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IHNEPEIMOBA

Ueprosuii BUITyCK 30ipHUKA IPE3EHTYE Pi3HI HAIPSAMHU CYIaCHUX HAYKOBUX
JOCIIJDKEHb Y Taily3i BUKJIaJIaHHSI MOB.

KornituBHa  JHTBICTHKa  Hama€  yHIKaNbHI  IHCTPYMEHTH IS
BJIOCKOHAJICHHSI HAaBYAJILHOTO Tpolecy Ta (GopmyBaHHs mpodeciiiHol MOBHOI
KOMIIETEHTHOCTI y 3700yBadiB BHIIOi OCBITH. ABTOPH IOCTIIKYIOTH DPOJIb
KOTHITUBHOI JIIHTBICTHKH B MPOIIECI MDKIIPEAMETHOI KOOPAWHAI] BUKIIaJaHHS
IHO3EMHHX MOB y BUIIMX HaBYaIbHUX 3aKJIa/1aX.

TpaauiiHUMK  JUIss  JIHTBOMETOIMYHHMX PO3BIIOK CTajlM  IHMTaHHS
udpoBizalii MOBHOI OCBITH, B MeKaxX LbOT0 HANpPsIMYy aHaTI3YIOThCS CydacHi
MYJBTUMEIiHHI 1aThopMu Ta IXHI MOXKIIMBOCTI LIOAO IiABUIIEHHS 1HTEpecy
JI0 BUBUEHHS YKPaiHCHKOT MOBH Y CBITI.

Husky crareii nprcBsS4eHO pi3HUM aclieKTaM HAaBYaHHS aHTJIIHCHKOI MOBH.
30KkpeMa TPOAOBXKYETbCS BHBUEHHS IIOTEHIiAy MOEIeH JHrBICTHYHOT
rpaMaTHKH, po3oyare y MoNepeaHix BUImyckax. L{poro pasy 3pobieHo anaiis
METOIUYHOI IIHHOCTI (YHKIIOHANBHUX Mojenei Ta edexkTHBHOCTI Tx
BUKOPHUCTaHHSA ISl PO3BUTKY MOBJICHHEBUX YMiHb 1 HaBHYOK. ABTOpHU
30ipHHMKA JOCTI/KYIOTh CHHTAKCHYHY 1 CEMaHTHYHY BapiaTUBHICTH (hpa3oBHX
JUECTIB Ta UUISXU TOJOJAaHHS TPYIHOILIB, SKi BOHM BHKIHMKAIOTH IIiJ| 4ac
BUBYCHHS AHIIIHCHKOT MOBH, aHANI3yIOTh TEMaTH4HI TPyNH Ta MIATPYNH
AHIJIOMOBHHX CKOPOYEHb Ha MO3HAueHHs ()OPM KOHTPOJIIO Ta Ha3B JAUILIOMIB i
ceptu(dikaTiB, 3’ICOBYIOTH POJIb CTOPITENIHTY B PO3BHTKY Ta BIOCKOHAJICHHI
AHIJIOMOBHOT KOMYHIKaTUBHOT KOMITETEHTHOCTI.

Biiina 3pymmna 3 Micip MineHoHH Jrojeid. OnHieo 3 mpobieM, 3 KO
CTHKAIOThCS BHMYILICHI IIEPECeNICHII 3a KOPAOHOM, CTaJI0 IIOJOJNAHHS
MIEPEIIKO/]] ¥ CIJIKYBaHHI 3 MICIICBUM HAaCEJICHHSAM. Y HEHTPi MOCIIIKCHHSI —
KOMYHIKaTHBHI 0ap’€pH, pO3yMiHHS IEpeIyMOB BUHHUKHEHHS SIKHX € OTHUM i3
KIIOYOBMX YHMHHHKIB JJIs YCHIIIHOI CoOIiayibHOi amamTamii Ta iHTerpamii
MITPaHTIB y KPU30BUX CHTYAIIifX.

CriogiBaemMocsi, IO 4YeproBuil BUIYCK 30ipHHMKA JONOMOXKE 3HANTH
BIZIMOBiNI Ha MIMPOKE KOJO BaXKIMBHX HAyKOBO-METOJMYHHMX IMTaHb Ta
CHPUSITUME TIJBUILEHHIO SKOCTI MOBHOI OCBITH sIK B YKpaiHi, Tak 1 3a ii
MEKaMH.

Peoaxuiitna xonezis
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EXPLORING PECULIARITIES OF PHRASAL VERBS
IN THE ENGLISH LANGUAGE ACQUISITION

Yuliia Bozhko
PhD in Philology, Associate Professor,
the Department of General and Applied Linguistics,
V.N. Karazin Kharkiv National University
(61022, Kharkiv, 4 Svoboda Square);
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The relevance of the paper lies in its examination of phrasal verbs as a complex
linguistic phenomenon, essential for proficient English fluency, given their
syntactic unpredictability, semantic variability, and cross-linguistic differences that
hinder non-native learners. The purpose of the article is to explore the peculiarities
and role of phrasal verbs in learning English, analyzing their syntactic and
semantic variability, as well as the challenges they create for speakers of other
languages.

The article employs several research methods, including: descriptive analysis
to highlight the syntactic, semantic, and idiomatic complexities of phrasal verbs; a
context-oriented approach to determine the effectiveness of teaching phrasal verbs
through real-life situations, dialogues, and authentic materials; a comparative
method to compare phrasal verbs with their formal synonyms to outline their role
in spoken and written communication; linguistic analysis to study the structure and
meaning variations of phrasal verbs, illustrating their syntactic unpredictability.

The research results have shown that phrasal verbs are particularly challenging
due to their figurative meanings and the differences in syntactic structures across
languages. For instance, learners’ first languages influence how they understand
and use phrasal verbs in English. Some languages lack equivalent constructions,
making direct translation ineffective and leading to mistakes in comprehension and
reproduction. Teachers often employ visual aids, role-playing, and real-life
scenarios to enhance the learning process.

Context-oriented learning, where phrasal verbs are introduced through
dialogues and authentic materials, has proven effective in helping students grasp
their meanings and usage.

The conclusions state that phrasal verbs are an important and at the same
time complex aspect of English. The article suggests that future research
should focus on developing more effective teaching strategies, as well as
studying theuse of phrasal verbs in modern digital communication.

© Bozhko Y., 2025; CC BY 4.0 license
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Statement of the Problem. The acquisition of phrasal verbs in
English is widely recognized as one of the most challenging aspects of
learning the language, especially for non-native speakers. Phrasal verbs,
which consist of a verb combined with one or more particles (such as
prepositions or adverbs), often do not follow logical patterns, making
their meaning difficult to deduce. This syntactic and semantic
complexity poses significant barriers to learners. In addition to their
structural complexity, phrasal verbs are frequently idiomatic, which
means their meaning cannot always be understood from the individual
meanings of their components. This problem is particularly pronounced
in contexts where speakers aim for high proficiency in both formal and
informal English communication. As phrasal verbs are pervasive in
both spoken and written forms of the language, their role in everyday
communication, academic discourse, and even professional settings
makes mastering them essential. Despite this, their non-literal meanings
and the variety of syntactic rules associated with them make them a
particularly difficult and frustrating aspect of language acquisition.

The problem, therefore, lies not only in the challenge of learning
individual phrasal verbs, but also in developing strategies for effective
instruction. How can teachers ensure that learners not only understand
the various meanings of phrasal verbs, but also use them correctly in
different contexts? How can we help students appreciate the nuanced,
sometimes figurative, meanings of phrasal verbs without feeling
overwhelmed by their sheer number? The solution to these challenges
may lie in a deeper understanding of the ways phrasal verbs function,
both linguistically and culturally, as well as the development of
pedagogical techniques tailored to the needs of learners. Addressing
these questions is of paramount importance for improving learners’
fluency and communication skills.

Analysis of recent research and publications. Over the years, a
substantial body of literature has emerged to explore various aspects of
phrasal verbs, from their syntactic features to their acquisition by
second language learners. Researchers have examined phrasal verbs
from different perspectives, and several key studies have contributed to
a deeper understanding of their role in language acquisition. This
literature review will examine the most influential studies published
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from 2000 onward, highlighting key findings and offering insights into
how phrasal verbs can be effectively taught and learned.

J.M. Swales’ [9] influential work in the field of English for
academic purposes (EAP) highlighted the importance of phrasal verbs
in academic and professional communication. While phrasal verbs are
more often associated with informal language, they also appear in
academic texts, particularly in passive constructions or within research
discussions. For example, phrases like ““set out™ (to begin an activity)
and “bring up” (to introduce a topic) are commonly found in academic
writing. Swales emphasized the need for EAP learners to understand
and use phrasal verbs appropriately, particularly in oral presentations as
well as written communication.

A.P. Cowie and R. Mackin [4] focused on the pragmatic functions
of phrasal verbs, noting that they often serve as discourse markers in
conversational English. For instance, expressions like “give in’, “hold
on”, and “take off”” are not only used in their literal senses but also
convey a wide range of meanings depending on the context. These
expressions can be used to organize discourse, mark changes in topic,
or indicate shifts in the speaker’s stance or attitude. The study
highlighted the importance of teaching phrasal verbs within the broader
context of communicative competence, as they help learners navigate
conversations more effectively.

M. Benson, E. Benson, & R. llson’s [2] research provided a
comprehensive analysis of the syntactic properties of phrasal verbs,
emphasizing the role of prepositions and particles in determining their
meaning. For example, in phrasal verbs such as “run out of”” (to deplete a
supply), “put off”” (to delay), and ““break up” (to end a relationship), the
choice of particle is crucial in shaping the meaning of the verb. Benson’s
work has been instrumental in helping teachers understand how phrasal
verbs can be classified based on their syntactic behaviour — whether they
are separable or inseparable — and how learners can be trained to
recognize these distinctions.

S. Thornbury’s [10] work is widely regarded for its contribution to
the understanding of the difficulties learners face when acquiring
phrasal verbs. He attributes these challenges to the multi-word nature of
phrasal verbs, which makes them more complex than single-word
verbs. In addition, many phrasal verbs are idiomatic, meaning their
meanings cannot be deduced from the individual words that make them
up. For instance, the verb “turn down” means to reject or refuse, while

12



Bumnyck 46 2025

“pick up can mean to collect or to improve. Thornbury’s research
suggests that the key to mastering phrasal verbs lies in exposure to
them in context, through both written texts and spoken discourse.

P. Liao and Y. Fukuya [6] examined how Chinese-speaking learners
of English acquire phrasal verbs. Their study found that learners face
difficulties distinguishing between separable and inseparable phrasal
verbs, especially when the placement of the object can vary. For
example, in the sentence “I’ll pick you up at 7 PM” (separable), the
object “you” can be placed between the verb “pick™ and the particle
“up”. However, in sentences like ““He ran out of gas”, the object ““gas™
cannot be moved. The study concluded that these syntactic differences
pose challenges for learners and suggested that explicit instruction on
these patterns can improve learners’ understanding.

N. Jiang’s [5] research focused on the impact of a learner’s first
language (L1) on their acquisition of English phrasal verbs. His
findings revealed that learners who speak languages without equivalent
structures (e.g., Chinese, Russian) struggle more with understanding
and producing phrasal verbs. The L1 interference becomes particularly
evident when learners attempt to translate phrasal verbs directly into
their own language. For example, the phrasal verb “pick up” may be
confusing to Chinese learners, as Mandarin does not have a direct
equivalent for this expression in the same context. Jiang’s work
highlighted the importance of understanding the cross-linguistic
differences that influence the acquisition of phrasal verbs.

M. Celce-Murcia and D. Larsen-Freeman [3] discussed the role of
phrasal verbs in communicative language teaching (CLT). They
emphasized that language learners can benefit from seeing phrasal
verbs in meaningful communicative contexts. Using dialogues, role-
plays, and real-life examples, teachers can help students learn how
phrasal verbs are used naturally in conversation. This approach
encourages learners to focus on meaning rather than merely
memorizing individual expressions, allowing them to use phrasal verbs
more effectively in communication.

N. Nesselhauf’s [7] study on the acquisition of phrasal verbs by
learners of English as a foreign language revealed that learners often
overuse certain phrasal verbs in place of more formal or accurate
synonyms. For example, learners might use “bring up” instead of
“raise’” in formal academic writing. Nesselhauf’s work underlined the
need for learners to distinguish between phrasal verbs and their more
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formal equivalents, which would help them adjust their language use to
different registers and contexts.

M. Baker’s [1] work focused on the challenges of translating phrasal
verbs into other languages. Since many phrasal verbs are idiomatic,
they can be difficult to translate directly. Expressions like “check out”
(to examine) or “take over” (to control) often require learners to
understand the cultural context in which they are used. Baker’s research
highlighted the importance of teaching phrasal verbs in context and
using translation strategies that account for their idiomatic nature.

A. Siyanova-Chanturia and R. Martinez’s [8] research focused on
the acquisition of idiomatic expressions, including phrasal verbs, by
second language learners. Their study found that learners often
misinterpret the meaning of phrasal verbs because they focus too
heavily on the literal meanings of the individual words. Siyanova-
Chanturia recommended using context-rich activities and teaching
strategies to help learners understand the figurative meanings of phrasal
verbs.

The relevance of the paper lies in its examination of phrasal verbs
as a critical yet challenging component of English fluency, given their
syntactic unpredictability, semantic variability, and cross-linguistic
differences that hinder non-native learners.

The purpose of the paper is to explore the complexity and
significance of phrasal verbs in the process of English language
acquisition. Specifically, the article aims to analyze the role of phrasal
verbs in spoken and written English, their syntactic and semantic
features, and the challenges they present for learners. It also aims to
investigate the pedagogical strategies that can be used to help learners
acquire phrasal verbs effectively. Furthermore, this article examines the
importance of understanding the nuances of phrasal verbs in terms of
their cultural implications and their integration into communication. As
phrasal verbs are often key to achieving fluency in English, particularly
in informal and spoken language, the article will emphasizes their
importance in enhancing overall language proficiency.

The article employs several research methods, including: a
descriptive analysis to describe the syntactic, semantic, and idiomatic
complexities of phrasal verbs; a context-based learning approach to
highlight the effectiveness of teaching phrasal verbs through real-life
contexts, dialogues, and authentic materials; a comparative method to
contrast phrasal verbs with their formal synonyms to emphasize their
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role in spoken and written communication; a linguistic analysis to
examine the structure and meaning variations of phrasal verbs,
illustrating their syntactic unpredictability.

Presentation of the main material of the study. Phrasal verbs
represent a significant challenge for second language learners, primarily
because of their intricate syntactic structure, semantic variability, and
idiomatic nature. These expressions, consisting of a verb combined with
one or more particles (either prepositions or adverbs), do not always
adhere to logical, rule-based patterns, making their meaning difficult for
learners to deduce. This linguistic feature creates a fundamental barrier to
learning for many non-native speakers, as phrasal verbs often convey
meanings that are not directly linked to the meanings of their constituent
parts. For instance, the expression “pick up” has several meanings
depending on the context: it can literally mean “to lift something”, as in
“I will pick up the box™, but it can also mean “to acquire knowledge or a
skill”, as in ““She picked up Spanish quickly”, or “to improve”, as in
“The weather picked up after the storm™. The versatility of these
expressions, where one form can take on multiple meanings, introduces a
layer of complexity, that may lead to confusion for learners who attempt
to understand phrasal verbs from their literal interpretations alone. It is
this semantic elasticity, or “dual meaning”, that is one of the primary
sources of difficulties in comprehension and usage, even for learners with
an advanced level of English proficiency.

Additionally, learners may struggle with phrasal verbs due to their
syntactic unpredictability. Phrasal verbs can be categorized into
separable and inseparable types, each with specific rules about object
placement. For example, “pick up” can be used in a separable manner
(“Pick it up”) or an inseparable manner (“She picked up on the clue”).
The placement of the object of the verb varies depending on whether
the verb is separable or inseparable, adding an additional layer of
difficulty for learners. This syntactic variation complicates the learning
process because learners must not only memorize the verb itself, but
also its potential variations in terms of word order and structure. Thus,
the complexity of phrasal verbs is not limited to their meaning but also
extends to their structure as well.

In addition to the inherent difficulty of phrasal verbs, their role in
everyday communication further complicates the acquisition process.
Phrasal verbs are pervasive in spoken English and often appear in
informal and conversational settings, which can be confusing for

15



ISSN 2073-4379 BukiaganHs MOB y BUIMX HABYAIBHHX 3aKJIA/IaX OCBITH ...

learners who may be more familiar with formal or written English. The
use of phrasal verbs in speech reflects the casual, dynamic nature of
spoken language, where more straightforward synonyms, often of Latin
or French origin, may be used in formal writing. For example, the verb
“bring up” (meaning to introduce a topic in conversation) is often
replaced with “introduce” in academic or professional contexts. The
discrepancy between spoken and written usage adds another layer of
complexity for learners, who must adapt their understanding and use of
phrasal verbs to various contexts.

However, research has shown that teaching phrasal verbs in context,
such as through real-life conversations or exposure to authentic
materials, is one of the most effective strategies for helping learners
internalize their meanings and usage. By encountering phrasal verbs in
context, students are able to understand the nuances of their meanings
and the ways in which they are used in real communication. For
instance, through the analysis of dialogues or transcripts where
speakers use phrasal verbs like “get along” (to have a good
relationship), ““break up” (to end a relationship), and *“take off” (to
become successful or to leave suddenly), learners can better grasp how
these expressions function in specific situations. For example, “get
along” may be used when two people have an amicable relationship, as
in “They get along well with each other,” whereas “break up” is
typically used in the context of relationships or partnerships that are
ending, as in “They broke up after two years of dating”. By observing
and practising these phrasal verbs in a variety of situations, learners can
understand the full range of their meanings and applications.

Furthermore, exposure to phrasal verbs in diverse registers — ranging
from formal written texts to informal spoken interactions — ensures that
learners acquire a well-rounded understanding of their use. This dual
approach allows students to see how phrasal verbs are used in both
casual conversations and more formal settings, thus giving them the
flexibility to use these expressions correctly and appropriately in
different contexts. For example, phrasal verbs such as “take off”” can
mean “to remove something” in a literal sense (as in “She took off her
shoes™) or “to become successful” in a figurative sense (as in “The
business really took off after their marketing campaign’’). The ability to
recognize these distinctions in meaning is essential for achieving
fluency and accuracy in both written and spoken English. By
incorporating these expressions into both oral and written activities,

16



Bumnyck 46 2025

learners develop a deeper appreciation for how phrasal verbs can help
them communicate more naturally, confidently, and effectively across a
range of situations.

Moreover, phrasal verbs can also serve as crucial tools for
understanding the sociocultural dimensions of language. Since phrasal
verbs are frequently used in colloquial speech, they reflect cultural
norms, social dynamics, and communication practices. Mastering these
expressions can also provide learners with greater insight into English-
speaking cultures, as phrasal verbs are often linked to cultural
references, idiomatic usage, and historical influences. For example,
phrases such as “look up to” (to admire or respect someone) or ““pick
up on” (to notice something subtle) carry connotations and cultural
nuances that are not always immediately clear to learners. By teaching
these expressions in context, language instructors can help students
gain not only linguistic competence but also a deeper cultural
understanding of the English language.

Conclusions. In conclusion, phrasal verbs represent a complex but
indispensable feature of the English language that learners must master
in order to communicate effectively and with confidence. Despite their
syntactic complexity, semantic fluidity, and idiomatic nature, phrasal
verbs are essential for achieving fluency in both spoken and written
English. They play a significant role in communication, especially in
informal and conversational English, where their prevalence makes
them an integral part of effective interaction. In order to overcome the
challenges associated with phrasal verbs, learners must go beyond
memorizing individual expressions and focus on developing a more
comprehensive understanding of their meaning and usage.

Research has shown that context-based learning is the most effective
way to acquire phrasal verbs. By seeing these expressions used in
context, learners are able to recognize the different meanings of phrasal
verbs and understand how to apply them in various scenarios. Through
consistent practice and exposure to phrasal verbs in authentic materials,
learners can internalize the syntactic and semantic patterns associated
with them. Moreover, learners should be encouraged to engage with
phrasal verbs through interactive activities, role-plays, and dialogues,
which allow them to practice using these expressions in realistic
settings.

Additionally, learners should be made aware of the cultural and
contextual significance of phrasal verbs, as these expressions often
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carry subtle meanings that reflect societal attitudes, values, and norms.
By understanding how phrasal verbs are used in different contexts,
learners can more effectively navigate various social settings, from
casual conversations to professional interactions.

Ultimately, by adopting a systematic and context-rich approach to
teaching and learning phrasal verbs, learners can successfully integrate
these expressions into their linguistic repertoire, enhancing their ability
to communicate fluently and accurately in both informal and formal
contexts. Through exposure, practice, and contextual understanding,
learners gain greater confidence in using phrasal verbs naturally and
appropriately, leading to a more authentic and nuanced command of the
English language.

Perspectives for further research. Future research should
prioritize bridging the gap between theoretical insights and classroom
practice. Collaborations between linguists, educators, and technologists
could yield innovative tools and frameworks to address the persistent
challenges learners face. Additionally, expanding the scope of studies
to include under-researched populations (e.g., heritage speakers, low-
literacy learners) would provide a more inclusive understanding of
phrasal verb acquisition.
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AKTyallpHICTh CTAaTTi HOJSrae B TOMY, 10 B Hiil posrisnarorscs (pa3osi
niecioBa MK CKJIagHE MOBHE SIBHUILNE, BAaXIMBE [UII BUIBHOTO BOJOAIHHA
AHIIIACBKOI0 MOBOIO, 3BA)KAIOUU Ha IXHIO CHHTAKCHUYHY HeNepeadadyBaHICTb,
CEMaHTHYHY BapiaTHBHICTh Ta MIKMOBHI BiJIMIHHOCTI, SIKi 3aBa)KarOTh YYHSIM, JUIs
SKHX aHIJIHChbKa MOBa HE € PifHOI0. MeToro CTaTTi € JOCHIiIKEHHs 0COOIMBOCTEH
Ta poyi (pa3oBUX [i€cHiB y BHUBYCHHI aHTIIHACHKOI MOBH, aHali3 IXHBOI
CHUHTAaKCUYHOI Ta CEMaHTHUYHOI BapiaTUBHOCTI, a TaKOX TPYAHOLIB, SIKi BOHU
CTBOPIOIOTH JJIS1 HOCITB 1HIIIMX MOB.

VY crarTi BUKOPHUCTaHI METOAM OIKCOBOIO aHAli3y A BUCBITJIEHHA
CHUHTAKCHYHUX, CEMAHTUYHUX Ta 1MIOMAaTHYHUX CKIAJHOLIIB (hPa3oBUX JIECIIB;
KOHTEKCTHO-OPi€EHTOBAaHMM MiAXiM JUIsi BU3HA4YEHHS ©(EKTHMBHOCTI BUKJIAJaHHS
(pa3oBuX mi€ciiB Yepe3 pealibHI CHUTYaIllil, Aialord Ta aBTCHTHYHI MaTepialiu;
HNOPIBHSUIBHUN — JUIf 3iCTaBIeHHA (pa3oBUX AiecHiB 3 iXHIMH (popManbHUMU
CHHOHIMaMH 3 METOI0 OKpPECIICHHS IXHBOI PoJii B yCHOMY Ta MHCEMHOMY MOBJICHHI;
JIHIBICTUYHOTO aHai3y — A BUBYEHHS CTPYKTypH Ta Bapialliif 3HaueHHS
(bpa3oBUX JAI€CIIB, 110 LTFOCTPYE iXHIO CHHTAKCHUHY Herepea0auyBaHiCTh.

Pesynbratu AocnipkeHHS TOKa3aid, IO (pa3oBi JiecioBa € 0cOOIHMBO
CKJIaJHUMHU Yepe3 iXHI INEepeHOCHI 3HA4YeHHs Ta BiIMIHHOCTI B CHHTaKCHYHHX
CTPYKTypax pi3HHX MOB. Hampukian, mepira MoBa y4HIB BIUIMBAa€ Ha T€, SIK BOHU
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PO3YMIIOTh i BUKOPUCTOBYIOTH (Dpa30Bi Ji€ciioBa B aHTIIiCBKii MOBI. Jleski MOBH
HE MalOTh eKBIBaJCHTHUX KOHCTPYKLiH, IO pOOHTh NPSAMHH mepeKasn
HEJOLIIPHUM Ta MPU3BOJAUTH 1O IMOMHIOK y IX pPO3yMiHHI Ta BiATBOPEHHI.
Buknanadi yacTo 3aCTOCOBYIOTh HAOYHICTh, POJILOBI IFPH Ta CIIEHApIi 3 pealbHOTO
KHTTS, 100 aKTUBI3yBaTH MPOLIEC HABYAHHSI.

KonrtekcTHO-OpieHTOBaHE HaBuaHHSA, € (pa3oBi JAieciioBa BBOAATHCS depe3
JIAJIOTH Ta aBTEHTUYHI MaTepialiv, JOBEJIO CBOK €)EKTUBHICTh Y JOMOMO31 YUHIM
3aCBOIOBATH TXHi 3HAYCHHS Ta BXXHBAHHSI.

VY BHCHOBKax 3a3HaueHO, 110 ()pa3oBi JIECIOBA € BaXIUBHUM 1 BOJHOYAC
CKJIaJHUM acCIIeKTOM aHIJIMChKOI MOBH. Y CTaTTi NPOMOHYETHCA 30CEPEIUTH
MaiiOyTHI TOCTIIKEHHS Ha Po3po0ili OLIbIll €)EKTUBHUX CTpATErii iX BUKIAIaHHS,
a TaKoXX BHUBYEHHI BUKOPUCTAaHHA (pa3oBUX [i€ciiB y cydacHi wuudpoBii
KOMYHiKaIfii.

