162

Mokpokose piweHHn:
1. Nourmacwmo 3 (0, 0).
2. Haidbaweue micto — (2, 3) (siactamns 3.605).
3. fania (2 3) ao (5, 4) (eigcrane 3.162).
4. Motim 3 (5, 4) a0 (6, 1) (siacrane 3.162),

5. Mowepracmoce 3 (6, 1) a0 (0, 0) (siacrams 6.083).

3arankHa BiAcTaHb!

3605 + 3.162 + 3.162 + 6.083 — 16.012

TaKMM UMHOM, BT MAPLIPYT ANR BRIy BCiX MICT BUFARAAE TaK:

® [0,0) = (2 3) = (5 4) — (6. 1) — (0. 0) i3 3aransHow BACTAHHD 16.012.

Pucynok 8. Cmpamecia imepayitiinozo 3anumy.
Figure 8. Iterative-query strategy.

[Ticnst wporo 10AaMoO MHPOMOT JUI HEPEBIPKH pe3ysbTaTy Ta
OCTaTOYHUI — 13 TPOXaHHAM TIOSCHUTH OTPHMAaHMI pe3ynbTaT Ta
pO3B’si3aTH  3ajgady IHIIMM MeTOJOM (mepedopy BCIX MOXKIMBHX
BapiaHTiB). TakuM YHHOM OTPUMAEMO INEHTHYHY 3 TONEPEIHIMH
3alUTaMH BIiATOBiNb, ajJieé 31 3HAYHO KpamuM MOSICHEHHSIM, 3a SIKUM
KOPUCTYBa4 MOXe JIETKO IEPEKOHATHCS B IOCTOBIPHOCTI Pe3yiIbTaTy.
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Omxe, 13 YOTUPHOX PO3MISHYTHX CTpaTerii KOMyHiKamii 3i
IITYYHAM IHTENEKTOM TiIbKA TpPU MICTSITh KOHKPETHY BIIIOBI/Ib.
HynboBwuii 3amuT BUSBHBCS HAWMEHIN ¢(EKTUBHOIO CTPATETIEI0, aJKe
KOpUCTYBad He OTPUMaB BiANOBiAl 10 3aga4i. CTparerii oAnHapHOTO Ta
JIAHLIOTOBOIO 3allUTy 3yMOBHJIM TEHEpalil0 OAHAKOBHX BiANOBiAEH,
ajie Tepia 3 HUX € 3aHajTo JIAKOHIYHOI0, TOMY CTPATETii JIAHITFOTOBOTO
Ta ITEpaIliifHOTO 3alWTIB BBOKATHMEMO HAHOUIbII e()EeKTUBHHUMH Y
po3mosi 31 LII. lo Toro x iTepauiiHuil MiAXix AONOMIT KOPUCTYyBady
MEPEKOHATHCS B MPABMWIIBHOCTI OTPUMAaHOI BIATIOBII Ta 3pO3yMITH XiJ i
JIOTiKy PO3B’SI3aHHS.

VY 3B’A3Ky 3 IUM pPEKOMEHAYEMO BHKOPHUCTOBYBAaTH CTpaTerii
JIAHLIOTOBOTO Ta iTepauiiiHoro 3anutis a0 LI 3 HaBYaIBHOIO METOIO B
pPI3HMX ITUCIWILTIHAX, 30KpeMa W I dYac BUKOHAHHSI 3aBIaHb 3
YKpaiHChbKOi MOBM 3a mpodeciiHuM crnpsmyBaHHsIM. KpiMm TOTO,
crneungika MOBHHMX 3aBJaHb A€ MiACTaBHM PEKOMEHAYBaTH H METOX
onWHApHOTO ab0 KITbKapa3oBOTO 3alHTIB, aKe 3a HaIaHUM
NPUKIaJ0M BHUKOHAHHS YW 3pa3KOM TEKCTY TEBHOTO CTHIII0O MOBHA
MOJIeNTb MaTUME 3MOTY 3T€HEPYBaTH CXOXKY BiAMOBI/Ib.

BpaxoBytoun crpareriero Y. ITapka i C. Uy [12], pekomenmyemo
PO3BUBATH B 37100yBaviB OCBITH HaBUYKY JaBaTH YiTKI IHCTPYKIII AT
IIII 3a Tak¥M AJITOPUTMOM:

1) onTuMi3yBaTH OJMHAPHUH 3alHMT 3a JOMOMOIOI0 KIFOUOBHX
KOMITOHEHTIB Y CTPYKTYPi IPOMIITY: nepcona (poyb / cTaTyc aBTopa) —
mema — adpecam — mema — cmpykmypa (anrim. Persona, Aim,
Recipients, Theme, and Structure — PARTS);

2) YTOYHWTH BiZIOBI/Ib 3a JOTIOMOTOO JIAHI[FOTOBOTO 3aITUTY;

3) OWIHWUTH pe3yibTaT 3a JOMOMOTOI0 ITEpaIlifiHKX 3aIlnTIiB
(nepeopMyIOBaHHS KIIOUOBUX CJIiB, YTOYHEHHS MOMEPEIHIX
BiNIOBiIeH, KOPUTYBAaHHSI KOHTEKCTY, CTHIIIO, IPHUKJIAIB, HOKPOKOBOT
HaBirartii);

4) mepeBipuTH 3TEHEPOBaHI BIINMOBIAI 3a MEPIIOKEPEIIaMHU,
pelaryBaTu TEKCT 3a HOPMaMmH JITepaTypHOi MOBU (32 JOIOMOTOIO
BiJIIOBITHUX CIOBHHUKIB, YKPaiHCHKOTO TIPABOMHCY TOIIIO).

Haocranok nmist epexTuBHOI poOOTH 3 MOBHHMH MOZEISMH BapTO
ONTUMI3yBaTH HalAIITyBaHHSI. 30KpeMa, s OUTbII  TOYHHX,
NpaBWIBHUX, TepeBipeHux Biamosiged y ChatGPT motpiOHO
HaJaIITYBaTH OKpeMi mapaMeTpH y BiAmoBigHOMY posaim. Tak, Bepcis
GPT-5.1 mae moxuBicTh 0oOpaTu mnpodeciiiHuii CTHIBL Yy PO3Iini
«[lepconanizaris» (puc. 9).
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X

@3 3aranchi

Q CnogileHHA

@ MepcoHanizain

8 Mporpamn ii koHekTopm
£8 Kepysana sarumun

(R besnexa

S5 BaTbKiBCHKMIA KOHTPONL

(® O6nikoswii 3anKc

MepcoHanizauis

BazoBuit cTWAb i TOH Mpodecifinui v

3a 3amMoBUyBaHHAM

. . Mpodecitmii
CHELI.Ia!II:HI IHCTpYKUIl MNe HEWIA | UiTKAR

MpusitHuiA
. BinsepTuii

IHdopmauia npo sac MpAMOoniHiGiHME | niaBaa
[Jveakysatuii

MceBAoHIM HoTenwuii i emHaxiannewii
EdektnsHmiA
3aHyaHWA

Mpodecia Jonutavenii i panaT

LUunniunmid

Pucynox 9. Po3oin «Ilepconanizayisy, eudip cmuio CniiKy8aHHs..
Figure 9. “Personalization” section, selection of communication style.

Y mpoMy K po3aui

y BikHi «CremianeHi  IHCTPYKIIi»

PEKOMEHTyEMO BBECTH MPOMIT, IO CIYryBaTHME IHCTPYKIIEHD IS
MTOIAJIBITIOT MTOCTIHHOT KOMYHIKAIli 3 KopucTyBadem. J{is qoTpuMaHHs
MPHUHIUIIIB MOBHOI KOMIIETEHTHOCTH W aKaJeMI4HOl JTOOPOYECHOCTH
TYT BapTO BU3HAUUTH KiJIbKa YiTKHUX mpioputeTis (puc. 10).

X

83 3araneHi

Q CnoBilleHHa

® Mepcoranizauis

8 Mporpamm it koHekTopy
Ee Kepyearna aaHumn

@ Beaneka

,95 BaTbKiBcbkuid KOHTPOAL

© O6nikoBui 3anuc

MepcoHanizauis

Baz0BWii CTUAL | TOH Mpodeciiikmii v

CneuianbHi iHCTpyKLiT

Mpioputeri: 1. ¥ BIANOBIAAX HA MO 3aNUTK Ha4aBaTK UiTky,
nepesipeHy itGopmaLlito 3 odiLliAHNX CalTis - 3 NiHKamMu Ha
nepwompkepena. 2. BUKopncToByBaTh OHOBNEHWA
ykpaiHcbkuid npasonuc 2019 poky, AoTPUMYHUMCh
opborpadiuHux HopM yKpaicekol Moeu. 3. loTprmysaTics

Pucynox 10. Po30in «llepconanizayisy, HAOaHHs CReYiANbHUX THCMPYKYITL.
Figure 10. “Personalization” section, providing special instructions.

3a 0a)kaHHSAM KOPHCTYBaya JJIsl TOYHINIUX PE3yNbTATIB YU TOIIYKY
OinpIr BiAMOBiMHOI iH(OpMAIi MoOXKHA BKaszath mpodecito (chepy
TUSIBHOCTH, HA3BY CIEMIAJBbHOCTH, IOCaay YU CTaTyCc), a TaKOK
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JOKJIanHimy iHQopMalio mpo KOpHCTyBada Ha 3pa3oK iHTEpECiB 4M
ynono0aHb, Hampukian, OakaHHS OTPUMYBATH 3reHEPOBaHI BIAMOBIIi
TUTBKH YKPaiHCHKOIO MOBOIO (puc. 11).
Mpodecia
£33 3aranbHi
Q) Cnosiwennn
® MepcoHanizauis Aoknapriite npo sac

%8 NMporpamu ii koHexkTopU

E3 KepyeanHa aaHumn

Pucynox 11. Po3zoin «llepconanizayiay», ingpopmayis npo Kopucmyeaua.
Figure 11. “Personalization” section, user information.

Cepell KOpPHUCTYBauiB iCHY€ JyMKa PO BIUIMB Ha PEJICBaHTHICTh
BIJINIOBiJICH J0JaBaHHS 10 TPOMIITIB CIiB Ha KINTANT «byods nackay,
«/axyro!» ta iH. Och O MOBHA MOJETh BiANOBiIA Ha 3amuT «Yu
BILUTMBA€E Ha pe3yJbTAaTH TCHEPYBaHHS BIINOBiAEH 3BepTaHHS 10 Tebe
Ha 3pa3ok «Ckaoicu, 6y0b nacka», «/axyo!» Tomo» (puc. 12).

4 Un Baxuea ana ChatGPT sBiuamsicTs?

3 TeXHIUHOT TOUKM 30pY = Hi, Opasi Ha KWTant «Bydb Aackay, «O8KyH», «CKAXIMb» He BNAMBAIOTb
BesnocepeaHso Ha AKicTs abo TouHicTs Bignosiged. Mogenk He Mae nouyTTie | He «aBpaxacTecar Yepes TaH

HK CTHANL 3BEPTAHHA.

Ane 3 NpaKTMUHOI TOUKK 30pY - Tak.

Beivmee, witke it 4obpo3MMAnBE HOPMYNDBAHHA JANTIE:
+  [lonomarae TouHilWe 3pO3yMITI BaL HAMIp.
* 3HUKYE PUUK HENOPOYMIHHA.

+  PobuTe B3aemogiro NpUEMHiWOD ANA obox cTopiH.
Tox, X0 A i He «oBpaanuewii», ane rapHvid ToH, AK | B Byab-AKIH KOMyHIKaLi, CPUAE KPaLLOMY pe3yLTary.

Pucynox 12. Bionogioo ChatGPT npo eghpexmusnicmo 6siunueo2o 3gepmanmsi.
Figure 12. ChatGPT ’s response about the effectiveness of polite addressing.

Jlnsi IOpiBHSHHS BIUTUBY TAaKHX 3BEPTaHb HA TOYHICTH BiAIMOBIiIEH
chopMyeMO N1Ba TPOMITH 3 PI3HUMH PiBHSMHU BBIWJIMBOCTHU: TIEPIIHIA
MaTUMe 3BUYAHHUNA PiBEHb, a APYTHHA — BUCOKOTATeTHIHUH (puc. 13).
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Coawen, Byl NICK3, LD TH HAEL PO ETUMEADIIO YKPIHCHKOT MOBUT

] ETMMOAGTA yKpaTHCEKOT MOBH BUBYAE NOXOAMEHHA Ta ICTORIK CNiB, TxHiA POIBMTOK | 3IMIHY SOEM
Yepes uac. YKpaiHCeKa MOB2 HANEXWTE A0 CXIHOCNOB AHCLXTT TPYNK IHADEBPONEACsXDT MCBHOT
POAMHA. OUCh Aefxi KAKNOBI MOMEHTH LOAD ETHMONONT YKPAMCOLKOT MOBM:

1. Cnow'AHCEKE KOpeH: YRpaiHCuka MOBA POIBHBANICA 3 NPICNOR AHCLKOT MOBM, AKa Byna
CAIALMGIS A4 BEIX CAC AHCLKMX HAPOAID, 3 NPACACNANCLKET MODH NOKGAATL LACACHN KOPEN] &

YEPAMCEKIF MOBI, JOKPEMa B CACDAX, WG CTOCYIOTLCA NPHPOAK, NoByTy, pOsHHN.

a

IETOPUUHKA POIBHTOK: ¥ NDOUSC] CBCIO PO3BUTKY YKDAIHCEKA MOBA 3a3Hana BnaMBy Baratecx
noB:
*  CTapocACE RHCLKE MOBE — J3BMEOCAON AHCKE MOBS, M3 OCHOBT AKOT CRODMYBAMCE

CYUSCH CACE RHCLE MOBM,

Typeuwka, Tatap ! iaow icrop KOMTAKTID 3 UMM

HAPOAAWK, YPATHIRKA MO3a NepedHANa BAraTo ANOIMUSHNN CNIE, 30KDEMA B Chepax

AqMHICTPAL, KyALTYPM T3 BiHN,

Nathuceka Ta rpeubka — Yepes pe,1.4' Fil | HAYKOBI KOHTAKTH, 3 TAKOX HEPES BAREN

BerummianonHyeh ChatGPT, cxame, Syab AICEH, WO TH 3HBEW NPS
o ROriIe YXpaMCuKol MoRKT BYAY AYXE BASUNKA 33 TECK

EANCELE

@ BencMMWIHOBHWA KOPUETYBIMY, ETHMONOTA YKPAIHCLES! MOBM — L@ HAYKA, LIO BYELIE
NOKOAMEHHA CAIE, (X POIBHTON | IIHI B MEWEK LIOBH, 8 TAKOR BIUTHS IHLUMX MOB 1A YKPAHCEXY.
YEPAIHCRKA MOBA € YACTHHOH CXLAHOCA0E AHCRE0] [PYNH IHAOEBPONeRcekol MoaHDT pogeni. i
STUMBASIA TICHS NOW'A3aNA 3 ISTOPIEO POIIATEY CXaHECADI ANCLKNK HAPOES, Otk ABAKI ErOUCEI
MOMEHTH, LD CTOCYICTIEA ETAMONGTI YXPaIHCLKS! MoK

1 Kapeni & npacnonancnsin ol Yepalon, A€ i i coom ancmed momm, noxaanm, i
NPACAOE AHCBKOI MOBM. AKA ICHYBARa A0 IX CTOAITTA. Ba%aTo yXPalHCBKAX CAB M3KTE CTAEHE
NOXOANEHIEN 3 LI CHAHOENDD AHELIAMH MODINI (POLIRELKON, BINopYELkoIa) Ta

HAAMOCAGE AHTHKHMK (NONBCEKON, YeCERoH)

r

BRama cTapocnon’ ANkl Moam: Bemaky poth y POIBHTKY YKPATWZKol MO Jipasa
CTARCCNDE AHCEKD MOBD, KD BHKCPHCTORYBANACA B POAIriHHVK TERCTAX, ATepaTYPi T4 Hayui 3 1X
CTAITIA, B4 CTAPGCAGE AHCEKOT GBI NG~ "MTh SHAUHS YSCTHHA ASKCKKM, CCoENMEs &

b

e pEORKiG T WaycoRii Tepuinonoril

Pucynox 13. 3anumu 3i 36uuaiinoro monanvHicmio 88iuIUEOCMU (Mi6OPYY) i 3
BUCOKONAMEMUYHOK MOHATILHICINIO (NPABOPYY).
Figure 13. Queries with a normal politeness tone (left) and a highly elevated,
rhetorical tone (right).

Lli 3armuTH, Ik 0a4MMO, € PiIBHOI[IHHIMH 32 KUJTbKIiCTIO YTOYHEHb. J[Bi
BIZIITOBIZIi MAIOTh IMEHTHYHY CTPYKTYPY Ta CXOXKHUH TEKCT, €IUHOIO
BIIMIHHICTIO € BHUKOPHCTaHHS TakKoOr0 JK BHCOKOINATETUYHOTO
3BEpTaHHS B Apyromy pesysbrarti. ToOTO TOHANBHICTH 3BEpPTaHHS B
3aMWTi HE BIUIMHYJA Ha AKicTh Biamosimi LI, Skmo »x mamo Takuit sxe
3aMUT  MicAsS  3MIHM  HaJalTyBaHb, BHUOpaBIIM B PO3IiTI
«Ilepconanizanis» npoeciiHuil CTHIb CIINKYBAaHHS W BIHMCABIIN TaM
K€ CHemianbHI 1HCTPYKII 3 MpIOPUTETOM TOYHUX BIATOBiZeH 13
nmiHKamMd Ha oQimidHI JpKepena, TO MATHUMEMO MPUHIMIIOBO IHIITY
BIIMOBiAb, SIKy KOPHCTYBad MOXE BHKOpPHCTaTH (3BHYAiiHO, 3
MOTIEPETHHOI0 TIEPEBIPKOI0) 3 OCBITHBOIO METOIO (puc. 14).
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ETUMOonoria yKpaiHCEKOT MOBUW € A06pe AOCAIAXEHOK BITUMSHAHWMU Ta MIXKHaPOAHUMIA NIHrBICTaAMK. Hikue
NOAEHO CUCTEMATU30BAHUIA OrNIAJ i3 NOCUAZHHAMI Ha BETOPUTETHI NepPLIOAXePena.

MoxoAXXeHHA YKpaiHCbKOT MOBU

YKpaiHceka MOBa chOpMyBanaca Ha OCHOBI CXIAHOCNOE AHCHKOTO MOBHOIQ KOHTWHYYMY, AKWIA BUHKMK Nicas
po3nady Npacnos AHCLKOT MOBM. ¥ CyUacHOMY HayKOBOMY KOHCEHCYC BWIINAIOTL Ki/lbKa KNFOUOBMX ETaNIs.
1. MpacnoB'sHcbKa ocHoBa

Mpacnoe'sHcbka MOBa icHyBana NpubansHo Ao VI-VII cT. H. €. 1 4818 NoUaToK TPOM OCHOBHUM rpynam

CNOB'AHCLKWX MOB: CXIHIIA, 3axinHii i niBAeHHil.

Onuc Npacnos’AHCLKOT MOBK:
https://www.unesco.org/uk/articles/slavic-languages »
(OdiuifiHni caidt UNESCO)

2. JaBHbOKWIBCHKWIA (AaBHbOPYCbKWIA) Nepioa

YKpaiHcbka, 6inopycbka il pocikicbka MOBW NOXOAATE Bif PiSHWX AIaNEKTHWX 30H AaBHbOKWIBCHKOT MOEM, ane
HE Bifl, «EMHOT POCIACHKOI,

Ykpaitcbka MoBa GOpMYBanacs NepeBaXHo Ha NiBAEHHO-3aXi4HOMY AlaNeKTHOMY apeani, Lo 6yB OKPeMMM

BiA NiBHIUHO-CXigHOrO (MaibyTHA pocilicbka)

Mpo pianekT gasHbol Pyci

https://www.encyclopediaofukraine.com/ » (EHUMKAONeaiA ykpaiHO3HABCTEA, cTaTTa "Language, Ukrainian®)

Pucynox 14. @paemenm sionoeioi ChatGPT nicas sminu narawmyeans y
po30ini «llepconanizayisy.
Figure 14. Excerpt from ChatGPT ’s response after changing the settings in the
*“Personalization” section.

TakuM  YMHOM,  ONTUMI3allisl  HaJalITyBaHb y  PO3ALT
«llepconamizaris» 3abe3nedye CyTT€BE IIIBUIICHHS TOYHOCTH Ta
pEeleBaHTHOCTH  BIATOBiAeH MOBHOI MOJaeNi, Ha BIAMIHY BiI
CTHJIICTUYHOI BBIWIMBOCTH, SIKa HE BIUIMBAE Ha SIKICTh PE3YJbTaTiB.
Came uiTki iHCTpyKUii (mpoMmTH), BUOIp MpOoQeciiiHOro CTWII0 Ta
3a3HAYEHHS KOPHUCTYBALIbKUX IIapaMeTpiB (POPMYIOTH IPHUHIMIIOBO
TOYHIII BIAMOBII, TPUAATHI JISI OCBITHBOTO 3aCTOCYBAHHS.

BucHoBkHM Ta mepcneKkTHBH aociaimkeHHs. OTxe, QopMyBaHHS B
CTYCHTIB HABHYKU CTBOPEHHS IPOMITIB 1 BUOOPY eeKTUBHOI cTpaTerii
KOMYHIKAIli € He JHUIIe TeXHIYHOI0, a W IEeNaroriqHoo MpoOIeMOoro.
AKTyallbHOIO € TOTpe0da  perIaMeHTOBAHOIO,  IHCTPYKTOBAaHOTO
BukopuctranHs LI B ocsiti, mo 30epeke akTHBHY poiib (haxiBUs B
HOAAJBLIOMY Ta HE JIOIIyCTUTh CUTYallill, KOJIM QJITOPUTMH N1epeOuparoTh
Ha cebe KITF0UOBI eTany MHUCIEHHEBHX MTPOIIECIB.