Kniouosi  cnosa:  xommexcmno-opicnmogane — HAGUAHHA, — CEMAHMUYHA
6apiamueHicmb, CUHMAKCUYHA CKIAOHICMb, cmpameii UKIAOAHHA, (Opazosi
diecnosa.
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®daxoBa MiAroToBKa MaOyTHIX BUKJIAIa4iB iIHO3EMHHX MOB i IMepeKIagadiB
BUMAarae 3HAaHHS TEPMIHOJIOTIi BiAMOBimHOI mpodeciitHol chepu, 30kpema i
CKOpodeHHX (opM Takoi TepMmiHosorii. Lls craTTs aHami3ye TeMaTH4HI IPyNH
(TT) ta migrpymu (TIIT) adrmoMoBHEHX abpeBiaryp y cthepi HaBUaHHSI MOB, a
caMe CKOpPOYCHb Ha IO3Ha4YeHHS (OpM KOHTPOIIO Ta HAa3B JWIUIOMIB i
ceprudikaris. IpyHTyrounch Ha NONIOHMX MOCHIDKEHHAX Kilach(pikariif
YKpaTHChKOMOBHUX Ta IHIIOMOBHHMX TEPMIHIB y pI3HHX Taly3siX, aBTOpKa
KOHCTATy€ HEIOCTATHIO KUIBbKICTh PO3BIIOK MO0 aHIVIOMOBHHX abpeBiaTyp,
o, pa3oM 13 HEOOXimHICTI0O iX CHCTEeMHOi CTPYKTYpHO-TEMaTH4HOI
knacudikamii, 103BONMIO OOIPYHTYBaTH aKTyaJbHICTh JOCIIHKEHHS, METOIO
sikoro € BusiBneHHs 3raganux TT 1 TIII' ta Bu3HaueHHs TXHIX CTPYKTYPHHX
XapaKTePUCTHK, a 3aBJaHHS BKIIOYAIU BiIOIp MaTepiany JOCIiIKEHHS, HOro
MO HAa TeMaTH4YHI Tpynu 1 cTpykTypHi THmu. Cucrema aHTJIOMOBHOI
TepMiHouorii, copMoBaHa Ha BiJIOBIIHUX IMOHSTTEBHX O3HAKaX, BKIIOYAE
CYKYIIHICTh JIEKCeM, 00’€THAHWX 3a EKCTPANTIHIBICTHYHHMH BIACTHBOCTSIMHU.
BaxnmBUM 3aBIaHHAM BHBYCHHS TEPMIiHOJNOTIYHOT CHCTEMH € PO3IOIiNI
nexcem Ha TI Ta TIIT'. [leHOTaTHBHA O3HAKA, IO TIO3HAYAE Peaii IT03aMOBHOT
niiicHocTi, € kpuTepiem BuokpemienHs 11" ta TIII'. MaTepianom mociimKeHHs
mocuyxwunud 100 aOpesiaTyp, BimiOpaHMX 3 OpPHTIHAJIHHUX AaHTIIOMOBHHUX
mkepen. TI 1 TIII' y Mmexax MpoaHaTi30BaHOTO KOPITyCy MAlOTh Pi3HHA
CTYIIHBb PO3Tay’KEHOCTI, 1[0 00OYMOBIIIOE PO3TalllyBaHHS HAHYMCEIBHIIINX Ta
HaiiOinpm posramykeaux TI' 1 TIII B meHTpi, B TOW Yac sSIK HAWMEHII
yucensHi TI 1 TI posramoBani Ha nepudepii. Criuparounch Ha TEeMaTHUHY
kiacudikanito, aBropka npoanamizyBana TI' ta TIII" 3a KUTbKICHUM CKJIaJloM
KOMITOHEHTIB (BapiloloTh BiJ 2 70 6), CTPYKTYpPHHMH MOAEISIMH TOOYIOBU
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(criiBBiHOLICHHS iHILIANI3MIB, AKPOHIMIB Ta KOMOIHOBaHUX CKOpPOYEHb;
MO€/THAHHS MTOBHOT ()OPMU 31 CKOPOUEHHSIM, Pi3HUX BHJIB CKOPOYEHb B OHIN
abpeBiaTypi); MPUHATICKHICTIO KOMIIOHCHTIB JIO BIAMOBIIHUX CaMOCTiHHUX
a00 Ciy>)k0OBUX 4YacTHH MOBH, HAsBHICTIO O3HaK OMOHiMil. KommoneHTH
abpeBiaTyp TPYHTYIOThCS HAa PI3HHX TEPMIHOTBOPYHMX MOJEISX, Bill SKUX
TIIOTETHYHO MOXE 3aJIeKaTH Ccroci0 mepeknmany abpeiatypu. [lepcrexTiBa
NOAANBINOrO JOCHIIKEHHS TMOJATa€ y BHBYCHHI CTPYKTYPHHX MOJenel
abpesiaTyp Ta 3ampoBaHKEHHI OTPUMaHHUX PE3yNbTAaTiB y HABYAHHS MaOyTHIX
BHKJIA/IaviB i IepeKyIafadiB.

Knrwuosi cnosa: anmenomosni abpesiamypu, mooeni nob6yoosu, HA8UAHH
MO8, CMPYKIYPHA MOOeb, MeMamuyHa epynd.

I[ocTanoBka mpodJieMu B 3arajbHOMY BUIJIsiAL. TepmiHomoris €
OJIHUM 13 HaHMNOTYXXHIMHKX [DKEped PO3LIMPEHHS JEKCUYHOIO CKIaLy
CyYacHHUX €BPOINEHCHKUX MOB, & BUBUCHHS Pi3HUX ii aCIIEKTIB € OJHUM
13 HaWJUHAMIYHIIIAX HANPSMIB CYYacHUX JOCIHiPKeHb. Pi3HOMaHITHI
pO3BIIKM Yy Taimy3i TEPMIHOTBOPEHHSI  30CEpPEIKYIOThCSI  Ha
PI3HOIUTAHOBHX AacCHeKTax Ii€i cdepu 1 MICTATh BCEeOIUHUI aHai3
KaTeropiii TepMiHiB, CIIiBBIJHOIIEHHS TaKMX KaTEropiid y pi3sHUX MOBax,
MIXXMOBHE TOPIBHSHHS CTPYKTYpHUX OCOOJMBOCTEH TEpMiHIB Ha
OCHOBI KOHTPacCTUBHOTO aHasizy, MOPIBHAHHS METO/IiB
TEpMIHOTBOPEHHSI Ta OCOOJHMBOCTI TEPEeKJIaAy TEPMiHOIOTIYHHUX
OJIMHHMLIb IHITMMH MOBaMH.

Hesnanns HaykoBOi TepwmiHOJOTi, 1 30KpeMa HE3IaTHICTh
aZICcKBaTHO TIEpeaTH 3HAYCHHS TEPMIHOJOTIYHUX OJWHHWIG IHITAMHU
MOBaMH, CTBOPIOE 3Ha4yHi TpyAHOIlI Yy (axoBiii KoMmyHikamii
BHKJIamaviB 1 mpodeciiiHiii aisIpHOCTI mepexmanadiB. TakuM YHHOM,
BUBYCHHS HAYKOBOI TEPMIHOJIOTII B Pi3HUX cdepax BUMArae 0coOIUBOT
yBaru y MiATOTOBI SIK MaliOYTHIX BUKIIAJa4yiB iHO3EMHUX MOB, TaK i
MalOyTHIX yYCHMX 1 THUCHMOBUX TmepekmangadiB. Llimmo  Takoi
MITOTOBKH € (opMyBaHHS HaBHYOK 1 BMiHb pO3ITi3HABAHHS
TEPMIHOJIOTIYHUX OAWHUIDL y HAYKOBHX TEKCTaX, PO3YMIHHS 3HAUCHHS
TaKUX OAMHUIb, 3BaKalOUd HA HASIBHICTH TOTOXHHX (opM Ta
MPUHAICKHICTS O PI3HUX TaTy3el, a Takok (OpMYBaHHS HABHUOK iX
nepeKiay.

AHaji3 aKTyaJbHUX JO0CJTiIKeHb., TEepMIHOJOTIYHI JOCITIKSHHS
MPOBOJATHCA B TaKUX Taly3sx, sK BUKIagaHHs MoB [1; 7; 8; 9],
MIPUKOPAOHHMNA AHUCKYpC [2], enmexTpoeHepreTruka [6], OMKUTBHUIITBO
[11], xinoinmyctpis [19], inTepHeT-KOMyHIKarllis [13; 26], BilichkoBa
copasa [20], kopiyc nokymeHTiB npo MoOinbHicTh Erasmus+ [16], ne
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yBara MOpPUOUISETBCS  JOCTIHKEHHIO TEMaTHUYHUX Ta  JIEKCHKO-
CEMaHTUYHUX TPYII TEPMIiHiB.

OCKIUTBKM  OUTBIITICTE TEPMIiHIB TIOXOIWUTH 3 AaHTJINACHKOI MOBH,
NUTaHHS 1XHBOI CTPYKTYpHOI Kiacudikamii Ta mHepeKnany iHIIUMH
MOBaMH, 30KpeMa YKPaiHCBKOI, € TMPEAMETOM 3Ha4HOi KUTBKOCTI
HayKOBUX po3Binok. [IpoOnemu Tumonorii abpesiaTyp Ta iX mepexiamgy
IHIIUMH ~ MOBaMHU  JIOCH/DKYBaIWCS B  Mpansix, [PHUCBIYCHUX
3all03MYCHMM  aHTJIHCBKMM  KOMII'IOTEpHHM  abpeBiarypam B
ICITAaHOMOBHHUX TekcTax [14] 1 iXHIM JIHTBICTHYHUM OCOOIHUBOCTSIM
[17], ¢panmy3pkum abpeBiaTypam B eHepreTwuHid ramysi [21],
nepeKiagy CHHOHIMIYHMX MEIMYHHMX aHIMHChKUX abpesiaTyp [25],
Kareropmsaiii adpeBiaTyp, BHOpaHHUX 3 aMEPHKAHCHKHX TelleCepialiB,
Ta IXHbOMY TIepeKIaay PyMYyHCBKOIO i yTOpCchbKoro MoBamu [19].

Huzka pocmimkeHp cToCyBajiacsi CEMaHTHYHUX 1 CTPYKTypHHUX
XapakTepucTUK alOpeBiaTyp Ha OCHOBI pI3HUX KpHUTepiiB Ta
MPUHAIESKHOCTI 10 meBHOI ramy3i. Cepem Takmx HOpPOOKIB BapTo
3rafiaTd po3BiAKYy Mpo Micie abpesiaTyp Ta aKpoHIMIB (SIK PI3HOBHIY
a0peBiaTyp) y CHCTEMi CIIOBOTBOPCHHS aHIUIIMCHKOI MOBH Ta
BU3HAYEHHsI 0COOIMBOCTEH abpeBiaTyp sIK CKJIaJIOBOi TaKOi CUCTEMH 3
ypaxyBaHHSIM iXHBOI pOJi y mporeci cioBoTBopenHs [15; 18]. Immi
JOCITIDKEHHST Oy/nM CHpsIMOBaHI Ha JudepeHifiamio adperiaTyp 3a
ixapoto Qopmoro Ta ¢yHkuiero B KomyHikamii [13], Ha anami3
BJIACTHBOCTEW aOpeBiaTyp 3 TOYKH 30py IXHBOI JOBKUHH, IOBXKHHH
BHX1THOTO CIIOBOCIIOJIY4EHHS], €JIEMEHTIB BHXITHOTO
CIIOBOCHIOJIYYEHHSI, HI0 BUKOPHCTOBYIOTbCS Ta OIYCKAIOThCS IPH
yTBOpeHHi abpeBiatyp [20].

OxkpeMi IOCHITHUKH po3pobismm  Kiaacudikarmii abpeBiatyp 3a
TAaKUMH KPHUTEPiSIMHU, SK BY3bKE 1 MIMPOKE 3HAYCHHS Ta MEPENivdyIOTh
iXHI BIIMIHHOCTI B HAIMCAaHHI 3a JIOTIOMOTO HaOopy crenugidyHux
neckpunropiB  [16]. Y  gedakmx Tamy3sx, 30kpema y  cdepi
iHpOpMaLiHHUX TEXHOJOTIH, BHUKOPHCTOBYETHCS BEJIHMKA KiJIBbKICTh
abpeBiaTyp, IO TOTpeOyBalo CIEiabHOI PO3BIOKH 3 METOIO
BUBYEHHS 3aKOHOMIPHOCTEH 4YaCTOTHOCTI BXXHMBAaHHA aOpeBiaTyp B
aHTJIOMOBHUX KOMIT FOTEPHUX TEKCTax [26].

TakuMm YUHOM, MOCTiHA TOSIBA HOBUX aHIJIOMOBHHMX a0peBiaTyp y
BCiX cepax MisIbHOCTI, HEOOXIAHICTh iX CHCTEMaTHYHOI TEeMaTHUYHOI,
CTPYKTYpHOI Ta mepexiafganbkoi kiaacudikarii, a Takox, 3BaKaround Ha
mBHAKE 301IBIICHHS OOCSTy MaTepialy, 30Kpema y Taly3i OCBITH, i
HENOCTaTHA  KIJBKICTh PO3BIIOK Yy Wi cdepi MOSCHIOIOTH
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AKTYaJIbHICTh BOTO J0CTiIKeHHs. oro MeTol0 GylIo mpoBeIeHHs
TEMAaTUYHOTO Ta CTPYKTYPHOTO aHaji3y aHIIOMOBHHUX aOpeBiaTyp y
chepi ocBiTH, 30KpeMa Ha TTO3HAYCHHS (POPM KOHTPOITIO, a TAKOXK Ha3B
JUIJIOMIB 1 cepTH]iKaTiB y HaBuaHHI MOB. BinmoBigHo, 3aBaaHHs
MOCJTiIKeHHN BKIIOYaIN BUOip MaTepiaiy (Kopiycy adpesiaTyp), HOTro
MTOIUT HA TEMATHYHI TPYIH 1 CTPYKTYPHI THITH.

Hocmipkernas mposezeno 3a mporpamoio €C Next Generation EU
through the Recovery and Resilience Plan for Slovakia B wmexax
mpoekty No 09103-03-VV01-00148.

Bukaax ocHoBHoro wmarepiany. [lyis chepu OCBiTH, 30KpeMa
HABYAHHS 1 BUKJIAJIAHHS 1HO3EMHHUX MOB, XapaKTEPHOI OCOOJIMBICTIO €
HasBHICTh  BEJHMKOL KITBKOCTI  abpeBiaTyp Ha  TO3HAYEHHS
pPI3HOMAaHITHHUX Taly3eBUX TEPMiHIB. Y MeXax KOXHOI chepn 1mi
JHTBICTUYHI OJWHHUII YTBOPIOIOTH OKPEMHUI BHJ JICKCUIHHUX OJUHUITH
1 MOXyThb OyTH pO3NOAUICHI HAa TpPynH 3a pI3HUMH O3HAKaMH,
HaNpHUKJIah, 3a CEMAaHTHMYHMM IPUHIOUIOM ab0 CTPYKTypHHUMH
MoOACIsMH. Y 1bOMY JOCHTIDKEHHI, 3a TPHUKIAIOM IOMEPEIHIX
posBimok [1; 4; 5; 6; 10; 11], Taxi rpynu HA3WBAIOTHCS TEMATHYHUMH,
JI0 CKJIQJy KOXKHOI 3 SIKHX BXOJUTH II€BHA KIJIBKICTh aOpeBiaryp, IIO
MalOTh CIIJIbHY NMPUHAIEKHICTh 1O BU3HAYCHOI TEMH, HE3aJICKHO Bill
ixHix QopManbHUX O3HaK. BignmoBimHO aOpeBiaTypu  pi3HHX
CTPYKTYpHHUX THIIIB MOXYTb BXOJHUTH 10 OAHi€l rpynu. [leHOoTaTHBHA
O3HaKa, sKa CTOCYETHCA II03aMOBHOI pEandbHOCTI, € CIIJILHUAM
eKCTPaJIHTBICTUYHUM aTpUOyTOM abpeBiaTyp OJHi€] rpymu.

Marepian mociigxennsi Bxiatoyas 100 aOpesiaryp, 10 HaJlIekarh
10 chepr HaBYAHHS MOB, 30KpeMa, Ha O3HA4YeHHs ()OPM KOHTPOJIIO Ta
Ha3BH JTUIUIOMIB 1 cepTu(dikaTiB y HaBuaHHi MoB. Lli 1ekcnyni oguHwMII
OyJ10 BiiOpaHO 3 OPUTiHAJIBHUX aHTIIOMOBHUX JuKepen [12; 22; 24] Ta
noxineHo Ha temaruudi rpymu (TT) i temaruuni migrpynu (TIID). ¥V
MeXax Lporo nociiukeHHs TI' po3rismaerscss K ME€BHA MHOMKUHA
JeKceM, Mo 00 €qHYIOTbCS 32 NPUHIMIIOM HAsSBHOCTI KOHKPETHOI
M03aMOBHOT  O3HAaKH, MPUHAJISKHOCTI A0 criibHOI Temu, a TIII — sk
Taka caMa MHOXKHHA, aje B Mekax meBHOi TI. AmHami3 BimiOpaHumx
abpeBiaTyp 3a CEMaHTHYHHMH Ta CTPYKTYPHUMH O3HAKAMHU BHKIIQJICHO
B MOJIAJIBIIIOMY 3MICTi CTaTTI.

AO0peBiaTypu, 10 IO3HAYAIOTH (POPMHU KOHTPOJIO Ta HA3BU JUILIOMIB
i ceprudikaTiB y HaB4aHHI MOB Oyino posmomiieno Ha mBi TI: TI-1
(koHTpOIB, TecTH Ta ictuTH) 1 TT-2 (aumomu i cepTudikaty y HaBYaHHI
MmoB). Cepen 49 aOpesiaryp TI-1 nHaituncnennimoro € TIII-1 (na
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MO3HAYEeHHS TECTIB Ta AOTHYHHMX MOHATH: 86 % Bim 3arambHOi iX
kimekocti B TI-1), sika Oyna mopilieHa Ha YOTHPH TEMAaTHYHI
cyomarpymu (TCIID). Ilpukmagamu TII-1 MoXyTh cIyryBaTd Taki
aobpesiarypu, sk GMAT (Graduate Management Admission Test) i
SPEAK (Speaking Proficiency English Assessment Kit). Hactka TIII-2
ckmamae 10% Bim TI-1 1 crocyerbes 3abe3medeHHsS KOHTPOIIO
HapyanHi — TEA (Testing, Evaluation and Assessment), TTT (Test-
Teach-Test). Jlo TTIT-3, sika e Haiimenin uncensHo0 (4% Big TI-1),
BiTHOCHMO CKOpDOYEHHS Ha TO3HAa4YeHHs icruTiB, Hampuknan, ECCE
(Exam for the Certificate of Competency in English), ECPE (Exam for
the Certificate of Proficiency in English).

Ho cxmagy TI'-2 (mummomu ta ceprudikati) Bxomsats TII-1 (Ha
Mo3Ha4YeHHs Ha3B AuIioMiB — 37% Bix TI'-2) Ta TIII-2 (Ha mo3HadeHHS
Ha3B ceprudikariB — 63% Bix TI-2). binemry yactuny TIII-1 cknanaroTs
abpeBiaTypl Ha TO3HA4YCHHS JUIUIOMIB Ha IIpaBO BUKIAJAaHHA
anrmiiicekol Mmosu, Hanpukiaax, DELTA (Diploma in Teaching English to
Speakers of Other Languages), DELTYL (Diploma in English
Language Teaching to Young Learner), DOTE (Diploma for Overseas
Teachers of English).

Ckopouenns TIII-2 moaineni va yotupu TCIIT: 1) cepTudikatu Ha
NpaBO HaBYaHHS aHrjikicekoi MoBu (41% Bin TIII-2); 2) npo 3HaHHS
Teopii Ta Metoauku HaBdaHHs (9% Bixg TII-2); 3) mpo BosOMIHHS
aHrmiceEKo0 MoBoo (38% Bix TIII-2); 4) 3araneHi ceptudikaru (12%
Bin TIII-2). Tlpukinagamu Takux ckKopoueHb MoOxyTh Oytu: CCSE
(Certificates in Communicative Skills in English) i CELTYL (Certificate
in English Language Teaching to Young Learners). Takum 4nHOM, y
uiit BuGipui abpesiatypu TI-1 3HaxomaThCsA y LIEHTpi, a abpeBiaTypH
TIr-2 pozramoBani Ha mepudepii HOBOrO CEMaHTHYHOTO IIOJIS
(metanpHimie qus. [8]).

Crnmparounch Ha TEMAaTHYHy KiIacu]ikallifo IpoaHali30BaHOTO
Marepially, pO3IJISIHEMO CTPYKTYpHY THUIOJNOTiI0O  aOpeBiaTyp Ha
mo3HaueHHs (opM KOHTPOJIO Ta Ha3B AWIUIOMIB i cepTHdikaTiB y
HaBYaHHI MOB. 3a CTPYKTYpPHHMH XapaKTepHUCTHKaMH alpeBiaTypu
MOJKHAa  aHaMI3yBaTH 3a  KUIBKICTIO KOMIIOHEHTIB, BKa3yIO4H
NPUHANIEKHICTh IO IEBHOT YaCTHHU MOBHM TaKMX KOMIIOHEHTIB, abo 3a
MOJIEJLTIO, Ha SKiH 11l abpeBiaTypH IPYHTYIOTHCS.

3aranom KiTbKiCTh KOMIIOHEHTIB Y CKOPOYEHHSX MOXKE BapiroBaTH
BiJl OAHOTO JI0 JeB’ATH. Y MpoOaHaNi30BaHUX HaMu aOpeBiaTypax Taka
KUTBKICTh KOJIMBA€THCS BiJl JABOX N0 miecTH (y IBOMY BHITAJKy MH
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BpPaxOBYEMO aKpOHIMH ¥ iHiiami3MH 1 He BpaxoBYyeMO TiOpuaHi
¢dbopMu, AKi MOXYTh TIOENHYBAaTH Yy CBOEMY CKIaJi aKpOHIMH,
IHIMaMi3MH, YCIYeHHS CJIoBa 1 MOBHY (GopMy clioBa). Y Hammiil BuOipIi
MOJIOBMHA aKPOHIMIB Ta iHIiiani3MiB MalOTh Tpu KomnoHneHTH (50,0%),
MEHIIIy YacTKy CKJIAJaroTh abpeBiaTypH, IO MAalOTh YOTHUPH 1 I STh
enemenTiB (18,8% 1 26,5% BignoBinmHO), IBa aKkpoOHIMH MalOTh 6
enemeHTiB (3,1%), omuH iHimiamiaM Mae nBa kommoHeHTH (1,6%).
[puknanamu € taki ckopouenus: TSE (Test of Spoken English), IBT
(Internet-Based Test), PGCE (Post Graduate Certificate in Education),
SOPI (Simulated Oral Proficiency Interview), ASLPR (Australian
Second Language Proficiency Ratings), OIBEC (Oxford International
Business English Certificate), ND (National Diploma).

IIlo crocyeTbcsi KOHKPETHOI YaCTUHM MOBH, JI0 SIKOi HalleXKaTh
CIIEMEHTH, B HamoOMy aHami3i mnepeBaxarTh iMmeHHuku (N) Ta
npukmetnuku (Adj): DCT (Discourse Completion Test), GNVQ
(General National Vocational Qualification), ISLPR (International
Second Language Proficiency Ratings). MeHm MNOMUPEHUMH
KOMITIOHCHTaMU € JienpuKMEeTHUKH i nienpuciiBauku (Part 1; Part 1)
abo mieciosa (V) — IELTS (International English Language Testing
System), CELIA (Computer-Enhanced Language Instruction Archive),
TTT (Test-Teach-Test).

PosrimssHeMo okpemo CKiaj TpyId JABO-, TPH-, YOTHPH-, I'SITH- Ta
MIECTUKOMIIOHCHTHUX CKOPOYCHb BIAITOBITHO IO MPUHAIEKHOCTI TXHIX
CKJIaJIOBUX IO TIECBHUX YACTHH MOBH.

[loBHa ¢opma [ABOKOMIIOHEHTHOI aOpeBiaTypH CKIAJa€TbCs 3
npukMeTHrKa Ta imerrnka — Adj+N (ND (National Diploma).

Cepenl TPUKOMIIOHEHTHHX CKOpOYeHb OyJ0 BHSBIEHO TaKi
kombOinamii enementiB: 1) N+N — SDT (Self-Determination Theory);
2) N+N+N - SET (Senior English Test), TEP (Tourism English
Proficiency); 3) Adj+Adj+N — HND (Higher National Diploma), NVQ
(National Vocational Qualification); 4) Adj+N+N - OPI (Oral
Proficiency Interview); 5) N+Adj+N - CAT (Computer Adaptive
Testing); 6) Part I1+N+N - TKT (Teaching Knowledge Test);
7) V+V+V - TTT (Test-Teach-Test).

VY wmiii ke Tpymi CKOPOYEHBb CHOCTEPIraeMO BHIMAIKH MPOIYCKY
OKpEeMHUX eJIEMEHTIB MOBHOI ()OpMU IiJl Yac YTBOpEHHs aOpeBiaTypw;
MEePEBAKHO 1€ CTOCYETHhCS CIIY)KOOBUX YAaCTHH MOBHU (MPUAMEHHHUK
(prep), aprukne (art) adbo cmoayunuk (CONj)), aje CHOCTEPIiraroThCs
BUTIAJKU BHKIIOYEHHSI i CAMOCTIHHMX YacTWH MOBHU. HaBememo Taki
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KoMOiHalii enemeHTiB (y Iy)XKKaX MO3HAYCHI EJIEMEHTH, sKi Oyiu
nponyieni): 1) N+(prep)+Part 11+N — CAE (Certificate in Advanced
English); 2) N+(prep)+N+(prep)+N — CPE (Certificate of Proficiency
in English); 3) N+ Part 11+N+(N) — CAE (Cambridge Advanced English
Test); 4) N+(prep)+Part I1I+N - TWE (Test of Written English);
5) Adj+N+(prep)+N+(N) — FCE (First Certificate in English Test);
6) Adj+N+(N+Adj)+N) - FSI (Foreign Service Institute Oral
Interview); 7) N+(conj)/prep)+N+N — AQA (exam) (Assessment and
Qualifications Alliance exam), DES (Diploma in English Studies).

Cepen 4OTHPUKOMITOHEHTHUX a0peBiaTyp BHUSBIIEHI Taki KOMOiHaIii
enemenTiB: 1) N+N+N+N — GMAT (Graduate Management Admission
Test); 2) Adj+Adj+Adj+N — GNVQ (General National Vocational
Qualification); 3) Part II+Adj+N+N - SOPI (Simulated Oral
Proficiency Interview); 4) N+N+(prep)+N — PGCE (Post Graduate
Certificate in Education); 5) N+(prep)+Adj+N+(prep)+Noun — CCSE
(Certificates in Communicative Skills in English);
6) N+(prep)+N+(prep)+Adj+N — TEEP (Test of English for
Educational Purposes); 7) N+N+(prep)+N+(prep)+Adj+N - FTBE
(Foundation Certificate for Teachers of Business English);
8) (N+(prep)+N+N+(prep)+N — COTE (Certificate for Overseas
Teachers of English); 9) N+(prep)+(art)+Noun+(prep)+N+(prep)+N —
ECCE (Exam for the Certificate of Competency in English).

Jlisi HalIMCenpHIMOI 3 TOYKHA 30py KUTBKOCTI €JIEMEHTIB TPYIH
abpesiaTyp TUIIOBMMU  KOMOIHAIlIIMA  CKJIQJOBUX €  TaKi:
1) N+Adj+N+N+N — OIBEC (Oxford International Business English
Certificate); 2) N+Part II+N+N+N - CELIA (Computer-Enhanced
Language Instruction Archive); 3) Adj+Adj+Adj+Part 1+Adv — FIRST
(Principles of testing: fast, independent, repeatable, self-validating,
and timely/thorough); 4) Adj+N+N+Part I+N — IELTS (International
English Language Testing System); 5) Adj+Adj+N+N+N — ASLPR
(Australian Second Language Proficiency Ratings);
6) N+N+(prep)+N+(prep)+N+N — CEELT (Cambridge Examination in
English for Language Teachers); 7) N+Prep +N+(prep)+(art)+Adj+N —
TOEFL (Test of English as a Foreign Language);
8) N+(prep)+N+N+N+(prep)+N — CELTA (Certificate in English
language teaching to adults); 9) Adj+N +(prep)+(Adj)+N+Part I+N -
IDLTM (International Diploma in English Language Teaching
Management); 10) Part 11+N+(prep)+(Adj)+N+Part [+N — ADLTM
(Advanced Diploma in English Language Teaching Management);
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11) N+(prep)+N+(prep)+Adj+N+(conj)+N — CEIBT (Certificate in
English for International Business and Trade);
12) N+prep+N+(prep)+Adj+N - TOEIC (Test of English for
International Communication).

IloBHa ¢opMa IIECTUKOMIIOHEHTHOI a0peBiaTypu CKIaTa€eThCs 3
npukMeTHuka Ta iMeHHHKIB — N+(prep)+N+N+N+(prep)+Adj+N -
CELTYL (Certificate in English Language Teaching to Young
Learners), DELTYL (Diploma in English Language Teaching
to Young Learners).

KputepissmMu, 1o BHKOPHCTOBYIOTH MJISi PO3PI3HEHHS MOJEIeH
YTBOpEHHsI albpeBiaTyp, € BHMOBa, HAasSBHICTb NpHHMEHHHKa abo
CTOYYHUKA, OMOHIMIsl, YCiueHHs Ta moeaHanHs (riopuani Gpopmu).

3a mepmmM KpuTepieM (BHMOBa) cepell CKOPOYEHb aHaIi30BaHOL
BUOIPKM HE3HAa4YHOI0 MIpPOI0 TepeBakaloTh ain(aBiTHI aKpOHIMH
(imiiamizmu) (39% Bix 3aranbHOT KiTbKOCTI OWHUIL Bubipkn) — CRT
(Criterion-Referenced Testing), GRE (Graduate Record Examination).
Maitke tpetnny (29%) ckiramaroTs abpeBiaTypH, 10 BUMOBIISIOTECS K
ciosa (akponimu) — KET (Key English Test); PET (Preliminary English
Test), ACT (Adaptive Control of Thought). Ille Tpetuny (32%)
cKyaaroTh KoMOiHoBaHi (riOpuani) ckopouenus — A. Cert. TESOL
(Advanced Certificate in TESOL (College of Teachers / Preceptors);
Dip. BPE (Diploma in Business and Professional English Language
Teaching); W-APT Screener (WIDA ACCESS Placement Test).

3a apyruMm KputepieM (HasBHICTh NpUIMEHHUKA ab0 CHOTyYHHKA)
39% mnpoanamizoBaHux aOpeBiaTyp He MAalOThb NpPUMMEHHHKAa a0o
cronyunuka, Harmpukiaax, TKT (Teaching Knowledge Test); BEC
(Business English Certificate); OIBEC (Oxford International Business
English Certificate). Ilix uac yrBopenns adpesiatypu B 29% Bumaakax
npuiiMeHHUK abo cronay4yHuk Buiydaetbess — ECCE (Exam for the
Certificate of Competency in English), ECPE (Exam for the Certificate
of Proficiency in English), FTBE (Foundation Certificate for Teachers
of Business English). Tpu a6periatypu (3%) 3 ycix mpoaHami30BaHUX
36epirarots npuiimenank — TOEIC (Test OF English for International
Communication), TOEFL (Test OF English as a Foreign Language),
CertTEfIC (Specialist Certificate in Teaching English FOR Industry
and Commerce).

Cepen Hamroi BUOIpKH MU BUSBHIN CIMHAIIATH (17%) ckopodeHs,
SIKI MalOTh O3HAKH OMOHIMIi. /[BaHAIIATh 3 HUX € OMOHIMaMHU CIIiB i3
3aranpHUM 3HaueHHAM (romoakponimu): ACT (Adaptive Control of
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Thought); JET (Junior English Test); KET (Key English Test); PET
(Preliminary English Test); SAT (Scholastic Assessment (Aptitude)
Test); SET (Senior English Tests); SPEAK (Speaking Proficiency
English Assessment Kit); CAT (Computer Adaptive Testing); COTE
(Certificate for Overseas Teachers of English); DOTE (Diploma for
Overseas Teachers of English); TEA (Testing, Evaluation and
Assessment);  FIRST (Principles of testing: fast, independent,
repeatable, self-validating, and timely/thorough).

Onna abpeBiaTypa cxoxa Ha (GOpMy MHOXHHHU 3arajJlbHOBIJOMOTO
cloBa, TpoTe Taka (opma cjoBa B CydacHId aHTJIIHCHKIA MOBI
BBa)KaeThCs rpaMaTndHor0 nomuikor — CHILDES (database) (Child
Language Data Exchange System). /Igi aOpeBiaTypu € OMOHIMaMu
iHmux axkpoHimiB y Tiii camiii ramysi: CAE (Certificate in Advanced
English) i CAE (Cambridge Advanced English Test). /IBa akponimu €
omonimamu Biacuux iMen — CELIA (Computer-Enhanced Language
Instruction Archive) i ELSA (English Language Skills Assessment).

Hamra BuGipka Hamniuye cim abpeBiatyp riOpuaHoi CTPYKTYpH, TOOTO
TaKHX, 0 MOEIHYIOTh CKOpPOUEeHi Ta NMoBHI opmu: 1) moBHE cioBo +
imimiamism — CHILDES (database) (Child Language Data Exchange
System); 2) imirianism + mosHe cioBo — MTMM method (Multi-Trait
Multi-Method Method);  ABX discrimination research;  C-Test
(variation of the Cloze test); d-index (item discrimination); IRT test
(Item Response Theory); 3) imimiamisam + akponiMm + moBHe cioBo — W-
APT Screener (WIDA ACCESS Placement Test).

IIle oaHi€el0 OCOONUBICTIO CTPYKTypH abpeBiaTyp € KOMOiHAaIis
pI3HMX BHAIB CKOPOYCHb. Y Hamild BUOIpHI Takux abOpesiaTyp
Hajiayetbest 23 ommammi (23% Bix 3araibHOI KimbkocTi). Cepen mux
abpeBiaTyp MOXKHA BUIUIMTH Taki pi3HOBUIH:

1) akponim + imimiamism — ACTFL (American Council on the
Teaching of Foreign Languages);

2) inimianism + akponim — DTEFLA (Diploma in Teaching English
as a Foreign Language to Adults); UETESOL (University Entrance
Test for Speakers of Other Languages); PLAB (Pimsleur Language
Aptitude Battery); MTELP (Michigan Test of English Language
Proficiency);

3) amkoma + imimiamism — CertTEfIC (Specialist Certificate in
Teaching English for Industry and Commerce); CertTEB (Certificate in
Teaching English for Business); Dip.BPE (Diploma in Business and
Professional English Language Teaching); Dip.TIB (Diploma in
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Teaching English for Business); EUROLTA (European Certificate in
Language Teaching to Adults);

4) amxoma + imimiamism + akponim — Cert (ES) TESOL (Certificate
of Educational Studies in TESOL); Cert (TM) TESOL (Certificate in the
Theory and Methodology of TESOL); Dip.CP (TESOL) (Diploma of the
College of Preceptors); Dip (TM) TESOL (Diploma in the Theory and
Methodology of TESOL); Dip (TM) TESP — Diploma in the Theory and
Methodology of TESP (Teaching English for Specific Purposes);

5) ankona + ankoma + iHimiamism + akponiMm — Pre-Cert (ES)
TESOL (Preliminary Certificate of Educational Studies in TESOL);

6) ankoma + akponim — CertTESOL (Certificate in Teaching English
to Speakers of Other Languages); Dip.TESAL (Diploma in the
Teaching of English to Speakers of Asian Languages);
DipTESOL (Diploma in Teaching English to Speakers of Other
Languages);

7) ankoma + amkoma + imimiamism — Dip.CoT (Diploma of the
College of Teachers);

8) imimianisam + ankoma + akponiMm — A.Cert. TESOL (Advanced
Certificate in TESOL (College of Teachers / Preceptors);

9) imimiamiam/moBHEe cOBO +  iHimiamisM +  aKpoHiM —
(RSA/Cambridge) C-TEFLA (Certificate in Teaching English as a
Foreign Language to Adults); (RSA/Cambridge) D-TEFLA (Diploma of
Teaching English as a Foreign Language).

BumnazxiB yciueHHs modaTKy / cepequHu ciioBa abo yciueHHs (pasu
B MOBHHX (popMax abpeBiaTyp 3adikcoBaHO HE OYJIO.

BucHOBKY i mepcneKTHBH NMOAAJBIIUAX A0CTIIKeHb. BinmosigHo
JI0 CEeMaHTHYHOTO KpHTepito OyB BHAIIEHWH KoOpmyc adpesiaTyp,
CKJIQJIHUKH SKUX MAalOTh CIUIbHI TIOHATTEBI O3HAKHW, IO 3a0e3rnedye
iXHIO TeMaTHYHY LiJicHICTh. Yci BiniOpani abpeBiatypu Oynu nofinexi
Ha JBI TeMaTW4yHi TPymHd, B SKUX MOXXHA BHOKPEMHUTH KibKa
TeMaTW4YHUX TiArpyn. HaifuucenpHimi 1 HaHOUIBII —po3TaTyKeHi
TEMaTW4HI MiATPYNH pPO3MilleHi B WLEHTpi, Toai SK Ha mnepudepii
pO3TaIlOBaHI HallMEHII 4HCcenbHI Ipynu. lIpuHanexHicTe KO LEHTPY
g mepudepii MOke BKa3yBaTW Ha TEBHHW CTYIIHb YaCTOTHOCTI
BiJIIOBITHOTO (hparMeHTa IMO3aMOBHOI JIHCHOCTI B MEKaxX KOXKHOI
TEMaTU4HOI Ipynu Ta chepr HaBUaHHS MOB 3arajloM.

3aneXHO Bi CTPYKTYpH KIJIBbKICTh €IIEMEHTIB B abpeBiaTypax
KOJIMBAETHCS BiJ JBOX A0 LIECTH; OUIBII YaCTOTHUMH € abpeBiaTypw,
mo MaiTb Tpu KommoHeHTH (50%); MeHIIy YacTKy CKJIagaroTh
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abpeBiaTypH, 110 MarOTh 4oTupu 1 I'saTh enemeHTiB (18,8% 1 26,5%
BIJZIITOBITHO). HaiiMeHmt 1 HaiOIIbII YHCENBbHI 3a KUIBKICTIO
KOMITOHEHTIB  a0OpeBiaTyph TPEACTABJICHI OJHUM Ta  JBOMa
ckopouennsmi (1,6% i 3,1% BiamosinHO).

VY cxiami aOpeBiaTyp NepeBaXalOTh IMEHHHKH 1 NPHUKMETHHKH;
TIEPUKMETHUKH (a0 MIEMPUCTIBHUKKM) Ta [I€CIOBAa € MEHII
gacToTHUMHU. Ciyk00Bi YaCTWHH MOBU (IPUHAMEHHHKH, CIIONYYHUKA
a0o0 apTHKJIi) X04a i MPUCYTHI y CKJIaJi MOBHOT POpMH, aje y OLIbIIOCTI
BUTMAJKIB OMycKarThcsa. KinbkicTh KOMOIHAIIIH 1 TOCTIOBHICTh Pi3HUX
YaCTHH MOBH B abpeBiaTypax 3 pi3HOIO KIJIBKICTIO €JIEMEHTIB Bapiloe
Bix 1 mol2.

Sx mokazaB aHami3 Mojenedl ToOynoBH aOpeBiaTyp, y HaIIii
BUOIpII HE3HAYHNM YHWHOM TIepeBakaroTh iHimiamizmu (39%), a
KUTBKICTh aKpPOHIMIB Ta KOMOiIHOBaHMX (TiOpHIHMX) CKOpPOYEHb €
npubnu3Ho  oxHakoBoro  (29% 1 32%  BimnosimHo).  39%
MPOaHaJli30BaHMX a0peBiaTyp HE MaOTh Yy CBOEMY  CKJIAmIi
npuiAMeHHUKa abo CHOJy4HWKa, B 29% BHMajkax NpUiMEHHUK abo
CHONYYHUK BHIy4aeThes, 1 3% 3 ycix MmpoaHaii3oBaHMX aOpesiaTyp
30epiraioTe NpuiiMeHHHK. 17% CKOpOYeHb MAIOTh O3HAKH OMOHIMII, sIKi
BKIIFOYAIOTh TOMOAKPOHIMH, OMOHIMH IHIIMX aKpOHIMIB y Tiil camiit
rajgy3i ¥ OMOHIMH BJIaCHUX iMeH. AOpeBiaTypu TriOpHIHOI CTPYKTYpH
MOEAHYIOTH CKOPOUYEHi Ta MOBHI (pOpPMHU 1 MOXKYTh MaTH NpUHAWMHI 3
pizHi KoMmOiHamii. 23% alOpeBiaTyp € CYKYIHICTIO pIi3HUX BHIIB
CKOpOYEHb, 1 TAKUX KOMOIHAIH OyJI0 BUSBIEHO 9 BUIIB.

@dopmyBaHHs ~ mpodeciiiHOi  KOMIIETEHTHOCTI  MaiOyTHBOTO
BHKJIazaya Ta Tepekiazada HeMOXJIMBe Oe3 3HaHHSA TEPMIiHOJOTII
BignoBinHOi mpodeciiinoi cepu, 30kpeMa i ckopodeHHx (GopM Takoi
TEPMIHONOTiI. 3HAHHS MO0 CIOCOOIB YTBOPEHHS, TEMAaTUYHOI
kiacugikarii, Mmogenel moOyJoBU Ta mepekaaay adpeBiaTyp y Mexax
MIEBHOI TEPMIHOCHUCTEMH € HEOOXiTHOI CKIaJ0BOI0 IIiATOTOBKH
MalOyTHIX (inosioriB. Pe3yabTaT MpoBeaeHOTO TOCIIIKEHHS MOXYTh
OyTH BUKOpPHCTaHI B HaBYaJLHOMY IIpoleci ISl PO3BUTKY (haxoBoi
KOMIIETEHTHOCTI MaifOyTHIX BUKJIaIaviB 1 MepeKiagadiB.

[MepcnekTBa  mMogadbLIIMX  JOCTHKeHb  ybadaeTrbess Y
KOHKpeTH3alii CTPYKTypHHX  Mofeleii  aOpeBiaTyp, BHBYCHHI
AMOBIPHOTO 3B’SI3Ky MDK HHMH 1 cmocobamu IX mepekiamy Ta
3alMpOBA/DKEHHI OTPUMaHHX pe3yJlbTaTiB y TMpolleC HaBYaHHS
Mai0yTHIX BUKJIaJauiB Ta IepeKiIagadis.
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Professional  training of future foreign language teachers and
translators/interpreters requires knowledge of the terminology of the relevant field,
including abbreviated forms of such terminology. The article analyses thematic
groups (TG) and subgroups (TSG) of English-language abbreviations in the field
of language learning, in particular abbreviations denoting forms of assessment and
names of diplomas and certificates. Based on similar studies of Ukrainian and
foreign language terms in various fields, the author claims the lack of research on
English abbreviations, which, together with the need for their systematic, structural
and thematic classification, accounts for the relevance of the study. The aim of this
study is to identify the aforementioned TG and TSG and determine their structural
characteristics. The tasks included selecting the research material, dividing it into
thematic groups and structural types, and formulating conclusions and prospects
for further research. The system of English terminology, formed on the basis of
relevant conceptual features, includes a set of lexemes united by extralinguistic
properties. An important task of studying the terminological system is the division
of lexemes into TG and TSG. The denotative feature, which denotes the realities of
extra-linguistic reality, is the criterion for distinguishing TG and TSG. The
research material included 100 abbreviations selected from original English-
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language sources. TGs and TSGs within the analysed corpus have different degrees
of branching, which determines the location of the most numerous and most
branched TGs and TSGs in the centre, while the least numerous TGs and TSGs are
located on the periphery. Based on the thematic classification, TGs and TSGs were
analysed according to the quantitative composition of components (ranging from 2
to 6), structural models of construction (the ratio of initialisms, acronyms and
combined abbreviations; combination of full forms with abbreviated forms,
different types of abbreviated forms in one abbreviation); belonging of components
to corresponding independent or functional parts of speech, presence of homonymy
features. The components of abbreviations are based on different term-forming
models, on which the method of translating abbreviations may hypothetically
depend. The prospect for further research focuses on more detail-oriented
description of structural models of abbreviations, on the study of such
dependencies and on the application of the results of such research in the training
of future foreign language teachers and translators/interpreters.

Keywords: English abbreviations, language teaching, structural model, term-
forming models, thematic group, training of foreign language teachers and
translators/interpreters.
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VY crarTi pO3TIANAETBCA pPONIb KOTHITHBHOI JIIHTBICTUKA B TIpoIeEci
MDKIpeIMETHOI KOOpIWHANIi BHKIAJaHHSI I1HO3EMHHX MOB Vy BHIIUX
HaBYAJBHUX 3akiajax. KoOrHITHBHa IHTBICTHKA $AK MDKIUCHHILUTIHApPHA
rajy3b, [0 BUBYAE B3a€MO3B’SI30K MOBH, KOTHITHBHUX MPOLECIB 1 KyJIBTYPHUX
(heHOMEHIB, Halla€ YHIKaJIbHI IHCTPYMEHTH JJIsi BJIOCKOHAJICHHSI HAaBYAIbHOTO
nporecy Ta (GopmyBaHHS mpodeciiiHoi MOBHOI KOMIIETEHTHOCTI 3100yBayiB
Buioi oceith. OcoOiMBa yBara NPUAUIAETHCS BHBYCHHIO KOTHITHBHHUX
MoJieNield, SIKi CHPHSIOTH PO3BUTKY MOBHHMX HaBHYOK Ta KOTHITHBHHX
3ni0HOCTEH, HEOOXiAHMX A yCHimHOi  mpogeciiHOl  MisSUIBHOCTI.
BuxopucraHHs KOTHITHBHOI JHTBICTHKM B MIKIIPEIMETHIH KOOpAWHALIL
J03BOJIsIE  3a0€3MEUYUTH TIHOOKE pO3yMiHHA crenn¢iyHoi TepMiHomorii B
pi3HMX Taly3sfX 3HaHb, TAaKUX SK IPaBO, EKOHOMiKa, IH)KEHepisd, W0 €
BaXXJIMBUM aCIIEKTOM TpodeciifHO-OpieHTOBAHOTO HAaBYAHHS.

ABTOpM  aHANI3YIOTh 3aCTOCYBaHHA KOTHITHBHHX TIIXOIiB duepes
iHTerpanito  (GpedMOBHX Teopi, MeradhOpHUHHX MOJENeH, a TaKoX
KOTHITUBHMX KapT y IpoLleC BUKJIAJaHHSA I1HO3EMHHX MOB, 30KpeMa B
KOHTEKCTi HaB4YaHHS NMPOQeciiHOl JeKCUKH. MOoBa pO3IIISIAETHCS HE JIUIIE SIK
IHCTpyMEHT KOMyHiKamii, a 1 $K 3aci® ¢opMyBaHHS MHCICHHS Ta
CBITOCTIDUUHSTTS. 3aCTOCYBaHHSI KOTHITMBHUX TEOpiil 103BoJsie 3100yBauam
HE TIIBKH OBOJIOJITH TEPMiHAMHU, aje N HABYMTUCSH KOHICITYyali3yBaTh
CKJamHI a0CTpakTHI MOHATTS B MeEkaxX INeBHOI mpodeciitnol chepu. Ile
0c00JIMBO BKIIMBO JJIsl MaiOyTHIX (paxiBIiB, OCKUIBKH Yepe3 1l MOJIeli BOHH
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BIOCKOHAJIIOIOTh ~ KOMIIETEHTHICTh ~ BUKODHUCTOBYBaTH MOBY B  PI3HHX
npoeciiHNX CUTYaIlisIX, BPaXOBYIOUH 0COOJIMBOCTI KOXKHOI KOHKPETHOT raimysi.

VY crarti HaBeneHI NMPUKIAAM HPAKTHYHOTO 3aCTOCYBAaHHS KOTHITHBHHX
MiAXOMIB y BHUKJIAJaHHI IHO3EMHHX MOB, IO BKJIIOYAIOTH aHAaNi3 (haXoBUX
TEePMiHIB, BHKOPHUCTaHHA METAQOPHUYHUX KOHCTPYKLIHA M MOSCHCHHS
a0CTpPaKTHUX TOHATH, 4 TAKOXK CTBOPEHHS KOTHITUBHUX KapT Ul Bi3yauisarii
3B’SI3KIB MIX PI3HUMH KOHIIENTaMH. 30KpeMa, ITOKa3aHo, IK KOTHITHBHI KapTh
CHPHUAIOTH €(PEeKTUBHIIIOMY 3aCBOEHHIO CKJIaTHIX TEPMiHIB Ta KOHIIETTIB, IO
O0COONMBO aKTyaJdbHO IS CTYACHTIB, SIKI OMAHOBYIOTh 1HO3EMHI MOBH B
KOHTEKCTI CBO€i mpodeciiftHol mismpbHOCTI. Takuil migxiy HE JHIIE CIpHse
PO3LIMPEHHIO MOBHOI KOMIIETEHTHOCTI, ajie i jornomMarae copMyBaTH OLIbII
IITICHE YSBJCHHS PO MPEIMETHY Taly3b.

OTxe, CTarTsl MiJKPECIIOE BaXKIHMBICTh 3aCTOCYBaHHS KOTHITMBHHX
JIHTBICTUYHUX MiAXOAIB Yy HaBYaHHI I1HO3EMHHMX MOB, IO JIO3BOJISIE
IHTErpyBaTH MOBHI, KOTHITHBHI Ta KyJBTYpPHI aCHEKTH B €IWHHH IpoIec
npodeciitHol MiAroToBKH. BUKOPHUCTaHHS TaKUX METOJIB CIIPHUAE HE TIIBKU
rIUOIIOMY 3aCBOEHHIO INMPOQECciiiHOI JIEKCHMKH, a # PO3BUTKY KPHUTHYHOTO
MHUCJICHHS, 1110 € KJIIOYOBUM JJISI ITIATOTOBKN BHCOKOKBaUTi(hikOBaHMX (axiBIIiB,
30aTHUX aJanTyBaTHCS JO 3MIHHMX YMOB CydYacHOro TpogeciiiHoro

cepenoBuUIIA.

Kniwuoei cnosa: suxnaoauus inozemHol Mo8u, KOCHIMUSHA NIHS6ICIMUKA,
KOCHIMUGBHI cmpamecii, Midcnpeomemua KoopouHayis, MOBHA
KOMNemeHmHicmo.

IlocTanoBka HaykoBoi mpo0JjieMH Ta ii 3HAYeHHs. Y CydacHOMY
npodeciitHoMy CBITI BaKJIMBO HE TiJILKH BOJIOAITH MOBOIO, ajle 1 MaTH
3MATHICTh N0 POOOTH 3 KOHIENTYaJIbHUMH Ta a0CTPaKTHUMH
KaTeropisiMu, BIACTUBHMHU Pi3HUM mnpodeciiinuM cepam. Kornitusaa
JIHTBICTHKA JIOTIOMara€ CTBOPUTU OCHOBY [UIS PO3YMIHHA TaKuX
KaTeropii yepe3 MOBY, IO cHpusie GopMyBaHHIO y 3M00yBadiB BHIIOT
OCBITH KOTHITMBHOI KOMIIETCHTHOCTI, 3JIaTHOCTI aJanTyBaTHCS [0
3MiHHHX  yMOB  mpodeciiiHoro  cepemoBumia.  MiknpeamerHa
KOOpIMHAINA Yy BHKJIQJaHHI 1HO3€MHOI MOBH CTa€ KIIOUYOBUM
€JIEMEHTOM IILOTO MPOIIECY, OCKUTBKM BOHA JIO3BOJISIE 3aCTOCOBYBATH
MDKIUCHMIUTIHAPHUHA MiAXiA IS PO3BUTKY MOBHOi KOMIETEHTHOCTI
crygentiB [1]. CaMe KOTHITHMBHa JIHIBICTHKa INPONOHYE €(EKTHBHI
METOJM JUTSl 1IHTETparii MOBHHX 1 KOTHITHBHHUX IPOIIECIB, IO 3HAYHO
migBuilye e(eKTUBHICT, HaBYaHHSA. BUBYEHHS I1HO3EMHHX MOB Y
KOHTEKCTI MDKIPEIMETHOT KOOpIUHAIIi JO3BOJsAE 3/100yBadaM BHIIOT
OCBITH HE JIMIIIC 3aCBOIOBATH MOBHI KOHCTPYKIIii, ajie W ¢opMyBaTu
HAaBUYKH POOOTH 3 MIKIUCHMIDIIHADHUMH 3HAHHSAMH. BukoprcTaHHA
KOTHITUBHUX MOJENEH Yy BHKIQJaHHI JOIOMAarae CTyAEHTaM
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BCTaHOBIIIOBATH 3B’SI3KM MK PI3HUMH NPEIMETHUMH Taly3sMH, IO €
BXJIMBUM Il PO3B’SI3aHHS HPAKTHYHHUX 3aBAaHb y HpodeciiHOMY
KOHTEKCTI.