3amponoHoBaHi peKOMEHAalii 1010 BUOOPY TAKTHKH CIIiIKYBaHHS
JA0Th 3MOTY TpaHc(OpMyBaTH BUKOpUCTaHHS MoBHUX Mmogneneit LI y
MOBHOIIHHY 1HTENEKTyaJbHy MAiISUTBHICTH, SKa 30epirae ¥ MiACHIIOE
PO3YMOBY aKTHBHICTb 3400yBada OCBiTH, cIpHsie GOpMyBaHHIO MOBHOT
Ta KOMYHIKATMBHOI KOMIIETGHTHOCTEH 1 JOTPUMAHHIO MPHUHLUIIIB
akameMmiuHoi moOpouecHocTH. IlpoBemeHuii aHami3 TOKaszaB, IO
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e(eKTUBHUMH Ul HABYAJILHOTO MPOLECY € CTpaTerii JaHIIOroBOro Ta
iTepanifHOTO 3amKTiB, METOJ OAWHAPHOTO Ta KiIbKapa3oBOTO 3allHTiB
TaKo)X pe3yNbTaTHBHUWA Ui HaBYaHHA YKPaiHChKOI MOBH — 3
JMIOTATKOBUMH ~ HANAINTYBaHHSAMHU  [EPCOHANI3aIlii Ta HaJaHHIM
CHelialbHUX IHCTPYKIIH 13 TpiopuTeTaMH I TOJANBINOI B3aEMOIIT 3
LII. BoxHowac BapTO i3 3aCTEPEIKEHHSIM CTABUTHCS 10 3TCHEPOBAHHX
BIJINOBi/IeHl YKPaiHCHKOIO MOBOIO, PAIUTH CTYAEHTaM Ui TEpeBipKH
MOCTYTOBYBAaTHCS  BiANOBIAHAMH  CIOBHMKAMH ¥  OHOBJICHOIO
penakiiero yKkpaiHcbkoro mpaBonucy 2019 poky.

3anpornoHOBaHW OOTPYHTOBaHMM MIiAXiA A0 KOMyHIKamii 3
MOBHMMH MOJICJISIMM Ha OCHOBI IITYYHOTO IHTEJICKTY 3 HaJaHHIM
YITKUX IPOMIITIB, CHEIiaJbHUX IHCTPYKILIA y KOHTEKCTI BHKJIQJaHHS
MOBH OyZie KOPMCHUM HAYKOBIIIM Ta METOJIWCTaM — ISl CTBOPEHHS
METOJIMYHUX  pO3pOOOK, PEKOMEHJAlid  MI0J0  BHUKOPHCTAHHS
inctpymentiB Il B ocBirti. [lepcrieKTHBHUM HampsiMOM IOJAJTBIIOTO
MOCITIDKEHHST  BOAYaeMO  HampaioBaHHA 0a3d  TPOMITIB  JUIA
caMocTiitHOi poboTu 3m00yBada OCBITH TiJ 4Yac BHUBUEHHS MOBH Ta
IPYHTOBHHH aHami3 IXHbOT €eKTUBHOCTH.
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The article analyzes communication strategies for interacting with artificial-
intelligence-based language models. The relevance of the topic stems from a
scientific and didactic problem: how to ensure a controllable communication
strategy with Al language models in educational settings that supports and
develops learners’ cognitive skills and, in the long term, preserves the active role
of a specialist in key stages of reasoning processes.

The aim of the study is to identify optimal strategies and rules for
communicating with artificial-intelligence-based language models in order to
obtain the highest-quality responses in the educational process, as well as to
examine how user prompts influence the accuracy and relevance of generated
outputs. Another important task is to develop clear guidelines that help learners
acquire the ability to formulate precise, structured prompts and select effective
communication strategies for working with language models.

The article proposes recommendations for choosing communication tactics that
transform the use of Al language models into a fully fledged intellectual activity
that preserves learners’ cognitive engagement, fosters the development of language
competence, and supports adherence to the principles of academic integrity. Chain-
of-thought and iterative prompting strategies, as well as single- and multi-step
prompting methods, are identified as effective for the learning process, including
for Ukrainian-language instruction. The study concludes that optimizing chatbot
personalization settings significantly improves the accuracy and relevance of
responses, while precise instruction-based prompts, the use of a professional style,
and the specification of user parameters lead to substantially higher-quality outputs
suitable for educational use. Outputs generated in Ukrainian require particular
attention, and their verification should rely on authoritative dictionaries and the
updated 2019 edition of Ukrainian orthography.

A well-substantiated approach to communication with artificial-intelligence-
based language models, supported by clear prompts and specialized instructions in
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the context of language teaching and learning, will be useful for researchers and
methodologists in preparing methodological materials and recommendations on the
use of Al tools in education. A promising direction for further research is the
development of a prompt repository for learners’ independent work in language
study and a comprehensive evaluation of its effectiveness.

Keywords: artificial intelligence (Al), communication strategy, language

competence, language model, prompt.
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®OPMYBAHHSA KOTHITUBHOI THYUYKOCTI
AK CKIIAJHUKA KPUTUYHOI'O MUCJIEHHS IJIAXOM
YAOCKOHAJIEHHSA HABUYOK IITMCBMA

Ceimnana Pesyyvka
KaH/I. e/l HayK, JOIEHT
kadenpu ¢inosorii, nepexianay Ta cTpaTeriyHol KOMyHIKaii
Hamionanproi akagemii HarionansHOT rBapaii Ykpainu
(61000, XapkiB, 3axucHukiB Ykpainu, 3);
e-mail: svetrev2014@gmail.com;
ORCID: https://orcid.org/0000-0002-6568-236X

VY crarTi po3risHYTO MpobieMy (GOpMYyBaHHS KOTHITHBHOI THYYKOCTI Y
CTYACHTIB BHUIIMX HAaBYAJbHUX 3aKNIafiB, SIKi BBUAIOTH AHIIIIHCHKY MOBY.
VY cywyacHOoMy iH(pOpMAINIHHO HACHYCHOMY CEPEIOBHII, JI¢ MIBUAKI 3MIiHHU,
CTPECOBI YMOBH Ta HEOOXiTHICTH OMEPATHBHOI IHTENCKTYalTbHOI amamTarii
CTalOTh HOPMOIO, KOTHITHBHA THYYKICTh HaOyBae OjHI€l 3 TIPOBIIHUX
BUKOHABUMX (QYHKIiH MHCIeHHA. Ha OCHOBI Cy4acHHX TEOPETHYHHX JKepel
Ta EMIIPUYHUX JOCTHHKEHb y po0OTi OOIPYHTOBAaHO B3a€MO3B’ 30K MIiX
PO3BUTKOM HAaBMYOK NMUCHMa, METAaKOTHITUBHUMH IIPOLIECAMH Ta 3IaTHICTIO
CTYZEHTIB JI0 NIEpEMHUKaHHS CTpATeriii MUCIIEHHS i BapiaTMBHOI iHTEpIIpeTanii
indopmariii. Po3rmstHyTO MpOBiAHI MAXOAM 0 HABYAHHS MHChMa (MCHMOBA
apryMeHTailisi, pejekcuBHe MMChMO, po00Ta 3 KOHTPAPTyMEHTaMH TOILO), L0
BUSIBIIIM €(DEKTHBHICTh y TIJIBHUIIEHHI SK KOTHITUBHOI'O KOHTPOJIO, TaK 1
KPUTUYHOTO MUCIICHHSI.

3anpornoHoOBaHO CTPYKTYpHY MOJENb KOMIUIEKCY BIIpaB 3 (hOpMyBaHHS
KOTHITHBHOI THYHYKIicTi y cTyaeHTiB 3BO nuIsixoM ynOCKOHAJICHHS HaBHYOK
IMCbMa, sIKa BKJIIOYAa€ TPH B3a€MOIIOB’s3aHI €Talu: aKkTyali3alliio MoneperHix
3HaHb, YCBIJIOMJIEHE OmNparfoBaHHs iH(opmanii Ta pediaekciio 3 MoAaIbIIM
TpaHc(hepoM cTpaTeriii y HOBI KOHTEKCTH. {1 KOXHOTO eTamy ITOJaHo
KOMIUIEKC BIpaB, CIPSIMOBAHUHA Ha PO3BHTOK IIBHIKOTO NMEPEMUKAHHS MK
KOHIICTITAMH, aHATi3y Ta MEPEOCMUCICHHS CHUTYalliil, THYYKOro (popMyBaHHS
apryMEHTaTUBHUX CTPYKTYp, BapilOBaHHS CTWJIIB 1 CEMaHTHYHHX IIOJNIB,
(hopMyBaHHSI METaKOTHITHBHOI yCBiTOMJIEHOCTI Tomo. [IpencTaBienHi BipaBu
PO3BHBAIOTh HABWYKH aHANi3y, CHHTE3y, IHTEpIpeTarii, BHPOOICHHI
ANbTEPHATUBHUX IIO3MIIH, KPUTHYHOI OLIHKKM Ta MNOOYIOBH 3MiCTOBHOTO
MUCbMOBOTO  BHCIIOBJIIOBaHHS, W0 cHpuse (OPMYBaHHIO y CTYyJCHTIB
3MaTHOCTI aJanTyBaTHCS /0 HOBHX KOMYHIKaTHBHHX YMOB 1 3[iiiCHIOBaTH
MPOIYKTUBHY IHTENEKTYaJIbHY JISUIbHICTD.

© Pesymupka C., 2025; CC BY 4.0 license
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3ampornoHoBaHa MOJICIIb MOXKE OyTH BUKOPUCTAHA BUKJIAJa4aMH aHTITiHCHKOT
MOBH Y BHIIIH IIKOJI JUII CHCTEMAaTHYHOT'O PO3BHUTKY Y CTYJICHTIB KOTHITHBHOL
THYYKOCTI SIK CKJIQJHWKAa KPUTUYHOTO MUCIICHHS, YIOCKOHAJICHHS HABHYOK
MUCHEMA, TIJBUINCHHS SIKOCTI THCHPMOBHX pOOIT Ta ONTHMI3aIlii OCBITHBOTO
TPOIIECY BiIMOBITHO IO BUMOT Cy4acHOTO aKaIeMiqHOTO CepPeAOBHIIA.

Knrwouosi cnosa: xoewimusHa — eHyuKicms,  KpumuyHe — MUCHEHHS,
NPOOYKMUBHI 8UOU MOBLEHHEBOT OIATLHOCTI, YOOCKOHANEHHS HABUYOK NUCLMA.

IocTanoBka mpoGjeMun B 3arajibHOMy BHIJIsiAi. Y  curyarii
MOCTIHOTO MOTOKY iH(OpPMAILii Ta TPUBAIOTO CTPECOBOTO HABAHTAXKCHHSI,
KON TOTPIOHO OIEepaTHBHO pearyBaTH Ha 3MiHM i mpH oMy 30epiratu
HEYTIEePEDKEHICTh, OCOONMBO BAKIIMBO PO3BHUBATH KOTHITUBHY THYUKICTH
(KT') — 3matHicTh GaunTy mpooOaeMy i Pi3HUMH KyTaMH 30pYy, KOPUTYBaTH
BJIACHI TONIAM Ta ajanrtyBatucsa 1o HoBux yMmoB. K[ e ommiero 3
BHKOHaBYMX (hyHKIIiHM Mucienns (executive functions). Bukonasui dymHkmii
MHUCJICHHST Yy  KOHCOJIIOBAHOMY MacCHMBI  HAyKOBHX  JOCTI/PKCHb
pO3MIIAAAIOTECS  SIK  HaOlp BUINMX KOTHITUBHUX TMPOIECIB, SIKI €
(dyHIAMEHTATBPHIMH JUTS aKaJEMIYHAX HaBHYOK, KPUTUYHOTO MHCIICHHS
(KM) Ta ychoilmmHOrO HaBYaHHS: IHTIOITOPHUI KOHTPOJNH (31aTHICTD
ranbMyBaTH IMIyJBbCHBHI peakuii Ta BigBofikarodi (axropu), pobdoua
MaM’ATh (3JATHICTh ~ YTPUMYBAaTH Ta  3aCTOCOBYBaTH  iH(OpMALIiO),
KOTHITUBHA THYUKICT (3aTHICTh TIEPEMUKATHCS MK PI3HUMH 3aBIaHHIMH,
MepCrieKTUBaMK 4u crpaterisivu). Po3Butok KM Ha 3aHATTSX 3 iHO3EMHOI
MOBH € 3aBJaHHAM KOXKHOTO BHKJIa/Jada, 1 MOMIIMBICTb ITOCTiHHO
MOTTOTFOBATH Ta 3MIITHIOBATH II¢ BMIHHS Y CTYHIEHTIB icHye. OmHiero 3
KIIOYOBUX YMOB TaKOTO pPO3BUTKY € 00pe cgopMoBaHi HABUYKH
NPOAYKTHBHUX BHUIIB MOBJICHHEBOI MisNTBHOCTI (MUChMa i TOBOpiHHA). |
SIKIIO 11T Yac (popMyBaHHS M yIOCKOHATIOBAHHS HABUYIOK TOBOPIiHHI KM i
KI' motpamisitoth y molie 30py BukIanadi, To ¢opmyBanas K[ min gac
YIOCKOHATIOBaHHS HABUYOK MHChMa MOTPeOye JONATKOBOI yBary.

AHaJi3 akTyaJbHHX Jocaigxenb. Haykosii posrsinarors KI™ mepm
3a BCE SK KIIFOYOBY BHWKOHABYY (YHKIIIO MHCJICHHS, sSKa IIiIACHITIOE
akazemiuni BMiHHS [1; 2; 3; 4; 5]. Sk mpaeuno, KI' mop’s3yioTh 3
METaKOTHIII€I0, 3AaTHICTIO N0 peduiekcii 1 peryisuii mi3HaBaJbHUX
MIPOIIECIB (BIIACTHBOCTSAMH, IO MOXKYTh OYTH aKTHBOBaHI # TpeHOBaHI
Yepe3 MHCHMOBI IHTEPBEHINii, SKUMH € apryMCHTallis, MeTaIlHCaHHS,
peBizis) [7; 11; 13].

HayxoBri 3a3BH4aii CrinparoThCst Ha KIIACHYHI MeTa-aHalli3¢ 3 IHCTPYKIIil
MMUCHEMa, CydacHi OO Ta eMmipruHi mociimpkeHHs (2018 —2025), sxi
AHAI3yBAIM  B32a€MO3B’SI30K  MDK HaBHYKAMH IWCHMA, KPUTUYHUM
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MHUCJICHHAM Ta iHcTpyMeHTamu BuMiptoBanus KI' (WCST, task-switching
paradigms). Yci i gociKeHHsT MOYKHA MOAUTATH Ha KiJTbKa TPYIL.

1) EdexTrBHICTE IHCTPYKILH ImchMa. JIOCTIKEHS TMOKa3ylOTh, IO
CTpYKTYpOBaHi METOM HaBYaHHS NHcbMa (explicit strategy instruction, Self-
Regulated Strategy Development (SRSD)) maroTh neBHUI BIUIHB Ha SKICTh
MMUCEMa CTYJICHTIB; ITi IHTEPBEHINI TaKOX ITiIBHIIYIOTh METAKOTHIINIO
camoperyssiio. Benukuii mera-aHami3, 3amporonoBanuii C. I'pexem i
H.Tlepin  [8], minTBepmxkye, 1o explicit strategy instruction Ta
CTPYKTYpOBaHI MOJIENi THChMA MiIBUINYIOTh SKICTh THChMa, OCOOIMBO
cepell yuHiB 31 crmadmmmMu HaBuuKaMu. Lle 6e3nocepenHpo miaTpuMye Te3y
MpO KOPUCTh CTPATCriYHOIO THMChMA SIK  MEXaHi3Ma  IiJBUIICHHS
METAKOTHILIIT.

2) 38’130k Mixk mceMoM, KM i KI'. HasiBHi IOCITiIKEHHS BKa3yrOTh
Ha TICHMHA B3a€EMO3B’S30K: IHTEpBEHII 3 aprymeHTamii i nebatiB y
MUCEMOBIN  ¢opmi  mimBuimyrorh KM #1 HaBUYKM aprymeHTarii, a
KOpEJISIINAHI Ta IeAKi eKCIICpUMEHTANBHI JaHi TEMOHCTPYIOTh, 10 BHIII
noka3Huku KI' acorliioloThCs 3 KpammwMu pe3yibraTaMd B Tectax KM.
Tak, nmani npo 3B’s30k muckMa Ta KM minTBepIKeHI CHUCTEMaTHYHUM
orisioM, 3amnporonosanuM C. [ub Ta iH. [13]; y bOMy OISzl ITOKA3aHo,
10 THCHMOBI IHTEPBEHIN{, SKi MICTSATh apryMeHTaIlif0, AWCKYCII0 Ta
pedrnekciro, crabinpHo nokparinyots KM (CT) B EFL-kinacax. Y 6aratbox
po0OTaX MPOAEMOHCTPOBAaHO, IO nebaTh W THCHhMOBA apryMEHTAIlis
3HAYHO MOKparryioTh KM Ta J0TiKo-apryMeHTaTUBHI HAaBUYKH. 3 iHIIIOTO
0OKy, € TOCHITHUKH, SIKI MATBEPIKYOTh, o KI' sk omHa 3 BUKOHABYMX
GyHKOI MHCTIEHHS 3aJIeKUTh BiI 3MI0HOCTI TMEPEMHKATHCS MDK
aJbTepHATUBHUMH MTPABUIIAMHU ¥ MEHTAIbHUMU cxeMami [ 13].

3) Mexanismu BBy mrchMa Ha KI'. V siTeparypi BUOKPEMITIOIOTh
KiJIbKa KITFOUOBUX MexaHi3miB: 1) memanucanns (reflective writing), sike
pOOUTh BUIUMHMH CTpaTerii MHCIEHHS Ta CIpHSE iXHIi amarnrarii;
SRSD-cunTe3 [9] memoncTpye, mo pediekcuBHI KOMIOHEHTH («self-
monitoring», «evaluate»), I1HTErpoBaHi B IpoLEC NHCbMA, CYTTEBO
BILTUBAIOTh HA METAKOTHITUBHI HaBWUKM, sKi € OasoBumu is KT
2) apeymenmayisi i poboma 3 KOHmMpapeymeHmamu, SKi TPEHYIOTb
MEPEKITIOYCHHST TIEPCIICKTUB Ta POOOTY 3 alNbTEPHATUBHUMH CXEMaMU
MUCIIEHHSI, JaHi 3 0araTbox AOCIiMKeHb [6; 13] cBimyaTh, 110 MHCHMOBA
apryMeHTalisi 3 KOHTpapryMeHTaui€lo (opMye BMIHHS PpO3IJISIOAaTH
abTepPHATHBHI MO3MINI — 1€ OpsiMHKA aHajior perspective switching,
kmovyoBoro kommonenty KI' [10]; 3) cmpameziuni npoyedypu (mnan —
HallMCaHHSI — PEBi3iA), SKI CUCTEMATHU3YIOTh MOCIIJOBHI KOTHITHBHI
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oreparii i po3BHUBalOTh KOHTPOJb Hax npouecoM; C. I'pexem ta 1. Tlepin
MOKAa3y¥OTh, IO Mi/IXi/] «UIAHYBaHHSI — HAIMMCAHHS — PEBi3is» PO3BUBAE
KOTHITHBHY OpraHi30BaHiCTh Ta KOHTPOJILOBAHICTH [8].

Ormsiu C. I'pexewm, J1. Ilepin Ta C. Iub [8; 13] mimkpeciiooTh, 10 BCi
KJTIOYOBI IOCIKEHHS IPOBEICHO B aHIJIOMOBHHX KpajiHax.

Merta cTaTTi — TeOpeTHIHO OOTpYHTYBaTH MoAeNb GpopmyBarus KI'y
ctyzaeHTiB 3BO nuiixoM yIOCKOHAJIEHHS HABUYOK IMMCbMa Ha 3aHSATTSX 3
AHIJIIMCHKOT MOBM Ta CHCTEMaTH3yBaTH TEXHOJIOTIi, CHpsSMOBaHI Ha
¢dopmyBanns KI© sik cknamanka KM.

BukaanenHs ocHoBHOro marepiany. OTxe, y HayKOBii JiTeparypi
KI' Bu3HauaeThCsl SK YyMiHHS MIBHAKO aJanTyBaTHUCS O HOBOL
iHdopMartii, 37aTHICTH IepeOyNTOBYBaTH CUCTEMY IMOHSTH, yMIiHHS
3MIHIOBAaTH MOBJICHHEBI CTpaTerii BiMTOBITHO O KOHTEKCTY, 3MaTHICTh
3aCTOCOBYBATH 3HAHHS B HOBHX CHUTYaIlisiX, CBIJIOMO IE€pPEMHUKATHCS
MK HOHSTTSAMH, MUCIICHHEBUMH CTPATETisIMH, MOBHUMHU CTPYKTypamu
Ta croco0aMu PO3B’sI3aHHs KOMYHIKAaTHBHUX 1 Ti3HABAIBHUX 3aBlIaHb.

Y KkoHTekcTi HaB4YaHHS 1HO3eMHOI MOBU KI' mposBiseThcs depes:
YMIHHSI TIEPEMUKATHCA MK TpaMaTHYHUMH CTPYKTypaMH; 3JaTHICTb
0auuTH CHHOHIMIYHI Ta KOHTEKCTyallbHI 3B’S3KH; PO3yMiHHSA
0araTo3HaYHMX MOBHHUX OJIMHHMIb; QJANTAIlil0 CTHIIO MOBJICHHS;
30AaTHICTh EPEOCMHUCITIOBATH iH(POPMALIIIO 3 PI3HUX NEPCIIEKTUB.

OyHKIiOHATPHA MOJENb PO3BUTKY KOTHITHBHOI THYYKOCTI Y
crynentiB 3BO moBHMHHA IPYHTYBATHCS Ha TPHETAITHOMY ITHKII:
aKTyasizamig (akTUBAIlisl TOMEPEeTHHOTO IOCBIAy) — YCBIiIOMIICHE
ompautoBaHHs (BapiaTWBHE MHCJEHHsS, NepeOynoBa crpaTerid) —
peduekcis i Tpancdep (YCBiIOMIEHHS i TIEpEeHECEHHS] HABUYOK y HOBI
KoHTekcTH). Lli eTamm BIiANMOBIAAIOTH YCTaJEHUM Y TICHXOJOTIi
MEHTAIBHUM TpOLEcaM: aKTyami3alis — YCBiIOMIIEHHS — pediekcis
(JI. Burotcekuii — O. JIeoHThEB — miKona pedaekCUBHOT METOI0IOTIT
(T. IlenpoBuibKuii)). [IpeactaBuMO IF0 MOJEIb Y BHIJISII TAOJHIII:

Tabnuya 1. @yukyionanvua Mooenb pO3UMKY KOSHIMUBHOI 2HYyUKOCMi

y cmydenmis 3BO.
Table 1. Functional model of cognitive flexibility development in university

students.
KorniTuBaui
Eran Cytb etany | Meta doxyc (o
PO3BHBAETHCA)
1. AkTyanizanis | AxTuBaris CrtBopuTH [IBunxa
(Activation TOTIEPEAHBOT | KOTHITHBHY aKTHBI3aIlisn
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Stage) 0  JOCBimy, | OCHOBY JUIS | TIEBHHMX
3HaHb Ta | MOJAJIBIIOrO rpamMaTHYHUX  Ta
MOBJICHHEBUX | OINPALIOBAHHS; CEeMaHTHYHUX
CTparerii; BUKJINKATH KaTeropiw;
MIJrOTOBKA acoliarii; BiJITBOPCHHS
MHCJICHHS 0 | aKTHBi3yBaTH MOBHUX CTPYKTYP.
HCHMOBOT JIeKCHYHI,
ISAIIBHOCTI. rpaMaTHdHI  Ta
KOHIIETITy aJIbHi
CTPYKTYpH.
2. YcBinomiene uOuHHMIA Hapuutu [NepemukaHHs Mix
OTIPAIIOBAHHS aHai3, nepeOyJOByBaTH | KOHIENITaMH,
(Awareness / MOpPIBHSHHS, | MHUCIICHHEBI CTHJIISIMH,
Processing BapiaTHBHA cTparerii, rpaMaTHYHUMU
Stage) nepepooka 3MIHIOBATH CTPYKTYpaMHu;
iH(opMarii; pakypcu BapiaTHBHE
aKTHBHE CIIPHIAHATTS, MHCIICHHS; poboTa
3aCTOCYBaHHS | T€HEepyBaTH 3
KOTHITHBHOT aNbTEepPHATHBHI HEOTHO3HAYHICTIO;
THYYKOCTI. iHTepIpeTanii; JIOTiKO-
TpeHyBaTH apryMeHTaTUBHA
BapiaTHBHICTb THYYKICTb.
nrchMa.
3. Pediexciss ta | OcmuciieHHs | 3akpinmuti MeTakorHiis,
Tpancdep HaOyTHX HaBUYKH CaMOOIIIHIOBAaHHS,
(Reflection & cTpaterii  Ta | THYYKOro BHOIp
Transfer Stage) MIEPEHECCHHST | MUCIICHHS, ONTUMAJIBHUX
ix 'y HOBI | chopmyBaru cTpaterii; yMiHHA
KOHTEKCTH; YCBiJIOMJIEHI 3aCTOCOBYBAaTH
dbopMyBaHHS | cTpaTerii HaOyTI 3HaHHS B
METaKOTHITUB | MUCHMa; HOBUX YMOBaX.
HOI HaBYUTHU
THYYKOCTI. MIEPEHOCHUTH

JIOCBIJT y HOBI
cuTyarii.

OTxe, HA OCHOBI aHaNIi3y HAYKOBOI JIiTepaTypH Ta BPaxOBYIOUH

TpUETAIHY

JIOTIKY

(dopmyBaHHS
(akTyamizamis —  yCBiOMIIEHE

KOTHITUBHOI

THYYKOCTI

ompaIfoBaHHI — peduekcis i
TpaHcdep), OyJI0 CHCTEMAaTH30BaHO H amanTOBAaHO KOMIUIEKC BIIPaB,
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copsimoBannx Ha po3BUTok K[ y cryzentie 3BO. Posrmsaemo
MOCITiIOBHO KOXHUI 3 3-X €TaIliB i3 BiAMOBIAHUM HAOOPOM BIpaB.

1) Eran axryamizamii (Activation Stage). Cyrts: akruBizalis
MOINEPEaHIX 3HaHb, JOCBily, MOBHMX HaBHYOK Ta KOTHITHBHHUX
ctpareriii. OyHKIIA: MiATOTOBKA MUCICHHS JI0 BUKOHAHHS 3aBIaHHSI,
3aJy4eHHs] YBar, CTBOPEHHS MEHTaJIbHHUX OIOp, MIBUAKHUNA TOCTYI IO
CEMaHTHYHHX Ta TpaMaTHYHHX CTPYKTyp. [lpukmagm misibHOCTI:
MIBUJKI AacoWiaTHBHI BIPaBW; aKTyali3allisl KIIOYOBOi JIEKCUKH /
MOHATH. MerTa: akTHBi3yBaTH TMOTMEPeIHI 3HAHHS, BUKIIMKATH acolliarii,
CTBOPHUTH KOTHITUBHHHN CTapT; MIATOTYBAaTH CTYJCHTIB JI0 TEPEMHUKAHHS
MHUCIICHHEBUX omnepauid. @oKyc KOTHITUBHOI T'HYYKOCTi: IIBHIKE
MEPEeMUKaHHST MK TONEPEeJHIM JIOCBIIOM, KOHTEKCTaAMHU Ta MOBHUMH

MaTepHaMH.

Tabnuya 2. Bnpasu 0o emany akmyanizayii.
Table 2. Exercises for the activation phase.

Bnpasa MeTta IHcTpyKIis (MpUKJIAaT)
Predict the Topic — dopmyBatu CryneHtaM TpOIOHYIOTH 3—4
NPOTHO3YBAHHS TEMH | THYYKICTh ciosa: innovation — global —
3a HaGOPOM CITiB. iHTepmpeTanii. change - youth. Crynmentu

300TaAYyIOThCA PO  TeMy
TEKCTY / 3aHATTSL.
Rapid Associations — | Po3suBatu CryneHTaM NPONOHYIOTH 32
HIBUJIKE T€HEPYBaHHS | LIBHIKICTh 30 cexyHA 3amucaTH SKOMOra
JIEKCUYHUX OJUHULb | MHCIEHHS Ta Oinble CIiB, MOB’S3aHUX 13
3a TEMOIO. JIOCTYH 110 TEMOIO.
CEeMaHTHYHUX
KaTeropii.
Warm-up Flip - Tpenysatu Bukinagauy HasuBae  CJIOBO
HepeMHUKaHHS MK IIBUJIKE MOBHE («green»).
YaCTHHAMH MOBH Ta NEPEeMHUKAHHA MK | CrynenTn IUIIYTh:
3HAYCHHSIMH. 3HAYCHHIMHU. IPUKMETHIK — green,
IMEHHUK — Qreenery, igiomy
— green light, metadopuune
3HauYeHHsI — inexperienced.
Grammar Switching— | TTokpauryBatu CryneHtaM JaloThb  HPOCTI
TIEPETBOPEHHS PEUCHb Y | THYUKICTD Y pedeHHs i TIPOCSTH
Ppi3HI rpamMaTHYHi BHUKOPHCTaHHI MEPEeTBOPUTH IX Yy Ppi3HI
KOHCTPYKIIil. TpaMaTHKH rpaMaTHYHi KOHCTPYKIIii
(TMTanbHi, 3anIepedHi, YMOBHI
tomo). (Opwurinam: He goes
to gim every day.
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3aBaaHHs: 3pOOMTH pEUCHHS
YMOBHHM, TUTAJIEHUM TOILO).

Paraphrasing
(6azosuii pisens) —
npocre
nepedpasyBaHHs JUIs
BapiroBaHHA (OPMH.

Po3BuBaru
31aTHICTH
BHCJIOBIIIOBATU
ONIHY U Ty X
IYMKY Pi3HUMH
crocobamu.

CryneHTaM Jal0Th pEUEHHS
abo KOpOTKMH  TekcT, 1
MPOIIOHYIOTh Tepenucaru
HOro, BUKOPHCTOBYIOUH IHIII
cioBa  abo  TpaMaTHYHi
CTPYKTYpH, 30epiraroun
3MICT. (Opwrinamr: ~ The
teacher explained the lesson
clearly.  Tlepedpasysanmus:
The lesson was clearly
explained by the teacher).

Synonym Ladder
(cnpowena eepcis) —
mo0yroBa
CHUHOHIMIYHOTO PSTy.

Po3BuBaru BMiHHSA
BapiroBaTH
JIEKCHKY,
MOMIYaTH Tpajarii
3HaYeHb Ta
JIOOUpATH TOYHIII
MOBHI 3ac00H.

Crygenram JaioTh 6a3oBe
CIIOBO  Ta  MPOIOHYIOThH
noOyayBatu «apabuHy» 3 6-
10 cmiB, po3TamIOBaHUX Bif
HAWMPOCTINIOro 0 HAWOLIBI

CTWJIICTHYHO abo
CEMAHTUYHO CKJIAJIHOTIO.
IMoTiMm  cTymeHT  ckiagae
KOPOTKUM TEKCT,
BHUKOPHCTOBYIOYH

[IOHAMMEHIIIEe TIOJIOBUHY CITiB
31 cTBOpeHoi  JpaOuHH.
(Basose cioso: bad.

Jlpabuna: bad — poor —
inadequate — mediocre —
defective — unacceptable —
detrimental — catastrophic.
Minitekct:  The  project
results were inadequate at

first, but after several
unacceptable mistakes the
situation  became  almost

catastrophic).
Ambiguous Sentences | Po3suBaru Crynenram MPOIIOHYIOTh
(nouamxosuii pieenv) — | yBaXHICTb JI0 peUeHHS, 1o MICTATh
BUSIBJICHHS CTPYKTYpH CTPYKTYpPHY a00 CEMaHTHYHY
JIBO3HAYHOCTI 0€3 pCYCHHS, HABYUTH | JBO3HAYHICTh. 3aBHAHHI —
iHTepIpeTanii. CTY/ICHTIB JUIIE BU3HAYUTH, Yy YOMY
MOMivaTH caMe TIOJIAra€e JBO3HAYHICTB,

HEOTHO3HAYHICTH 1

0e3 TMOSCHEHHS MOXKIMBHX
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MOTEeHLIIHI BapiaHTiB 3HaueHb. (PeueHHs:
JoKepelia pi3HuX He saw the man with the
TIIyMa4eHb. telescope. BusiBnenns

JIBO3HAYHOCTI: HE3PO3yMLJIO,
XTO MaB TEJIECKOII, TOH, XTO
0a4uB, 91 TOH, KOT'O OAYMIIN).

2) Eran ycBimomieHoro ompaioBanHs (Awareness / Processing
Stage). CyTb: TIHOMHHE OCMHUCIIEHHS, aHalIi3 i mepepodKa iHhopmartii 3
AKTHUBHUM 3aJTy4eHHSIM KOTHITUBHOI THy4KOCTi. DyHKIIs: HOpMYBaHHS
BMiHb TEPEMHKATHCS MIXK CTpaTerisiMH, 3HAXOJHWTH aJbTCPHATHBHI
pilmeHHs, TopiBHIOBaTH, TiepeOymaoByBaTH 3HaHHA. [lpuxmamn
JUSUTBHOCTI: BIIPaBH Ha 3MiHY pakypcy / mnepedopMysIrOBaHHS; aHaNi3
MOBHHUX CTPYKTYp 13 pi3HHX MO3HLiH; poOOTa 3 HEOTHO3HAYHUMH a00
BapiaTUBHUMH MOBHHUMH CHUTYaIliIMU; 3aCTOCYBaHHS Pi3HUX CHOCOO0IB
BHUpIMICHHS KOMYHIKaTHBHHX 3amad. Mera: GopMyBaT HaBUYIKA
nepeOyIoBH  MHCJICHHS, THYYKOTO 3acTOCYBaHHs CTparerii Ta
aIbTEPHATUBHUX MOBHHUX pillieHb. DOKYC: MEPEeMUKAHHS MiXK MOBHHUMH
CTPYKTYpaMH, CTpaTeTiuHe MUCJICHHS, BapiaTHBHICTB.

Tabnuya 3. Bnpasu 0o emany yceioomnieno2o onpayio8anHs.
Table 3. Exercises for the conscious processing stage.

Bnpagsa Mera IHcTpyKILis (mMpUKIaN)
Reframe the Idea— | PossuBaru BminHs | CTygeHTaM JarlOTh  KOPOTKE
CTBOpeHHS 3-5 3MIHIOBATH PAaKypC, | TBEPKEHHSI 1 MPOIOHYIOTH
HOBHUX TOHAJIBHICTH 1 Hanucatu 3-5
iHTEepIpeTamini KOHTEKCT aTbTePHATUBHUX
TBEPJKCHHS. TBEPJKECHHS. iHTeprperanid,  3MiHIOIOYH

eMOIIIMHUI TOH, COLiaJbHY
MEPCIIEKTHBY abo
CUTYaIliTHAN KOHTEKCT.
(Tight  deadlines  improve
productivity.

3 TOYKM 30py CTYICHTa,
JIeUTalHA MOXKYTh BUKJIMKATH
cTpec.

3 TOUKH 30py MEHEIKEPiB,
CyBOpE€ TOTPUMAaHHS TEPMiHIB
JloroMarae HiATPUMYBaTH
JTUCIHILTIHY).
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Multiple Po3BuBaru CryneHram JIAl0Th
Interpretations 3JIaTHICTb 0aYNUTH CTPYKTYpHO 200 CEMaHTHYHO
(mpocyHyTHI KiJIbKa MOYIJIUBHX JIBO3HAUHE pedeHHs i
piBeHB) — 3Ha4€Hb MOBHO{ NIPOTIOHYIOTh BH3HAUUTH Ta
TreHEepyBaHHs OJTVHUIII. HarnucaTi BCi MOJKJIHBI
PI3HHX 3HAYEHb JJIS BapiaHTH HOro TIyMayeHHS.
HEOTHO3HAYHUX (She saw the man with the
peyeHb. telescope.

Bona 6aumira donoBika yepes
TENIECKOII.
Bona Oaumna wonoBika, y
SIKOTO OYB TEJIECKOII).
Argument — dopmyBaTi CrynenTtam Jal0Th
Counterargument — | 36ajiaHcoBaHy JIUCKYCilHE MUTAHHS i
Conclusion — apryMeHTaIito i MPOIOHYIOTh HaIIcaTu
nmoOynoBa HaBUYKH apryMEHT  «3a», apryMeHT
30as1laHCcOBaHOT KPUTHUYHOTO «IIPOTH» Ta BJIaCHUIA
apryMeHTaril. aHamjizy. BHUCHOBOK, IO  BPaxoBY€
obouasi MTO3MILIT.
(Should university education
be free?).
Switch-the-Rule PosBuBatu Buknagau Hamae TekcT abo

Writing — niceMo
31 3MIHOIO TPaBMII

3IaTHICTE MIBHUIKO
3MIHIOBATH MOBHI

a03arl, micas 4OTro OTOJIOUIYyE
«3MiHy IIpaBWJIa»: IHCATH B

MICJISE KOKHOTO CTpaTerii. MaCHBI, BUKOPUCTOBYBAaTH
abzary. future forms, 3MiHMTH CTHIIB
TOLIO. Cryaentu
TIPOJIOBXKYIOTh TEKCT,
aJanTylouuch 10  HOBOTO
TIpaBuIa.
(3aGoponwuTH miecioro to be y
HACTYITHOMY a03aiti).
Creative CrumynroBatu CrynenTtam MIPOTIOHYIOTh
Constraints — HECTaHIAPTHI Temy s Miniece (100-150
BUKOHAHHA 3aBJaHb | pIIIEHHS Ta CIiB) 3 OJHUM ab0 KiJTbKOMa
13 HE3BUYHUMHU BapiaTuBHE 0OMEXECHHSAMHU: BUKOPUCTATH
MOBHHMU MUCJIEHHS. BU3HAYEHI CJIOBa, HE OunbIe 1
O0OMEXECHHSIMHU. npuciiBHUKa, 3 meradopu

tomio. (Ece mpo technology i3
BuKopucTanHsM 10 3amaHux
CIIiB).
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Paraphrasing with
Constraints —
nepedpa3zyBaHHs 32
II€BHUMHU MOBHUMU
BHUMOI'aMH.

Po3BuBaru BMiHHS
aJanTyBaTH
CTPYKTYpH TIiJ] HOBI
MOBHI BUMOTH.

CryneHTaM JaloTh PEUeHHs 1
NPOIOHYIOTh  TiepedpasyBaTu
HOro 3a pi3sHUMH NpaBHIAMU:
Oe3to be, y dopmansHOMY
CTHJII, 31 3MIHOIO IpaMaTHYHOT
crpykrypu. (IlepedpasyBaru
6e3 miecosa to be).

Perspective PosBuBarn [lig gac mUCEMOBOI AMCKYCii
Shuffle Debate — 30aTHICTH BHUKJIAZa4 KOKHI 2—3 XBUJIMHHA
3MiHa poJIeH mij 3MiHIOBATH OTOJIONIYE  3MiHYy  POJIeH:
9ac MMUCBMOBOT coriaygbHi Ta CTyIeHT — BUKIagad —
apryMeHTaii. KOMYHIKaTHUBHI poboTomaBen —  TMOJITHK
HEPCIIEKTHBH. TOLIO. (Tema: Online
education  vs traditional

classes).
Role-Play Y 10ckoHaIIOBaTH CrymeHTam JalTh poii 3
Writing — BMiHHS IIHCAaTH 3 pi3HMMH  TIODJIAJaMH  Ha

IMMCHEMOBI 3aBIaHHS
BiJI IMCHI Pi3HHX
COIIaTBHUX POJICH.

PI3HUX MO3MLIH Ta
poJieit.

npobieMy 1  IpOIOHYIOTh
HAMUCaTH apryMeHTH, IMiCIs
4Oro CTYJCHTH MIHSIOTHCS
POJISIMU { MUIIYTh apryMEHTH
3 MPOTHJIEKHOT mo3uiii. («3a»
1 «OpoTH»  BCTAHOBJICHHS
YHIBEPCUTETCHKUX  mITpadin
3a 3aITi3HEeHHS).

Ambiguous Stories

Po3BuBatu TBOpUE

CryneHTaM JarTh TEKCT 13

(mpocynyTHii BapilOBaHHs HeBH3HAauYeHNM (iHamoM 1

piBeHb) — CLIEHapiiB 1 JIOTIKK. | MPOMOHYIOTh HanucaTH 3—4

CTBOPEHHS KLIBKOX MOXIIUBI ~ IPOJOBXKEHHS B

BapiaHTiB pi3HHX KaHpax abo

TIPOJIOBKEHHS ToHanbHOCTAX. (A man enters

icropii. a café, looks around, and
leaves).

Reverse Outlines —
mepedynoBa
JIOTi9HOI CTPYKTYPH
MIOAAHOTO TEKCTY.

HaBuutu
repeOya0ByBaTH
JIOTIYHY CTPYKTYPY
TEKCTY.

CrymeHTaM [alOTh TEKCT 1
IIPOIIOHYIOTh  CTBOPHTH  JIO
HHOTO  IIIaH, a  IOTIM
[epernucaTid TeKCT 3a HOBOKO
CTPYKTYpPOIO: Bij 3arajbHOTO
JI0 KOHKPETHOI'O, MPUYMHHO-
HACIiKOBOIO TOIIIO.
(TlepebymoBa  TekcTy Y
¢dopmar problem — causes —
solutions).
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Cognitive Multi- Po3BuBaru CryneHram MIPOIIOHYIOTh
Task Writing — 3/1aTHICTh HAIMCATH TEKCT, SIKHT
BUKOHAaHHS YTPUMYBATH B II0JIi | BOAHOYAC! 1) MICTUTB
JIEKUTBKOX YMOB y 30py KiJbKa BUMOT | apryMeHT; 2) TpHuKiIax i3
MeXKax OJJHOTO OJIHOYACHO. KUTTSA; 3) Xxo4ya O omHY
TEKCTY. nporuiexny nyMky. (Tema: IS

multitasking effective?)
Alternative Hasuutn CryneHram alOTh
Solutions - reHepyBaTH pizHi poOIeMHy CHTYAIIi0;
MIPOTO3HIIS PI3HUX | IUIAXH BUPIMICHHS CTYJICHTH TIPOTMIOHYIOTH KiJIbKa
Croco0iB npoOIeMH. crocobiB ii  BHUpimeHHS,
BHpIIIEHHS OOTPYHTOBYIOUH KOJKEH.
npoGIIeMH. (Tema: How to reduce plastic
use at university?)
Semantic Re- Po3BuBaru CryzneHTtaM [arOTh CIOBO W
mapping — 3mina . 321{1THiCTb MPOCSTh HAIATH foro
CEMaHTHYHUX IOJIB | 3MIHIOBaTH TexHiuHe, ColiabHe,
CIIOBA B Pi3HUX CEMaHTH4HI PAMKH | gxanemiune Ta MeTadopHUHE
JIOMEHaX. Ta KOHTEKCTH. HAYECHHSL (Network —
KOMIT IOTEpHA, coliaiabHa,
akajeMiuHa,  MeradopHUYHA
chepn).
Problem-Solving Po3BuBatu CryneHTaM [alTh CHUTYAIlil0
Tasks in English — | BapiatuBHi npodeciitHoro abo
MHChMOBE KOMYHIKaTUBHI HABYaJIBHOTO XapakTepy;
PO3B’sI3aHHS CTpaTerii. CTYICHTH MPONOHYIOTh KiJlbKa

KOMYHIKaTUBHUX 1
npodecitanx
CHUTYAIIii.

cnoco0iB mii. (Your team fails
to meet a deadline. How do
you communicate with your
supervisor?)