AHani3 ocraHHix pocaimkens i myOaikamiii. [lutanas pomi
KOTHITUBHOI JIHTBICTUKMA B MDKIPEIMETHIH KOOPAWHAI] BHKJIAJaHHS
IHO3eMHHX MOB aKTHBHO JOCIHIDKYETHCS SK 3apyODKHUMH, TakK I
YKpaiHChKUMH HAayKOBIISIMH, IO JIO3BOJISIE PO3MIIAIATH IO TeMy 3
pisHux OokiB. DyHnameHTanbpHi ifei Oynm 3aknaneHi Jxopmkem
Jlakoppom 1 Mapkom [IKOHCOHOM, SKi pO3pOOHIM  Teopiro
KOHIIENITYaJIbHOI MeTadopH, IO CcTaja OCHOBOKO JUIsA aHawi3y
MEXaHI3MIB CIIPUHHATTS Ta 3aCBOEHHS MOBHUX CTPYKTYyp. [lomanpmmii
pO3BUTOK  miei  TemaTuku 3aidcHuan  [iec PokoHHBE  Ta
Mapk Tepuep.

B Vxkpaini iz1ei KOTHITUBHOI JIIHTBICTUKH MPOCTEXYIOTHCS Y TPaIixX
Jropmumu - Kusixk,  Omnekcanppa ['yasuka, Ipuam  CrepHIOK,
Bamentuan Ilanmikyk, Imam  CaBuyk. JocmimkenHs y  cdepi
MYJIBTUMOJIATBHOTO HaBYAHHS MiATBEPHKYIOTh BaXKITUBICTh
ayJioBi3yasllbHUX 3aco0iB Uil  PO3BUTKY KOTHITHUBHHX HaBHYOK
3100yBadviB, 110 BUBYAIOTH APYry iHO3eMHY MOBY. CydacHi HayKOBi
PO3BIAKK JEMOHCTPYIOTh, IO KOTHITMBHA IIIHTBICTHKA BiJirpae
KJIIOYOBY pOJb Yy BHKJIAQJaHHI iHO3€MHHX MOB, OCKIUIBKH JIO3BOJISIE
IHTETpyBaTH MOBHI 3HAHHA 3 IHIIUMHU JUCUUILTIHAMH, CIPHUSIIOYH
PO3BHUTKY CHCTEMHOTO MHCIICHHS, MDKKYJIbTYpPHOI KOMYHIKAIlii Ta
npogeciitHoi KOMIETEeHIIii CTYeHTIB.

Mera craTTi — npoaHami3yBaTH POJb KOTHITHBHOI JIIHTBICTHKH B
MDKIIPEIMETHIH KOOpIMHAIlIT BUKJIAJaHHs 1HO3eMHOT MOBH y 3aKjIaaax
BUMIOI OCBITH, BH3HAYUTH ii BIUIMB Ha (hopMyBaHHS mpodeciiHo-
OpIEHTOBAaHUX MOBHHMX KOMIIETEHTHOCTEH 3/100yBadiB BUIIOi OCBITH Ta
oOrpyHTYBaTH €(EeKTUBHICTh KOTHITMBHUX MiAXOIIB Yy HaBYAJIbLHOMY
nporeci. OcobnmBa yBara TPHUIUIAETHCS 3aCTOCYBAaHHIO KOHIIENTIB,
MeTaOpUUHUX MOJENEH 1 KOTHITUBHUX CTpAaTerii y BUKJIAJaHHi, IO
copusie iHTerpamii 3HaHb i3 CYMDKHUX JAWCHMIDTIH Ta PO3BUTKY
KPUTUYHOTO MUCJICHHS CTY/ACHTIB.

Bukaax ocHoBHOro Martepiany. Jlns rimOImoro po3yMiHHS posi
KOTHITUBHOI JIHTBICTUKM Y MUDKIPEIMETHIH KOOPAMHAIT BUKJIJaHHS
1HO3eMHOI MOBH HEOOXiJHO OKPECIUTH Killbka 0a30BHUX MOHSTH, IO
JISKaTh B OCHOBI KOTHITUBHOTO MIAXOJMy JO MOBHOIO HaByaHHs. [li
MOHATTA CTAHOBJISITH TEOPETHYHY Ta METOAOJIOTIYHY OCHOBY, SIKa Ja€
3MOTY e(eKTHBHO IHTErpyBaTH MUKIUCHUIUTIHAPHI 3HAHHS B
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HaBUANbHUI mponec. Po3risHeMO OCHOBHI 3 HHX, fKi BiIirparoTh
KIIOYOBY pOJb y (OpPMYBaHHI KOTHITHBHOI  KOMITETEHTHOCTI
3100yBadiB BHINOI OCBITH Ta PO3BUTKY MIXKIPEIMETHOI KOOpIAWHAIIT B
HaBYaHHI IHO3eMHHUX MOB.

KoruiTuBHI cXeMu — Iie TICHXI4HI CTPYKTYPH, SIKi BiZOOpaxaroTh
3HAHHS TIPO CBIT, 30KpeMa MPO 00’ €KTH, MOMil YU SBHIA, IO MAIOTh
MEBHI BJIACTHBOCTI a00 XapaKTepUCTUKH [4]. Y KOHTEKCTI HaBYaHHS
1HO03eMHOi MOBH KOTHITHBHI CX€MH BUKOPUCTOBYIOTH ISl IOSICHEHHS Ta
YCBIIOMJICHHSI TpaMaTHYHUX 1 JIGKCHYHUX OJMHMIb, a TaKOX MJIs
CTBOPEHHSI KOTHITMBHHX MOJIENIe MOBH, $IKi JONOMArarTh YYHIM
CTPYKTYpyBaTH Ta 30epiraTu MOBHY iH(opMaLlilo.

@peiiM — 1€ KOTHITMBHA CTPYKTypa, fKa CKJIaAaeTbcs 3 Habopy
3B’SI3KiB 1 TTOHSTH, IO OPTaHI30BYIOTH HAIIlE CIIPUHHATTS Ta PO3yMIiHHS
MEBHUX CHUTYyallii [7]. ¥ MOBHOMY KOHTEKCTI ()peiiM CIIyTye It ONUCY
TOTO, SIK MOBHI BHPa3u BiJOOPa)KalOTh KOHIIENITyallbHI CTPYKTYPH, SKi
JIOTIOMAararoTh 3pO3YMITH CEMaHTHKY pedeHb abo TekcTiB. Hampukian,
TEPMiHH, IO HAJEXKATh JO FOPUIUYHOI, CKOHOMIYHOI a00 TEeXHIYHOI
cdep, MOKYTh OyTH 3p0O3yMiJIi JIHIIE Yepe3 MPU3MY TIEBHUX (perMiB.

Metadopa B KOTHITHUBHIH JIIHTBICTHIII PO3TISIIAETHCS HE TITBKU SK
«MOBHUH TPIOK», aJle i BAXIIMBUI MEXaHI3M Ii3HAHHS, Yepe3 KU JTI0IN
OpraHi30BYIOTh 1 PO3yMilOTh HOBI aOCTpaKTHI KOHLENTH 32 JAOTIOMOTO0
OBl KOHKPETHHX, 3HalOMuX o00pa3iB. Bukopucranns wmetadop y
BHUKJIQaHHI 1HO3€MHOI MOBH JIO3BOJISIE 3M00yBadaM BHWIIOi OCBITH
3pO3yMITH CKJIagHi a00 aOCTpakTHI TEPMIHM Yepe3 aHaJIorii 3 peabHUM
CBITOM, 1110 pOOUTH HaBUaHHSI OB TOCTYITHUM 1 €()eKTUBHUM.

KonnenryaneHa wmetadopa momsrae y BHUKOPHCTaHHI OfHiel
KOHIICTITyJIbHOI cdepu s mosicHeHHs iHmoi [3]. BoHa € ocHOBHUM
€JIEMEHTOM KOTHITHBHOI JIHTBICTHKM 1 JOTOMAara€ pO3KPHBATH, SIK
yepe3 MOBY MM CHOPUHMAaeMO 1 pO3yMi€EMO CBIT HaBKOJO Hac.
Hampuknazn, BUBYCHHS IOPUIUYHHX UM €KOHOMIYHHX TEPMIHIB depe3
KOHIIENTyaJIbHI MeTadopu JIO3BOJISIE CTYJCHTaM Kpalle 3acBOITH
cneun¢ivHi TOHATTS, OB’ A3YI0UH iX 3 HOBCIKICHHUM JOCBiIOM.

KorniTnBHa miHTBiCTHKa pO3TJsLAae MOBY SIK  IHCTPYMEHT
KOHIleTITyasi3amii CBiTy, Mo (QOopMye i CTPYKTypye€ 3HAHHS JIIOIWHH.
Bona pocmimkye mpouecu KaTeropusamii, QpeiiMoBoi pernpeseHTamii
3HaHb, MeTadopuzanii Ta IHII KOTHITUBHI MEXaHi3MH, fKi
Oe3rmocepelHbO BIUIMBAIOTH HA MpOIEC HaBYaHHS. BukopucTaHHS
NPUHIMIIB KOTHITUBHOI JIHTBICTHKH Y MIDKIPEIMETHIH KoopAWHamii
BUKJIaJaHHs 1HO3eMHOI MOBH JIO3BOJISIE:
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- IOTTMOUTH PO3YMIHHS TEPMiHOJOTIi Ta ()aXOBHX IMOHATH Yepes3
aHaJli3 KOHLENTYalbHUX CTIPYKTYp Ta MDKMOBHOI CEMaHTHYHOI
BIJIIOBI1HOCTI;

- ONITHMI3yBaTH  HaBYaJbHUH  MpPOIEC  LUIIXOM  3aTyYeHHS
MeTapopuIHUX 1 (QpeMOBUX MOENeH A MOSCHEHHS aOCTPaKTHUX
HIOHSTH;

- cpuATH  (OPMYBAHHIO MDKIMCHUIUIIHAPHUX  3B’SI3KiB, IO
0c00JIMBO BayIINBO y MpodeciiHO-OpiEHTOBAHOMY HaBUYaHHI MOBH.

MixnpeaMeTHa KOOPAUHAILS SK CKIIaJ0Ba KOTHITUBHOI JIIHTBICTHKH
nepeadayae 00’ eHAHHS 3HAHb 1 METOIB 3 PI3HUX Tayy3ed HayKH, 110
JO3BOJISIE O1bII TIIMOOKO PO3KPHUTH HpEeAMETHY cepy Ta MOKPaIIUTH
mnporiec HaB4yaHHsA [5]. KorHiTMBHAa JIHTBICTHKA € BaKIMBHM
IHCTPYMEHTOM ITi€l KOOPAWMHAIII, OCKUTEKM BOHA 3a0e3leduye TIIHOOKe
PO3YMIHHSI TOTO, SIK MOBa BifoOpakae KOHIENTyallbHI CTPYKTYpH, II0
JiekaTh B OCHOBI 3HaHb y Pi3HUX npeaMeTHHX cdepax. Lle mosBomse
HAaBYaTH CTYICHTIB HE JIMIIE I'PaMAaTUYHUX 1 JIGKCHYHUX AacIEKTiB
iHO3eMHOT  MOBH, aje ¥  KOHIENTyaJbHUX  MOJENICH,  sKi
BUKOPHUCTOBYIOTH B MTPOQECIiHUX TEKCTax.

3acTocyBaHHSI KOTHITUBHOI JITHIBICTUKH Yy BHKJIAJaHHI iHO3EMHOI
MOBH crHpus€e e(peKTHBHOMY 3aCBOEHHIO TpodeciiiHoi TepMiHOIOTi],
PO3BUTKY AHATITUYHOTO MUCIIEHHS Ta ($hopMyBaHHIO
MDKIACIUILUTIHADHUX 3B’SI3KiB. BUKOpUCTaHHS TakuX METOMIB, 5K
¢dbpeitMoBHiT  aHalmi3, KOTHITHBHE KapTyBaHHA Ta MeTadopuIHe
MOJICNTIOBAHHS ~ JI03BOJIsie  3100yBayaM BUINOI OCBITM HE JIMIIE
3aram’sITOByBaTd HOBY JIEKCHKY, a W rimOme po3ymitH i
(YHKIIIOHYBaHHSA y  BIIMOBIAHOMY  TpodecifiHOMy  KOHTEKCTi.
PosristHeMO mpaKTHYHI aCTIeKTH 3aCTOCYBAHHS KOTHITHMBHOTO ITiIXOMIY
B HABYAJILHOMY IPOIIECI.

1. ®peiimoBuii  aHamiz mpodeciiiHux auckypciB.  ®pelimoa
CTPYKTypa TEKCTy [JOIIOMAara€ CTYAECHTaM YCBIIOMHUTU 3B’A3KH MK
TepMiHAMHM B TEBHIM rany3i. Hanpukian, y BUKIagaHHI FOPUAWIHOL
AHITIHCHKOI MOKHA BUKOPUCTOBYBATH (peiiM «contract», 0 BKIIOYAE
TaKi CIIOTH, SIK «parties» (cTropoHm), «terms and conditions» (ymoBH),
«liabilities» (3000B’s3anHs), «dispute resolution» (BupimeHHS CIOpPiB).
BukopuctaHHs Takoi CTPYKTYpH 03BOJIsI€ 3100yBadaM BHIIOI OCBITH
LIBUIIIIE 3aCBOOBATH KJIFOYOBI MTOHATTS Ta TXHIN KOHTeKCT. KOrHITHBHI
Teopii, 30KkpemMa GpPEeHMOBHIA aHAII3, TO3BOJISIIOTH CTYACHTAM 3p0O3YMITH
HEe JUIIe JISKCMYHE 3HA4YCHHS TEPMiHIiB, alie 1 iXHI KOHTEKCTyajbHi
ocobimBocTi. BHKOpUCTaHHS KOTHITHMBHHX KapT 1 CXeM CIpHse
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Bi3yamizallii 3HaHb 1 3B’A3KIB MK pI3HUMU KOHIENTAMH, IO €
BXUIMBUM IIiJl 4ac BUBYCHHS CIieliani3oBaHoi TepmiHonorii. Taki
MTXOMW PO3BUBAIOTH Yy CTYIOCHTIB 3MaTHICTh JO aHAJITHIHOTO
MHUCIICHHS Ta KpPUTHYHOTO OCMHCICHHS MOBHUX KOHCTPYKLIH Y
KOHKPETHUX Mpo(deciiHuX KOHTEKCTax.

2. Meradopuuni Mozeni y HaBYaHHI CIIEIiadi30BaHUX MOB.
MeTtadopu BiZirparoTh KIOYOBY POJb y KOHIIENTYyasi3allii MOHSTh,
0ocobnmmBo y mpodeciiiniii nekcumi. Hanpukian, y Oi3Hec-aHITIHCHKIH
9acTO BUKOPUCTOBYIOTH MeTadopu BiitHH: «market strategy» (puHKOBa
cTpareris), «price war» (miHOBa BiliHa), «to gain ground» (3aBoroBaTH
no3uiii). AHamni3 Takux Metadop gonomMarae 3100yBadaM BUIIOT OCBITH
Kpalie 3p03yMiTH JIOTiKy 00y 10BH MPOodeciiHOTO JUCKYPCY.

3. KorHiTuBHI KapTu i1 Bizyamizallii 3B’SA3KiB MK IOHSTTSIMH.
Hanpuknazn, y BukiananHi aarmiicekoi MoBu ais IT-¢axiBoiB MoxxHa
CTBOPHUTH KOTHITHBHY KapTy Jist moHATTS «Artificial intelligence», me
OCHOBHI BY3JIM MICTUTUMYTh Timkareropii: «Machine learning»
(Mamunane HaByanHs), «Neural networksy (HeiiponHi Mepexi),
«Natural language processing» (O0poOka mpupomnoi moBu). Taka
Bi3yaJizallisi oroMarae CTyJIeHTaM JIOTiYHO CTPYKTYPYBaTH 3HAHHS Ta
Kpalle 3aram’STOBYBaTH B3a€MO3B’SI3KH MK KITFOUOBUMHU MOHSATTSIMH.

4. BukopucTaHHs KOTHITHBHOTO aHaJli3y B Mepekiiaai npodeciifHmux
TekcTiB. Hampuknax, mig wac aHamily MOpUANYHUX a00 MEAMYHHUX
TEKCTIB CTYyJICHTH MOXYTh BUKOPHCTOBYBAaTH KOTHITUBHUU ITiIXid IS
pO3Mi3HaBaHHS KOHIICTTIB, SKi HE MalOTh TOYHHX BiJTIOBIIHHUKIB B
iHmid moBi. Tak, y mepekiaii aHTIIHCHKUX IOPUIUYHUX TEPMiHiB
«consideration» abo «equity» yKpaiHCBKOIO TOTpiOHE pO3IIHpEHE
MOSICHEHHS Yepe3 BiAMIHHOCT] y TPaBOBUX CHCTEMAaX.

5. PO3BHTOK KPUTHYHOTO MHCJICHHS 4epe3 aHalli3 JUCKYPCHBHHUX
CTpaTeTii.

Hanpuknaza, y BUBYEHHI MONITUYHOTO YM €KOHOMIYHOTO JTHCKYPCY
aHTJICHKOID MOBOIO KOTHITMBHUW TIAXiJ JO3BOJSE PO3MIISIATH
MaHIMyJISTHBHI TEXHIKH, Taki Ak ¢ppelminr (framing) abo eBdemizawis
(euphemization). AHami3 ra3eTHHX 3arojIOBKiB Ha KmTaiT «Economic
downturn» (3amicTh «crisis») uu «Peacekeeping operation» (3amicTb
«military  intervention») JomoMarae CTyA€HTaM pO3Mi3HABaTH
NPUXOBaHI CMUCIH y MpodeciiiHiil KOMyHIKaIii.

Y  TlonTaBchbKkOMy  JA€p)KaBHOMY  arpapHoMy  YHIBEpCHTETI
KOTHITHBHA JIHIBICTHKa OyJa 3aCTOCOBaHa B MEKaX MiKIPEIMETHOI
KOOpIMHaLii B HaBYAJIBHOMY IPOLECi, 30KpeMa B Kypcax iHO3eMHHUX
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MOB Ta CIelialli30BaHuX IUCHUIUIIHAX, IOB’SA3aHUX 3 arpapHUMH,
TEXHIYHUMH Ta EKOHOMIYHHUMH CIICLIaJbHOCTSAMU. BuKopucTaHHS
KOTHITUBHUX TIAXOMIB Y WX Kypcax CHPHUSIIO PO3BHTKY V 3M00yBadiB
BHIOI OCBITM MOBHHMX 1 KOTHITUBHHX HAaBHYOK, SKI HEOOXImHI I
ycnimHoi mpodeciiiHoi MisIBHOCTI B raiy3i arpoHOMii, €KOHOMIKH,
TexHikn Ta yrhpaBmaHEI. OCh KiTbKa TPHKIANIB 3aCTOCYBaHHS
KOTHITHBHOT JIIHTBICTHKH B HABYAJILHOMY CEpPEIOBHII YHIBEPCHTETY .

Kypc «lHozemna moBa (3a mpodeciiiHMM cOpsMyBaHHIM)». Y
MEXax LbOT0 KypCy KOTHITHBHA JIiHTBICTHKAa 3acTOCOBYBajacs IUIs
BHUBYEHHS TEPMIiHOJIOTIi, TIOB’A3aHOI 3 arpoOHOMIE€I0, CLIBCHKUM
rOCHOJIaPCTBOM,  CKOJIOTIEI0 Ta  TEXHOJIOTissMU. BukopucTaHHS
KOTHITUBHUX CXeM 1 ()peliMiB JOMOMOTIIO 3100yBa4aM 3pO3YMITH, K
KOHKpPETHI TEepMiHHM Ta BUpPA3W, HANPUKIAI, «Crop rotation» abo «soil
fertility», BimoOpaxaroTb aOCTpaKTHI KOHIENTH arpoHoMii Ta
NPUPOAHUYMX HayK. 3acTOCYBaHHS KOTHITUBHHX KapT JI03BOJISIIO
Bi3yalli3yBaTH 3B’ SI3KU MIXK PI3HUMH aCTeKTaMHu
CITBCBKOTOCIIOAAPCHKOl  JiSUTPHOCTI, IO  CHOPUSIO  TIIHOIIOMY
PO3YMiHHIO AMCUMIUIIHM. Ha 3aHATTAX 13 3acTocyBaHHS arpapHoi
TEepMIHOMOTIi 3700yBadi BHUINOI OCBITH BHUKOPWUCTOBYBAIM KOTHITHUBHI
KapTH JUTsl Kiacu@ikamii CiTbChKOTOCTIOaPChKUX KYJIbTYp, BU3BHAUSHHS
iXHIX XapaKTepUCTUK, 3B’S3KIB MK HMMH, a TaKo)X BIUIMBY Pi3HHX
¢axTopiB (KIiMaTy, IPYHTIB TOIIO) HA IX 3pOCTaHHS Ta BPOKAWHICTB.
Ile m03BONIMIIO CTYACHTAM Kpallle PO3YMITH JICKCUIHI OTUHUII Ta IXHE
KOHTEKCTYyaJIbHE 3HAYCHHS B HAYKOBUX 1 TEXHIYHUX TEKCTAaX.

Kypc arpapHoi exoHOMIKH. Y Mexax HBOTO Kypcy 3amilfoBajid
KOHIIENITyallbHy MeTadopy s MOSCHEHHS eKOHOMIYHUX ITPOIIECIiB Ta
SBHI, 30KpemMa y cdepi YIpaBliHHSA CUITBCBKAM TOCIIOJApPCTBOM.
Metadopu, Taki sk «capital flow» abo «economic growthy,
3aCTOCOBYBJIM JIsl OMHUCY a0CTPAKTHUX €KOHOMIYHUX KOHIIEMTIB, IO
Oynam 3po3yMimi CTyAeHTaM depe3 aHalorii 3 OuUThIl 3HAHOMUME
GI3MYHUMHE YM MIPUPOAHMMH sIBHIIaMHU. 3700yBadi BHUINOI OCBITH
BUKOPUCTOBYBAIM KOTHITHBHI MOJEN, IO JOMOMOINHM Bi3yali3yBaTH
€KOHOMIYHI Tmporec depe3 MeTadopH, HaANPUKIAL, MeTadopa
«EKOHOMIYHMH Opra”izMm», A€ €KOHOMiKa TOpiBHIOBalaci 3 >KHBHM
OpraHi3MOM, KOXHa YacTHHA SIKOTO (CEKTOP €KOHOMIKH) BiJ[irpae CBOIO
poip y 3a0e3medeHHi cTabUIBHOCTI Ta pPO3BUTKY. lle momomorio
CTyJICHTaM KpaIie 3pO3yMITH CKJIaIHI €KOHOMIYHI TEPMIiHHM Ta MOJCIII,
110 3aCTOCOBYIOTh B arpapHOMY CEKTOPI.
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Kypc exomorii Ta OXOpOHM HABKOJHUIIHBOTO CEPEAOBHILA.
KorniTuBHI migxomu € Hi€BUM 3aco00M Juis aHamizy crnenudigaoi
€KOJIOTIYHOI TEepMIHOJOTIi Ta KOHIENTIB, Takmx sK «biodiversity»,
«sustainable development» abo «climate change». Bukopucranas
(GpeiiMOBUX TEOPi NOMOMOINIO CTYAEHTaM 3PO3YMITH B3a€MO3B 30K
MDXK PI3HAIMH €KOJIOTIYHUMH SBHINAMH 1 TTOKA3aTH, K MOBa BigoOpakae
KOHIICNITYaJIbHI MOJIENi, II0 € OCHOBOI EKOJIOTIYHOTO MHCIICHHS.
3mo0yBavi BHINOiI OCBITM pO3IJSANaNd TepMiHM yepe3 (peldMoBi
CTPYKTYpH, SKi JO3BOJSUTA iM pPO3yMITH, SK 3MiHM B OJHIA YacCTHHI
eKOCHCTeMHU (HANpUKIaa, 3a0pyTHEHHS BOJIHUX PECypCiB) MOXYTh
BIUIMBATH Ha iHILI YaCTHHU (HAaNpUKJaj, Ha OiopisHOMaHiTTs). Lle namo
MOJMJIMBICTh HE JIMIIE€ ONAaHyBaTH TEPMIHOJIOTIIO, a W PO3BHHYTH
30AaTHICTh O CUCTEMHOI'O MUCICHHS, SIKE€ HEOOXiHE AJsl BUPILICHHA
EKOJIOTIYHUX TPobIIeM.

Kypc iHO3eMHOT MOBM i1 MiDKHApOJHOI CHIBIIpalli B arpapHOMY
cekropi. Lle#t kypc nependadaB BUBUCHHS CHEIU(ITHOI TEPMIHOJIOTII B
KOHTEKCTI ~MIDKHapOAHOI CIHiBOpalli, arpapHuX IHBECTHIIH Ta
eKCIIOPTHO-IMIIOPTHUX oOmepalii. BUkopucTaHHS KOTHITHBHHUX KapT
JOMIOMArajo CTyIGHTaM OCMUCIIIOBATH CKJIa[HI MIKHApOIHI BiIHOCHHU
Ta B3a€MO3B’SI3KM MK JIep)KaBaMH, IIAMPHEMCTBAMH Ta I1HIIUMHU
cy0’ekTaMHM  arpapHoro puHKY. 37100yBadi  BUKOPUCTOBYBAIH
KOTHITUBHI KapTW IJIsl BUBUYEHHS MIXHApPOJHUX TOPTOBUX BiJHOCHH,
TaKMX SK EKCIOPT 3€pHa, YPaxoBYIOUH pi3HI (aKTOPH: TOJITHYHI,
€KOHOMIYHi, KyJIbTYpHI Ta ekoyoriuni. lle mo3BosUIO po3riIamaTa
1HO3eMHY MOBY SK 3aci0 Al PO3BUTKY KPUTHYHOTO MHCICHHS Ta
MOTJTHOJIEHOTO PO3yMiHHS MIXKHAPOTHUX MPOIIECIB Yy arpapHiit cdepi.