3) Eran pediekcii Ta Ttpancdepy (Reflection & Transfer Stage).

CyTb: OCMHUCTICHHSI OTPHMaHOTO JIOCBilly, y3araJlbHEHHS Ta TCPECHECEHHS
crparerii y HOBI KoHTekcTH. Dynkuis: 3akpimuienHs K[ sk - crilikol
HAaBUYKH, YCBIJIOMJICHHS BJIACHHX MHCIICHHEBHX TIpoueciB. [lpuxianu
TUSUTEHOCTI: CaMOOITIHFOBAHHS, aHAJTi3 BUKOHAHUX 3aBaHb, aHaJIi3 COOMCTHX
MOMUIIOK (y THCBMOBIH (hopMi), mepemdaueHHs HACIAKIB (Y MHUCBMOBIH
¢opmi); pedhiteKCrBHI 3aIUTaHHS; BUKOHAHHS aHAJIOTIYHHUX BIPaB Y HOBOMY
KOHTEKCTi; IHTETpamis HOBHX CTpaTeridi y peajbHi MOBHI CHTYyaIIil.
Merta: y3araibHEHHS JIOCBiTy, YCBIIOMIICHHSI CTpaTeTiii 1 IepeHeceHHs iX y
HOBI KOHTeKCTH. (DOKyC: METaKOTHIIlis, CAMOOIIIHIOBAaHHS, 3aCTOCYBaHHS
CTparteriil y mmpIioMy MOBHOMY CEPEIOBHIIIL.
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Tabnuys 4. Bnpasu 0o emany pegnexcii ma mpancgepy.
Table 4. Exercises for the reflection and transfer stage.

Bnpasa Merta IHcTpyKuis (MpukJan)
Strategy TpenyBaru CryneHTaM MpoTOHYIOTh
Journaling — METaKOTHITHBHY 3aIicaTH:
peduexcuBHUHA THYYKICTh - sIKI MOBHI CTparTerii
LIOJCHHHUK: SIKi 3aCTOCYBaJIH,
cTpaTerii - 1110 CTIPaIIoBaJIo,
BHUKOPHCTAHO, IO - TI10 3MIiHWIIH O HACTYITHOTO
CIIPALFOBAIIO, 10 pasy.
3MIHHTH.

Transfer Task — IMepenocutH CryzmeHraM TpOTIOHYOTh
BUKOPUCTaHHS Ti€i | HaBHYKH B pPeajibHI | BUKOPUCTATU Ty CaMy MOBHY
camoi cTpaterii y KOMYHIKaTHUBHI CTparTerito B iHIIIN cUTyaIlii.
HOBIf cuTyarnii abo | curyarii. (SIxmmo cTyneHT HaBYHMBCA
JKaHpi. nepedpa3zoByBaTH CKIAIHI
pEeUeHHsI — 3aCTOCYBATH LI B
aKaeMiYHOMY MMUCHMI).
Reflective Po3BuBatu CryneHram MPOIOHYIOTh
Comparison — 31aTHICTH MTOPIBHATH nBa IUISIXHA
MOPiBHSHHS OLIIHIOBATH BUKOHAHHS 3aBIaHHS:
e(eKTHBHOCTI TBOX | THYYKICTh “Which strategy was more
pisHHX crocobiB BJIACHOTO effective and why?”
BUKOHAHHS MHCJICHHSL.
3aBIaHHS.

Perspective Re-
telling — mepexas
TEKCTY 3 iHIIO1
MEPCIEKTUBH,
EMOIIIHHOCTI 200
HaMipy.

TpenyBat BMiHHS
nepeOymoByBaTH
MUCIIEHHEBHI i
MOBHUH MiAXif.

CryneHTaM JaroTh OJUH TEKCT 1

MIPOIIOHYIOTh HAIIMCATH TPH

MepeKasu:

- BiJI iIMEHI 1HIIIOTO IEPCOHAXKA,

- 3 [HIIUM eMOLIIHUM
3a0apBIICHHSM,

- 3 IHIIMM KOMYHIKaTHBHUM
HaMipoM.

Self-explanation [MincumoBarn CryneHram IPOTIOHYIOTh
Tasks — mMCEMOBI | METAKOTHITUBHY MOSICHUTH, YOMY BOHU
MTOSICHEHHS YCBITOMIICHICTb. BUKOPHCTAId TOW YW IHIIHN
BJIACHUX MOBHHH BapiaHT.
JTHTBICTUYHHX 1

CTpaTeTi9HUX

pillICHb.

Taka Monens 3a0e3neduye JOTIYHY MOCTiTOBHICTh po3BUTKY KI', me
KOKEH eTall IOCTYIOBO YCKJIaJHIOE MUCIEHHEBI omepaii CTyJeHTiB i

154



Bunyck 47 2025

copuse (QopMyBaHHIO HABHYOK THYYKOTO, CTpPaTeTiyHOrO Ta
YCBiZOMJIEHOT'O MHCHMa.

OTxe, CTPYKTypHA MOJIENTb KOMITIEKCY Brpas i3 hopmyBanus KI' y
cryaeHtie 3BO muisixom yaoCKOHaJeHHS HaBHUYOK MUChbMa BUTISAAE
TaKUM YHHOM:

1) AkTyamizarfis: maAroToBKa Ta aKTHBAIS MOIEPEIHBOTO JTOCBIAY
(mBHOKa aKTHBi3allis MEBHUX TpPaMaTHYHUX Ta CEMAaHTHYHHX
KaTeropiii; BiITBOPCHHS MOBHHX CTPYKTYD).

2) YcBimomileHHS: THydYka mnepepoOka iHdopmamnii Ta BapiaTuBHE
MUCJICHHS (IEpEMUKaHHS MiXK KOHIIETITAMH, CTHIISIMH, TPAMaTUIHHMU
CTPYKTypamH; BapiaTUBHE MUCIEHHS; po0OTa 3 HEOJHO3HAYHICTIO;
JOTiKO-apryMEHTaTHBHA THYYKICTB).

3) Pednekcis 1 TpaHCdep: yCBIIOMIEHHS, 3aKpilUIeHHS Ta
MEpeHEeCeHHs] HAaBHYOK Yy HOBI KOHTEKCTH (MeTakoTHILIS,
CaMOOIIIHIOBAaHHS,  BUOIp  ONTHUMallbHUX  CTpaTeriii;  yMiHHA
3aCTOCOBYBATH HaOyTi 3HAHHS B HOBHX YMOBaXx).

BucnoBku. IlpoBenenmii TeopeTMUHWH  aHaAN3  JTO3BOJIIE
ctBepmaxkyBary, mo KI' € ogHi€eo 3 KIIFOUOBUX BUKOHABUMX (DYHKIIIH
MUCJICHHSI CTYACHTIB, fKi BHMBYAIOTh iHO3EMHY MOBY. Pesynbratn
OTIIAY CyYacHHX JOCIHIPKeHb 3aCBIUMIIH, IO MTUCHMOBI 1HTEpPBEHIIIT
CHPHUAIOTH PO3BUTKY METAKOTHIIil, THYYKOTO MHCIEHHS W 34aTHOCTI
NEPEMUKATUCS MK aNbTePHATUBHUMH TOUKAMH 30Dy .

3anpomnoHOBaHa CTPYKTypHa MOJEIb KOMIUIEKCY BIpaB i3
dopmyBanus KI' y crynentie 3BO mmisxom yIoCKOHaNCHHS HABUIOK
muchMa  Tepeabadae TpPW  TOCHIIOBHI  eTamu  (aKTyasisariio,
YCBiZIOMIIEHE OIPAIIOBaHHSA Ta pedIeKCio 3 TpaHchepoM), KOKHUI i3
SKUX pPeaji3yeThCsl 4Yepe3 MiJeCHpsSMOBaHI BIPaBH, IIO0 PO3BHUBAIOTH
pizHi komrnoneHTH KI': 1mBHAake TepeKIOYEHHS, BapiaTHBHE
ompamioBaHHs iH¢popMmalii, THYdYKy IHTEpIpeTaniloo, aJanTtamilo
MOBJICHHEBUX  pIlllEHb,  METAaKOTHITHUBHY  pedJiekcifo  ToIIo.
3acTocyBaHHS TaKOi MOJIeNi y MPOLEci HABUAHHS MHUChMa CIIPUSITHME
nigsuieHHio piBHA KM cTyzneHTiB Ta popMyBaHHIO B HHUX 34aTHOCTI
e(heKTHBHO TpamoBaTH 3 iHPOpPMAIi€l0 B yMOBaX CY4acHOTO
OCBITHBOTO ¥ TpoheciiHOTO CepeIOBHUIIA.

[lepcneKTUBHUMH  HANpPsAMAMH  NOJAJBIINX  JOCTiIKeHb
MOXYTb CTaTH: €MIIpHYHa MNepeBipka ePEeKTUBHOCTI PO3pOOIIEHOTO
KOMITJIEKCY BIIpaB y pI3HUX THMIAaX OCBITHIX cepenoBull (od4He,
OUCTaHIlIHEe, 3MilllaHe HaBYaHHS) 1 Ha PI3HUX PIBHAX MOBHOI
MiATOTOBKH CTYACHTIB; MOPIBHAJIBHUM aHaji3 BIUIUBY MHCbMOBHUX
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The article examines the problem of developing cognitive flexibility in university
students learning English as a foreign language. In today’s information-rich
environment — characterized by rapid changes, stressful conditions, and the constant
need for swift intellectual adaptation — cognitive flexibility emerges as one of the key
executive functions. Drawing on contemporary theoretical sources and empirical
research, the paper substantiates the relationship between the development of writing
skills, metacognitive processes, and students’ ability to shift thinking strategies and
variably interpret information. The discussion highlights leading approaches to
teaching writing, including argumentative writing, reflective writing, and work with
counterarguments, all of which have demonstrated effectiveness in enhancing both
cognitive control and critical thinking.
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A structural model of a system of exercises for developing cognitive flexibility
in university students through the improvement of writing skills is proposed. The
model includes three interrelated stages: activation of prior knowledge,
awareness/processing (conscious processing of information), and reflection
followed by the transfer of strategies to new contexts. For each stage, a targeted set
of exercises is provided, aimed at fostering rapid switching between concepts,
analyzing and reinterpreting situations, flexibly constructing argumentative
structures, varying styles and semantic fields, and developing metacognitive
awareness. These exercises develop learners’ abilities to analyse, synthesise and
evaluate information, generate alternative viewpoints, and construct substantiated
written responses, thus supporting the formation of cognitive flexibility and
enhancing overall academic writing competence.

The proposed model can be used by university-level English instructors to
systematically develop students’ cognitive flexibility as a component of critical
thinking, to enhance writing proficiency, to improve the quality of written work,
and to optimize the educational process in line with the demands of the
contemporary academic environment.

Keywords: cognitive flexibility, critical thinking, productive skills, writing
skills development.
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This paper examines cultural perceptions of Standard English versus non-
standard varieties, such as Nigerian Pidgin, and their implications for society.
It discusses how linguistic discrimination affects the psychological well-being
and social identity of speakers of Nigerian Pidgin English (NPE). The study is
qualitative and is based on data generated from news sources, the International
Corpus of English, observations and interviews. The results of the study reveal
that linguistic discrimination against NPE speakers occurs because NPE carries
a cultural stigma and is associated with lower social class and illiteracy.
Standard English, inherited from the British colonial era, is perceived as a
mark of education, class and social mobility. Due to the pressure to speak
Standard English, Nigerians strive to improve their British accent, even when
they have a high level of English proficiency. The tension between English and
NPE varieties highlights cultural and linguistic politics, as well as the
interaction between language and culture in shaping communication and
identity. This duality creates psychological and social pressures for speakers,
influencing their self-esteem and identity. Nevertheless, many Nigerians code-
switch, combining NPE with other indigenous Nigerian languages and English
to create a hybrid cultural resource. This paper argues that, rather than
outlawing NPE or penalising its use, teachers should implement translanguaging
strategies that incorporate NPE, English, and native languages,
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thereby boosting students’ self-esteem and literacy. Further research could
focus on ways to implement the findings of this study in the Nigerian
education system.

Keywords: cultural  evaluation, educational system, linguistic
discrimination, Nigeria, Standard English, Pidgin English.

Statement of the Problem. Language is a crucial aspect of an
individual’s identity, and a primary means of communication. Both
English and Nigerian Pidgin English (NPE) are used in Nigeria, and
both languages are undergoing cultural re-evaluation, reflecting shifting
perspectives on language, identity and power. Cultural revaluation is
the process where customs, symbols and variants previously devalued
or stigmatized are re-examined and given new status, legitimacy, or
acceptance in society [10]. Within the sociolinguistics field, cultural
revaluation refers to changes in the perceived value of a language or
dialect, often associated with identity, media representation, or shifting
cultural perspectives. Pidgin’s increasing cultural and communicative
capital in media, music, and daily interaction is highlighted by this
revaluation, which defies previous ideologies that stigmatized it as
“low” or “non-standard”. NPE, also referred to as “Broken English”
(Naijia) is an English-based Creole language and the mixture of
English and various indigenous Nigerian languages [17; 1; 26]. It is
spoken as a lingua franca throughout Nigeria, with an estimated 3 to 5
million individuals speaking NPE as their first language, while 75
million speak it as a second language [17]. Indeed, Faraclas [17]
estimates that there are more than 110 million NPE speakers,
confirming its remarkable prevalence. In contrast to English and the
other three widely spoken languages in Nigeria, pidgin is marginalized
and not acknowledged by the state because of the perception among the
upper class in Nigeria that Nigerian pidgin is primarily regarded as a
contact language without any obvious ethnic or regional connotations
[32; 20; 26].

Pidgin was first utilized by Europeans, such as the Portuguese, as a
means of interaction during the 17th-century Atlantic slave trade [26;
22]. European interaction with West African languages gave rise to
Nigerian Pidgin and rapidly evolved from the language of contact and
trade to a language to be reckoned with [17; 33]. It is estimated that
more than half of the Nigerian population speak NPE [17]. Pidgin is
also more popular than the three major languages in Nigeria and is
spoken by more than half of the Nigerian population [3; 24]. As such,
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pidgins serve as a de facto franca, bridging socioeconomic classes,
cultures, and educational levels. Compared to Standard English, NPE
has a larger audience [27; 24].

However, there is tension between NPE and standard English, which
reflects broader cultural values and social hierarchies, highlighting the
complex dynamics of language, identity and power in Nigerian society.
Additionally, the way people communicate and the social judgments
tied to language impact their psychological well-being. This alludes to
Pidgin associated with informality and low social class, whereas
“standard” English is often linked to education and modernity. The
English language, a legacy of colonial rule, is the official language and
the primary mode of instruction in schools and daily interactions.

Nigeria is a multicultural country, home to more than 525 languages
and 371 ethnic groups [39; 4; 5]. Due to the diversity of languages
spoken here, multilingualism is viewed as a significant issue due to
concerns about domination by specific ethnic groups. In such countries,
English is the lingua franca due to its neutrality and ability to facilitate
peaceful coexistence and successful communication between diverse
ethnic and regional groups [4; 26; 40]. That is why English in Nigeria is
widely used in government, industry and education [13]. There are
natural variations in the way English is spoken in Nigeria because it is a
second language for many Nigerians, who also speak various other
languages, which influences their proficiency in English. However,
despite its low institutional status as the language of the illiterate, NPE
is still widely used in the country.

Literature suggests that speakers of dominant languages tend to
discriminate against speakers of less dominant languages and exhibit a
tendency towards linguistic bias [19; 7; 30; 15]. Despite the ubiquity of
English, some English speakers face discrimination because of their
accent and speaking “queen’s” standard English. Reports also suggest
that educators in Nigeria punish and flog students to refrain from
speaking NPE or any other Nigerian indigenous language in the
classroom, suggesting linguistic discrimination [30]. Linguistic
discrimination also occurs in the classroom, where students are
prevented from speaking NPE, resulting in physical violence and
punishment because it is considered inferior [19; 7; 26; 33; 30].
Linguistic discrimination is also observed in cases of disrespectful
treatment of speakers of NPE or other dialects that do not have official
status, which only fuels negative attitudes toward their speakers.
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Analysis of recent research and publications. Bourdieu’s (1986)
concept of cultural capital provides a valuable lens, highlighting the
reasons why pidgin speakers are marginalized and standard English
speakers enjoy high social class status and associated privileges [10].
Additionally, colonial language ideologies continue to influence the
perspective of linguistic correctness in postcolonial countries [34].
Although NPE is widely used, it is still stigmatised, especially in
official educational and governmental situations. Standard English is
the socially and institutionally dominant language. This linguistic
disparity restricts the cultural and social capital available to Pidgin
speakers, perpetuates social inequalities, and causes psychological
stress. Furthermore, there is a conflict between cultural identity and
social expectations because linguistic regulations and cultural attitudes
often reinforce the notion that Pidgin is inferior and linguistic
discrimination.

Linguistic discrimination refers to the unfair treatment of people
based on their first language, accent, perceived vocabulary size,
modality and syntax [9; 15]. It is also a form of racism and is known by
other names, such as glossophobia and linguicism. A person may
instinctively make assumptions about another person’s education,
social standing, character or other features based solely on differences
in language use, which could result in discrimination [38; 15]. Overt
linguistic racism can manifest as intentional humiliation, such as
“ethnic accent bullying”, regardless of a person’s actual English
proficiency [6; 13]. This kind of prejudice can have serious
psychological effects, as people who experience it may develop
inferiority complexes and begin to view themselves as less intelligent.
Linguistic discrimination is also amplified by language prescriptivism,
which asserts that there is a correct way to use language.

Drozdzowicz and Peled describe linguistic discrimination as the
consistent mistretment by members of linguistic community A (usually
the more powerful one) against members of linguistic community B
(the less powerful one) when members of community B fail to meet the
implicit linguistic expectations of community A (e.g. by speaking with
an accent or using a different linguistic modality) [15]. Members of
community A may act in this way without being aware of their
underlying prejudices against community B’s language and their other
unfavourable views about its speakers.
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Debates about linguistic discrimination and non-standard language
are also rooted in Standard Language ldeology. The latter informs and
influences attitudes towards ‘“non-standard” language varieties.
Research on standardisation and standard language ideology has begun
to challenge earlier narratives that focused on multilingual contexts and
considered minority and regional language varieties, as well as the new
speakers of these varieties. This research also examines the linguistic
prejudice and discrimination caused by standard language ideology
(SLI) [23; 8].

Materials and Methods. Data was generated through news
observation (identifying patterns in discourse from radio, news and
classroom sources), the International Corpus of English (ICE) and
interviews. The latter provide a valuable source of rich, qualitative data
on participants’ attitudes, experiences, and perceptions. This context
enhances observational and corpus data [14]. Observing language
speakers enables researchers to record how language is used, including
discourse patterns, lexical choices, and framing. This provides insights
into language, communication, and journalistic practices [37]. The
International Corpus of English (ICE) is an international research
project that compiles and examines corpora of English dialects from
around the world. Launched in 1988 by Sidney Greenbaum at
University College London, the initiative aims to facilitate the
comparison of English grammar and usage across various national and
regional variants. ICE provides analyses of grammatical patterns,
lexical choices and code-switching between English and NPE. This is
made possible by using the corpus as a research tool, which offers
genuine, empirical data on language use in formal and informal
contexts [41]. Additionally, the architecture of the ICE corpora makes it
easier to compare results with those of other English dialects, thereby
improving the generalisability and reliability of the findings. Thus,
using ICE-Nigeria enables a thorough, data-driven analysis of
sociolinguistic phenomena and multilingual interactions in Nigeria.

Presentation of the main material of the study. NPE in Media and
Public Discourse. The following examples, borrowed from the
International Corpus of English (ICE) data corpus, illustrate the use of
NPE in the public domain. They are accompanied by their English
translation: “We presido don tok am se | no gud mak we dey trow
bomb fo choch bikos na we we, we de Kkill...” (Our President, has
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condemned a series of bombing attacks on churches because he
believes that we are Kkilling ourselves) [25: 186].

“Boko Haram *mak dis pipul kom do dia noncens bomb 4 Naija Delta
mak we tel dem say ... militants and Boko Haram no be mates; ... l-a-y-e.
we go roast dem ... fri dem ... dem no say militants senior dem. So mak
dem relax...”. (The Boko Haram sect must not attempt to set a bomb in
any part of the Niger Delta region or else the militants will show their
superiority over them)” [25: 186].

“Nothing in so-called standard English is objectively more complex,
superior, or better linguistically. Simply put, because it is supported by
so much authority and prestige, we feel that it is more accurate”
(Interview 3).

The prevalence of NPE is also evident in the BBC World Service,
which launched BBC News Pidgin, an online news outlet in West
African Pidgin English, in Lagos, Nigeria, in 2017 [11]. The BBC
subsequently created a ’standardised” version of Pidgin to cater to West
African speakers. The BBC offers a Pidgin language service, and there
are radio stations in Nigeria that only broadcast in NPE. Wazobia FM,
the first Nigerian radio station to broadcast in NPE, attracted a large
audience because of its news coverage.

The cultural revaluation of languages is evident when formerly
stigmatised linguistic forms acquire new social legitimacy and
acceptance [10]. This trend is also evident in Nigeria, where NPE is
increasingly being recognised as a unifying symbol of national identity
thanks to media outlets such as BBC Pidgin [11].

Smart People Speak English and the Stigmatization of NPE
Speakers. Although NPE is the dialect spoken by many Nigerians, it is
not recognized by the government and is not taught in schools. Its lack
of prestige stems from the fact that many Nigerians view it as a “bad”
form of English and connect it to a group of socially marginalized
individuals. As the BBC interview participants suggest:

“It is not only disrespectful and humiliating, but also factually
incorrect, to judge someone’s language as inferior or broken and
another person’s as legitimate or real based purely on their ethnicity
and region. There is no objectively better way to speak English than
what is known as Standard English” (Interview 1).

Not every speaker of English or some other language or dialect
receives equal treatment, consciously or unconsciously: “l detest
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listening to Pidgin English because | consider it to be the language of
the impoverished, disenfranchised, and weak in politics” (Interview 2).

Similarly, speaking NPE is associated with discriminatory social
perceptions of its speakers. Linguistic discrimination against NPE is
widespread because it differs significantly from other Nigerian dialects.
This accent has traditionally been stigmatised because it reflects the
linguistic reality of the uneducated and illiterate.

Language ideologies and policies that stigmatise speakers of
“inferior” language variations and favour certain groups are
perpetuated by institutions when standardised English is considered
the only acceptable form of the language. This leads to power
imbalances. Some participants living abroad mentioned feeling more
confident in their ability to communicate in English in their home
country but then losing that confidence due to the way they are treated
in English-speaking countries.

Findings suggest that, due to pressure to speak standard English,
Nigerians who have a fluent command of the language, enroll in extra
classes to refine their British accent. Diction and phonetics are taught at
high prices in private schools to the children of the rich and famous, as
well as to adults who wish to “correct” their accents by conversing like
Britons to appear classy and sophisticated. This alludes to articulating
with an American or British accent in Nigeria, which is considered a
significant achievement because it is associated with high status,
education, and being well-travelled. The overview suggests that
linguistic discrimination against individuals based on their accents is a
widespread issue, as accents are often perceived as being associated
with social status rather than geographical regions.

Similarly, concerns have been raised about the impact of students
using NPE in Nigeria’s educational system because it negatively affects
their performance in the West African Examinations Council (WAEC)
English language course [2; 3; 33; 26]. The prevalence of NPE means
that many young people find it challenging to communicate effectively
in either their native language or standard English. This suggests that
the implementation of overt language policies that reinforce linguistic
racism might exacerbate the situation in schools and other educational
settings. Additionally, one argument against the use of Pidgin English
is that people often speak incorrectly due to the normalisation of casual
English and the belief that speaking English well is elitist. This
naturally contributes to students’ ongoing academic struggles and a
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general decline in their ability to speak and pronounce words correctly
in diverse communities and social circles when necessary.

In view of the perception of NPE, scholars of Standard Language
Ideology (SLI) argue that it creates a divide that extends beyond
language use, separating individuals who speak the standard from those
who do not belong to the community of speakers of the idealised
variation [16]. Rosa and Flores (2015) first used the phrase ’racial
linguistic ideologies’ to characterise standard language variations in
relation to the racial characteristics of their speakers [18]. Standard
variations are usually linked to a specific nation and its idealised
depiction of its population. While pluricentric standard languages,
which are spoken in many nation-states and comprise two or more
national standard variations, are generally acknowledged, SLI allows
for some regional diversity.

The Cultural Aspect of English. The findings also reveal that the
difference between English and pidgin is not just linguistic, but also
profoundly cultural. American and British English varieties function
as cultural capital, unlocking doors to prestige, social networks,
employment, and educational opportunities. Many Nigerians code-
switch, combining NPE, local languages, and English to create a
hybrid cultural resource. Pidgin is amplified by the media, music and
social media, all of which contribute to its cultural revaluation. The
residual influence of colonialism is still evident in Nigerian culture, as
demonstrated by the preference for Standard English. By penalising
NPE and elevating Standard English, the state and educational
institutions  perpetuate these hierarchies and maintain their
authoritative control.

The study’s findings are consistent with previous research indicating
that ruling classes often legitimise certain cultural forms and favour one
form of expression over another. Research has indicated that individuals
are often treated differently based on their manner of speech [15]. It
appears that even Nigerians who have a strong command of English
often attend additional classes to improve their British accent, driven by a
professional obligation to communicate in standard English.

Conclusion. The paper discusses the cultural perceptions of
standard language versus non-standard varieties, such as pidgin, and to
what extent they result in linguistic discrimination, as well as their
connection to the cultural revaluation of NPE. The paper reveals that
NPE speakers are occasionally marginalised due to the preference for
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standard English, which shapes social status, literacy, and establishes
linguistic hierarchies. The paper demonstrates biases against certain
accents and dialects, which are classified as either standard or non-
standard. The term “correct English” suggests the existence of a
standard against which alternative linguistic forms are evaluated and
classified as inappropriate. The cultural aspect of English in Nigeria is
not neutral; it embodies the colonial history, globalisation, and
struggles over local identity.

This tension between English and NPE highlights the cultural
politics of language and how language and culture interact to shape
communication and identity. Pidgin is often linked to a “lower social
class” and can potentially reinforce feelings of inferiority, impacting an
individual’s self-esteem and psychological well-being. Conversely, the
adoption of pidgin as a legitimate form of expression has the potential
to foster confidence, cultural pride and social cohesion, thereby
promoting psychological well-being. The pressure to conform to
standard English can create a sense of internal conflict between one’s
cultural identity and social expectations. Individuals who use NPE in
formal or professional contexts may experience feelings of judgement
or stigma due to its perception as a “low-status” form of
communication. On the other hand, people who are expected to speak
standard English may experience stress or anxiety if they lack fluency,
which can affect their confidence and self-esteem.

Fluency in “standard English” is a significant form of cultural
capital in Nigeria, facilitating access to better schools, employment
opportunities, and enhanced social mobility. Pidgin speakers may be
excluded from spaces of power because their language is perceived as
culturally “inferior”, despite its role as a lingua franca across Nigeria.
This tension reflects a cultural negotiation: The cultural aspect also
reveals that English in Nigeria is not neutral; it embodies colonial
history, globalisation, and struggles over local identity. The
implications for the future suggest that NPE’s revaluation in media and
education may help lessen the stigma and encourage inclusivity. It is
evident that Nigeria’s cultural revaluation of English and NPE is
indicative of a continuous negotiation of identity and power. While
NPE is increasingly used to represent cultural pride and national
solidarity, English remains the language of institutional power.
Collectively, they capture the multilingual reality of Nigeria, where
linguistic diversity is not just a problem, but a cultural asset.

168



Bunyck 47 2025

Linguistic discrimination may be lessened if NPE were
acknowledged as a valid language resource in educational institutions
in order to reduce instances of linguistic discrimination. Rather than
outlawing or penalising its use, teachers should implement
translanguaging strategies that incorporate NPE with English and
native tongues. This approach has been shown to boost pupils’ self-
esteem and literacy.

Further research could focus on ways to implement the findings of
this study in the Nigerian education system.
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CTAHJAPTHA TA HNIJ)KUH-AHIJIIHCBKA MOBA B HIT'EPIi:
KYJbTYPHA NNEPEOLIHKA TA ii BIIVIUB HA OCBITHIO
CUCTEMY
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CraTTs [IOCHIJDKYye KYyJNbTYpHI YSBIEHHS TMpO CTaHIAPTHUH BapiaHT
aHTJIIMChKOT MOBU y TOPIBHSIHHI 3 HECTAHIAPTHUMHU Pi3HOBUAAMH, TAKUMHU SK
HIrepiiicbKMil MiJPKKMH, a TaKOX IXHIM BIUIMB Ha CyCHiNbCTBO. PO3risHyTO, K
JNIHIBICTMYHA AMCKPUMIHAIlS BIUIMBA€ Ha IICHXOJIOTIYHE OJyiaromojyyus Ta
COIlialbHy 1JEHTHUYHICTh HOCIIB HIrepiicbKoi MiPKMH-aHIIIHChKOI MOBH
(NPE). [MocmimkeHHs Mae SKICHHM XapakTep 1 TPYHTYETbCS Ha IaHHX,
OTPUMAHHMX 13 HOBUHHHX JDKepen, MiXKHAPOJAHOTO KOPIYCY aHTJiHChKOT MOBH,
CIIOCTEPEIKEHD Ta IHTEPB’I0.

PesynbraTtu 1OCiKEHHS MMOKa3yOTh, IO JIHTBICTHYHA AUCKPUMIHALIS 1010
HociiB NPE Bunukae uepes e, ujo NPE Mae KyJabTypHY CTUTMY Ta acOLIIOETHCS 3
HIDKYMM COLIQJIBHUM KJacoM 1 HenucbMeHHicTio. CraHzapTHa aHIJiiicbka,
ycrasikoBaHa 3 OpHUTAHCHKOI KOJOHIAJNBbHOI €MOXH, CIPUIMAETBCS SK O3HAKa
OCBITH, COLIaNbHOrO cTaTycy Ta MoOiIbHOCTI. Uepe3 THCK, NOB’A3aHMU i3
HEOOXIZHICTIO TOBOPUTH CTAaHAAPTHOK AaHIIIIHCBHKOK, HIrepidili MHparHyTh
YIOCKOHAITUTHU CBilf OPUTAHCHKUI aKI[CHT, HABITh SIKIIO BOHU BXKE MAIOTh BUCOKHIA
PiBEHb BOJIOIIHHSI aHTJIIHCHKOI MOBOIO.

Hampyxennss Mix anrmiiicekolo Ta NPE migkpecmioe KynsTypHy W
JIHTBICTHYHY IOJITHKY, & TaKOX B3a€EMOIII0 MDK MOBOIO Ta KYJIBTypOKO Y
¢opMmyBaHHI KOMyHikamii Ta imeHTHMuHOocTi. Il mHOABIMHICTE  CTBOpIOE
MICUXOJIOTTYHHA 1 COI[ialIbHUI THCK Ha MOBIIIB, BIUIMBAIOYH HA TXHIO CAMOOLIIHKY Ta
BiJJUyTTS BJIACHOI 1I€HTUYHOCTI.

IMonpu 1e, Garato HirepiiiiB 3AIHCHIOITh KOJ-TICPEMHKAHHS, MOEIHYHOUYH
NPE 3 iHIIMMH KOPiHHUMH HIrepiiChbKMMH MOBaMH Ta aHINIHCBHKOIO, CTBOPIOIOYH
TaKUM YUHOM TIOpPUIHUIA KyJIbTYpHUH pecypc. Y CTarTi CTBEPIKYETHCS, IO
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3amicTh 3a00poHu NPE abo moxapanHs 3a HOro BUKOPUCTaHHS BUUTENI OBUHHI
BIIPOBA/XKYBATH TPAHCIIHIBaJIbHI cTparerii, ski noexnytots NPE, anrmiiiceky Ta
pimHi MOBHM, THUM CaMuUM MiIBUIIYIOYM CAMOOLIHKY Ta TIPAMOTHICTb YYHIB.
IMopmaneir  JOCHIKEHHS MOXYTh OyTH CHOpSIMOBaHI Ha TIONIYK IIIISIXIB
YIPOBAPKEHHS Pe3yIbTaTiB IIbOTO JOCHIPKEHHS B OCBITHIO cucTeMy Hirepii.

Knwouogi cnosa: xynemypra oyinka, niHesicmuyna ouckpuminayis, Hieepis,
0C8IMHSL cucmema, niONCUH-AH2NINICbKA, CMAHOAPMHA AHSITUCHKA.
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The nineteenth paper in the series continues to discuss the correlation
between linguistic (LG) and pedagogical (PG) grammars in the development
of communicative grammar skills. This time, the author addresses the issue of
the form of LG and PG rules, aiming to answer a series of questions. What is
the general attitude of researchers towards using LG grammar information in
the classroom? Are LG rules effective for grammar teaching in their current
linguistic form? How can their efficiency be increased by changing their form,
bearing in mind the psychological nature of the process of developing
grammar skills? An analysis of contemporary literature on this topic revealed
a significant shift in attitude towards explicit focus on linguistic form in
teaching, moving away from the zero tolerance of LG information in
communicative language classrooms of the 1970s and 1980s. While
maintaining strict adherence to the communicative nature of teaching and the
prevalence of meaning-focused tasks in the classroom, researchers also
acknowledge the importance of explicit attention to form for language
acquisition. Stressing the teacher’s role as a facilitator, the authors praise the
use of pre-task modelling techniques, which positively impact learners’
attention to linguistic forms and facilitate second language skill development.
Conversely, the author cautions against the uncritical revival of grammar-
translation techniques, asserting that PG’s primary objective is to foster
students’ communication abilities rather than their comprehension of
LG structure. Based on this, he suggests that PG can disregard the principles of
LG structure and establish its own rules, which may differ from those of LG.
The author convincingly demonstrates the validity of this principle using
examples from the pre-zero-tolerance era and shows the potential of types of

© Chernovaty L., 2025; CC BY 4.0 license
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pedagogical information such as models and algorithms as specific forms of
PG rules. The author suggests a number of requirements for PG rules,
promising to extend this list in his next contribution to the series.

Keywords: form-focused tasks, linguistic grammar rules, meaning-focused
tasks, pedagogical grammar rules, teaching foreign languages.

Problem statement. Introduction to the series. Numerous
research projects in teaching foreign languages, specifically in the
development of grammar competence, often seem to lack a common
framework to integrate them into a single area with uniform
approaches, terminology and criteria. It accounts for the current
importance of the issue under consideration.

The aim. The object of this part of the series is outlining the
main approaches to the relationship between the rules of
the linguistic grammar, on the one hand, and those of the
pedagogical grammar, on the other. Thus, the subject remains
the analysis of the correlation of linguistic and pedagogical
grammar. Its aim is to outline a general approach to the solution of
the abovementioned issue. This is the nineteenth (see the previous
issues of this journal [5]) in a series of articles focusing on the
Pedagogical Grammar issue [2; 3; 7], where the author, basing on
the theoretical models and research data, is discussing the various
aspects of the problem.

Funding. This part of the research was funded by the EU Next
Generation EU through the Recovery and Resilience Plan for
Slovakia under the project No. 09103-03-V01-00148.

An analysis of the current research and a presentation of the
main material. Nassaji [10] presented a timeline of research on
form-focused instruction, highlighting the significant shifts in the
perception of instruction’s role, from the ’zero position’ of the early
1980s to a more positive view of its potential. Samuda [12] argues
that a successful task-based language learning classroom requires
teachers to act as mediators between meaning-focused tasks and an
explicit focus on linguistic form. The fundamental argument is that
meaning-focused tasks can engender a desire to express oneself, but
that explicit attention to form is also crucial for language
acquisition. In this regard, it is essential for the teacher to act as a
facilitator. As demonstrated by Kim’s research [8], there is
irrefutable evidence that pre-task modelling positively impacts
learners’ attention to linguistic forms and facilitates second
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language development. Toth’s [15] data suggest that teachers have
the potential to facilitate L2 learning by directing attention to target
structures and providing procedural assistance for processing
output. This view is corroborated by other research results [6; 9; 11;
13; 14], which indicate a growing consensus that form-focused
instruction facilitates learners’ acquisition of linguistic features in
communicative or content-based instruction. These features may not
be acquired without guidance.

As PG’s primary objective is to enhance students’
communication abilities rather than their understanding of LG
structure, it can disregard the principles of LG construction and
establish its own rules, which may differ from those of LG. For
example, D. Wilkins [16], having examined the LG rule on the
formation of feminine adjectives from masculine adjectives in
French, derived six variants of this rule’s application, presented in
Table 1.

Table 1. The formation of feminine adjectives from masculine adjectives in
French. The approximate pronunciation is given in square brackets, without
reference to any phonetic transcription system.

Variant Masculine Feminine
1 laid [le] laide [led]
2 rouge [ruzh] rouge [ruzh]
3 bas [ba] basse [bas]
4 frais [frei] fraiche [fresh]
5 long [lon] longue [long]
6 leger [lezhe] legere [lezher]

The rule is as follows: feminine adjectives are formed by adding
-e to the masculine form. However, masculine adjectives ending
in -e do not change in the feminine form. This is followed by
instructions for variants 3—6 as special cases of the rule.

Having analysed this linguistic rule, which is also traditionally
used as a PG rule, D. Wilkins [16] concluded that it could only be
applied in teaching based on written language, i.e. when students see
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words in graphic form (reading and writing). It does not make sense
when teaching oral speech, since the last letter in French words is
not pronounced. Therefore, when hearing words (masculine
adjectives) only, it is impossible to determine the final consonant in
variants 1, 3-6. Consequently, the rule is completely useless.
D. Wilkins proposes a PG rule that differs from the LG rule. The
masculine form is formed from the feminine form by dropping
the final consonant (some adjectives have the same form in both the
masculine and feminine). This form of the rule has clear advantages:
instead of six variants of adjective formation, there are now only
four: (1) see variant 2 in Table 1; (2) see variants 1, 3, 4 and 6 in
Table 1; (3) adjectives ending in -n in the feminine form (nasalised
in the masculine form); and (4) adjectives ending in -v, which
change to -f in the masculine form.

The pedagogical rules developed by D. Wilkins [16] enable us to
create a model (see Figure 1) and an algorithm (see Figure 2 below)
for carrying out this grammatical action. These greatly simplify the
process of finding your way around for students compared to using
Table 1.

feminine masculine
word consonant word consonant
T—
[n] —[n]
V]— [f]

Figure 1. Model for forming masculine adjectives from feminine adjectives in
French.

The simplicity and accessibility of the model and algorithm
distinguish them favourably from the LG rule (see Table 1), as the
algorithm includes only two steps, whereas the LG rule includes six.
This allows us to predict their effectiveness in the learning process.
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If you need to form a masculine adjective
from a feminine adjective,
determine the following:

1. Does the adjective end in the feminine
gender with the sound [n]?

YES NO
The ending is nasalised 2. Does the adjective end
(pronounced through the nose) in the feminine gender
[fin]— [fin] with the sound [v]?
YES | NO
Replace [v] with [f] Do not pronounce the last
[aktiv]— [aktif] consonant sound

[laide]—> [laid]

Figure 2. Algorithm for forming masculine adjectives from feminine adjectives
(in spoken French).

Interrogative and negative constructions. In LG, this information is
scattered across different sections describing various tense forms and can be
represented as the following system of sub-rules: (S — subject, be — verb to
be, have (got) —verb have (got), V —main verb (infinitive without to),
wh — question word, do — auxiliary verb do, Ving —verb in ing form, Ved -
second form of the verb, Ven — third form of the verb, was/were — past tense
of the verb to be, had — past tense of the verb have, will/shall — auxiliary
verbs  will / shall, been — third form of the verb to be, X — the rest of the
sentence): 1) Present Indefinite: 1a) S + be + X® be + S + X?® wh + be +
S+ X?; 1b) S + have (got) + X® have +S + got + X?® wh + have + S +
got+X; 1c)S+V+X®do+S+V+X?®wh+do+S+V+X?
2) Present Continuous: S + be + Ving + X® be + S + Ving + X?® wh +
be + S + Ving?; 3) Present Perfect: S + have + Ven + X® have + S + Ven
+ X?® wh + have + S + Ven + X?; 4) Past Indefinite: 4a) S + Ved + X®
did + V + X?® wh + did + V + X?; 4b) S + was(were) + X® was(were)
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+ S+ X?® wh + was(were) + X?; 5) Past Perfect: S + had +Ven+ X®
had + S + Ven + X?® wh + had + S +Ven + X?; 6) Past Continuous: S +
was(were) + Ving + X® was(were) + Ving + X?® wh + was(were) +
Ving + X?; 7) Future Simple: S + will(shall) + V + X® will(shall) + S +
V + X?® wh = will(shall) + S + V + X?; 8) Future Continuous: S +
will/shall + be + V + X® will/shall + S + be + V + X?® wh + will/shall
+S+be+V+X?;, 9) Future Perfect: S + will/shall + have + Ven +
X® will/shall + S + have + Ven + X?® wh + will + have + Ven + X?;
10) Present Perfect Continuous: S + have + been + Ving + X® have +
S + been + Ving + X?® wh + have + S + been + Ving + X?; 11) Past
Perfect Continuous: S + had + been + Ving + X® had + S + been +
Ving + X?® wh + had + S + been + Ving + X?

Thus, there are 28 rules for forming interrogative sentences with basic
types of verbs in the indicative mood (not including modal verbs). This
does not take into account the rules for constructing special questions to the
subject. In the latter case, the number of rules would increase to 39 for the
indicative mood alone.

However, in PG, all these rules can be reduced to one. *When
constructing a question (except questions to the subject), move the operator
to the beginning of the sentence (before the subject) and, if it is a special
question, place the interrogative word before the operator.” List of
operators: be, have, modal verbs. If there is more than one auxiliary verb in
a sentence (e.g. have been waiting), the operator is the first one.” This rule
is even simpler when presented as a model (see Fig. 3).

P

S oper Vb X

v
wh - oper S Vb X ?

Figure 3. General model for asking general and specific questions (except
for questions about the subject) in all verb tenses. Key: S — subject, P —
predicate, oper — operator, Vb — rest of the predicate, X — rest of the sentence,
wh — interrogative word.
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This model is valid for structures 1-11 presented above. One
question that may arise concerns the Present/Past Indefinite, where
operators are usually absent in affirmative sentences. To unify such
structures, the concept of a ’phantom’ operator can be introduced,
which is implicitly present in affirmative structures. In the model, this
is introduced as follows [1]:

They make juice every year

where it is shown that the operator DO can, in principle, be used in an
affirmative structure to highlight the verb emphatically, this is absent in
neutral statements but can always be restored, in a similar way to the
linking verb in Ukrainian: ’Ile (e) xkuura — ’This (is) a book.” For this
rule to function effectively, students must be familiar with the concept
of *operator’ from the outset of their education.