Takum 4YHHOM, 3aCTOCYBaHHA KOTHITHBHOI JIIHTBICTUKH B
MIXKIPEAMETHI KOOpAMHAIT B HaBYaIbHOMY mpoiieci [lonTaBchbkoro
JIep>KaBHOTO arpapHOro YHIBEPCHUTETY OO3BOJNMIIO iHTErpyBaTH MOBHI
3HaHHA 3 MPOQECiiHOI TEPMIHOJOTIEID B pI3HUX aucIuIUTiHax. Lle
CIPUSIIO PO3BUTKY KOTHITMBHMX HABUYOK 3700yBadiB BHUIIOI OCBITH,
JOMOMararo4y iM He JMIIe BUBYATH MOBY, a U IiIMOLIe ONMaHyBaTH
KOMITETSHIIi1, HeoOXiHi A1t TpodeciitHol MisITEHOCTI.

BucnoBku. KoruiTBHa miHrBicTMKa 3a0e3medye  eeKTHBHUMIA
THCTpYMEHTapiil U1l MIKIIPEAMETHOT KOOPAMHALI] BUKJIaAaHHs 1HO3eMHOT
MOBH. Bukopucranss i MeToaiB cnpuse OibLI TTTMOOKOMY 3aCBOEHHIO
npodeciiftHoi TepMiHOMOTI{, PO3BUTKY KOTHITUBHOI KOMIIETEHTHOCTI Ta
(hopMyBaHHIO MDKIUCIUIUTIHAPHOTO MUCJICHHS CTYICHTIB. TakuMm 4nHOM,
IHTErpalisi KOTHITHBHO-JIIHIBICTUYHHUX IiJXOMAIB Yy HaBYaJbHUI IPOIEC
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migBuIIye eheKTUBHICTD MPOQECciHHO-OpiEHTOBAHOTO HABYAHHS 1HO3EMHOT
MOBH Ta CIPHSIE MiArOTOBIi KOHKYPEHTOCIIPOMOXKHHX (haxXiBIIiB.

IlepciekTHBH NOAANBLIINX AOCIIIAKEHb IOJITal0Th Yy PO3IIMPEHHI
EMITIpHYHUX  JOCHI/KeHb €(DEeKTUBHOCTI KOTHITMBHHX MiJXOIIB Y
MDKIIpEAMETHIN KOOpIMHAII BUKIAJAHHS I1HO3EMHOI MOBH, 30KpeMa
yepe3 aHall3 BIUIMBY KOTHITMBHHUX CTparerii Ha  (opMyBaHHS
MOBJICHHEBOI Ta MKKYJIBTYPHOT KOMIIETEHTHOCTI CTYJICHTIB. J[OLIUTBHUM €
MOJaNbIlle BHBYCHHS 3aCTOCYBaHHS KOHLENTYaJbHOTO AaHaN3y Ta
KOTHITUBHOI MeTaopu y BUKIIAIaHHI TPOQECiiTHO-OPiEHTOBAHOI IEKCUKU
Ui pi3HMX creniagbHocTed. KpiM TOro, MepcreKTHBHUM HArpsMOM €
JOCII/DKEHHSI BUKOPHUCTAHHS LM(PPOBUX TEXHOJOTI Ta IITy4HOTO
IHTENIEKTY AJ1 CTBOPEHHS IHTEPAKTHBHOIO KOTHITUBHO-OPIEHTOBAHOTO
HABYAIBHOTO CEPENOBHINA, IO CHPHUATHME IMiIBHINCHHIO S(HEKTHBHOCTI
MDKTUCIIMIDTIHAPHOTO HABYAHHS.
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The article deals with the role of cognitive linguistics in the process of
interdisciplinary coordination of foreign language teaching in higher education
institutions. Cognitive linguistics is an interdisciplinary field that studies the
relationship between language, cognitive processes, and cultural phenomena. It
provides unique tools for improving the educational process and developing
students’ professional language competence. Particular attention is paid to the
study of cognitive models that contribute not only to the development of language
skills but also to the cognitive abilities necessary for successful professional
activity. The use of cognitive linguistics in interdisciplinary coordination allows
for a deep understanding of specific terminology in various fields of knowledge.

The author analyses the application of cognitive approaches through the
integration of frame theories, metaphorical models, and cognitive maps into the
process of teaching foreign languages. Language is seen not only as a tool of
communication, but also as a means of shaping thinking and worldview. The
application of cognitive theories allows students not only to master terms, but also
to learn to conceptualise complex abstract concepts within a particular professional
field. This is especially important for future professionals. Through these models,
they acquire the ability to apply the language in different professional situations,
taking into account the specifics of each particular industry.
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The article presents examples of practical application of cognitive approaches in
foreign language teaching. They include the analysis of professional terms, the use of
metaphorical constructions to explain abstract concepts, and the creation of cognitive
maps to visualise the links between different concepts. In particular, it is shown how
cognitive maps contribute to more effective learning of complex terms and concepts. This
is especially important for students learning foreign languages in the context of their
professional activities. This approach not only contributes to the expansion of language
competence, but also helps to form a more holistic view of the subject area.

The author of the article also highlighted her own experience of applying cognitive
approaches in teaching specialised disciplines at Poltava State Agrarian University.

Keywords: cognitive linguistics, cognitive strategies, foreign language teaching,
interdisciplinary coordination, language competence.
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KaH7. (inon. HayK, Kadeapa yKpaiHChKOI MOBH 1 JTiTepaTypu
¢inocoderkoro pakynprery 3arpeOChKOro YHiBEpCUTETY
(10000, Xopsarist, 3arpe6, Byi. IBana JIyunya, 3);
e-mail: Ipetrov@m.ffzg.hr;
orcid: https://orcid.org/0009-0005-2309-2192

Y crarti  po3nIAAIOTHCS  TIEPEAYMOBM BHUHUKHEHHS KOMYHIKATHBHHX
0ap’epiB — MEPENIKOI y CIIUIKYBaHHI, 3 SKUMHU CTUKAIOTHCS BUMYILIEHO ITepeceeHi
ocobu 3 YKpaiHu, 10 ONMHWINCH Ha TepUTOpii XOpBaTii, y poIieci ornanyBaHHs
HHMMH XOpBaTChKOI MOBH. JOCITI/DKEHHSI IPOBEIEHO HA OCHOBI CIIOCTEPEKEHHS 32
LICTPMA TpPyNlaMH TPOMaJAsSH YKpaiHW, sIKi BiABIIyBaIM KypC BHBYCHHS
XOpBaTcbkoi MOBH ynpoposxk 2023 — 2025 pp. Ha BracHe MmodaTkoBoMy Al,
MMOYaTKOBOMY cepetHboMy A2 Ta cepenHpoMy Bl piBHAX.

VYcnimHa iHTErpamis MITpaHTiB y MICIEBY CHUTBHOTY Iependadae
MpaleBIalITyBaHHs i 3a0e3MeUeHHs] HaJEKHOTO PIBHS JKUTTS, KIIOYOBOIO
MepeayMOBOIO YOTO € OTIaHyBaHHS MOBH KpaiHu mepedOyBanHd. [lompu Te, mio
VYkpaina it XopBaris HaJIeKaTh 10 OJHOTO CIIOB’SHCHKOTO MOBHO-KYJIBTYPHOTO
IPOCTOPY, ONIAHYBaHHS XOPBATCHKOI MOBH Ul OaraThOX YKpAiHIIB CTaBUTh
0arato BUKJIMKIB Ti€I0 X MIpOI0, SIK 1 TPOIIEC COLIaNbHOI a/lanTartii.

AHani3yroTscst 4 mepuioyeproBi YUHHUKHY, SIKi BIUIMBAIOTh HA BUHUKHEHHS
KOMYHIKaTUBHUX Oap’€piB y CIIJIKYBaHHI YKpaiHI[IB XOpBAaTCHKOIO MOBOIO:
BiKOBi, OCBITHBO-TIpOQECiiiHi, 3HAHHS IHIINX MOB Ta OJM3BKOCHOPiTHEHICTH
YKpaiHchbKoi 1 xopBaTcbkoi MoOB. Ilim 9ac crocTepeskeHHS BHSABISIEMO, IO
KOJKCH 3 aHaTI30BaHUX YMHHHKIB Ma€ OJHAKOBOIO MipOIO SIK TIO3UTHBHUM, TaK 1
HETaTUBHHH BIUIMB HA MPOIIEC BUBYCHHS MOBU. 3 OAHOTO OOKY, BUIIHN PiBEHDb
OCBITH MOBIISI i BOJIOAIHHS IHIIUMH iHO3EMHUMH MOBaMH CIIPHSE IIBUAMIOMY i
e(eKTUBHIMIOMY OBOJIOJIHHIO XOpPBaTCHKOIO MOBOIO, OIHAK YacTO MH
CTHKa€EMOCS 3 SIBUILAMH, NMPOTWICKHUMH BiJ O4iKyBaHOro. Tak, IIUpOKHI
CJIIOBHUKOBMH 3amac pifiHOi MOBH B OCI0 13 mpodecisMu iHTENeKTyalbHOro
CHpSIMYBaHHSI 3aBaka€ MOOYIIOBI €IEMEHTAPHUX MOBJICHHEBUX CTPYKTYP Y
MOBI iHO3eMHiH. Y Takuii camuil croci0 3HaHHS IHIIMX 1HO3EMHUX MOB
3MYIIY€E MOBISI CITUpPATUCS Ha NONEpeIHbO HAaOyTHi IHOMOBHHMH JIOCBij, IO
MOX€E BIUIMBATH Ha YIOBUIBHEHHS NPOJIYKYBaHHS CTPYKTYp HOBOI MOBH.
3a3Ha4nMMO, 110 IBOMOBHUM YKPATHIIIM 13 JOMIHAHTHOIO POCIHCHKOIO 3HAYHO
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Ba)k4ye OIaHYBaTH XOPBATCbKY MOBY, HI)K TUM, Y KOT'O JIOMiHAHTHOIO MOBOIO €
YKpaiHCbKa, 110 MOXKHa (DIKCyBaTH Ha pI3HMX eTamax BHBYCHHS MOBH Ta
Pi3HUX MOBHHX piBHX. TyT UM HE KITIOYOBUM Y BUHHKHEHHI KOMYHIKaTHBHUX
Oap’epiB nocTae (GaxT OIM3EKOCIOPITHEHOCTI MOB, SIKI ONUHSIOTHCSA Y (OKYCI,
10 Ma€ IPUIUHOO HEBIAOBIAHICTE PIBHS CIIPUHHATTS W PiBHS MPOAYKYBaHHS
MOBHUX CTPYKTYP.

Po3ymiHHS TiepeAyMOB BWHUKHEHHS KOMYHIKATHBHHX Oap’epiB €
HEOOXiTHUM CKJIQOHWKOM Yy BHOOpiI crTparerii moOyaoBH BHUKIAIaHHS
iHO3eMHOI MOBH, IIO CEpell IHIIOr0 € OJHWUM i3 KIIIOYOBHX YHHHHUKIB JUIS
YCHINTHOI COiaNbHOI afganTariii i iHTerpamnii MirpaHTiB y KpU30BUX CHTYaIisiX.
[Tpu upoMy mepioueproBe 3aBJaHHs BHKJIaJadya 1HO3EMHOI MOBH IIOJISITAE B
TOMY, 11100 CHPUSATH BUPOOJIEHHIO SIK MOBHOI, TaK 1 KyJIbTYPHOI KOMITETEHIIII.

Knrouoei cnoea: xomynixamuena komnemenyis, KOMYHIKamueui oap’cpu,
VKpainyi, Xopeamcoka Mo8d.

[ocranoBka mnpodaemMu B 3arajdbHOMy BHUTJsAi. Pocilickko-
yKpaiHChKa BiffHa CTajla BHKJIMKOM ISl OCBITSHCBHKOI CITIIPHOTH HE
nuie B YKpaiHi, a i 3a 11 MexaM#, OCKUIbKH BHKJIaadi 3aKOpAOHHHUX
VHIBEPCUTETIB CTUKHYJHCA 3 NPOONEMOI0 HaBYaHHS BEJIUKOTO
KOHTHHTCHTY YKpaiHChKHUX OKCHIIIB, 30KpeMa HEOOXIAHICTIO PO3pOOKH
W ynpoBa/pKEHHS MOBHHX KypCiB JJISl JOPOCIHMX y KpaiHax, Je Taki
KypcH He 3a0e3ledeHi Ha JAEp:KaBHOMY piBHI. BakIMBHUM YHHHHUKOM
e(DEeKTUBHOCTI MOBHHX KYypCiB € BHUBUCHHS W ypaxyBaHHS MOJIHBHX
KOMYHIKaTHBHHX Oap’€piB, IO NEPEIIKOHKAIOTh IHOKOMYHIKaHTaM
YCIILTHO ONaHOBYBaTH MOBY KpaiHH, sSika Hajaja iM IpUTYJIOK.

AHAJ3 aKTyaJbHMX [JOCTiI:KeHb. [IUTaHHI KOMYHIKaTUBHUX
Oap’epiB 'y CBOIX HocCiipKeHHAX mopymyots I. Piak, b. JIyTn,
I. Byapky6, A.Posk, P.Pomxepc, H. fxosneBa, B. Kyninuna,
H. Haenxo, I'. Kim-Baiiga Ta iH.

[Ipobnema KOMYHIKaTHBHHX Oap’e€piB HAWUACTIIE PO3TIISAAETHCS
MOCIITHUKAMH Yy paMKax CcomianbHOl Tmcuxoyorii (Y KOHTEKCTI
COLIAIEHO-TICUXOJIOTIYHAX TMpo0JieM 1 MIKOCOOUCTICHOI B3aeMOJiT)
[2: 474], [6], [8], a TakoX y METOMHUIl BUKJIAJAAHHS 1HO3EMHHX MOB
(BUSIBIICHHS PUYHH 1X BUHUKHEHHS 1 NUISIXH iX nogonanss) [1: 91-93].

Cepen iHImMX pI3HOBUIIB KOMYHIKaTHBHHUX Oap’e€piB NHUTaHHS
MOBHUX Oap’epiB fK TMEpelIKOAM Yy CHUIKYBaHHI Haifyacrimie
TOCITIKY€EThCS Y 3B’ 53Ky 3 MIrpamiifHIMHU TporecaMu W mpooieMaMu
IHKJIFO3UBHOCTI [5: 33].

O0’e€kTOM 1OTO JIOCTI[KEHHS BHCTYNAIOTh TPYAHOLI, SKi
BUHUKAIOTH ITiJI YaC BUBUEHHS XOPBATCHKOI MOBH Y HOCIiB YKpaiHCHKOI
MOBH.
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AKTyaJIbHICTB TEMH 3yMOBJIEHAa TIOTpeOaMu BUPOOJICHHS yCIIIIIHOT
cTparerii iHTerpauii iHO3eMLiB, 30KpemMa W MOBHOi i cowuianbHOL
ajanTanii ykpaiHIiB B 1HOMOBHI CEpeIOBHUINA B YMOBaxX MacIITaOHOI
BUMYIIEHOI Mirpaii.

Mera - nmpoaHami3yBaTH NPHUYNHH, SKi JEKaThb B OCHOBI
KOMYHIKaTUBHUX Oap’epiB, IO BUHUKAIOTH NI Yac OINaHyBaHHS
XOpBaTChKOI MOBH JOPOCIIMMH YKPaTHISIMH.

Buknagennsi ocHoBHOro martepiany. JlociimkeHHS TPOBOAUIOCS
Ha OCHOBI CIIOCTEPEXEHHS 3a INICTbMa IpylaMH I'pOMajsH YKpaiHu,
Kl BiABiAyBanM Kypc BHBYEHHS XOpPBAaTChKOI MOBH (BllacHe
noyatkoBuii Al, cepeaniii mouarkoBui A2 i cepeanii Bl pisHi,
OpraHizoBaHi 3a CIIpUSHHS XOopBaTchkux npeacraBuunts JRS, Caritas),
a TaKoX MiJ Yac HaJaHHA COLIAJIBHO-IICHXOJIOTIYHOI JIOIOMOIU
rpoMajiiHaM YKpaiHu 31 CTaTyCOM THMYaCcOBOTO 3aXHCTy Ha TEPUTOPIl
PecnyOmikm ~ XopBaTii B ycTaHOBaxX  OXOPOHH  3JI0pOB’S,
aJIMIiHICTpaTHBHUX yCTaHOBax (BOMOHTEPCHKI mpoekTn Crveni KriZ
Hrvatska, UNHCR) ympomosx 2023-2025 pp.

Bumymiena mirpanist yKpaiHIOiB micis NOYaTKy MOBHOMACIITAOHOTO
BTOprueHHs 2022 p. moctaBwia MUTAaHHA iHTErpalii rpoMaisid YKpainu
B CYCIILJILCTBA, Ce0TO MOBHO-HAIlIOHANIBHI CHUTPHOTH, B SIKMX BOHU
onmuHMWMCcA. Sk BiOMO,  ycHiliHA  IHTerpamis  mnependavae
NpaleBlalliTyBaHHs M 3a0e3MedYeHHs HANEXHOTO PIiBHA JKUTTA
MITpaHTiB, KJIIOYOBOIO NEPEIYMOBOIO YOT'0 € ONAHYBAaHHS MOBU KpaiHU
nepeGyBaHHS.

Jo uncna kpain MacoBoi eMirpaii ykpaiHIiB HanexuTh PecmyOmiika
XopsaTisa. 3a oIifHUMA TaHUMH, KUTBKICTh YKPAiTHCHKHAX TPOMAJISH,
SKI OTpUMajJH CTaTyC THMYAcOBOTO 3aXHCTy B il KpaiHi CTaHOM Ha
6epesens 2025 p., craHoButh mMmoHax 27 Tucady [4], M0 € AOCUTH
BEJIMKMM TMOKAa3HUKOM JAJIsl KpaiHW 3 YMCENBHICTIO HACENCHHS B JIMIIIE
moHax 3 MiTeiioHM MemkaHmiB. Ilompwm Te, mo Xopsartisd W YkpaiHa
HaJIe)KaTh J0 OJHOTO CJOB’SIHCBKOTO MOBHO-KYJIBTYPHOTO TIPOCTODY,
OMaHyBaHHs XOpPBAaTCbKOI MOBH Ul 3HAYHOI KUIBKOCTI YKpaiHLiB
CTaBUTh IOCUTH 0araTo BUKJIMKIB. Tak caMo HEPOCTUM Ul 0araTbox €
MPOIIEeC COIiaIbHOI afanTarii.

Ha Bigminy Big OaraThox iHIINX KpaiH-uieHiB €C, MOCTIHHUX
Jep KaBHUX MporpaM cyOCHIyBaHHS! BUBUCHHS HALlIOHATBHOI MOBH JIJIS
BUMYIIEHUX TEPECeNeHIiB 13 CTaTyCOM THMYacOBOTO 3aXHCTy B
Xopparii HeMae. BUHATOK CTAaHOBIIATH JIMIIE KUIbKA IPOrpam,
3peanizoBaHuX y MiHIManbHOMY (OopMaTi, o He 3ade3nedye noTpeOu B
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omaHyBaHHI MOBM Ha HajexxHoMy piBHi [7]. Tak, yci miTu-iHo3eMi B
JepKaBHUX IIOYATKOBHX 1 CEpeAHiX INKOJAaX MalTh IPaBO Ha
IOMATKOBI 3aHATTA 3 XOPBAaTChKOi MOBH B 3arajbHIiil KUTBKOCTI
70 ronquH; Oipka Tpami OpraHi3oBye dYac BiJ Yacy MiHIKypc
XOpBaTcbKOi MOBHM JJsl MOTpPe0 MpaLeBIAIITyBaHHS 3araJbHUM
ob6csrom 70-75 ToauH, HE3aJIEKHO BiJI CTATyCy iHO3EMIII HA TEPHUTOPIl
kpainu. Od4eBUIHUM € TOW (haKT, MO0 TaKoi KUIBKOCTI TOIHH
HEOCTaTHBO AJsl Ha0YTTS aJeKBaTHOI MOBHOI KOMIIETEHIIi HaBiTh Ha
MOYATKOBOMY piBHi. MOXIIMBICTh BUBYATH MOBY OLJIBII I'PYHTOBHO JIOCI
HaJaBajacs 3 iHIiaTHBHM IPOMAJCHKHUX 1 HEYPSIOBUX OpraHi3amii, sKi
3aiiMarOTbCsl TYMaHITapHOIO JIOTIOMOTOI0 # OMIKYIOTHCS ODKEHLSIMH,
30kpeMa W Buxigmamu 3 Ykpainu. Taki MoBHI Kypcu Oyiio
opraHizoBaHo B Mictax 3arpe0 i Pieka i3 3amydeHHSIM BHKIJIaIadiB
YHIBEPCUTETIB Ta MPOBIJHUX IIKLI IHO3EMHHUX MOB.

Buknananasa iH03eMHOT MOBH, 30KpeMa i OJIM3bKOCHIOPiTHEHOT, IS
JIOPOCIIOi ayauTopii 3a MUX crenu(igTHnX 00CTaBUH CTAHOBUTH BHKIIHK
1 11 BUKIagada, 3i cBoro Ooky. Tak, pomp BUKJazada MOJSTaE HE
aume B TOMy, mo0 3abe3nednTH HAOYTTs 3HaHb 3 MOBU — TOOTO
BUPOOUTH MOBHY KOMIICTCHLIIO, a W HAONM3UTH IO KpaiHy [0
1HO3eMIIsI, TOOTO ITONOMOITH 3pPO3yMITH IIONIEHHI 3BUYKHA MICIIEBUX
MEIIKAHIB, 3IMaJUTH TOCTPI KYTH i mMeBHI KOH(IIKTHI cuTyamii,
NOOOPOTH  «KYJIBTYPHHH IIOK», a OTKE 3pO3yMITH MiCLEBHI
MEHTATITET 1 HAMIOHATLHO-KYJBTYPHI OCOOJMBOCTI, SIKI MOXYTh
BUJIaBaTHCS HE3pO3YyMUIMMH a00 JUBHUMH TIONPH MOBHO-KYJIbTYPHY
Oym3pkicTh. TakuM YMHOM, BHKJIanau HaO0yBae poJii BOJHOYAC 1
KyJIBTYPHOTO MeIiaTopa, SKWH NOKIMKAaHWH MaKCHUMalbHO CIPHUITH
ciIyxadam Kypcy Y BHPOOJIEHHI KyJbTypHOI KOMIETEHIIIi, BpaXOBYIOUH
Opd LBOMY COLIANTBHO-TICUXOJOTIYHI O0COONMBOCTI M€l Bpa3iIuBOi
KaTeropii rpoMasH.

3ragadi JBa acmekTd — TMeplodeproBa morpedba B 3100yTTi
KOMYHIKaTHBHUX HaBMYOK Ta Pa3oM 3 TUM KYJIBTYpHOi KOMIIETCHLIT —
nepenbavae BUOIp BiAMOBiAHOI cTparerii moOynoBu Kypey. Y
BUKJIaJaHHI MOBH CIIiJi BUXOIUTH 3 IOJIOXKEHHS, 10 Iporpama Kypcy
Ma€ CYTTEBO BIAPIZHATHCS Bif TOi, sika 3a0e3reuye BUBUCHHS MOBU
CTYACGHTaMH B YHIBEpPCUTETi abo ciyxayamMy Ha peryJspHUX MOBHHUX
Kypcax, a OT)e po3paxoBaHa Ha ayJUTOPil0, III0 BUBYA€ MOBY Ha PiBHI
(daxoBoMy abo >k s moTpe® HABYAHHS TOM[O. Y HAIIOMY BHIIAIKY
HAeThCsl PO BUBUCHHS XOPBAaTCHKOI MOBU JOPOCIHMHU TPOMaIsHAMHU
VYkpainy, sKi BUMYIIEHO ONMHWIMCS Ha TEPUTOpii iHIIOI KpaiHu i
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3000YJIH CTaTyc TUMYAcOBOIO 3aXUCTY 1€l KpaiHu 1 IKMM 3HAHHS MOBH
MoTpiOHE MepeayciM Uik KOMYHIKATHBHHUX TOTPEO (31715 IIOPO3yMiHHS
B IIOJCHHWX NOOYTOBWX CHTYaIisSX) Ta IS IIpareBIamTyBaHHS
(mepeBaxxHo y cdepi odciyropyBanns). OTxke, MeTa OMaHyBaHHS MOBH
BU3HAYAETBCA HAOYTTAM KOMYHIKAMUBHOI KoMHemeryii, KIHIICBOIO
METOI0 BUBYCHHS MOBU IIOCTA€E CIIKYBaHHS.

3Bakaroun Ha (akT OJM3BKOI CIOPITHEHOCTI YKpaiHChKOT 1
XOpBAaTChKOi MOB, XOpBaTCbKa MOBa € HECKIAIHOIO IJISI CIPUHHATTS
yKkpainmsivu. OmHaK HacmpaBAl ONaHyBaHHS MOBHM Ul 0OaraTbox
rpoMajisH YKpaiHW TocTae cepio3Hol0 mpobiemoro. bararbom He
BIA€TbCS 3arOBOPUTH XOPBATCHKOIO HAaBITH uepe3 [Ba POKH
nepeOyBaHHS B MOBHOMY CEPEIIOBHINI OE€3BITHOCHO JI0 PiBHS OCBITH i
IHTEJIEeKTYaJIbHOTO PO3BUTKY. | J0Ci Ha Kypc MOYaTKOBOTO BHBUYCHHS
XOPBAaTCHKOi 3TOJIOIMIYIOTHCS TPOMAJISHH, SKI MepedyBaroTh y XopBaTii
3 MOYaTKy BilfHH.

Y mporieci CrocTepekeHHs 1 B MPaKTUIll BUKJIATaHHSI XOPBATCHKOT
MOBH BHUXIAISIM 3 YKpaiHU — BUMYIICHUM MIirpaHTaM — MU BHUSIBIIIEMO
Ty HHU3KY TMEpelKoJi, 3HaHWX K KOMYHIKaTHBHI Oap’epu, IO
3aBaXKalOTh ~ YKpaiHLSM  3aroOBOPUTH  XOPBAaTCbKOIO  MOBOIO M
YTPYAHIOIOTH MPOIIEC COIiaIbHOI afanTarlii Ta iHTerpari.