This example enables us to establish another requirement for PG
rules: that they should be simple and clear. A PG rule should be as
conceptually simple as possible and should not contain excessive
information. The requirement for clarity means that a PG rule must be
accessible to a specific group of learners; therefore, it is advisable to
avoid terminology that could cause learner’s entropy. This may even
apply to basic linguistic terms. For instance, in a study involving 12-
year-old students [1], the participants struggled with the concept of a
’subject’. These problems were solved by presenting an affirmative
sentence model (with a verb as the predicate) in symbols accessible to
the students (see Fig. 4).

1 2 3

Figure 4. Model of an affirmative sentence in an experimental study on the
formation of sentence structure skills (with the verb be as the predicate) [4].
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As a result of exercises based on this model, students successfully
learnt how to form interrogative sentences using the verb to be, without
the need for grammatical terminology. For example, when learning the
structure of a general question with be as the predicate, test subject A
responded by pointing to the model when asked what to do to ask a
question: *You need to put the yellow one in front’ (in the model,
consisting of cards of different colours, the verb be was highlighted in
yellow) [1]. It is entirely justified to avoid grammatical terminology
when developing skills if the students’ conceptual system does not
include such terminology, since the PG itself is not the goal of learning,
but merely a means to achieve it: forming grammatical skills and
incorporating them into the grammatical mechanisms of speech.

This allows us to draw some preliminary conclusions about the
relationship between the forms of LG and PG rules. Since LG and PG
have different objectives (describing the structure of the language and
developing students’ communication skills, respectively), there is no
reason for the form of LG and PG rules to coincide. The information
contained in LG is undoubtedly useful for teaching purposes. However,
when selecting information for classroom use, consideration should be
given to the potential positive impact of such information on the
development of grammatical mechanisms of speech. The form in which
it is presented should consider the teaching purpose and objectives,
stage, and time allocation. PG rules should also be conceptually simple
and accessible to a specific group of students.

The next article in this series will discuss the prospect of
formulating a more complete list of requirements for PG rules.
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Jlep’sTHannATa CTATTA Ccepil NPOJOBXKYe OOTOBOPEHHS CIHIBBIIHOLICHHS
ninreicruunoi (JII') ta neparoriynoi (III') rpamaruk y mpoueci ¢GopMyBaHHS
IHITOMOBHUX TPAaMAaTHYHUX HAaBHYOK. [[pOTO pasy aBTOp pO3IiIAmac MHTaHHA
¢dopmymtoBanns npasun JII' ta I, mparHyud BiAIOBICTU Ha HU3KY 3alUTaHb.
SIlkuM € 3arajbHE CTaBJICHHS JOCITIJHUKIB 10 BUKopucTaHHs iH(opmauii JII' y
HaBualbHill ayauTopii? Uu € npauna JII' y TOMy BUINIAAI, B SKOMY BOHU
chopMyNbOBaHI B JIHTBICTHI, €()EKTUBHHUMHU /Jisi HAaBYaHHS Tpamatuku? Sk
MOXKHA IiJBUIMUTU 110 €()eKTUBHICTh, 3MIHUBIIM IXHIO (OpMY 3 ypaXyBaHHAM
TICHXOJIOTIYHOT IPHPOIH TIporiecy (HOpPMyBaHHS TPAMATUIHHX HABHUIOK?

Amnani3 cyudacHoi niTepaTypu 3 Li€i mpoOnemMu BUSBUB 3HA4YHy 3MiHY B
CTaBJICHHI HAYKOBIIB [0 YCBIJOMJICHHS Yy4YHSMH MOBHOI (opmMu B mpoiieci
HaBYaHHS, BIIXiJ BiJ HYJbOBOI ToJepaHTHOCTI a0 iHdopmanii JII' Ha 3aHATTAX 3
iHmomoBHOI  kKomyHikarii 1980-x pokiB. [leknmapyroud BiJaHicTh igesMm
KOMYHIKaTUBHOI'O CIIPSMYBaHHS HaBUaHHS Ta [l€peBary 3aBJaHb, OPIEHTOBAHUX HA
3HAYeHHS, JOCTIJHUKH OJIHOYACHO BH3HAIOTh BAXKIIMBICTH YCBIIOMJICHHS (OpMHU
JUI 3acBO€HHA MoBHU. Ilifkpeciolouu posib BUMTENS K IOCEPEAHUKA, aBTOPU
BHCOKO OIHIOIOTh €(eKTHUBHICTh METOAY MOJCTIOBAaHHS IIepe]l BHKOHAHHSIM
3aBJaHHs, SKUH IO3UTUBHO BIUIMBA€ HAa PO3YMiHHA YUYHSAMU MOBHHX (OpM i
CIIpHsi€e PO3BUTKY HAaBHYOK Ta BMiHb IHIIOMOBHOIO MOBJIEHHA. 3 IHIIOTO OOKY,
aBTOp 3acTepira€ Bii HEKPUTHUYHOTO BiJPOMXKEHHS MPUHOMIB TIpaMaTUKO-
MepeKIafHOTO METOIy, 3a3Hawaloud, IO OCHOBHOIO MeToro III' 3ammmraerscs
PO3BUTOK KOMYHIKaTHBHOI KOMIIETEHTHOCTI Y4YHIB, a HE PO3YMIHHS HUMH
crpykrypu JII'. Buxomsuu 3 1poro, BiH mpumyckae, mo I Moxe irHopyBatu
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IpUHIUNK 00ynoBu cTpykTypu JII' 1 BcTaHOBIIOBAaTH CBOI BJIAcHI IpaBuIIa, SIKi
MOXYTh BiApizHiaTuca Bin mnpaswia JI[. ABTOp NEPEKOHIMBO JEMOHCTPYE
OOIPYHTOBAHICTh IIHOTO MPHHIMILY, BUKOPHUCTOBYIOUM HpHUKIaIU 3 [00u, 10
nepeAyBaiia HyJaboBiH TonepaHTHocti JII, 1 TmOKa3ye TOTEHIIan THIIIB
neparorivyHoi iHQopmarii (Mozesni Ta anropuTMa) siK KOHKPETHHX (GOpM HpaBHil
III". ABTOp (hopMyitoe Kinbka BuMOr Ao npasuil III°, oOiistoun po3mupuTu nen
MEepeiK y CBOTi HACTYIMHIN CTATTI B il cepii.

Kniouoei cnosa: 3a0anns, opicHmoseani na 3Ha4eHHs, 360N S, OPIEHMOBAHI
Ha popmy, HABUAHHS ITHOZEMHUX MO8, NPABGULA TIIHSGICIMUYHOT 2PAMAMUKY, NPAGULA
neoazo2iuHoi epamamuxu.
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TEKCTOBA CTPYKTYPA 3AHATTS 3 YKPATHCBKOI MOBH
AK IHO3EMHOI (HA ITIPUKJIAJAI TEMU «<MEHTAJIBHE
310POB’s, IICUXOJIOTI'TYHHA JJOIIOMOTI'A»)

TI'anna Illseus
JOKT. TIe]l. HayK, NOIEHT Kadeapu YKpaiHCHKOT (ioJorii s iHO3eMHNX
rpomansH HaB4anpHO-HAyKOBOTO IHCTUTYTY (iromorii
KwuiBchkoro HarioHaapHOTO yHiBepcHuTeTy iMeHi Tapaca [lleBuenka
(01601, Kuis, Byn. Bomogumupceka, 64/13);
e-mail: h.shvets@knu.ua;
ORCID:https://orcid.org/0000-0002-1068-048X

Y crarTi po3mIsHYTO TpoOJeMy TEKCTOBOi opraHizamii 3aHATTS 3
yKpaiHcbkoi MoBHM sk iHO3eMHOI (YMI). Tekct y HaBuasbHOMY THpoleci
BUKOHY€ TOTpiiiHy (QyHKIiIO: BHUCTyNae JUIAKTUYHUM IHCTPYMEHTOM
(opMyBaHHS MOBJICHHEBUX yMiHb, € HOCIEM 3MIiCTy W BOJHOYAC BH3HA4ae
JIOTIKY Ta CTPYKTYpy 3aHATTS. ToMy mocrae motpeba 3’sCyBaTH, K came pi3Hi
BapiaHTH TEKCTOBOi CTPYKTYpH OPraHi3OBYIOTH HaBYAJIBHY B3aeMomnit0. Meta
JOOCIIDKEHHS. — CXapaKTepU3yBaTH THIIM TEKCTOBOI CTPYKTYpH 3aHATTS Ha
Matepiami Temu «MeHtanpHe 370poB’s. IlcmxomoriuHa momomora» Ta
BHU3HAYUTH YHMHHUKHU, 10 BIUIMBAKOTH HA BI/I61p KO>XHOI'O 3 HUX.

Y poboTi 3aCTOCOBAHO KOMIUIEKC METO/IB: KOHTCHT-aHaJi3 HAaBYAJIbHHX
TEKCTIB, IOPIBHSAUIBHUN  aHali3 IUIAHIB  3aHiTh, JIHTBOAMIAKTHYHE
NPOEKTYBaHHS, IIEIarOTiYHe CIOCTEPEXKEHHsI Ta Yy3arajJbHEHHS JIOCBidy
BukinananHs YMI. BHOKpeMIIeHO TpU THUNM TEKCTOBOi CTPYKTYpH 3aHSTTSI.
[Manopamua (Mo3aiuHa) mependayae poOOTY 3 KiIbKOMa B3a€EMOIIOB’SI3aHUMU
TEeKCTaMH pI3HHX JKaHpiB 1 QopmariB Ta 3abe3nedye OaraToBUMipHE
OCMHCIICHHS TeMHu. JleTani3oBaHa IPYHTYEThCSI Ha OJHOMY IICHTPAILHOMY
TEKCTi ¥ Jae 3MOry TIMOOKO OIpaIfoBaTH HOTO 3MICT, CTPYKTYPY Ta MOBHI
ocobmuBocti. IlomermeHa crnmpaeTscs Ha OOWH-IBA KOPOTKI TEKCTH abo
Bimeo(parMeHTH ¥ Opi€HTOBaHAa HAacamIlepe] Ha CTHMYIJIOBAHHS YCHOTO
MOBIICHHSI Ta CTBOPEHHsI KOM(OPTHOI HaBYaNbHOI atMocepu. BcraHoBimeHO
YUHHUKH, 110 BU3HAYAIOTh MAOIUIBHICTH KOXHOTO THITY: PiBEHbB MOBHOI
MIIFOTOBKK CTYAEHTIB, crenudika (opmary Kypcy, HaByajbHAa MeTa Ta
MOTpeOM KOHKPETHOI TPYTIH.

3po0sieHO BUCHOBOK, IIO BapiaTHBHICTh TEKCTOBOi CTPYKTYpH 3aHSTTS
BIIKpUBAE€ MOXJIMBOCTI s edekTtuBHOI poOOTH 3  aBTEHTUYHHMH
MarepiaiamMu Ta JJIsi KOMIUIEKCHOTO PO3BUTKY MOBHHUX 1 MOBJIEHHEBUX YMIHb.
3BEpHEHHS 10 TEMH MEHTAJILHOTO 37I0pPOB’Sl MPOJAEMOHCTPYBAJIO BAXIUBICTH

© UlIsenp I'., 2025; CC BY 4.0 license
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OCOOMCTICHOT 3aJly4eHOCTI CTYACHTIB, MIalOTriyHOI B3aeMOJIl Ta OE3MEYHOro
OCBITHBOT'O CEPEIOBHUIIIA.

Knwuosi cnosa: wuasuanvuuii mekcm, HPUHYUN MeEKCMOYEHMPUIMY,
cmpamezii  ONpaylo8aMHas  MeEKcmy, MeKCmoed CMmpYKmypa 3aHAmms,
VKPAiHCbKa M0BA SIK IHO3eMHA.

OorpyntryBanns Temu. [I[porioHOBaHa TeMa CITUPAETHCS HA KiTbKa
BRXJIMBUX ACIEKTIB METOJUKH HaBUaHHS YKPaiHCBbKOI MOBH SIK
iHo3eMHoOi (mami YMI): iHCTpyMeHTaIbHO-IUIAKTHYHHN (HaBYaTbHUN
TEKCT SIK OCeps TeAaroTiyHol B3a€MOii, MaTepial IS PO3BHUTKY
KOMYHIKaTHMBHOI ~ KOMIIETEHTHOCTi),  OpraHizamidHuii  (CTpyKTypa
3aHATTA/YPOKY K OCHOBHOI (hOpMH Oprasi3allii HaB4aJIbHOTO MPOLECY)
1 3micToBuil (BUOiIp KOMYHIKaTHBHOI TEMH, IO IOENHYE CYCHIIbHY
3HAYYIIICTh Ta OCOOMCTY 3aIlikaBIICHICTh CTyAEHTIB). OCKUIBKH IIi TpH
BUMIpH B3a€EMOJIIOTH 1 (OKYCYIOTbCS caMe B HaBYaJIbLHOMY TEKCTi,
KU BUCTYIA€ OJHOYACHO IUAAKTHYHUM I1HCTPYMEHTOM (pOpMyBaHHS
KOMYHIKaTUBHUX yMiHb, CTPYKTYpOTBIPHHUM €IICMEHTOM 3aHATTS Ta
HOCIEM 3MICTY, MOCTa€ MOTpebda B IPyHTOBHOMY aHaji3l TOTO, K TEKCT
OpraHi3oBy€ 3aHSITTS Ta BU3HAYA€ HOTO BHYTPILIHIO JIOTIKY. Y IbOMY
KOHTEKCTI BaXJIMBOIO HAYKOBOIO TIPOOJIEMOI0 € XapaKTEepPHCTHKA
TEKCTOBOI CTPYKTYpH 3aHATTA 3 YMIL.

AHaJji3 aKTyaJbHUX J0CTiIKeHb. TeKCT sk Marepian, 3acibd i MeTy
HABYAHHS PO3TJIAAIOTh Y METOAMYHHUX ITiJX0/JaX, OPIEHTOBAaHHX Ha
TekcT 1 okamp (text-based approach, genre-based approach),
H. Agystien, E. Emilia, S. Feez, K. Hyland Ta inmri mocmigauku [18;
21; 22; 24]. Y mNONbCHKIA TIOTOAMAAKTUIN (DYHKIT TEKCTiB i
BOXKJIMBICT HaBYAHHS PI3HOTHITHOI TEKCTOBOI MiSIIBHOCTI aKIEHTYIOTh
NpUXWIBHUKK KOHIeMii Tekcropux miii (tekstologiczna koncepcja
dziatan na tekstach) J. Bartminski [19], M. Chyb-Winnicka [20] Ta iH.
Bitun3HAHA JTIHTBOAWAAKTHKA MOCTYNIOE€ TEKCTOLEHTPU3M SIK OJHH 3
OCHOBHUX ITi/TXO/IiB Y MOBHIH OCBITI — y HaBUaHHI YKpaiHCHKO1 MOBH fIK
pianoi (3. bakym [1]), sik mep:kaBHOI B IIKOJaX i3 MOBaMH HaBYaHHS
HarfionanpHux MeHImH (O. Xopomkosebka [11]), sk iHo3eMHOI (Tparri
O.Topmu Ta O.Tpymxo [4], M. Binronia ta T.Bintonis [2]), y
HaBYaHHI CTyAEHTIB (paxoBoro ykpaincekoro mosieHHs (JI. TkaueHko
ta iH. [10]). V Hawmili auceprauiiiHiii poOOTI BU3HA4YECHO crienuivHi
XapaKTePUCTUKHA HABYAIBHOTO TEKCTY, 3alIPONIOHOBAHO KJIACH(IKAIifO
HAaBYAIBHUX TEKCTIB y METOAWIN HaBuaHHd YMI 1 mpuHIumm ix
MOJICIIIOBaHHS, CXapaKTEPU30BAHO HaBYAJIBHY TEKCTOTeKy 3 YMI Ta ii
OKpeMi CEerMeHTH, OOIPYHTOBAaHO CHCTEMY 3aBJaHb A0 HaBUAIBHUX
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Xy#oxHiX TekcTiB [14: 197-394]. [lompu Benuky yBary Ao (eHoOMeHa
HABYAJIBHOTO TEKCTy TIIOHATTS TEKCTOBOI CTPYKTYpH 3aHATTS B
HayKOBIH JiTepaTypi He PO3poOIICHE.

[MuranHs oprawmizamii 3aHATTS  (YpOKy), HOrO €TamHOCTI Ta
MOCIIIOBHOCTI BIIPaB JIOCHIKYIOTh Y 0aratboX Mpamsx i3 METOAHUKH
HaBYaHHS 1HO3eMHHX MOB, Hampukian, J. Harmer [23]. ¥V mogmemsx
3aB/IaHHEBO-OPi€EHTOBAHOTO HaBYaHHSI (task-based learning)
(D. Nunan [25]), e TEKCT YacToO CTAE€ KJIFOYOBUM JKEPEIOM BXiJTHOTO
MOBHOrO Marepiany (input), poomaTh akieHT Ha (azax ypoky abo Ha
CTPYKTYpl 3aBJaHHsS, a HE Ha TEKCTOBIH HACHYCHOCTI 3aHATTS SIK
oKpeMmiii kareropii. ¥ koHTekcTi YMI muTaHHS CTPYKTYpH 3aHATTS
BimoOpakeHo, 30kpeMa, y npausix O. [opau [3], M. LlleBuenko [15], ne
OTNHMCAaHO BUMOTH JI0 IMOOYIOBH YpOKY, JIOTiKa TOJAHHS Marepiaiy,
opraizaimisi  peleNnTUBHO-TPOAYKTHBHOI  mismibHOCTI. OpHak 1Ml
JOCIIDKEHHSI HE IMPONOHYIOTH THIIOJIOTii TEKCTOBOi CTPYKTYpH, IO
T IKPECITIOE HAYKOBY HOBU3HY IPOIMOHOBAHOTO ITiIXOTY.

JlominpHICTE yBEAEHHA TEMH TIPO MEHTaJbHE 3A0pOB’S Ta
MICUXOJIOTIYHY JOMOMOTY OOIpYHTOBaHa B HAalIOMY MONEPEIHHOMY
nmocmipkeHHi [13]: xoua Taka Tema He oO3HaueHa B JlepkaBHOMY
cragmapti 3 YMI [7], BBakaemMo 3a mOTpiOHE MPOIMOHYBATH il
iHO3eMHill ayauTopii 3 OIJsIy Ha akTyalbHICTh npolieMu Yy
CBITOBOMY, HaIllOHAJIFHOMY Ta ocoOucricHoMy BuMipax. OcraHHIN
MOMEHT OCOOJIMBO Ba)KIMBUIl: «OOTOBOPEHHS TEMH CIIOHYKaTHMeE
CTYJEHTIB J0 aHaNi3y BIACHUX BIAYYTTIB i CTAHIB — y TAKOMY BHIIaJKy
aKTUBI3allis  MHCICHHEBO-MHEMIYHMX  MEXaHI3MIB  3a0e3medye
e(eKTHBHE BUBUEHHS MOBI» [13: 269].

OTxe, aHami3 aKTyaJlbHUX JOCHIIHKEHb IEMOHCTPYE, IO, MOIPH
3HAYHUI PO3BHTOK Yy CYYacHIH JIHTBOJUIAKTHII TEKCTOLEHTPUYHOTO
MiX0My 1 HAasSBHICTH HANpaIfoBaHb IIOJ0 MOOYIOBH YPOKY, TEKCTOBA
CTPYKTypa 3aHiTTA He OyJia 00’€KTOM HAayKOBOTO BHBYEHHS. BimcyTHs
THUIIOJIOTIs, sika O OMHCcyBajia BapiaHTH OpraHizalii 3aHATTs 3aJIeKHO Bif
KiJIbKOCTi, pyHKWiN 1 B3aemoxii HaB4ajdbHUX TeKcTiB. Lle 1 BU3Ha4ae
MeTy NPONOHOBAHOI CTATTI — CXapaKTepU3yBaTH Pi3HI TUIIM TEKCTOBOT
CTpYKTypH 3aHATTS 3 YMI Ha Marepiani temu «MeHTagpHE 310pOB’S.
[lcuxosnoriyHa momoMora» i BHUSIBUTH YHHHUKH, IO 3YMOBIIOIOTH
JOLINBHICTh 3BEPHEHHsI BHKJagada 10 NEBHOTO CTPYKTYPHOTO THITY
YPOKy. ¥ HOCHiTKeHHi 3aCTOCOBAHO TaKi MeTOAM: KOHTCHT-aHAII3
(BUBUEHHS 3MICTYy HaBYaJbHUX TEKCTIB), TOPIBHSUIBHUE aHali3
(3icTaBieHHs BapiaHTIB oOpraHizamii 3aHATh), JIHTBOJUIAKTUYHE
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NpPOEKTYBaHHS (CTBOpEHHS ¥ ampoOamiss IUIaHiB 3aHATH  Pi3HOI
TEKCTOBOI CTPYKTYpH), TENAroriyHe CHOCTEPeKEeHHs (MOHITOPHHT
peamizariii po3po0JICHHX ITUIAHIB 3aHATH) Ta y3araJlbHEHHS BIIACHOTO
MearorivHoro JAOCBiNy (aHaui3 MpakTUKK BUKIanaHas Y MI Ha kypcax
pizHOTO opmary).