KomyHnikatuBHi Oap’epu — sKi 3 TOYKHM 30py MCHXOJIOTIi
MONIISIOTHCS HA MOBHI, TICHXOJIOTIYHI, KYJBTYpHi, COILiajdbHi TOIIO
[2: 474] — Tak uM iHaKIIe BAHMKAIOTH y OLIBIIOCTI BUXIALIB 3 YKpaiHu.
Cepen HUX, OKpIM BJIaCHE MOBHUX Oap’epiB (HEJOCTAaTHE BOJOIIHHSI
XOPBaTCHKOI0 MOBOIO) 1 KyNbTYPHUX (HE3HAHHS 1 HETMOBHE PO3YMIHHS
M03aMOBHOTO  KyJBTYPHOro  (OHy),  KIIOYOBHUMH  IOCTAarOTh
ncuxoJiorigai  6ap’epu. TyT cimim HArojaocutd Ha CHEMU(IIHOCTI
00cTaBUH, 3a KX BigOylacs BUMYIIIeHa eMirpaiis, a came i Kpu30BHi
XapakTep, LI0 amnpiopi Hagae TakUM o0co0aM CTaTyc Bpas3MBOL
COITiaTbHOI KaTeropii. Y cBiIOMIICHHS ITHOTO (PakTy BHKJIagadyaMi MOBU
€ HeoOXigHMM st 1moOyJoBHM HaByanbHOrO Kypcy. CTBOpeHHs
I00pO3UUINBOI 1 HEBUMYILIEHOI CIPUATINBOI aTMOCchepH Ha 3aHATTSX €
NEpPIIOYEPrOBUM YMHHUKOM, IO J[O3BOJMTH 3HATH IICHUXOJOIIUHY
HaTpyTy ¥ TUCK OOCTAaBHH, i IKUMH NepeO0yBatOTh CITyXadi.

Taxk, BUXi/Ill 3 PErioHIB, Jic BEIyThCS aKTUBHI 00MOBI il a00 sKUM
BIAJIOCS BHUIXaTH 3 OKYNOBaHMUX TEPUTOPIM, YacTo CBiAOMO 4H
MiJICBIIOMO HE 0a)Kal0Th MPUHHATH PEANTBHICTH TOTO, IO BiOYBa€THCA,
30KkpeMa i (akT mepei3ay M0 IHIOI KpaiHu, IO MPU3BOAMTH J0
HETPUHHATTS aKTyaJbHOTO COLIaNbHOTO OTOUEHHS W HeOa)kaHHS BUUTH
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MicleBy  MOBY. 3ycTpiyaeMo  BHIAIKH, KOJIHM OCOOM  cami
MiATBEPKYIOTh el QakT. Y TakuxX CHTyalisx, Oe3yMOBHO,
MPIOPUTETHUM Ma€ OYTH HaJaHHS TICHXOJIOTIYHOI MATPUMKH, a (pakT
HaOyTTS MOBHUX HaBUYOK BIAXOJWTH HA APYTHH TUIAH.

Tox poboTa Buknanauya Mae OyTH cIpsAMOBaHa BEJIUKOIO MipOIO
Ha TTOJI0JIaHHS KOMYHIKaTUBHHUX Oap’epiB, a 3HAHHS IXHIX NMPUIHUH 1
NpUPOAM CYTTEBO JOlOMarae y 1moOyaoBi Ta peanisaiii
HaBYaJILHOTO KypCy.

KomynikatuBai 0ap’epy B ONaHyBaHHI YKpPaiHIIMH XOPBaTCHKOL
MOBH MAlOTh CBOEIO TMEPEIyMOBOIO Kimbka YHMHHHUKIB. OKpiMm
NepeyMOB TICHXOCOLIAILHOIO XapaKTepy, MU BHOKPEMITIOEMO TaKi:
1) Bik; 2) ocBita i mpodeciiiHe crpsMyBaHHS; 3) 3HAHHS IHIIMX MOB;
4) 6IM3BKOCIIOPiIHEHICTE YKPATHCHKOT 1 XOPBAaTCHKOI MOB.

PosriasiHeMo  nmeTadbHIIIE YMHHHUKK, 10 JIeKaTb B OCHOBI
KOMYHIKaTUBHUX 0ap’€epiB.

BikoBi ynHHUKH. 3araTbHOBIIOMUM € TOH (DaKT, IO BiK BIUIMBA€E HA
e(pexkTuBHICT, (OpPMyBaHHS HAaBHYOK, 30KpemMa # MOBHHUX. JliTH
3aCBOIOIOTH MOBY JIETKO 1 CIOHTaHHO, 0Oe3 OCOOJIMBHX CKJIQ/IHOIIIB
OTIAHOBY€ MOBY 1 CTYJIEHTChKa MOJIOJIb, TOML SIK Y JOpociIoMy (ocoOw,
crapmri 3a 25 pokiB) i THM OibII€ B JIITHHOMY Billl BUBUYEHHS MOBHU
JAE€THCSI TUM Baxkue, YMM ocoba crapiia.

TyT, KpiM ocoOnuBOCTEH POOOTH JFOACHEKOTO MO3KY 1 KOTHITHBHUX
3Mi0HOCTEW, MOYKHA TOBOPUTH 1 TIPO BHINUKA CTYIiHb BHABY
TICUXOJIOTIYHUX Oap’epiB. Y mroAel CTapmioro BiKy, SKAM BaKde
3amam’siTaTd MOBHI CTPYKTYpPH, MH CIOCTEPIraeMo sIBUILE, 10 YMOBHO
MOXHa Ha3BaTH «MOBHHUM Mep(EKITiOHI3MOM»: CTpax 3poOuTH
MOMMJIKY B TPAMAaTUYHIM CTPYKTYpi HE JO3BOJISIE 3aTOBOPHUTH Ha PiBHI
€JIEMEHTapHOI KOHCTPYKIIIi, 0 CYNPOBOKYETHCS YaCTKOBO MOYYTTAM
copomy. ToOTO Le cTpax MOMHIIMTHUCS, OO HE OCOPOMUTHCS Mepen
MOJIOAIMMH CIyXadaMu, SKIIO HAEThCS HpO BiABILYBaHHS KypcCy
BHUBUYEHHS MOBH, a00 >X BHIATHUCS CMIIIHUMH B OYax MOBI[IB-HOCIiB
XOPBaTCHKOI MOBH Y Oe31ocepeHiii KOMYHIKaTUBHIN 1HTEpaKIIii.

OcsiTHpO-TIpodeciitni ynHHEKN. Ha mporec omaHyBaHHS MOBH
BITUBaE TpodeciifHe CIpsMyBaHHS JAOPOCIUX OCI0, IO Mae TiCHUUN
3B 530K 1 3 0COOMCTUMH AKOCTAMH. SIKIIo ocoba MoB’s3aHa 3 OIHOIO 3
Takux mnpodeciif, sKi CcOpsAMOBaHI Ha aKTHBHY MiDKOCOOHCTICHY
B3a€MOJIII0 — PI3HOTO pOAYy MEHEIKEPChKI HAamNpsSMKH 1 Taki, IO
KOOPIMHYIOTh pOOOTY B MEXax OJHOTO KOJIEKTHBY a0 X BUMAararoThb
B3a€MOJIIi 32 CXEMOIO BHMKOHABEIB/KIIIEHT, a OTXKe mpodeciid, o
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nependavyaroTh aKTUBHUN BepOaJbHUI acleKkT y CBOid peamizamii i
HasBHICTh KOMYHIKATUBHUX 3Mi0HocTel (kepiBHi mocamu, HR-
MCHEIDKepH,  BYHTENI, BUKJIAnavi,  Jikapi, IICUXO0JOTUd 1
MICUXOTEpaNeBTH, epyKapi, MPoJaBLi TOLIO), — Taka ocoba mpocTiie
JOCSTa€ HAaJEXKHOTO PIBHS MOBHOI KOMIIETEHIIil, OCKiJIBKH BOJIOJIE
BXke C(hOPMOBAHUMH HABUYKAMH MOCTIHHOTO i aKTUBHOTO YCIIIIITHOTO
CIIIJIKYBaHHS.

Pazom i3 TuM, Ha Tpoleci 3aCBOEHHS 1HO3EMHOI MOBH
BiTOOpaXKa€eThCa PiBEHb OCBITH 1 COPMOBAHUN CIOBHHKOBHUH 3amac y
MOBI pimHIHA, TPUYOMY  HEPIOAKO Yy CMOCiO, MPOTHIEKHUHA Bij
OYiKyBaHOTO.

Xoua JOTiYHOI0 MOXXE 3/1aBaTHCS IyMKa, IO PiBEHb OCBITH Ma€
0e3yMOBHUI BIUTHB Ha YCIINTHICTH OBOJIOIIHHS HOBOIO MOBOIO (JTFOIH,
0 MAlOTh BUIMIY OCBITY ab0 3100ynu 4u 3700yBalOTH JAPYTY BHIILY
OCBITY, a OTK€ MAalTh CTilKi OCBITHI HaBHYKH i JIETKO OIAHOBYIOThH
MIPOTIOHOBAHUH MaTepiadl y Kypci HaBUYaHHS XOPBAaTCHKOi MOBH), MU
CIIOCTEPIraEMO MPOTHIICKHE.

[MapagokcanpHO, ajne 4YacTO CTUKAEMOCS 13 CHUTYali€r0, KOJIU Y
MPOIIECi BUBYEHHS XOPBATCHKOI MOBH YKPATHIII 3 BUIIIUM PiBHEM OCBITH
1 pO3BMHEHUM CJIOBHHMKOBUM 3aI1acOM CBO€1 MOBH JIETKO 1 POJYKTUBHO
3aCBOIOIOTH TIpaMaTH4HI CTPYKTYPH, OJHAK IM Ba)KKO 3arOBOPHUTH.
BoaHouac mpeAcTaBHUKM BHUKOHAaBYMX 1 POOITHHUMX mpodecii
(mampukitagm, 3 OymiBedbHOI a00 Xap4oBOi cepH) MIBUIAKO 3aCBOIOIOTH
KOMYHIKaTHBHI CTPYKTYpH, XO04a iM BaXXKO 3pO3YMITH T'paMaTHKy
MOBH. OCTaHHI IIBHIKO W E(PEKTUBHO JOIYYAIOTHCS JIO MPOIECy
CHINKYBaHHS 3 MICIEBHMH MEIIKAHIIMA Ha BiIMiHY BiJ MepIoi
3rajjaHoi KaTteropii rpoMaisH.

s mpobnema mossirae sKpa3 y MeXaHi3MaX BIUTUBY 3100yTOTO
CIIOBHMKOBOTO 3alacy pigHOI MOBH Ha 3acBO€HHA iHo3eMHOI. Tak,
SKIIO 0co0a BOJOJIE MUIOBOACTBOM, aJMIiHICTPATUBHUM CTHJIEM ¥
npodeciiHOMy CHIKyBaHHI, MOBOIO KYPHAIICTHKH, a OT)KE 3BUKIA
OyayBaTH CKJIaJHI MOBHI KOHCTPYKLii PiJHOI0 MOBOIO, — TaKi ciryxadi
TSOKIIOTH 70 TOTO, a0M BXKE Ha TOYaTKOBOMY piBHI BHBUYEHHS
XOpBaTChKOI MOBH BUKOPHCTOBYBATH aHAJIOTIYHI KOHCTPYKIIi, X04a 1I1e
HE MAaloTh JOCTaTHHOTO CJOBHHUKOBOTO 3amacy 1 He 3Ha[Th
BIJMIOBIAHUX TPaMaTHYHHUX CTPYKTYp, MOTPIOHMX AJIsl MOOYJOBU TaKUX
BHCJIOBIIOBaHb. Lle CTaHOBHUTH BeNMKY MEPENIKomy B KOMYHIKaIllii Ha
NMoOyTOBOMY PiBHi, BUKJIMKAIOUH TICHXOJOTTYHHNA AUCKOM(OPT Yy MOBLIS
Yepe3 HEMOKJIMBICTh BUCIOBHUTH Oa)kaHe, 1 NMOCHIIIOE TCHXOJIOTIYHO-
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MoBHI Oap’epu. BogHouac ocoba, sika MOCIYTOBY€TbCS MNPOCTUMH
KOHCTPYKIIiSIMH PiHOT MOBH, 3aCTOCOBYE TOW CaMWid MiAXiJ y MOBi
IHO3eMHIW, 10 Ja€  MOXJIWBICTh  PO3BUHYTH  HEOOXimHWH
KOMYHIKaTHBHHUI MIHIMYM BXKE Ha IOYaTKy BUBUCHHS MOBH.

3HaHHS HIIMX MOB YacTO Ma€ TaKWii caMHil TOJBiHHUH edekr. 3
OMHOTO OOKYy, BOJIOMIHHS OJHI€I0 a00 OibIe iHO3EMHUMH MOBaMHU
JIOTIOMAarae B OMaHYBaHHI KOXHOiI HACTYIMHOI iHO3eMHOI MOBH. AKe
0oco0a, MmO pO3BUHYJA HAICKHHIA pPIBEHb MOBHOI KOMIIETEHINT 3
OKpeMoi iHO3eMHOI MOBH, Kpalle pPO3yMITHME CTPYKTypy MOBH W
CBIJIOMO 3aCTOCOBYBaTHME IIE€BHI MOJIE)Ii HABYAHHS B OMMaHYBaHHI HOBOT
MoBH. OJIHAK YaCTO HAa MPAKTHUI[l MU CTHUKAEMOCS 3 BUMNAJIKAMHU, KOJIH
3HAHHS {HIIMX MOB CTa€ MEPEIIKOJIO0 Ha IUISXY BUBYCHHS MOBH.

Tak, BiTbHE BOJIOMIHHS AHTJIIHCHKOIO MOBOIO IEMOTHBYE 0aratbox
YKpaiHIliB, a/PKe MOBEIh Y IIOJACHHOMY CITUIKYBaHHI ITOCITYTOBYETHCS
aHTTNCHKOI 1 HE BigUyBa€ HarajabHOi TOTpPeOM B OBOJIOAIHHI
XOPBAaTCHKOIO0 MOBOTO. 3a3BHYail e 0coOM BikoM 25-45 pokiB, OCBIYECHI,
am0iTHI, 3 IIMPOKUM CBITOTJISAAOM, sIKi 6araTo MaHApyroTh. Cepen Takoi
ayIUTOpii CBiJIOME BUBUEHHS XOPBAaTChKOT MOBHU MOIITUPEHE JIUIIIE Y THX
YKpaiHIliB, XTO OCTaTOYHO BUPIIIUB 3aJUINATHCS B XOpBaTii Ha
MOCTIHHE MPOKUBAHHS.

Benuke 3HaueHHs Mae i QakT JBOMOBHOCTI YKpaiHIIIB. AJDKe BCi
Maibke 0e3 BUHATKY MEIIKaHIlI YKpaiHu € OUTIHrBaMH 3 JJOMiHaHTHOIO
MOBOIO YKpPaiHCEKOIO 200 POCIHCHKO0. BiIMIHHOCTI Y IPOXYKTHBHOCTI
3aCBOEHHS XOPBAaTCHKOI MOBHM MU CIIOCTEpPIra€eMoO B yYKpaiHOMOBHHUX 1
POCIICBKOMOBHHUX TPOMAJISH.

Oco0u, mis SKUX PITHOIO UM IOMIHAHTHOIO MOBOIO € pOCiHChKa,
CTHKAIOTHCS 3 OLIBIINMHU TPYTHOLIAMH il YaC BUBYEHHS XOPBATCHKOL
MOBH. 30Kpema, Ais HHUX 3HAYHO BaXXYOIO JUIS OIaHYBaHHS €
XOpBaTChKa (POHETHKA, a TAaKOX 1 3aCBOEHHS BIIMIHKOBHX (HOpM
IMEHHHKIB 1 NMPUKMETHHKIB. Baromy pons TyT rpae Toit (pakrt, mo y
MOBHI#M CBiJOMOCTI Takux OcCi0 Ha mepudepii MpUCYyTHS yKpaiHChKa
MOBa, SKa T[IOYMHAE 3MINIyBaTHCS 1 IUIyTaTHCS 3 XOPBATCHKOIO
MPAaKTHYHO 3 CaMOTO MOYaTKy IXHBOTO mepebyBaHHS y Xopsarii. Ha
MIEBHOMY €Talli OBOJIOJIIHHS XOPBAaTCHKOI0O MOBOIO JBOMOBHA 0coba 3
JIOMIHAHTHOI) POCIMCHKOI Oibllle HE MPOBOJUTH YITKOT MEXI MikK
YKpaiHChKOIO (sika 1me Oinplne BiAXOOUTH Ha mepudepito) i
XOPBATCHKOIO (sIKa I1e He HabyJia akTHBHOTO CTaTyCy) MOoBaMu. ToMy B
CIIOHTaHHOMY MOBJICHHI POCIHCBKOMOBHHUX YKpaiHLIIB MOKEMO TTOYyTH
CBO€pigHE 3MiIIyBaHHS YKpaiHCBKOI 1 XOpBAaTChKOI, NMPHYOMY Taki
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MOBIII YacTO HE YCBiJOMJIIOIOTH, IO BOHU MPUIMYCKAIOTHCS MOMHIIOK,
TOOTO TOBOPSIYM YKPaiHCHKOIO, BXXMBAIOTh XOPBATCHKI CJI0Ba 1 HABIIAKH,
y cmpobax CHUIKYBaHHS XOpPBaTCHKOIO MOBOIO —  YKpaiHCBKI
BiJITIOBIIHUKH, CIIPUIMAIOYH iX 32 XOPBATChHKI.

KpiMm Toro, nomatkoBy mepellKOAy CTaHOBUTb 3HAHHS 1HIIO]
CJIOB’STHCHKOT MOBH. Y HaIi{l TPaKTHIN YKpaiHIi, SKi ONHHWINACH Y
Xopgarii micis TpuBasioro nepedysanns B Yexii, [Tonpmii # Bonrapii ta
BIJIBHO BOJIOAIIOTH BiATIOBIAHUMH MOBaMHu ab0 ONaHyBaJll MOBY KpaiHK
nepeOyBaHHS Ha CEPeIHHOMY I[IOYATKOBOMY YH CEPEAHBOMY DIBHSX,
3aQiI0I0Th  TOTMepeAHb0 HaOyTy MOBHY  KOMIETCHIIIO  1HIIOT
CIIOB’SIHCBKOI MOBH. Y TakOMy BHIAJIKy Y cHpoOax CHOHTaHHOI
KOMYHIKallii Ha IepIInii IUIaH BUXOJUTHME K (QOHETHKa, TaK 1 JISKCUKa
Yl TpaMaTWKa BiAMoOBimHOI MOBW. Hampukiam, skmo ocoba, Kpim
JIOMIHAHTHOI pocilicekoi 1 mepudepiitHoi yKpalHCBKOI, BOJIOJIE
00IrapCchKOI0 MOBOIO, BEJIMKOIO MEPEIIKOA0I0 Y 3aCBOEHHI XOPBATCHKOT
€ aHAITHYHA CTPYKTypa 00ITapchKoi, a caMe BiICYTHICTh BiIMIHKOBHX
¢$opM B IMEHHHMX YacTHHAX MOBH, 1[0 YTPYAHIOE PO3YMIiHHS 1MOOYIOBH
XOPBaTCHKOTO €JIEMEHTAPHOTO PEUCHHS.

HalOyri 3HaHHA 3 iHIIOI iHO3EMHOI MOBH 4YacTO 3aBaKalOTb Y
3aCBOEHHI TPABWJI YMTAHHS 1 BUMOBHM 3BYKIB XOpBaTchkoi MoOBH. lle
xapakrepHo s BumoBH [t]-[d], [r] (BB anrmiiicekoi) Ta
HEMPaBUIILHOTO YnTaHHst jtitep |, h, g, ¢ (BianmosiaHo j, g, h sk [dZ], ¢ sk
[K]), mo Moyke BUSIBIATHCS Y MOBIS BIPOAOBX TPUBAJIOrO 4Yacy Ha
MOYAaTKOBHUX €Tanax BUBUCHHS XOPBAaTCHKOi MOBH.

dakT crnopigHEeHOCTI YKpaiHCBKOi i XOpBaTchKOi MOB CIpHSE
HPOCTILIOMY 1 JIETIOMY OIAaHYBAaHHIO YKpalHLISMHU XOpPBaTChKOI MOBH.
AJpKe HaBITH 32 MIHIMAJIBLHOIO ITOYATKOBOI'O 3HAWOMCTBA 3 HOCIIMU
XOPBAaTChKOI MOBH OUIBIIICTh YKpPAiHIIB CHpPUIIMa€e 3MiCT CKa3aHOTO 1
HaiyacTilie MOKe MOpO3yMiTHCA B 0ararbox MOOYTOBHX CHUTYyalifX.
Bomnouac Toif cammii (hakT MOKEMO Ha3BaTH OJHOIO 3 KIFOYOBHX
MepeyMOB KOMYHIKaTUBHUX Oap’epiB. Tak, mij yac B3a€MOIii MOBIIIB
OBOX OJIM3BKOCTIOPIAHEHMX MOB CIIOCTEPIraeMO HEBIAMOBIAHICTDH
o0cATy pO3yMiHHS 1HO3€MHOI MOBH 1 MOXIJIMBOCTI TMPOIYKYBaTH il
MOBHI CTPYKTYpH. SIKIIIO MOBa pifHAa 1 1HO3EMHA HE € CITOPiITHEHUMHU,
piBHI pO3yMiHHS ¥ BiATBOpEHHS 3a3BHYail € eKBiBaJICHTHUMH. ToOTO
MOBEIb MOXe€E BiATBOPUTH BCE Te, IO PO3yMi€ B iHO3EMHiH MOBI, i
HaBIMAaK{ — PO3yMI€ JIUIIIE Te, [0 3HAE HAIIEBHO 1 MOKE CaM BiATBOPUTH.
VY Bunaaky 3 6JIM3bKOCHIOPITHEHUMHU MOBaMH PiBEHb PO3YMiHHS 3HAYHO
NepEeBHILYE PiBEHb BiITBOPEHHS. PO3yMiHHS CKa3aHOTO CTBOPIOE XHOHE
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VSBJICHHS Y MOBISI TpO BXXe BHPOOJIEHI MOBHI HaBHYKH, OJHAK B
YCHOMY MOBJICHHI BiH CIHPAETHCA HA PiJHY MOBY, IO MIPU3BOIUTH JI0
MOBHOI HEBIIIOBIAHOCTI CITUTKYBAHHS 1 YACICHHUX IMOMUJIOK Ha PiBHI
JIEKCHKH ¥ TpaMaTHKH.

Cepenl THIIOBUX 4YaCTOTHHX TIOMWJIOK Ha TIOYaTKOBHUX eTamax
BUBYEHHS MOBM € B)KMBaHHS CIIiB, IO HE BiJMOBINalOTh 3HAYCHHIO
(Haliuacrime NpU4YMHA B TOMIMPEHIH Yy ONM3BKOCMOPIAHEHHX MOBax
MDKMOBHIN OMOHIMIT), HelIpaBUIIbHA MOOYA0Ba peueHHs (HalvacTime —
OITyCKaHHS JOMOMIXKHUX JTI€CIIB) 1 TOMUJIKOBE BXXKUBaHHS BiIIMIHKOBUX
3aKiHUYeHb IMEHHHUKIB 1 TPUKMETHHUKIB, HEpO3pI3HEHHS TMOBHOI 1
KOPOTKOL dhopm 0Cc000BUX 3aiiMEHHUKIB TOIIO. Tak,
OJIM3BKOCITOPITHEHICTh XOPBAaTChKOI i YKPaTHChKOI MOB 4acTO 3aBayKae
BHOOPY IIPABMIIBHOTO BiMTOBITHNWKA, OCKUJTLKH MOBEIIb OPIEHTYETHCS Ha
BiIacHy (pimHy) MOBHY iHTYyimito. HaBiTh 3a yMOBH IpaBHIIBHOTO
3aCBOEHHS TPAMAaTUYHUX CTPYKTYP MOBEIb OOMpaTUME CIIOBO, SKE, Ha
HOTO TOTJIS, TEX MOXE ICHYBaTH Y XOPBaTCHKIM.

BuCHOBKH Ta mepcrneKTHBH MOAAJBIIOro AociimkenHs. OTxe,
HaBeJleHI YMHHUKU CTAHOBISTH KIIOYOBI MEPEIIKOAW Yy BHUPOOJICHHI
aJICKBaTHUX MOBHHMX 1 MOBIIEHHEBMX HaBHYOK B YKpaiHINB IIiJ Yac
OTIaHYBaHHS XOPBATCHKOI MOBH. 3a3HAYHMMO, IO OLTBITICTh HABEICHUX
YMHHUKIB Ma€ MOJABIHHY NPHUPOIY, TOOTO BOHH MOXYTH 1 CIIPHATH, i
BOJIHOYAC 3aBa)kKaTW BHBYEHHIO XOPBATChKOI MOBH. PO3yMiHHS mHX
(hakTOpiB JO3BOJIUTH TMPABUILHO MOOYIyBaTH HaBYAIBHHHA Iporiec i
CIpUSITHME  BHPOOJICHHIO  QJICKBaTHUX  METOJHWK  BUKJIAJIQHHS
XOpBaTChbKOi MOBHM SIK 1HO3€MHOi 3 ypaxyBaHHSAM (aKTy MOBHOL
CITOPiTHEHOCTI.
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The article examines the prerequisites for the emergence of communication
barriers, which are obstacles in communication that forcibly displaced persons
from Ukraine who found themselves on the territory of Croatia encounter in the
Croatian language learning. The study was conducted by observing of six groups
of Ukrainian citizens who attended the Croatian language course during 2023 —
2025 at the primary and intermediate levels.
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Successful integration of migrants into the local community involves
employment and ensuring an adequate standard of living, a key prerequisite for
which is mastering the language of the country. Despite the fact that Ukraine and
Croatia belong to the same Slavic linguistic and cultural space, mastering the
Croatian language poses many challenges for many Ukrainians to the same extent
as the process of social adaptation.

Four primary factors that influence the emergence of communicative barriers in
the communication of Ukrainians in Croatian are analyzed: age, educational and
professional, knowledge of other languages, and the close relationship of the
Ukrainian and Croatian languages. During the observation, we discover that each
of the analyzed factors has an equally positive and negative impact on the process
of learning the language. On the one hand, a higher level of education of the
speaker and his/her proficiency in other foreign languages contributes to faster and
more effective mastery of the Croatian language, but we often encounter
phenomena opposite to what is expected. Thus, a wide vocabulary of the native
language hinders the speaker in building elementary speech structures in a foreign
language. In the same way, knowledge of other foreign languages forces the
speaker to rely on previously acquired speech experience and is manifested in a
slowdown in the production of new language structures. Interestingly, bilingual
Ukrainians with dominant Russian have a much harder time mastering Croatian
than those whose dominant language is Ukrainian, which can be recorded at
different stages of language learning and at different language levels. Here,
perhaps the key factor in the emergence of communicative barriers is the fact of
the close relationship of the languages that are in focus, which is caused by the
discrepancy between the level of understanding and the level of production of
language structures.

Understanding the prerequisites for the emergence of communicative barriers is
a necessary component in choosing a strategy for building a foreign language
teaching, which, among other things, is one of the key factors for successful social
adaptation and integration of migrants in crisis situations. At the same time, the
primary task of a foreign language teacher is to promote the development of both
linguistic and cultural competence.

Keywords: communicative barriers, communicative competence, Croatian
language, Ukrainians.
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This article examines the Ukrainian language as a key instrument of
cultural diplomacy in the digital age, particularly in the context of hybrid war,
geopolitical transformation, and global media expansion. It addresses the
growing importance of language as a vehicle of national identity, symbolic
resistance, and soft power projection in times of crisis. Using a qualitative case
study approach, the research analyzes how contemporary multimedia
platforms, such as the global language-learning app Duolingo, the volunteer-
driven Ukrainian online course Ye-Mova, and the ethnographic storytelling
project Ukrainer, contribute to the international promotion of the Ukrainian
language and cultural narratives. In parallel, the study explores state-led
initiatives coordinated by the Ministry of Foreign Affairs and the Ukrainian
Institute, including Ukrainian-language audio guides in major international
museums. The findings indicate that digital tools not only facilitate access to
the Ukrainian language but also foster intercultural dialogue and global
solidarity. However, the article also identifies several limitations, including
weak institutional coordination and a lack of long-term impact assessment. By
highlighting both the opportunities and challenges of linguistic diplomacy, the
study offers insights relevant to scholars of philology, cultural studies, and
international communication. It concludes by outlining future research
directions in digital diplomacy, educational innovation, and the role of
language in global identity formation.

Keywords: cultural diplomacy, digital platforms, Duolingo, intercultural
communication, language policy, Ukrainian language, Ukraiher, Ye-Mova.

The problem statement. The article is devoted to the
underexplored role of the Ukrainian language as an instrument of
cultural diplomacy in the context of digital globalization and hybrid
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conflict. Language has long functioned as a key component of a
nation’s soft power, enabling states to influence perceptions and build
cultural affinity abroad. Classical examples, such as the Alliance
Francaise (est. 1883), illustrate how language promotion may serve as
a strategic tool of international engagement and cultural projection.
However, the Ukrainian case — shaped by a complex history of
linguistic suppression, postcolonial identity formation, and renewed
geopolitical confrontation — requires specific scholarly attention.

Since regaining independence in 1991, Ukraine has consistently
sought to assert the distinctiveness of its national language as a core
element of identity and sovereignty. This process has intensified
significantly since 2014 and especially following the full-scale Russian
invasion in 2022. The Ukrainian language, once marginalized by
decades of Russification policies, has now emerged as a symbol of
resistance, resilience, and cultural self-assertion. Consequently, its
international promotion has become not only a matter of national
prestige but also a tactical response to aggression in the informational
and cultural spheres.

Despite the growing presence of Ukrainian on global digital
platforms and within international cultural institutions, academic
literature still lacks a comprehensive analysis of how the language
functions as a channel of cultural diplomacy. Specifically, little
attention has been paid to the ways in which Ukraine strategically
leverages multimedia tools, online education platforms, and state-
sponsored initiatives to amplify its cultural visibility and foster
international solidarity through language.

This study seeks to address that gap by analyzing Ukrainian
linguistic initiatives — what may be termed “language diplomacy” —
across various digital domains. | focus on how the Ukrainian language
is being used to shape foreign perceptions, facilitate cultural immersion,
and engage international audiences in the Ukrainian narrative. In doing
so, the research contributes to ongoing scholarly discussions at the
intersection of philology, cultural studies, and international
communication.

The aim and tasks of the research. The primary goal of this
research is to investigate the role of the Ukrainian language as an
instrument of cultural diplomacy in the digital era. This objective is
achieved through the analysis of contemporary multimedia platforms,
educational initiatives, and official state programs aimed at promoting
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the Ukrainian language internationally. The study also aims to
conceptualize Ukrainian as a vehicle of soft power that contributes to
Ukraine’s image-building and narrative sovereignty on the global stage.

To achieve this goal, the research sets out the following tasks:

1. To define the strategic importance of the Ukrainian language
within the framework of Ukraine’s cultural diplomacy and national
identity construction.

2. To analyze selected digital platforms (e.g., Duolingo, Ye-Mova,
Ukrainer) and assess their effectiveness in promoting the Ukrainian
language globally.

3. To examine state-led initiatives and the role of governmental
institutions such as the Ministry of Foreign Affairs and the Ukrainian
Institute in shaping international language policy.

4. To identify current challenges and limitations in the coordination
of language diplomacy efforts between institutional and grassroots
actors.

5. To outline the educational and civic significance of Ukrainian
language promotion, especially in higher education settings.

Analysis of current research. Contemporary research increasingly
conceptualizes language not merely as a communicative tool but as a
strategic resource in international relations and cultural diplomacy.
Foundational work by Joseph Nye (2004) on soft power laid the
theoretical groundwork for viewing language promotion as an act of
influence and prestige. Frangois Chaubet (2015) further elaborated this
concept by referring to institutions like the Alliance Francaise as
examples of “language diplomacy” [2].

In the Ukrainian context, several scholars have explored the
emergence of cultural diplomacy following the 2014 Revolution of
Dignity. Olha Filatova (2021) argues that Ukraine’s efforts to
internationalize its cultural and linguistic heritage are driven by both
defensive needs and aspirations to reposition itself within the
European cultural space. She points to the need for more cohesive
policy mechanisms and sustainable funding to support long-term
diplomatic initiatives [4].

Digital diplomacy has also become a key theme in studies by llan
Manor (2019) and Bjola & Pamment (2018), who analyze how digital
platforms are reshaping the modes of diplomatic communication [1].
Their work has been applied to the Ukrainian case by Morozova et al.
(2023), who document how Ukrainian state actors and civil society use
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social media and online campaigns to mobilize international support
and disseminate Ukrainian narratives [7].

Empirical investigations have explored concrete initiatives. Valeriia
Samoilova (2021) examines the Ukrainian-language audio guides in
European museums, launched with the support of the Ministry of
Foreign Affairs and the First Lady’s office. She finds that such projects
serve not only diasporic needs but also enhance the symbolic presence
of the Ukrainian language in prestigious cultural venues [8].

Antonina Ivashchuk (2024), focusing on narrative framing,
highlights the importance of accurate, emotionally resonant
portrayals of Ukrainian identity in international media. She
advocates for a shift from monologic nation-branding to
participatory cultural storytelling [5].

In the digital humanities domain, researchers such as Kononenko
and Petrenko have examined platforms like Ye-Mova and Ukrainer
[9; 10]. These are viewed as grassroots tools of cultural diplomacy that
contribute to language dissemination and cultural immersion. However,
the long-term impact of these tools — especially on learning outcomes
and foreign audience retention — remains underexplored.

Presentation of the main material. The relevance of this research
lies not only in its geopolitical urgency but also in its educational
significance. The findings are particularly meaningful for students of
philology, cultural diplomacy, digital humanities, and international
relations, as they highlight the potential of language to function as a
medium of intercultural dialogue, symbolic resistance, and national
visibility. Understanding these dynamics enables future professionals
and researchers to better comprehend the practical and theoretical
dimensions of linguistic identity in global contexts — especially under
conditions of conflict, displacement, and sociocultural transformation.

This research is highly relevant in the contemporary humanitarian
and socio-political context, as Ukraine is currently engaged not only in
a military conflict but also in an ongoing cultural and informational
struggle. The Russian Federation’s invasion has directly threatened
Ukrainian sovereignty and identity, thereby elevating cultural
diplomacy to a position of strategic significance. In response to
aggression, Ukraine has intensified its efforts to promote its “unique
and melodious” language, emphasizing its distinction from Russian and
reinforcing its role as a cornerstone of national heritage.
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In this context, language serves not solely as a means of
communication, but as a symbolic and ideological domain. Ukrainian is
increasingly positioned internationally as a language of resilience and
cultural depth — countering longstanding disinformation and foreign
narratives that have historically marginalized or misrepresented it. The
war has amplified global awareness of Ukrainian culture and created a
pressing demand for effective linguistic diplomacy — ranging from
official governmental messaging and presidential addresses to
grassroots digital initiatives designed to mobilize international support.

Digital media play a central role in this cultural-diplomatic
landscape. The modern geopolitical environment is profoundly shaped
by technologies that have transformed conventional diplomatic
practice. Ukraine’s public diplomacy, in particular, has rapidly adapted
to real-time communication via social platforms, employing digital
channels to foster transparency, refute propaganda, and engage
international audiences. In this regard, studying the interplay between
language, diplomacy, and digital tools is both timely and necessary. It
offers insights into the ways in which nations under duress deploy
cultural soft power in digital environments to influence international
public opinion and defend their cultural sovereignty.

Understanding this relevance helps to situate the present study
within an urgent global context — one defined by hybrid warfare,
identity contestation, and the broader struggle for the preservation of
humanistic values amid the pressures of globalization.

Beyond its geopolitical dimension, the topic holds substantial
educational value, particularly for students in the fields of linguistics,
international relations, communication studies, and cultural diplomacy.
By examining the mechanisms of Ukraine’s linguistic diplomacy in the
digital age, students and early-career researchers are offered insight into
the real-world application of theoretical constructs encountered in
philological and communication curricula.

The case of Ukraine demonstrates how language may function as a
soft power asset — enhancing national presence globally, facilitating
intercultural dialogue, and challenging hegemonic narratives. These
dimensions are particularly relevant to those pursuing careers in
diplomacy, international education, and intercultural cooperation, as
they underscore the practical significance of linguistic and cultural
competence in global affairs.
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Moreover, Ukraine’s efforts to promote its language under
conditions of conflict illustrate critical themes in multilingual societies:
language rights, cultural resilience, and the political dimensions of
linguistic identity. These considerations are highly applicable to
curricula in higher education and can enhance students’ capacity for
critical engagement with regarding the ethical and sociopolitical stakes
of language use and preservation.

Importantly, this research is also valuable in the context of teaching
Ukrainian as a foreign or second language to higher education students.
It provides methodological and conceptual foundations for educators
designing courses that integrate not only linguistic instruction but also
cultural and civic education. Emphasizing the role of the Ukrainian
language as a vehicle of national memory and cultural diplomacy can
foster learner engagement and encourage sustained linguistic
immersion. Integrating this content into Ukrainian language education
contributes to the broader mission of fostering cultural understanding
and international solidarity through language.

Initiatives such as the establishment of Ukrainian Studies programs
at foreign universities further reinforce the pedagogical importance of
the topic. As Ukrainian policymakers increasingly emphasize the
development of such academic partnerships as a form of “knowledge
diplomacy”, educational institutions themselves become active agents
of cultural diplomacy. The involvement of First Lady Olena Zelenska
in initiatives such as Ukrainian-language audio guides in global
museums and international academic collaboration illustrates how
educational outreach is integrated with national diplomatic strategy.

In sum, this research illuminates the role of language in statecraft
and cultural transmission, equipping students and scholars alike to
better understand its function both as an academic object and as a
vehicle of sociopolitical influence.

Recent platform data, such as those published by Duolingo (2023),
indicate exponential growth in Ukrainian language acquisition
since 2022, yet scholarly analysis of learner motivations and
pedagogical efficacy is still limited. This gap underscores the need for
integrated research at the intersection of linguistics, media studies, and
international communication, — a gap this article aims to address
through a synthesis of linguistic, communicative, and cultural
perspectives.
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The findings of this study confirm that the Ukrainian language has
acquired a newly reinforced status as a central component of
Ukraine’s cultural diplomacy strategy, particularly following the full-
scale invasion of 2022. The analysis of selected multimedia
platforms — Duolingo, Ye-Mova, and Ukrainer — demonstrates that
digital tools not only facilitate access to the language but also
cultivate deeper, emotionally grounded engagement with Ukrainian
identity and cultural heritage.

Duolingo, for instance, has emerged as a powerful indicator of
international solidarity, with the number of Ukrainian learners rising
exponentially. Beyond symbolic support, however, the platform serves
a strategic communicative function: users become acquainted with the
structure, phonetics, and semantics of the Ukrainian language, which
often leads to further cultural exploration. These findings confirm and
expand upon previous observations by Samoilova (2021) and
Ivashchuk (2024) regarding the dual role of language as both a practical
skill and a symbolic medium in public diplomacy.

The case of Ye-Mova, a volunteer-driven digital education platform,
illustrates how grassroots initiatives can achieve global reach. Its
accessible structure, interactivity, and cultural sensitivity contribute to
high levels of learner engagement and retention, especially among
displaced Ukrainians and international supporters. Nevertheless, the
study reveals a persistent gap in institutional support: Ye-Mova remains
largely dependent on civil society actors and donor funding. This
observation reflects Filatova’s (2021) critique of the still-fragile
infrastructure of Ukraine’s official cultural diplomacy.

Ukrainer, by contrast, exemplifies a multimedia storytelling
approach that integrates linguistic exposure with immersive cultural
experience. Through high-quality translations, regional diversity, and
the inclusion of local voices, the project stands as a leading example of
digital cultural diplomacy. Users are not merely passive recipients but
become co-participants in Ukraine’s narrative construction, especially
through subtitled video content and bilingual publications. These results
are consistent with Ivashchuk’s (2024) call for participatory,
polyphonic approaches to national branding in the digital age.

The examination of state-led initiatives — such as the Ukrainian
Institute’s translation grants and the implementation of Ukrainian-
language audio guides in prominent international museums — reveals
both symbolic visibility and institutional ambition. However, the

69



ISSN 2073-4379 BukiaganHs MOB y BUIMX HABYAIBHHX 3aKJIA/IaX OCBITH ...

coordination between governmental and non-governmental actors
remains inconsistent, and there is a notable absence of systematic
evaluation tools to measure the actual impact of these efforts on
language acquisition or international public opinion. These
shortcomings point to the need for a more integrated strategic
framework and robust monitoring mechanisms, as previously
emphasized by Manor (2019) and Bjola & Pamment (2018) in broader
discussions on digital diplomacy.

Importantly, the findings underscore the educational relevance of
Ukrainian language promotion on a global scale. Incorporating
language diplomacy themes into higher education curricula —
particularly within Ukrainian Studies, philology, and international
relations — could significantly enhance students’ critical awareness of
language as a political, symbolic, and pedagogical force. Furthermore,
the development of bilingual or multilingual academic materials that
combine linguistic instruction with cultural-political context would
provide learners with holistic, engagement-oriented learning
experiences.

Conclusion. In summary, the analysis demonstrates that Ukrainian
linguistic diplomacy has evolved beyond symbolic affirmation into a
realm of pragmatic, digitally enabled cultural action. To ensure
sustainability and long-term effectiveness, it will be essential to secure
stronger institutional support, encourage pedagogical innovation, and
foster interdisciplinary academic collaboration.

This study has examined the Ukrainian language as an emerging
instrument of cultural diplomacy, particularly in the digital era shaped
by geopolitical instability, hybrid warfare, and the accelerated adoption
of media technologies. Through the analysis of platforms such as
Duolingo, Ye-Mova, and Ukrainer, as well as state-led initiatives, the
research has demonstrated that the Ukrainian language is no longer
merely a marker of national identity but has become a strategic asset in
Ukraine’s global positioning efforts.

The findings reveal that multimedia platforms contribute not only to
language acquisition, but also to cultural immersion and narrative
alignment. The Ukrainian language functions simultaneously as a
communicative tool, a cultural symbol, and a medium of political
messaging. This is particularly significant given Ukraine’s imperative
to differentiate itself from Russian-centric narratives and to reinforce its
sovereignty in both tangible and symbolic dimensions. Digital
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platforms have emerged as pragmatic venues for language-based
engagement, transcending geographic limitations and connecting global
audiences to Ukrainian voices, values, and lived experiences.

The study also identifies ongoing challenges: the fragmentation of
efforts between governmental and grassroots actors, the underfunding
of volunteer-driven initiatives, and the absence of evaluative tools to
measure effectiveness. Despite these obstacles, Ukraine’s experience
reflects a unique convergence of civic innovation, institutional
diplomacy, and digital transformation — offering a compelling case
study for scholars and practitioners engaged in cultural diplomacy,
language policy, and international communication.

The study confirms that the Ukrainian language has evolved into a
functional instrument of soft power, shaping international perceptions
of Ukraine and fostering symbolic diplomacy, emotional resonance,
and intercultural dialogue through digital platforms such as Duolingo,
Ye-Mova, and Ukrainer. While grassroots and state-led initiatives
complement one another, their long-term integration and sustainability
require more coherent strategic coordination. The global promotion of
the Ukrainian language also demonstrates considerable educational
relevance, particularly within higher education, where it bridges
linguistic instruction with civic engagement and global citizenship
development.

The prospect of further research. Future research should include
quantitative evaluations of language-learning outcomes on digital
platforms, comparative studies of language diplomacy in other
postcolonial or post-conflict contexts, interdisciplinary investigations
into emerging models of language-based diplomacy, pedagogical
approaches to incorporating Ukrainian language and culture into
international curricula, and impact assessments of how increased
Ukrainian-language visibility in cultural institutions influences global
public opinion and cross-cultural empathy.
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VYV crarti AOCHIKYeTbCs YKpaiHChbKa MOBa SIK KJIIOYOBMH 1HCTPYMEHT
KYJIETYPHOT TUILIOMATIT B yMOBaX IU(PPOBOI 100K, 30KpeMa B KOHTEKCTi T10OpuIHOT
BillHM, TEONOJITUYHMX TpaHchopMmauii 1 [I00AIbHOIO MeAiapO3LIMPEHHS.
HaromomieHo Ha 3pocTaHHI POJIi MOBH SIK HOCiSl HAI[lOHAJIBHOI 1IEHTUYHOCTI,
CHMBOJIIYHOTO CIIPOTUBY Ta IPOEKIii «M’SKOi CHIIN» B YMOBAX 3aTSDKHOI KPHU3H.
BukopucToBylouu sIKiCHUH Keiic-MeToll, aBTOp AOCII/DKEHHS aHali3ye, K CydacHi
MyJabTUMeAIdHI 1atrgopmu  (T100aNbHUI 3aCTOCYHOK JUISi BHUBYCHHS MOB
Duolingo, BomoHTepchkuil OHIAWH-Kypc yKpaiHcbkoi MoBu Ye-Mova Ta
eTHOorpadiuHoO-10KyMeHTanbHUi mpoekT Ukrainer) CHOpUSIOTH MIKHAPOAHIN
nomynspu3anii ykpaiHcbkoi MOBHU, (POpPMYBaHHIO IIO3UTUBHOIO 00pa3zy YKpaiHu Ta
3aHYPEHHIO 1HO3EMHOI ayAMTOpPii B YKpalHCHKUH KYJbTYPHHH KOHTEKCT. Takoxk
PO3IISIHYTO JlepKaBHI  iHILIaTUBM, peali3oBaHi 3a yuwacTi MiHicTepcTBa
3aKOPIOHHMX CHpaB YKpaiHM Ta YKpaiHCBKOTO IHCTHTYTY, 30KpeMa IPOEKTH
YKpalHCbKOMOBHHUX ayJiorifiB y IIpOBIAHUX My3esX cBity. PesynbraTtu
JNIEMOHCTPYIOTh, 10 IM(POBI  IHCTPYMEHTH €(PEKTUBHO MpALOITh Ha
MDKKYJIBTYpHUH Jiajor i rnofaibHy COIiIapHiCTh, X0ua JOCI ICHYIOTh IpoOIeMu 3
KOOpJIMHALIIED MK PI3HUMH Cy0’ €KTaMH KyJbTYpHOI MOJITHKH. Y CTarTi
3a3HAUEHO MOXJIMBOCTI IHTerpauii TeM MOBHOIi AMIUIOMATii [0 HaBYalbHUX
MporpaM 3 METOH MiJBHIIEHHS eQEeKTHBHOCTI OCBITHBOro mpoiecy y 3BO Ta
3allPOIIOHOBAHO HANpPSAMM U IOJAJIBIINX JAOCHIDKEHb Yy Tamy3sx Lu@poBoi
TYMaHITapUCTHKH, MEAroTiKA Ta MKHAPOIHOT KOMYHIKaIIii.

Knrwuogi cnosa: xynomypra ouniomamis, MidicKyIbmypHa KOMYHIKayis, MOBHA
nonimuka, niam@opmu yugposoeo nasuanns Duolingo, Ukrainer, Ye-Mova,
YKpaincoka mosa.
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The paper continues discussing the potential of various linguistic grammar
(LG) theories, which the author began to analyse in the previous article in the
series. The present paper is devoted to a general assessment of the functional
approaches’ relevance. Such an assessment is based on the opinion that the
pedagogical potential of the functional models of the 1970s, in particular
M. Halliday’s theory, has been underestimated. The author shares the opinion
of other researchers who believe that functional models are of special interest
because, unlike traditional grammar, they study not only the surface structure
of language, but also its relation to communication. Data on this relationship
are important for the development of language skills in communicatively
significant situations. Based on the functionalist view that the structure of
language reflects the functions it is intended to perform as a means of
communication, the author analyses the empirical, interpersonal and textual
functions proposed by M. Halliday. On the basis of this analysis, the
pedagogical potential of the information provided by the textual function of
this model is demonstrated using the example of teaching the use of English
passive structures. The article also highlights the value of research into the
functional perspective of the sentence for pedagogical purposes. Starting from
the assumption that the value of a particular linguistic theory for foreign
language teaching depends on its proximity to the PRAXIS point in the model
proposed by Titone, the author concludes that functional theories are probably
closer to it than structural and transformational ones, but stresses the need for
targeted experimental studies. Concluding the analysis of the prospects of
using functional grammar data for foreign language teaching, especially for
the development of foreign language grammar skills, the author suggests that, at
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the present stage of linguistics as a science, it is likely that traditional grammar
will continue to play an important role in such teaching, while pedagogical
grammar will remain eclectic.

Keywords: foreign language, functional models of grammar, linguistic
grammar, pedagogical grammar, teaching.

Problem statement. Introduction to the series. Numerous research
projects in teaching foreign languages, specifically in the development
of grammar competence, often seem to lack a common framework to
integrate them into a single area with uniform approaches, terminology
and criteria. It accounts for the current importance of the issue under
consideration.

The aim. The object of this part of the series is outlining the main
approaches to teaching foreign language grammar, with the subject
being the analysis of the correlation of linguistic and pedagogical
grammar. Its aim is to outline a general approach to the solution of the
abovementioned issue. This is the eighteenth (see the previous issues of
this journal [8]) in a series of articles focusing on the Pedagogical
Grammar issue [7], where the author, basing on the theoretical models
and research data, is discussing the various aspects of the problem.

Funding. This part of the research was funded by the EU Next
Generation EU through the Recovery and Resilience Plan for Slovakia
under the project No. 09103-03-V01-00148.

An analysis of the current research and a presentation of the
main material. Since 1970s, irrespective of the general approach
(meaning-, interaction-, structure- or rule-oriented) to the teaching of
foreign language grammar, there has been a growing global interest
towards investigating the potential of functional approach. Some
authors [9], keeping this approach in mind, attempted to prepare a list
of functions relevant to the cultural, structural, operational and
pragmatic aspects of language to be used in program development,
material preparation, measurement and evaluation studies for
teaching a foreign language (in this case, Turkish).

Other authors [22] assume that learning functional grammar may
turn productive for ESP classes since the students outside English
departments can use the specialized knowledge related to their field of
study. Even younger schoolchildren are thought to benefit from
functional approach as the theory of systemic functional linguistics [18]
may provide useful metalanguage for exploring speech and meaning in
curricular activities that also support other school disciplines [22].
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The available research proved its advantage in teaching Sudanese
students [1] as well as within the prospective teachers’ professional
development in a pre-service second language teacher education
programme in Argentina [4]. Other proponents of the functional
approach believe that it can sensitize students to the relationship
between text and context, as well as develop their cultural and textual
awareness [15]. Systemic functional linguistics of the Hallidayan type
[14], in view of other authors [2; 11; 17], remained underestimated in
teaching foreign languages and requires additional research. In order to
assess the potential of functional grammar for current foreign language
teaching, in particular for the development of grammatical skills, it
seems appropriate to return to the origins of this model, which date
back to the 1970s.

M. Holliday’s functional grammar [13; 14] used an approach similar
to the “case grammar” [12]. Some [3] believe that M. Holliday
describes practically the same objects as Ch. Fillmore, but whereas the
latter works with the grammatical notion of case, M. Holliday uses the
sociological notion of “semantic role”. However, Fillmore’s “cases”
and Holliday’s “roles” are so similar that we can speak of their practical
coincidence [3].

The functional model is of particular interest because it examines
not only the surface structure of language but also the relationship
between this structure and communicative activity. Data on this
relationship are important for teaching practical language skills in
communicatively relevant situations. Such an aim can only be achieved
if the learner is clearly aware of the principles of function and
morphology of the grammatical phenomenon being studied. While
traditional grammar, on which most of Soviet-time textbooks have been
based, provides fairly complete information on the latter, it may
provide incomplete and sometimes inadequate information on function,
as mentioned above. As a result, the explanations and exercises in such
textbooks deal only with the form of the grammatical phenomenon,
which means that only the formal component of the grammatical skill is
learnt. The functional aspect is not and cannot be formed because the
conditions of the grammar skills development do not correspond to the
conditions of their functioning.

For example, in the Soviet-era textbooks [20], which were used
exclusively in schools until the collapse of the USSR, when teaching
the past passive voice (English), the explanations recommended by the
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textbook authors are limited to an analysis of the direction of action in
the active and passive voice. The analysis is based on examples from
Russian, as the only language of instruction, and then the teacher is
advised to mention that the same relationship is characteristic of
English [20: 98]. Such an explanation does not give any information
about the function of the passive voice, i.e. why it is used in speech. As
a result, the recommendation to use passive constructions in situational
conditions, which, according to the authors, are created in question-
and-answer exercises based on sentences from the text [20: 99],
becomes unrealistic.

In order to create situational conditions for the use of passive
constructions, it is necessary to know what these conditions are.
Traditional grammar does not provide this information, which
inevitably affects the practice. In many textbooks, exercises for the
acquisition of passive constructions have the character of
transformations of the active voice into the passive and vice versa, or
translation tasks are used. Sometimes students are asked to speak on a
given topic using passive constructions. Such an activity with a purely
grammatical task cannot contribute to the formation of the functional
component of the grammatical skill.