Buxkiaanx ocHoBHoro Mmartepiaay. [IpoBimHOIO XapaKTEPHUCTHUKOIO
TEKCTOBOi CTPYKTYpU 3aHSATTS € TEKCTOBAa HACHYEHICTh, TOOTO
KUTBKICTh HaBYAJIBHUX TEKCTIB, SIKi MPOMOHYE BUKIAAa4 Il poOOTH
Ha ypoui. HaBuaibHuM MM BBaKaeMO «IHUCHMOBUN a00 yCHHMH TEKCT,
CTBOpEeHHMI abo BiniOpaHWl, OpPiEHTOBAaHWN Ha NMEBHUH KOHTHHTEHT
Y4HIB, MOMNEPEAHBO NPOAYMAaHHH, CHPOEKTOBAHHUH 1 METOAMYHO
ONpalbOBaHUH OPraHi3aTOPOM HaBYaJLHOIO IMpouecy (aBTOPOM
MiIPyYHWKA, BHKJIaAa4eM, YUYHUTEJIEM) BIAMOBIAHO 0 HaBYAIHHOI
metu» [14:205]. Omxe y meHTpi Hamol yBaru came Ti TEKCTH, SKi
BUKJIaJad BBOJIUTH SIK HAaBUAJIBHMU MaTepian, — HE HIeThCS Mpo
pI3HOMAaHITHI KOHBEpPCAIliiHI TEKCTH, TOPOIKECHI yIaCHUKaMHU
HABYaJILHOTO MPOIIECY, Ta BTOPUHHI TEKCTH, CTBOPEHI CTY/ICHTAMH Ha
OCHOBI HaBUaJIBHMX Yy TMpomeci iX OOroBOpeHHS, OCMHCICHHS,
OTIpalfOBaHHS.

Tun TeKCTOBOT CTPYKTYPH 3aHATTS 3yMOBJICHHN HE JIUIIE KUTbKICTIO
TEKCTiB, @ W THM, SK BOHHM OPraHi30BaHI Ta B3a€MOJIIOTH y Mexkax
YPOKY, AKi (QYHKUii BUKOHYIOTb. Lle na€ miICTaBM BHOKPEMHUTH TPH
OCHOBHI THIH TEKCTOBOI CTPYKTypH: IaHOpaMHy (MO3aiuHy) — 3
HU3KOI0 TEKCTiB, IO BHCBITJIIOIOTH TEeMy 3 pI3HHX pakypciB i
noTpeOyIOTh  3aCTOCYBaHHS  PI3HMX  CTpaTerii  O3HAHOMIJICHHS
(meTaspHOTO, OTTSAAOBOTO, BHOIPKOBOTO, 3arajbHOTO PO3YMIiHHS);
JeTalizoBaHy — 3 OAHMM a0 JBOMa TEKCTaMH, SIKi 3a0e3nedyioTh
rIUOOKe OMpaIfOBaHHS 3MICTY, JIEKCUKU Ta TPAaMaTHYHUX KOHCTPYKIIii;
MOJIETIIEHY — 3 OJHHM-JBOMa KOPOTKMMH TEKCTaMHM, IO CIYTYIOTb
CTUMYJIAMH JUUISI PO3BUTKY YCHOTO ¥ / Y MHCEMOBOTO MOBIICHHSI.

Posrnsaemo maHopamHy (MO3aidHy) TEKCTOBY CTPYKTYpy Ha
NpUKJIaal 3aHSATTS, IPOBEICHOrO 31 ciyxayaMu YKpaiHiKyMmy B CEpIHi
2024 p. Lle mopiuHa JiTHS mMKONa B HiMenbKoMy MicTi ['paiidcpanbmi,
sKa, KpIM HayKOBUX JIEKIi 1 ceMiHapiB aHMNIIHCHKOIO MOBOIO, HA/a€e
MOJJIMBICTh OXOYMM BiIBIyBaTH KypcH 3 YKpaiHChbkoi MoBH. [pymi
BUCOKOTO DiBHSI BOJIOHIHHS MoBow (B2-B2+), 3Bakatoun Ha 3amuTu
CIyXadiB Ta PE3yNbTATH CIIIKYBAaHHS 3 HUMH SIK IIiJT 9ac 3aHSTh, TaK 1
no3a HUMH, OyJIO 3alpOIIOHOBAHO OTpALOBaHHS TeMH «MeHTaJIbHe
3p0poB’s. Ilcuxonoriyna gqomomoray. YacTuHa ydyacHHKIB 3i3HaBasacs,
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0 BiAUyBa€ HANpPyXKCHHS Yepe3 HEOOXIJHICTh TOEJIHYBaTH
IHTEHCHBHY aKaJeMi4Hy TMporpaMy 3 MOBHUMH 3aHSATTSAMH, IHII
HEpPBYBaIM dYepe3 ocoOmcTi o0cTaBMHH. Taki CHTHaIM ayguTopii
aKTyami3yBald NOTpeO0y 3BEpPHYTUCS JO TEMH IICHXOJIOTIYHOTO
OJraromoyydsi, a TaK0X CTBOPWJIM CHPHUSATINBI yMOBHU JJIsl peaizamii
OmHi€] 3 KITFOYOBHX 3acaj] HaBYaHHS YKPaiHCHKOI MOBH SIK iHO3EMHOI —
miayoriggoi B3aeMoIil HABKOJIO OCOOMCTICHO BaXXIHMBUX CMHUCIIB
[14: 112].

s 3aHATTS Oynu BigiOpaHi aBTEHTUYHI TEKCTH:

1) oyxier «TBOI MOYYTTS TEX BAXKIMBI» HPO O3HAKU CTpECy,
MICUXOJIOTIYHI BINpaBM Ta MOPaAWd WIOAO MiATPUMKH MEHTAIBHOTO
310poB’s [8];

2) mommc y (eiicOymi yKpaiHCBKOI PEXMCEPKH 1 MHCHMEHHMIII
Ipunm Linuk mpo ii Bi3UT 10 mcuXiaTpuHi, MIarHOCTHKY Jempecii Ta
MOCTYTIOBUH BUXIJ i3 IIbOTO cTaHy (3a 21 ceprHs 2024 p.);

3) mmardopma «Tu sk? BeeykpaiHchka miardopMa MEHTAIBHOTO
3m0poB’s» [9];

4) Texctu mpoekTy «Sk TH, Opate? Sk PO3MOBISTH i Yac BIitHU»
[17];

5) in¢opmariiiine Bizieo po MpoeKT « Sk TH, Opate?» [16];

6) micuast THE HARDKISS «Ik tu?» (Bimeokmir i TekeT TBOPY) [26];

7) xomenTap cmiBauku IOmii Caninoi mpo micHi0 «Sk TH?» Ha
oiIifHIA CTOPIHII MiCHI B F0TY01 [26];

8) Ttekct npo MiHicKyabNTYpy «IIpountanoy» npoekty «Ilykaii» [6].

Taka Mo3aika TEKCTIB — Pi3HOXKAHPOBHX 1 pi3HOPOPMATHUX — 3
OJHOTO OOKY, MTa€ 6araTo MiKaBoi, akTyaJIbHOI 1 KOPUCHOI iH(popMaIlii, a
3 IHmIOrO — TOTpedye MPOAYMAHOTO PIllIeHHS MO0 CTpaTerii
OMpAIlIOBaHHS, aJKE 3pO3yMIIO, IO HEMOXIUBO ¥ HEIONUILHO
NPOMOHYBaTH HAa YPOLi IPYHTOBHE BUBUYEHHs BCIX IIMX MaTepiaiiB.
PosrnsapMO onTHManbHI, Ha HAIl TIOTIISAN, CTpATerii il poboTH 3
00paHUMU TEKCTaMHU.

Crparerisi A€TaIBHOTO O3HAWOMIJICHHS (YMTaHHS 3 KOMEHTapeM,
MUTaHHA 32 3MICTOM, poOOTa 3 HOBOIO JIEKCHKOI0) OyJia 3aCTOCOBaHA JI0
TekcTy 2 — momucy 3 (ericOyky. Takuit ¢opmar poOOTH AaB 3MOTY
30CEepPEeIUTHCS Ha MOBHHX Ta KyJIBTypHHX HIOAHCAX JIOIUCY, MOSCHUTH
KOHTEKCT OKPEMHX BHUCIOBIB 1 3a0e3MeYuTH TIuOIie PO3yMiHHA
KOMYHIKaTHBHOI CUTYyalii, y Kiii pyHKIIOHYy€ TEKCT.

Crparerito BHOIPKOBOIO O3HAMOMJICHHS peali3oBaHO T dYac
pobotu 3 TekcToM 1 — iHpopMaUiiHUM OYKIETOM NpO MEHTalbHE
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300pPOB’sl Ta MCUXOJOTIUHY AomoMory. /Iy mboro CTYIACHTH B mapax
OTpUMaNM 3aBIaHHS: NeperisiHbTe OykineT, o0epiTh cepex mopan
TICHXOJIoTa Ti, SAKi BH MPaKTHKyBaIM abo XOTum O cmpoOyBarw,
00roBOPITH 1€ 3 OTHOTPYITHUKOM.

OrnsimoBe o3HaliomyeHHS Oyno opraHizoBaHe 3 Tekctamu 3 1 4:
CllyXadi BIPOJOBX 5 XBWIMH MEperisiiany IEeBHY DPYOpPHKY CauTy
(ManM TPOTOPHYTH KiJbKa TEKCTiB, 3BEPHYTH YyBary Ha iXHi Ha3BH,
imrocTpanii Ta BHAUIEHI (parMeHTH) — 1 B KIUIBKOX PEYCHHSX
NPEACTaBISIIN LI0 PyOpuKy omHOrpynHukaMm. Taka poboTa ckepoBaHa
Ha PO3BUTOK HABUYOK IIBHJKOTO MEPETIISy BEIHKOTO 32 00CSroM abo
CTPYKTYpHO CKJagHOro MaTepiany (y HamloMy BHIAAKy —
0araToKOMITIOHEHTHOTO BeOpecypcy), PO3yMiHHS TEMATHKH 1 CTPYKTYpH
iHpopMartii.

Jo TtekctiB 5-8 OyJ0 3aCTOCOBAaHO CTPATEril0 3arajibHOrO
PO3YMIHHSI, METOIO SIKOi € TMEPBUHHE LIiICHE 03HAHOMJICHHS 3 TEKCTOM
JUIS YCBITOMJICHHSI HOTO 3araJIbHOTO 3MICTY ¥ €MOIIiHOT TOHAIBHOCTI.
CTyfeHTH TeperiiiHyIu Bieo, MPOCITyXajdd MICHIO, O3HAWOMIINCS 3
KOPOTKHMH TEKCTaMH, TiCIIsl YOTO CTaBHJIM YTOUHIOBANBHI 3alIUTAHHS 1
MPOMOHYBAIM  BIIACHI  IHTepIperalii; poib BHKIaaaya Oyia
MiHIMaJIBHOIO.

Jnst peanizanii cTpareriii 03HaHOMIICHHS 31 BCIEIO MO3aIKOIO TEKCTiB
CTyaeHTaM OylM 3ampolOHOBaHI 3aBJAaHHA PI3HOTO THILy, SIKi
BiAmoBizanu cuenndini TEKCTiB Ta eTanam 3aHATTs. 30KpeMa, 3aBIaHHs
JIHTBOKPATHO3HABUOTO XapakTepy OyJM «BIUIETEHI» B KOMEHTapi J0
TEKCTIB 1 JONOMarald CTYJCHTaM OpI€HTYBaTHUCS B KYJBTYPHHX
KOHTEKCTaxX, TOJITHYHUX Ta COIIAbHUX pealisaxX, 3ragaHux vy
Marepianax; JEKCHKO-TpaMaTHYHI — CKEPOBYBAJIM Ha OMNpAIfOBaHHS
HOBOT JIEKCMKM Ta KOHCTPYKLiM BUpaXeHHS BiJHOIIEHb METH 1
NpUYUHA (TUOOBHX IS 1€l KOMYHIKATUBHOI TEMH), 3MICTOBI —
OpiEHTYBATH Ha PO3YMiHHS OCHOBHHX imeit TEKCTIB;
JIHTBOCTUIIICTHYHI — 3BEpPTalM yBary Ha OCOOJMBOCTI MOBIJICHHS
aBTOPIB 1 XyJOXHI 3aCO0M; KOMYHIKaTUBHI — CKEpOBYBAJIU CTYJCHTIB
Ha OOTOBOPEHHSI, IOPIBHAHHS, MOJCIIOBAHHS ianoriB i (hopMyBaHHS
BJIACHUX YCHUX Ta MUCHMOBUX BHCIIOBIIIOBaHb. Ba)KIIMBO HAroOJIOCHUTH,
OI0 Yy BHIAJAKYy IIAHOPAaMHOI TECTOBOI CTPYKTYpH HE HAETBHCS IIPO
LTICHY CHUCTEMY 3aBAaHb 10 KOXKHOTO TEKCTy — crenudika i ¢pyHkuii
TEKCTY B 3araJIbHIA CTPYKTYpi 3aHATTS BU3HAYAIOTH, SKe (YU 5Ki) came
3aBJaHHs JOIUILHO BHUKOpUCTATH. JleTanpHIMHA oONMUC 3aBAaHb 1
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NpPUKIaaiB IX BUKOPUCTaHHS MOXKHA 3HAUTH B HAIIOMY IOIEPEIHBOMY
mocimkensi [13: 269-270].

Sxi kK YMHHWKA BIUIMHYJIM Ha BHOIp caMe Takoi CTPYKTYpH
3aHATTA — MaHopaMHOi (Mo3aiyHoi)? [lo-mepiie, e BUCOKHMH piBEHb
BOJIOJIHHA MOBOIO CTYJEHTIB, L0 JO3BOJISIE MPALIOBATH 3 BEJIHKOIO
KUTBKICTIO TEKCTiB. [To-nmpyre, crieruika dbopmary
KOPOTKOTEPMIHOBHUX JITHIX KypCiB: OOMEXKEHHH 4Yac IHKTYE METy —
MIBUJIKO 3alliKaBUTH ayIUTOPIil0, «PO3TOBOPUTH» 1 chopMyBaTu «OaHK
TEKCTiB» AJIsl MOJAJIBIIOTO0 CaMOCTIHHOTO ONaHyBaHHS MOBH. 3 OTJIILY
Ha 1€ 3aHATTSA HaOyln KOMYHIKaTHBHO-IHTEPAKTHBHOI CIIPSMOBAHOCTI,
AKy JOLUIBHO peajli3yBaTd caMme yepe3 MaHOpaMy TEKCTiB, OCKIJIbKH
BOHa 3a0e3meuye 0araTto TeM JuIs TUCKYCiid, MOPiBHAHB, IHTEpIpETaIlii.
PizHodopMaTHi MaTepiaau TO3BOJIMIN YEPryBaTH BHAHM MisUTBHOCTI
(cmyxaHHSI — YMTaHHS — TEperisi], — OOrOBOPEHHS), BapilOBaTH TEMII
3aHATTS, MIATPUMYBATH yBary W MOTHBALIO Ta JaBaTh KOXXHOMY
MOXKIIMBICTh 3HAWTH MaTrepiai, sSIKAH 3aIlikaBIlio€ 1 BUKIUKAE OakaHHS
MMPOKOMEHTYBATH, TOJITUTHUCS BJIIACHUM JocBioM. Taka opranizartis
3aHATTS ONTHMAlbHA Il IHTEHCHBHUX KOPOTKOTPUBAINX MOBHHUX
KypciB, KOJIM HEOOXIJHO IIBUAKO 3aJyYUTH CIIyXadiB JI0 aKTUBHOL
pobotu. Tperiit YMHHWUK, 0 BH3HAYHB JOIIILHICT CaMe MaHOPaMHOI
CTPYKTYPH 3aHSTTS, — TEMaTHYHA CKJIAIHICTh Ta EMOIliliHA HACHYCHICTh
Mmarepiady. Maemo Ha yBa3i, IO TeMa MEHTAIBHOTO 3A0pOB’S M
CyMiXHI CIOJKETH (BitiHa, TICUXOJIOTiYHA CTIHKICTB) €
0araToacreKTHUMHU W YyTIUBHMH, TOX TEKCTOBAa MO3aiKa Ja€ 3MOTy
MOJaTH iX Yepe3 Pi3Hi iHTOHAI{, 3HAUTH TOYKHU MEPETUHY 3 eMOLIiHHUM
JIOCBIIOM PI3HUX CTYACHTIB, YHUKHYTH TI€PEBAHTAXEHHS OJHUM
E€MOIIIMHO CKIIaJHUM TeKCTOM. Ile 0co0IMBO BaXKIMBO B 3MIiIIaHUX
MDKHApOJHUX Tpymax, JAe BaXKo mepeAdauynTH peakiiro Ha
TpaBMaTH4HI CIOKETH.

Omxe, maHopamHa (MO3aldHa) TEKCTOBAa CTPYKTypa 3aHATTA
BMOTHMBOBaHa TpbOMa B3a€EMOIOB’SI3aHMMH UYUHHUKAMHU: BHCOKHM
piBHEM BOJIOAIHHS MOBOIO CTYHEHTIB, cneuugikoro dopmary
KOPOTKOTPUBAJIOTO IHTEHCHUBHOIO KypCy Ta CKJIQJHOI IPHPOIOI0
KOMYHIKaTHBHOI TEMH MEHTAIILHOTO 3I0POB 5.

Tenep po3mIssHEMO APYIUil THUII TEKCTOBOI CTPYKTYPH 3aHATTS —
getanizoBaHy. Tak MH XapaKTepU3yeMO 3aHATTA, NOOyAOBaHE Ha
OTHOMY TeKCTi (MOXJIMBO, IBOX), SIKHH € 00’€KTOM TpPyHTOBHOTO
OTIpaLlOBaHHS 3a TOTIOMOTOI0 KOMILUIEKCY TOTEKCTOBUX, MMPUTEKCTOBUX
Ta MICIATEKCTOBUX 3aBJaHb. Y HAllid MPaKkTHULi Take 3aHATTA Ha
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Marepiaji TeKCTy Mpo Aempecito 3 >kypHany «KpaiHa» 3a 3 KBiTHA
2015 poxy [5] Oymo mpoBemeHe 3 1HO3EMHHMH CTYACHTaMU-
¢bimomoramMu Kuiscekoro HaIli0HAIBHOTO YHIBEPCUTETY
imeni Tapaca IlleBueHka.

KopoTko cxapakrepu3yeMo HaBUAIbHUI KOHTEKCT: CKEPOBAHICTh
(bimoOTIYHOT MATOTOBKYM B 3aKJIai BHUINOi OCBITH Ha KOMIUICKCHUI
PO3BUTOK KOMYHIKAaTUBHOI KOMIIETEHTHOCTI; MOTpeda B CHCTEMHIN
po0OTI Hax JEKCHKO-TPaMaTHYHUMH KOHCTPYKLISIMH JUIS CTYICHTIB
CepeHhOI0 pIBHA BOJOMIHHSA yKpaiHCbKoo Mool (B1-Bl+);
JIOCTaTHS KUIBKICTh TOAWH JUIS PO3TOPTaHHA KOMYHIKaTHBHOI TEMHU B
KUTbKOX 3aHSTTAX, [0 3a0e3leuye MOXJIMBICTH IOCHIJJOBHOTO Ta
NOTJIMOJICHOT0 ONPaLIOBaHHS HABYAJIbHUX TEKCTIB.

PoGota 3 omamM TekcTOM TIiepenbadae AeTalbHE OIPAIfOBAHHS
JIEKCHUKH, TPAMATHKH, CTUIICTUKH, 3ac00iB 3B’ sI3HOCTI. Tak, CTyneHTaM
Oynu 3alpoIOHOBaHI 3aBJaHHS JIEKCUYHOTO CIPSMYBaHHS (100ip
CHHOHIMIB, aHTOHIMIB; BCTAHOBJIEHHS BIJMOBIJHOCTI MIX CJIOBOM YH
CJIOBOCTIOJTYYE€HHSIM Ta HOTO 3HAYEHHSAM), TPAaMaTHYHOTO (YTBOPEHHS
OJTHOKOPEHEBHX CJIiB; KOHCTPYIOBAHHSI CIIOBOCIIONYYEHb 1 pedeHb 3
NEBHUMH CJIOBaMH Ta BHUpPA3aMH; aHaIi3 TIPaMaTU4HOI CTPYKTYpH
pedeHb 13 JIECTIOBAMHU CHPUYUHIOBAMU, HPU3BOOUMU, BNAUSAMU,
cnpusmu 1 TPOAYKYBaHHS BIACHUX pEYEHb 13 LUMH JIEKCEMaMH;
PEKOHCTPYKLisl Ae()OPMOBAHOTO TEKCTY), KOMYHIKaTHBHOTrO (Tepekas i
OOroBOPEHHS TEKCTY; CTBOPEHHS BJIACHOIO TEKCTY 3 ONEpPTsIM Ha
MpoYNTaHUN Ta ocoOucTuii nocBim). Taka mormuOiena pobora Ha
MaTepiaiai OJHOTO TEKCTY JOMOMAara€ iHO3eMISIM CEPEeIHLOTO PiBHS
BOJIOJIHHA YKpAalHCBKOIO MOBOIO CHCTEMAaTH3yBaTH 3HAaHHS, HaOyTu
BIIEBHEHOCTI Y BUKOPUCTaHHI HOBOI JIGKCUKHU Ta IPaMaTUKH, PO3BHHYTH
HaBUYKH YUTAHHS, TOBOPIHHA, IHCHMA.

Omxe, Bubip AeTamizoBaHOI TEKCTOBOI CTPYKTYpPH 3aHATTA
00yMOBIIEHHH TphOMa B33a€MOIIOB’SI3aHUMHM UYHWHHHMKAMHU: CEPEIHIM
piBHEM MOBHOI MiArOTOBKM CTYJEHTIB, crHenudikow Qopmary
npakTHuHoro Kypcy YMI B 3akimami BMINOT OCBITH, IIO IO3BOJISE
OPUAUISTH OCTAaTHBO Yacy IOINIHOJCHOMY OIpPALIOBAHHIO OIHOTO
TEKCTY, Ta HABYAIHLHOIO METOI0 — CUCTEMATU3yBaTH 3HAHHS, 3aKPIlUTH
HOBY JICKCHKY W TpaMaTH4Hi KOHCTPYKLil 1 pPO3BHHYTH MOBHI U
MOBJICHHEB]I HABUUKH.

Tperiii THI TEKCTOBOI CTPYKTYpH 3aHATTS — TIOJETIIEHA —
BUPI3HAETHCS MIHIMAIBHOIO KiJIBKICTIO KOPOTKHX TEKCTIB (OJUH-IBA),
AKI TIpU3HA4YeHI HacaMmIepex Uil CTHUMYJIOBaHHS YCHOro 4u / Ta
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MUCBMOBOTO MOBJICHHs. Y Hallii MPaKkTHLi IIOJIETIIeHa TEKCTOBa
CTpyKTypa Oyna peayi3oBaHa IIiJ 4ac 3yCTpiueil PO3MOBHOTO KiyOy
«I"oBopiMO ykpaiHcbkoro» (2022 p.) IS pOCIICPKOMOBHHX CIIyXauoK,
AK1 BOJIOJIIHM YKPaiHCHKOIO Ha CepelHbOMY piBHI. Y TeMi «OKuTteBuii
OamaHc» MM TEperVIIHYJIM KOpPOTKe Bigeo mnpo TexHiky «Komo
XKUTTEBOTO Oamancy» [12], mo cTajgo MOMTOBXOM A0 TOMAIBIIOl
B3a€EMOJII: CIyXayKd MaJIOBald CBOE KOJIO, AaHaNi3yBald BJIACHY
JKUTTEBY CHUTYAIllo, MAIIMIMCA CIIOCTEPEKEHHSIMH OJHAa 3 OJHOIO
(crodaTky B mapax — TOTIM y 3araJlbHOMY KOJi), JaBaJd IIOpPajH,
CIUPAIOYNCh Ha BIACHUHN MOCBif. OcoOyimBe 3HAYCHHS Maja JIPYKHS,
KoMQOpTHa Ta HecmilHa aTtMocdepa 3aHATh, sKa JO3BOJISLIA
YYaCHMLSIM IO4YyBaTHcA Oe3ne4yHo M Bimkpuro. Y 2022 pomi, micis
MMOYaTKy MoBHOMAcIITa0HOI BiitHM Pocii mpotn Ykpainu, Taki 3ycTpidi
BUKOHYBAJIM HE JIMIIE MOBHY, a W MiATPUMYBAJIBHY IICHXOEMOLIHHY
¢ynkuito. [lonermena TeKCToBa CTPYKTypa 3aHATTS BpaxoByBasa L0
moTpely, 3abe3medyround JETKWH 1 HEHampy»XeHWH BCTyH IO
KOMYHIKaTHBHOI B3a€MO/IIi.

Omxe, HaByYambHa MeTa (PO3BHTOK HAaBHYOK TOBODPIHHS) Ta
cnenudika dhopmarty (po3MOBHUH KIyO I THUX, XTO MEPEXOIUTH i3
pOCiiicbKkOi Ha YKpaiHChKy) 3YMOBWJIM 3BEPHEHHS O IIOJIETIICHOL
TEKCTOBOI CTPYKTYPH 3aHSTTSI.

BucnoBku. IlpoBeneHe nmochmipkeHHS IEMOHCTPYE, IO BHOIp
TEKCTOBOI ~ CTPYKTYpPH 3aHATTS BH3HAYaeTbcd PIBHEM  MOBHOI
MiJTOTOBKH CTYIEHTIB, HABYAIBHOIO METOIO 3 ypaxyBaHHIM MOTped i
MOJJIMBOCTEH aynuTopii, a Takoxk crenudikoo ¢Gopmary Kypcey.
3acTocyBaHHS TTAaHOPAMHOI, NIETalli30BaHOI Ta TOJETHIEHOI TEeKCTOBUX
CTPYKTYP 3aHATTS B MOETHAHHI 3 PI3HUMU CTPATETISIMU O3HAHOMIICHHS
3 TEKCTaMu JI03BOJSIE €(PEeKTHMBHO OpraHi3oByBaTH po0OOTYy 3
ABTCHTUYHUMH MaTepiajaMH, KOMIUIEKCHO PO3BHBATU ACIEKTHI MOBHI
Ta MOBJICHHEBI YMiHHS ¥ HaBUYKH. 3BEpHEHHS OO0 TEMH MEHTaJIbHOTO
300pPOB’Sl MOKAa3aJl0 BaXKJIUBICTb OCOOMCTICHO 3HAYYIIUX CMHCIIB 1
JANOTivYHOT B3a€EMO/IT [Tt MOTHBAIII1 CTYICHTIB, a afanTallis 3aHsITh J10
(opMaTy IHTEHCHBHOTO KypCy YH PO3MOBHOTO KIIyOy — Ba)XJIMBiCTh
CTBOpEHHS KOM(OPTHOTO Ta 0E3MEYHOr0 HABYAIHLHOTO CEPEIOBHIIA.
3araioM pe3ynbTaTd AOCHIIKEHHS MiATBEPIKYIOTh, IO NpOJyMaHa
opraHizalisi TeKCTiB 1 3aBJaHb € KIIOYOBUM YMHHHKOM €(EKTHBHOCTI
HaBuyaHHs YMI.

[epcnekTuBH  MOJANBIIMX  JOCHIMKEeHb  TOJSATAOTh Y
MOTJIMOJICHOMY aHali3i MHUTaHHS, SK Pi3HI TUIU TEKCTOBOI CTPYKTYpPH

198



Bunyck 47 2025

3aHATTS MOXYTb OyTH afanToBaHI Ui CTYICHTIB i3 Pi3HMM piBHEM
BosiomiHHA YMI, a Takox y BUBYEHHI crieludiku poOOTH 3 TEKCTaMH
Ha TEMH, IO TOTPEOYIOTh YYTJIMBOTO i METOAWYHO BHBAKCHOTO
MiX0My, — MepeIyciM MCUXOJIOTIYHO CKJIaJHI, COIIaIbHO 3HAUYIIi Ta
KyJbTypHO MapKOBaHi.
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TEXTUAL STRUCTURE OF UKRAINIAN AS A FOREIGN
LANGUAGE LESSON (BASED ON THE TOPIC “MENTAL HEALTH,
PSYCHOLOGICAL SUPPORT”)
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e-mail: h.shvets@knu.ua;
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The article examines the problem of textual organization of a lesson in Ukrainian
as a foreign language (UFL), which is a significant issue in contemporary language
teaching methodology. In the learning process, the text performs a triple function: it
serves as a didactic tool for developing communicative skills, acts as a carrier of
content, and simultaneously determines the internal logic and structure of the lesson.
This creates the need to understand how different types of textual organization shape
instructional interaction. The aim of the study is to characterize three types of lesson
text structures using the topic “Mental Health. Psychological Support” as material,
and to identify the factors that influence the teacher’s choice of each type.

The study employs a set of methods: content analysis of instructional texts,
comparative analysis of lesson plans, linguodidactic design, pedagogical observation,
and generalization of practical teaching experience in UFL. Three types of textual
lesson structures are distinguished. The panoramic (mosaic) structure involves
working with several texts of various formats and provides a multidimensional
understanding of the topic. The detailed structure is based on one central text and
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enables in-depth exploration of its content, organization, and linguistic features. The
simplified structure relies on one or two short texts or video fragments and is
primarily aimed at stimulating oral interaction and creating a comfortable, supportive
learning atmosphere. The study identifies several factors that determine the
appropriateness of each structure: students’ language proficiency, the format and
conditions of the course, education goals, and the needs of a particular group.

The findings demonstrate that the variability of textual lesson structures offers
opportunities for effective work with authentic materials and for the integrated
development of linguistic and communicative skills. Addressing the topic of mental
health has shown the importance of students’ personal involvement, dialogic
interaction, and a psychologically safe educational environment.

Keywords: educational text, text-based approach, text-processing strategies,
textual structure of the lesson, Ukrainian as a foreign language.
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BUMOI'M 10 O®OPMJIEHHS PYKOIINCIB

Jlo omyOmnikyBaHHS IPUHMAIOTHCS MaTepialiv, Mo MOPYIIYOTh MUTAHHS
METOJIMKH BHKJIaJJaHHS MOB (YKpaiHChKOi Ta 1HO3EMHHX) y 3aKjiajax
BHIIO] OCBITH.

Moga ny6Jtikaniii: ykpaiHcbKa, aHIJIiIHCBKA.

VY crarri MaoTh OyTH BiOOpakeHi TakKi EJIEMEHTH: «IOCTaHOBKa
npoOJIeMH y 3aralbHOMY BHUIUBLIL Ta ii 3B’S30K i3 BaYKIIMBHMH HAYKOBUMH
Yy IPAKTUYHUMU 3aBJJaHHSIMU; aHAi3 OCTAHHIX JOCITIKEeHb 1 MyOITiKallii,
B SIKHX 3aI0YaTKOBAHO PO3B’sI3aHHs JaHO1 MPOoOJIeMH 1 Ha SIKi CIIUPAETHCS
aBTOp, BHJUICHHS HEBUPINICHUX paHIlle YaCTHH 3arajbHoOi mpobiemu,
KOTPUM TPHUCBSYYETHCS O3HAYCHA CTATTs; (HOPMYNIOBAHHS IIJICH CTATTi
(mocTaHOBKA 3aBIaHHS); BHKJIAQX OCHOBHOTO MaTepialy IOCIHiIKEHHS
3 MOBHUM OOTPYHTYBAaHHSIM OTPHMAaHHX HAYKOBUX PEe3yJbTATIB; BHCHOBKU
3 JIaHOTO JTOCHI/PKEHHS 1 MEPCIEKTUBU MOJANBIINX JOCIIKCHb Y TAaHOMY
HanpsMKy» (bronerens BAK Ykpainu, Ne 1, 2003).

Texuiuni BUMoOru 10 opopmJieHHA PYKONUCIB cTaTei

1. Tlepen Ha3BOIO CTATTi y BEPXHBOMY JIIBOMY KyTi BKa3yeThCsl iHIEKC
YK (upudt 12).

2. YV T1eHTpi JApPYKYeTbCs HAa3Ba CTATTi BEJIMKUMH JIITEpaMHU
HamiBXUpHUM IpupToM (14) 6€3 Kpanku B KiHIIi.

3. Uepes oOnuH IHTEpBAI 1O LEHTPY KypCHUBOM HAIIBKUPHAM
mpuptoM (14) MOBOIO CTaTTi APYKYIOThCSA TNMOBHe iM’si Ta mpi3BuIe
aBTOpa (aBTOPiB).

4. 3 a03amy 1Mo IEHTPY MOBOKO CTaTTi MOJAOTHCS BiZOMOCTI mpo
aBTOpa: HayKOBMH CTyIiHb, BYEHE 3BaHHS, I[ocaja, Micle poOOTH
MOBHICTIO (TIOMITOBa ajapeca, MicTo (KpaiHa A 1HO3EMHHX aBTOpIB),
BYJIMIIS, HOMEp OYAMHKY), eJIEKTpOHHa aapeca, kog ORCID.

5. YUepes oauH iHTEpBal JAPYKYe€TbCS aAHOTALsi MOBOIO CTaTTi
(mpudr 12, MikpsakoBuil inTepBan 1). OOcsar aHOTAIiN: aHTTIHCHKOIO
MoBoro — He MeHmie 2000 3HakiB 0e3 MpOMiDKKIB Ta He Oimbire 2100,
yKpaiHCbKOI0O MOBOIO — He MeHme 1800 3HakiB 0e3 MPOMiXKKIB Ta He
6imsme 2000.

B aHoTamisix CTHCJI0 BHMKJIAJAETHCH aKTYaIbHICTh, META, METOIH
JIOCITiJKEHHS, OCHOBHI Pe3yJIbTaTH Ta BUCHOBKH.

6. Ilicns anoTamii 3 ab3amy 3a andaBiTOM MNOJAIOTHCS KYPCHBOM
KJII040Bi cioBa (He Oinpme 5). CroBocmonyueHHs Kirouosi ciaosa
HaOMPAETBCS 3 BEJIHMKOI JITEPH HAIMIBXHPHUM KYPCHBOM 3 JIBOKPAIKOIO

(mpudT 12).
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7. Tekct craTTi IOpyKyeTbcs O€3 aBTOMATHYHUX TIEPEHOCIB CIHiB;
mpudr 14; inTepsan — 1,5; mons niBopyd, yropi, BHH3Y — 2,5, IpaBopyd —
1; popmaryBaHHS 3a IIMPUHOIO CTOPIHKH; BiacTyn aod3aiy — 1,25.

8. Uirko audepenuirooThes Tupe (—) Ta gedic (-).

9. ImoctpaTuBHUIT MOBHHUIT MaTepiall BUIIISETHCS KYPCHBOM.

10.Ha3Bu TabnuIb 3a3HaYaI0OTHCS HAJI TAOJUIIMU, HA3BU PUCYHKIB ITiJ]
pPUCYHKaMHU IBOMa MOBaMH (YKPaiHCHKOIO Ta aHTJIIHCHKOIO).

11.3a nonoxenasM MOH VkpaiHm CcTarTss MOBHHHA MICTUTH
NMOCTAHOBKY HAYKOBOI mNpo0jeMu, ii 3HaYeHHS] Ta aKTyaJbHICTb,
aHaTi3 OCTaHHIX J0CiMKeHb i my0Jrikaiiii, MeTy, METOIH Ta METOUKY
JAOCJTi/I7KeHHS1, BUKJIAJ OCHOBHOI'0 MaTepiaJly, a HAaPUKiHIi — BUCHOBKH
Ta NePCHeKTHBH [TOCHiKeHHsl. 3a3HAuCHI EIEMEHTH MAaloTh OyTH
(bopMarIbHO BUALICHI HAIIIBXKUPHUAM MIPUPTOM.

12.MMocunanHss B TeKCTi OGOPMIIIOIOTHCS KBAAPATHUMHU JTy>KKaMH
srinio 3 Hywmepariero CIIMCKY BUKOPUCTAHUX JIXKEPEJI,
Hanpuknaza: [1: 35], ne mepiuii 3HaK — MOPAIKOBUII HOMEP 3a CIHCKOM,
JIpyTHid — HOMEpP IUTOBAHOT CTOPIHKH.

13.3aBepmrye myOIikamilo CHOUCOK BHKOPHCTaHHMX JDKepen (ciioBa
CIIMCOK BUKOPUCTAHUX AKEPEJI npykyroTbcsi HalliBXKUPHAM
mpu(TOM BEIUKUMH JiTepaMHu Oe3 BiACTymy Bix JiBoro moisi). Hiokue
MOJIAEThCS 3aHYMEPOBAHUU TEpENTiK IMTOBAaHHX poOIT B andaBiTHOMY
MOPAZKY aBTOpIB i Ha3B BHAaHb (mpudT 12, iHTepBan 1), odhopmieHui
BianoBigHO A0 crangaprtiB JJAK Ykpainu. Y pasi HeoOXiTHOCTI HaJIa€EThC
CITUCOK JDKEPEN UTFOCTPATUBHOTO MaTepiary. Y CIUCOK JIITepaTypy MaroTh
OyTH O00OB’SI3KOBO BKJIIOYCHI BHUJJAHHS, M0 ONMYONIKOBaHI MPOTATOM
OCTaHHIX IT'STH POKIB (MIOJIOBMHA LMTOBAaHUX JDKEpeN) Ta 1HO3eMHi
myOutikarii (TpeTHHa nUTOBaHMX Jxepen). [lo mocwians Tpeba momaBaTh
DOI, sK110 BOHH MTPHCBOEHI.

14.Yepes oquH iHTEpBal IPYKYIOThCS HA3Ba CTATTi, BiTomMocCTi mpo
aBTOpa Ta aHOTALisA 3 KJIKY0BUMU caoBaMu (pudt 12, MiKXPAIKOBUI
inTepBan 1) iHmowo Moo (ykpaiHChKOIO abo aHrmiicekoro). IlpaBumia
o OpMIICHHSI aHAJIOTIYHI THM, IO 3a3HaYeHi y 1. 2-6.

15./Ina BxomxeHHs 30ipHUMKAa B HayKOMETpPUYHI 0a3u JaHUX CIHCOK
miTepatypu oGOpPMITFOETBCS JBivi: ciovyaTky 3a Bumoramu JIAK VYkpainu
sk CHIHCOK BUKOPUCTAHUX JKEPEJI, noTim 3a Mi>KHapOJHUMHA
crannapramu sk REFERENCES (octanHi mojaroThes HaIpUKIHII CTATTI
Ticist Apyroi aHoTarlii abo, SIKIIO PYKOIHC aHIIIHCHKOIO, MiCIsI BUCHOBKIB.
Tomi CIIMCOK BUKOPUCTAHUX JXEPEJI mae MicTUTHCS Iicis
YKpaTHCBKOI aHOTAIli1 HATIPHUKIHII CTAaTTi).

Y REFERENCES (Benukumu mitepamu SKUpHHM HipudroM 6e3
JIBOKpAIKH B KiHIl) HABOAUTHCS HYMEPOBAaHUN TPAHCIIITEPOBAHHUM CIHCOK
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ycix mkepen, mo Biamosimae cmucky CIIMCKY BUKOPUCTAHUX
JUKEPEJL 3pa3ok odopMIIeHHS TUB. Ha caiTi 30ipHHKA.

TpanciiTepyBaHHSI Ha3B CTaTel pPEKOMEHIYEMO 3IIHCHIOBATH
aBTOMaTH4HO Ha caitti http://translit.kh.ua (a1s ykpaincekoi MoBH).

16.O00csr crarti: 10-12 cropiHok.

17.Pykonuic HaICWIAEThCS JIO PENaKilii eIeKTPOHHOI IOIITOO
Ha anpecy vyklad.mov@karazin.ua y ¢opmarti .doc (B pemakropi Word ans
Windows Bepcis 6.0, 7.0) Ta ny06aroerbes daitiom y Gpopmari .rtf.

18. CTOpiHKH PYKOITUCY B €IIEKTPOHHOMY BapiaHTi HE HyMEPYIOThCS.

19.11pu momaHHI pyKOMKCY HEOOXIMHO HAIAaTH BiJCKAHOBAHUI BapiaHT
mepmoi CTOPIHKM 3 MiANHCOM aBTopa (aBTOpiB), IO MiATBEPIKYE
BIJICYTHICTh y cTarTi Iuiariaty: «Crarts «Haspa craTTi» HE MICTHUTh
rwiariaty». [lignuc (u).

20. SIxmo mig yac HaNKMCaHHS BUKOPHCTOBYBAJIHCS MaTepiaiy, CTBOPEHI
IITyYHUM 1HTEJIIEKTOM, HEOOXiZHO 0pOpMHUTH iX SK IUTATY 3 MOCHIIAHHIM
Ha BiamoBigHui pecypc. SAxmio LI He 3acTocoByBaBcs, 10AaTH HA TEPITiA
BiJICKaHOBaHIIl CTOpPiHII 3 MiAMKUCAMH MIPO BIACYTHICTH IUIariaTy (pasy: «B
po0OTi HE BUKOPUCTAHO PECYPC IITYYHOTO IHTEIEKTY.

21.V pa3i HasBHOCTI OiibIlle HIXK OJTHOTO aBTOpa PYKOINHWCY Ha Tiil ke
nepiiiif  BiACKAHOBaHIM CTOpIHII 3 MiANHCAMH TaKOX HEOOXiTHO
3a3HAYMTH, [0 BHECOK CITIBaBTOPIB Y poOOTY PIiBHOIIHHAN Ta KOHMIIKTY
IHTEPECIB 100 MyOIKaIlil IIbOTO PYKOITUCY HEMAE.

22.ABtopu 03 HAYKOBOTO CTYIEHS IOAAIOTh JO PYKOIHUCY CTAaTTi
OIHYy peleH3ilo KaHauaatra abo JTOKTOpa HayK.

23. [l 3pydHOCTI CHIJIKYBaHHS 3 aBTOpaMH B OKpeMoMmy (aiimi
MPOCUMO HAJaTH MPi3BHUIIE, iM s, IO 0aThKOBI (IIOBHICTIO) yCiX aBTOPIB Ta
KOHTaKTHI Tele(OHHU.

Penaxkmiiina koseris 3ayuinae 3a cOO00 MPaBO BiAXUIISATH CTATTi, IO HE
BiJINIOBIJIAIOTh YCIM 3a3HAYEHUM BHMOTAM.

TepMiH NoAaHHS PYKONMKCIB y IPy/JHeBUii BUIyCK — 10 15 BepecHs,
y yepBHeBHii — 10 1 Oepe3Hs. Y pasi mi3HIIIOro MogaHHs MaTepiaiis Oyzae
pO3TIAAATHCS MOXJIMBICTh iX TyOJNiKalii y HACTyIIHOMY BHITYCKY
30ipHHKA.

36ipHuk iHImekcyetbesi 'y DOAJ, Google Scholar, HarmionanbHii
oi6mioreni Ykpainu imeHi B.1. Beprancekoro, BASE, Crossref, WorldCat.

Indopmauiro po 301pHHK PO3MIIIEHO Ha caifri
https://periodicals.karazin.ua/language_teaching/about.

Peoaxuiitna konezis
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Haykose Buganns
BUKIIAJAHHA MOB VY BUILIMX HABYAJIbHUX
3AKJIAJJAX OCBITU HA CYYACHOMY ETAIII
MDKITPEAMETHI 3B’A3KU
30ipHUK HAYKOBHUX TPallb
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