In some cases, an attempt is made to explain the function of the
passive in speech, but arbitrary criteria are chosen. As a result, students
are given misleading information. For example, some works [5] claim
that the use of the passive voice is explained by the interlocutors’ desire
to focus their attention on the semantic object, thus placing it in the
position of the subject. However, even a superficial analysis of the
situations refutes this hypothesis. For example, it is difficult to argue
that in the sentence The goal was scored by N in the situation when we
hear the announcer’s voice in the stadium immediately after the goal
was scored) the audience’s attention is not focused on the semantic
object (the goal). In this case, the semantic subject (N) is emphasised,
because the spectators are primarily interested in who scored the goal,
not in the fact that a goal was scored, as they can clearly see.

The inadequacy of the data of traditional grammar leads us to look
for information on the function of the passive in other grammatical
models. The most promising in this respect are probably the studies on
the functional perspective of the sentence and the functional model of
M. Halliday. According to the latter, the structure of a language reflects
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the functions (experiential, interpersonal and textual) that it has to fulfil
as a means of communication. Take two sentences:
John caught the shark (1)
The shark was caught by John (2)

In terms of the experiential and interpersonal functions, these
sentences are identical, but it is the textual function that
distinguishes them.

From the point of view of traditional grammar, the difference
between the sentences lies in the different grammatical functions of the
semantic subject and object. Whereas in sentence (1) the semantic
subject is also a grammatical subject and the semantic object is a
grammatical object, in sentence (2) the semantic object fulfils the
function of a grammatical subject and the semantic subject performs the
function of a grammatical object. This does not explain why sentence
(2) required a change in the grammatical functions of the semantic
subject and object. However, such information can be obtained by
analysing M. Halliday’s textual function. Text, in M. Halliday’s
understanding, is the basic unit of language, and the textual component
of grammar is a set of elements by which a person creates texts, i.e.
uses language in a way that is relevant in a given context. The textual
function is realised through six elements, the most important of
which (for understanding the difference between the sentences
above) is the thematic element, which governs the arrangement of
words in a sentence.

It is well known that in every sentence there is a distinction between
thema and rhema. The first element of the sentence fulfils the function
of the thema, i.e. what is already known to the listener (the starting
point of the utterance), while the rest of the sentence is considered to be
the rhema, i.e. what is new in the given sentence. Researchers of the
functional perspective of the sentence [10] believe that the reason for
the appearance of passive constructions in speech is the speaker’s
desire to emphasise a certain part of the sentence, which is placed in the
rhematic position. The fixed word order in English leads to a change in
the syntactic structure. Therefore, we can conclude that passive
constructions are used when it is necessary to focus the listener’s
attention on the action or the subject of the action.

This should be considered when designing exercises for learning the
passive voice. For example, in order to focus attention on the action, it
is useful to create situations in which there is uncertainty as to whether
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the action has taken place or not. Thus, it is feasible to model situations
in which replication is possible and motivated, such as | told N to come
here — So he was told. In order to focus attention on the semantic
subject, a “false statements™ exercise in particular can be used: N wrote
this book in 2011 — But it was written by S. In such situations the use of
the passive is communicatively justified and the motives for its use are
clear enough for the students.

The same can be said of sentences Mary was given a book and The
book was given to Mary. Despite the external similarity, they are
different in terms of textual function. Firstly, they differ in terms of
the thematic element (in the first case the rhematic position is filled by
the word a book, in the second — by Mary), but they also differ in terms
of their ability to form a text. Take the following sentences,
for example:

Some children were given toys, others books (3)
You are mistaken about this book (4)
Mary was given a book (5)

The book was given to Mary (6)

Sentences (3) and (6) do not form a text, whereas sentences (3) and
(5) are easily connected and form a semantically coherent whole.
Again, sentences (4) and (6) form a text, while sentences (4) and (5) do
not. M. Holliday calls it an identifying element. The choice of the
element to be placed in the thematic position is dictated by the text, i.e.
by the general intention of the speaker and the preceding sentences.
This pattern can also be seen in the use of passive constructions, which
should be considered when designing exercises.

When working with the structure Mary has been given a book, it is
advisable to create situations in which attention is focused on the given
object. The teacher can give a notebook to Mary and then comment on
this action in the following way: Mary has been given a book, which
implies the student’s reaction: But she was given a notebook. When
practising the structure The book was given to Mary, the direction of the
action should be changed, i.e. the teacher could, for example, give a
book to Jane and comment on this with the incorrect statement The
book was given to Mary. This gives the students the opportunity to
modify the incorrect statement: But the book was given to Jane. In this
case, changing the object is impossible, as well as changing the
direction of the action in the first case, because such a change would
make the situation inappropriate for using the learnt structure.
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These exercises should also use the information element of
M. Halliday’s grammar, realised by phonological means. According to
him, every text in oral speech is divided into blocks of information,
within each of which there is an “information focus point”. Such a point
is emphasised by intonation and indicates the element that the speaker
considers to be ’new’ within a given block. Therefore, the use of
intonation when teaching the passive is important in helping learners to
see the function of this grammatical pattern. For example, when
demonstrating the function of the structure Mary was given a book, it is
advisable to intonate the element in the rhematic position, that is, to
place a logical emphasis on it: Mary was given a book (not a notebook),
which, together with the communicative situation and the teacher’s
actions aimed at focusing the students’ attention on this element
(facial expressions, gestures, etc.), can create favourable conditions
for the awareness and assimilation of the function of the passive voice
in speech.

Apart from the linguistic theories discussed above, there are other
models such as speech act theory [19], functional semantic field theory
[16] and others. Possible applications of some of these will be
discussed in our other papers in this series. Here it seems appropriate to
briefly characterise the potential value of linguistic theories for the
construction of PGs and their ability to provide the minimally sufficient
information for PG compilers.

In his time, R. Titone [21] on the basis of Fig. 1.1 (see also paper 1
in [8]) formulated a rule according to which the value of any linguistic
theory depends on the degree of its approximation to the PRAXIS point.

NOESIS PRAXIS

PsychG

Fig.1. The correlation of linguistic, pedagogical, psychological and
intuitive grammars (NOESIS — language structure knowledge, PRAXIS —
language use, PG - pedagogical grammar, LG - linguistic grammar,
PsychG — psychological grammar, IG — intuitive grammar) [21].
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According to Titone’s [21] assumption, the closer a given theory is
to the PRAXIS point, the higher its value for the construction of the PG
(if the aim of learning is the development of foreign language skills and
communication). Since this scheme was proposed in 1970, the author
has considered only structural and transformational models of grammar,
which were new at that time. According to R. Titone [21], the
transformational model is closer to the PRAXIS point than the
structural model, i.e. it has a greater value for PG than the latter. There
are probably quite good reasons for this conclusion, although the issue
is controversial. At the present stage of development of linguistics, we
can supplement this scheme with other linguistic theories (e.g. case
grammar, functional grammar, semantic field grammar and others).
Arguably, these theories are even closer to the PRAXIS point and
therefore their importance for language teaching is growing. Of
particular interest in this respect are linguistic models that study
utterance and the patterns of its organisation as a function of the
speaker’s communicative goals.

Conclusions. Despite all the differences in the functional models
discussed in this article, their common feature is the desire to study the
regularities of the realisation of a proposition in the surface structure (in
an utterance) depending on the specific conditions of communication.
This direction is particularly promising for the construction of PG,
which considers it important to separate the semiotic (illocutionary) act
from the proposition and study the linguistic realisations of such an act
independently [6].

On the other hand, an objective assessment of the scope of the
results obtained within the framework of the new directions in
linguistics should recognise that the most complete description is still
that made within the framework of traditional grammar. That is to say,
from a practical point of view, none of the models mentioned above can
serve as a basis for the development of PG on its own. One cannot be
guided by the opinions of linguists as to which model is the best.
Firstly, because representatives of each school consider their own
model to be the best, and secondly, because no single model can
develop more than a few aspects that can be used in the learning
process.

Thus, as Candlin notes, in the search for the “best” description, one
can choose Chomsky’s model because it analyses well the problems of
deep and surface structure; the Prague School for developing the issue
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of thema/rhema and the semantics of surface structure; case grammar
for developing the semantics of deep structure; and functional grammar
for determining the specific weight of certain semantic choices [6: 73].
This list can be supplemented by new models of grammar that have
appeared recently.

Although some authors would object to such an eclectic PG,
considering that in this form it contradicts a number of adequacy
criteria, we can agree with the researchers [3; 6] who believe that at this
stage PG can be eclectic. It can be added that at present, a PG aiming at
maximising adequacy cannot but be eclectic, since none of the current
linguistic models itself meets the adequacy requirements. Therefore, a
view of PG as a kind of filter between LG and class [6] is perfectly
reasonable. In this case, the task of PG should be to interpret data from
different LG models for certain learning conditions. The main problem
to be solved here is to determine the principles of processing linguistic
information into teaching and learning information. This is one of the
prospects for further research.
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CraTTs MNpOJOBXKYE aHali3 TOTCHILIANY PI3HUX MOJAEIeH JIHTBICTHYHOT
rpamatuku (JII), poznouaTuii aBTopoM y momepensiii crarti cepii. I{io crarTio
MPUCBAYCHO 3araibHill OLIHII KOPUCHOCTI (yHKIioHANMBEHUX Moaeneit JIT,
BUXO/SIUM 3 aHANi3y JITepaTypH, [e BUCIOBIIOETHCSA AyMKa IPO HEJOOLIHEHICTh
Takux mozesei 1970-x pokiB, 30kpema Teopii M. Xomiges. ABTOp HOAUISE TyMKY
IHIIMX JOCHIMHUKIB, Ha TMOMIAN SKUX (YHKIIOHAJbHI MOJENi CTaHOBJIATH
0CcOOJIMBHH IHTEpPEC, OCKUIBKHM BOHH, HA BiZIMIHY BiJl TPaJWI[iHOT TpaMaTHKH,
JOCIIIXKYIOTh HE JIUILIE MOBEPXHEBY CTPYKTYpY MOBHM, aje i 3B 30K 3raJaHoi
CTPYKTYpHU 3 KOMYHIKQTHBHOIO MisUTbHICTIO. JIaHi Tpo Lei 3B’S30K € BaKIMBHMHU
JUIL PO3BUTKY MOBJECHHEBUX YMiHb 1 HAaBHYOK Y KOMYHIKAQTUBHO 3HAUYIIUX
cutyanisgx. Cuparoduch Ha ifgei GyHKIIOHANICTIB PO Te, 0 MOBHA CTPYKTYpa €
BinoOpaxkeHHAM (YHKIIii MOBJICHHS, $Ki BOHO Ma€ BUKOHYBaTH sK 3aci0
KOMYHIKaI[il, aBTOp aHaJli3ye€ eMITipUYHY, MIKOCOOUCTICHY Ta TEKCTOBY (YHKIIIi,
3anpononoBani M. XomineeM. Ha ocHOBI 11bOro aHaiizy, Ha NPUKJIaJl HaBYAHHS
BXKHMBaHHS AHIJIOMOBHHMX CTPYKTYp IAaCHBHOTO CTaHy, ITOKAa3aHO MeNaroriaHui
noreHian iHdopmMariii, sky Hamae TekcToBa (yHKIis i€l Moaeni. CTaTTs TakoX
[OKa3y€e LiHHICTb JOCHIIXEHb (YHKIIOHAIbHOI IEPCHEKTUBM pEUEHHS IS
METOAWYHUX IiJiel. BHUXOASYM 3 MpUIYHICHHS, IO ILIHHICTh Ti€l 4K iHOIOT
JIHTBICTHYHOI MOZETI JUIs HaBYaHHS 1HO3EMHMX MOB 3aJ€XKUTh BiJ 1 OJIM3bKOCTI
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1o toukn PRAXIS B mozeni, 3anpononoBaniii TiToHe, aBTOp poOUTh BUCHOBOK,
o QyHKI[IOHATBHI MOJIENi, BIpOTiHO, € OJMMKYUMH 10 HEi, HiX CTPYKTYpHI Ta
TpaHchoOpMalliiiHi,  ajle  HAroJomye Ha  HEOOXIJHOCTI  NPOBEICHHS
[ISCTIPIMOBAHAX ~ €KCIIEPUMEHTAIbHUX  JOCIHIDKEHb. 3aBepIIylouH  aHaji3
MEPCIEKTUB BUKOPHCTAHHS AaHUX (YHKUIOHAIBHOI TI'paMaTHUKU [yl HaBYaHHS
IHO3EeMHHUX MOB, 30KpeMa uisi (HOpMyBaHHs IHIIOMOBHUX IPaMaTHYHMX HABHYOK,
aBTOP BHCJIOBJIOE TYMKYy, LIO0 HAa HHHINIHBOMY €Tamli pPO3BUTKY JIHIBICTUKU
TpajuliiiHa rpamMaTHKa, BIpOriJHO, IPOJOBXKYBAaTUME BiIIrpaBaTU 3HAYHY POJIb Y
TaKOMy HaBYaHHI, a IeJaroriyHa rpaMaTHKa 3aJHIIaTHMEThCSI €KJIEKTUIHOIO.

Kniouoei cnoga: inozemmna moea, niHeGICMUYHA 2paMAMUKA, HAGYAMMHS,
neoazoziuna epamamura, QYHKYIOHAIbHI MOOeNi SpaMamuKu.
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The research investigates the ways in which storytelling enhances cognitive
engagement, critical thinking, linguistic development, and emotional
involvement, ultimately leading to improved language acquisition and
communication skills. Drawing upon theoretical frameworks from cognitive
psychology, educational linguistics, and neuroscience, the study demonstrates
that narratives facilitate learning by embedding linguistic structures within
meaningful contexts. Empirical evidence substantiates the claim that
storytelling activates multiple cognitive and emotional pathways, thereby
enhancing information retention, motivation, and active participation.
Storytelling proves to be vital in promoting social interaction, knowledge
negotiation, and peer scaffolding within collaborative learning environments.
The research methodology comprises a comparative analysis of traditional
communicative approaches versus modified storytelling techniques
implemented with first-year university students majoring in English translation
at Borys Grinchenko Kyiv Metropolitan University. Both quantitative and
qualitative data were gathered through structured assessments, semistructured
interviews, and classroom observations. Statistical analysis affirmed the
positive influence of storytelling-based instruction on students’ language
proficiency, revealing significant improvements in the experimental group’s
speaking skills, levels of engagement, and retention of lexical and grammatical
structures. The task-based storytelling activities, which enable learners to
actively create narratives, engage in problem-solving, and enhance their
creative and analytical thinking skills facilitate students’ ability to
contextualize language use by immersing them in authentic and semi-authentic
discourse patterns. Incorporating storytelling into foreign language instruction
aligns with modern pedagogical frameworks that prioritize experiential
learning, student-centered approaches, and multimodal engagement.
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Problem statement. Storytelling is one of the most enduring forms
of human communication, widely acknowledged as an effective
pedagogical tool. Narrations are processed as cohesive units, which
activate multiple areas of the brain, associated with the cognitive and
emotional dimensions of storytelling’s impact [11: 3484; 4: 1468], for
example, increased retention in contextual learning can be explained by
the fact that the information embedded in a story becomes more
accessible as it is encoded in a meaningful context, allowing students to
remember it more easily. Critical thinking and real-world problem-
solving skills are enhanced when students are forced to analyze and
evaluate situation challenges or dilemmas, explaining the pros and cons
of any solution they come up with. Experiencing events from another’s
point of view fosters empathy, increases student engagement through
emotional connections with characters and plots, and broadens
students’ understanding of diverse cultures and human experiences.
Emotional investment in a story heightens attention and supports long-
term memory holding because it enforces motivation. Therefore,
perspective, narrative, interaction, and medium act as a baseline for the
evaluation of the effectiveness of storytelling in communication
[4: 1466].

Analysis of current research. Numerous authors provide insight
into the benefits of telling stories. Neuroscientists have demonstrated
that we understand the world in terms of story-like causal relations
[7: 8286], behaviourists have ground that stories frame human
cognition [5: 156], cognitive psychologists have acknowledged that
stories are crucial to the construction of the self [7: 8286], and
management researchers have claimed storytelling as an essential
element in what makes ideas memorable [8: 27]. The art of storytelling
is focused on a desire to connect with the audience meaningfully and
purposefully, regardless of its size and composition [8: 28]. This
connection is deeply grounded by contextual behavioural research,
which reveals that people are more receptive to stories than pure data
analysis [5: 155].

The methodology of foreign languages teaching is focused on
successful learners’ participation in all areas of communication
[2; 3;6;9]. The scholars deeply analyze the various aspects of
storytelling technique: its communicative significance as ability to
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describe real life or imaginary events on the base of a text [12]; an
interpersonal educational aspect as knowledge and experience exchange
through narrating a story to transmit ideas, define concepts, establish
cause-and-effect relationships [1]; implementation of the multimodal
tools for the digital storytelling technique [2].

The topicality of the recent research is explained by the prominence
of academic engagement that goes beyond “surface learning” like
content memorization and fulfilling requirements to achieve a passing
grade for a course [12: 630]. Being involving and inspiring stories
motivate as they encourage a positive attitude to learning a foreign
language, lead to the acquisition of general social experience, evoke
vivid contexts that enrich both cognitive and emotional intellects
introducing new vocabulary and grammatical constructions through
“universal topics” which surpass the “utilitarian” level of educational
dialogues or common use issues [12: 630]. Academic engagement
happens when students “dive deeply” into learning activities, when they
are “mentally and emotionally absorbed” by the study materials, and
often when interacting with peers [1].

Z.N. Ghafar qualitative and quantitative research that examined the
function of storytelling during L2 acquisition supports the conclusion
that storytelling as an effective pedagogical tool improved language
skills for learners who expressed interest and pleasure in participating
in storytelling activities, while learners who showed little or no interest
in storytelling made little progress. During the study, it was also seen
that the participants who lacked proficiency in English exhibited
significant stress due to the need to narrate stories and frustration
stemming from their inability to fulfill requirements and complete them
in the classroom [6: 784-785]. Z.N. Ghafar’s provisions confirm
Carmen M. Amerstorfer’s and Clara Freiin von Minster-Kistner’s
claims that students’ academic engagement depends on various factors
that intertwine and overlap. Components influencing academic
engagement can be cognitive, metacognitive, affective, social, task-
related, communicative, and foreign language-related. Positive
interpersonal relationships enhance individuals’ enthusiasm for
learning, which benefits sustainable learning success and self-
confidence [1].

Tangent research has been conducted by Muhammad Rahimi and
Kenneth Keng Wee Ong to systemize the growing body of literature on
factors influencing student engagement. The study exploring expert
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teachers’ cognitions and practices of teaching English speaking and their
students’ experiences and engagement has demonstrated that student
academic engagement in language learning is malleable to several
factors, comprising teacher attributes, pedagogical approaches, learners’
characteristics, peer dynamics, technology employment, task attributes,
and learning environments [10]. Whereas engaging teacher
characteristics and teaching strategies comprise a demonstration of
approachability, enthusiasm for the target language, and care for
students’ learning as well as establishing credibility. To specify the claim
among teaching approaches that positively impact engagement task-
based learning, need-supportive teaching practices, strategy instruction,
and problem-based learning have been identified. Yet learners’ self-
evaluations, previous language learning experiences, personality traits,
beliefs regarding English language learning, and daily affective,
cognitive, and physical states, peers’ emotional and cognitive support as
well as their collaborative work towards achieving their shared objectives
have been proved to increase significantly the academic engagement.
Nonetheless concerns about making mistakes in the presence of peers
and feeling ashamed to demonstrate excessive effort or enthusiasm have
decreased engagement. Task characteristics, that is degree of challenge,
options, sequencing, and focus have been defined by the authors as the
features that affect students’ engagement: tasks perceived as either too
challenging or not sufficiently challenging prompt disengagement.
Furthermore, the affordances of technology like video gaming,
synchronous computer-mediated communication tools, authentic web-
based language resources have heightened engagement. To sum up, the
learning context, specifically affordances of the living and study
environment are stated to effect academic engagement [10].

The aim and tasks of the research. The study aims to investigate
the impact that storytelling plays in enhancing the communicating
abilities of students in foreign language. Storytelling as an instructional
technique for imparting knowledge of other languages requires a degree
of engagement between the storyteller and the audience, therefore
learning process using the storytelling approach is seen through
academic engagement of the students into the communication process
of the acquisition of a foreign language. Our theoretical assumption
supports the general hypothesis that the storytelling technique should be
implemented in a modified version as a part of the holistic
communication methodology to activate lexical units, grammatical
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constructions, and to develop speaking skills in a variety of
communicative contexts to comply with the learning outcomes
prescribed by the foreign language study program [12: 631]. To achieve
the aim, a range of tasks should be solved: to define the phenomenon of
storytelling; to identify modern tools for implementing the narrative
technique into the foreign language teaching in higher school; to
recommend the effective methods of work with narrative stories for
their inclusion in the methodology of foreign language teaching.

Methods of the research. To conduct a comprehensive study on the
implementation of the modified storytelling technique into effective
foreign language teaching, we used a set of methods: 1) a literature
review to summarize recent research on the topic and support the
author’s claims regarding the implications of the modified storytelling
technique; 2) the observational method to assess the intensity of language
and communication skills and students’ emotional responses; 3) the
qualitative comparative method to analyze key indicators related to the
development of communication skills (including both communicatively
significant factors and those that do not necessarily hinder basic
communication, such as errors at the phonetic, lexical, grammatical,
syntactic, logical, and semantic levels); 4) the descriptive method to
present the findings of the study. A basic qualitative research design was
chosen to collect data from expert teachers and their students through
semistructured interviews, non-participatory observations, and focus
group discussions, facilitating further analysis and systematization in line
with the study’s objectives. The content analysis method is carried out by
selecting, comparing, sorting, and combining topically related data from
the references.

Presentation of the main material. Research suggests that
storytelling is “the interaction, voice, gestures, facial expressions, and
eye contact used to connect a tale with listeners” [6: 781]. The
definition highlights the importance of the interaction between the
narrator and the audience, connection based on the audience’s
emotional feedback. The process of storytelling refers to enacting or
representing reality from the standpoint of a subjective artistic
perspective aimed to trigger emotional responses which are considered
prominent in storytelling: an engaged audience that interacts with the
narrative flow of a story perceives the narrative as an emotional
experience in the process of a mental model creating. Thus, a story is
told by “an outsider, who imbues the narrative with meanings and
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explanations, or comments upon the representation or flow of
events” [7: 8285]. Michael Weber has affirmed that “whoever tells the
best story wins”, asserting that magic that best incorporates “story” in
an effective, engaging, meaningful fashion will produce the most
impactful result [7: 8286].

An intriguing point is that storytelling engages not just people’s
intellect, but mostly their feelings: a bald recitation of facts invariably
lacks the impact (and the enduring power) of a coherent narrative that
awakens our emotions [1]. The concept of narrative transportation
theory introduced by Richard Gerrig describes a phenomenon that
people will forget about reality in a psychological sense since they are
distracted by a story; therefore; the changes in their mental states will
have a persuasive effect on people’s behaviors and their reflection of
the narrative [5: 155].

Over the last decades, researchers and educators have exhibited a
growing interest in the concept of academic engagement as a way to
improve disaffection, to avert student boredom, to enhance students’
motivation and involvement in educational activities, to increase
successful student achievement levels, and to understand students’
positive development tendencies [10]. Engagement is a complex term
that emphasizes students’ patterns in motivation, cognition, and
behaviour. Carmen M. Amerstorfer and Clara Freiin von Minster-
Kistner (2021) have studied the construct extensively and offered the
dimensional framework of the diverse in its definitions and coverage
engagement phenomenon [1]:

1. Cognitive engagement encompasses thinking activities related to
students’ involvement and participation in academic tasks: paying
attention, acquiring, processing, and storing information, and retrieving
information from memory.

2. Metacognitive engagement refers to the strategies students utilize
to manage and reflect on their cognitive processes: short- and long-term
planning, coordinating learning tasks, evaluating progress and
outcomes, and addressing knowledge gaps.

3. Affective engagement defines the management of emotions in
the learning process, for example, handling feelings of boredom and
curiosity, acknowledging and controlling anxieties, fostering
and maintaining interest and motivation, and demonstrating empathy.
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4. Social engagement involves building supportive networks with
peers and teachers, cultivating positive relationships, contributing to
group efforts, and being available to assist others in need.

5. Task engagement significantly influenced by individual interests,
motivation and personal attributes such as resilience and perseverance
is defined by the manner and intensity of mastering academic skills,
setting achievable goals, and recognizing prospective rewards.

6. Communicative engagement includes both receptive activities,
such as attentive listening and observing body language, gestures, and
facial expression, and productive activities, which involve constructing
and presenting arguments, countering opposing views, and expressing
agreement or disagreement.

7. Language engagement, as distinguished by the authors, is
strongly connected to communicative and affective engagement. It adds
complexity to academic engagement by considering students’ self-
reflection and individuality. Foreign language engagement is marked by
students’ efforts to use a foreign language for academic purposes,
encompassing general language skills (reading, listening, writing, and
speaking), linguistic knowledge and ability (vocabulary, spelling,
pronunciation), metalinguistic awareness (academic style, tone of
voice, contextual appropriateness, cultural and regional variation), and
psychological aspects (foreign language anxiety and willingness to
communicate) [1].

The impact of storytelling on the general development of receptive
and productive foreign language communication ability has been the
subject of the experimental teaching of Oral and Written
Communication Practice for the 1% year students majoring in English
translation using the modified storytelling technique in the practical
sessions during the first term of 2024-2025 academic year in
Borys Grinchenko Kyiv Metropolitan University. The total number of
participants with the EFL level of proficiency ranging from B1 to B2
was 75. The participants were divided into 2 groups: the experimental
(40 students) following the instruction with application of modified
storytelling task-based approach and the control one (35 students)
taught via traditional communicative foreign language teaching
approach. Taking into account the topical and contextual communicative
significance as well as lexical-grammatical and syntactic content on the
stage of experimental teaching, the following special teaching aids have
been selected to implement: educational and authentic literary texts
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focused on content-plot and chronotype semantical and grammatical
features for independent and collective reading and translation analysis;
task-based system of practical exercises to involve participants in
discussion and a collective storytelling, i.e. focus change, retell the story
neutrally, empathically, visualize the possible future outcomes, as if you
were a presenter / observer / character in a story, etc.; ads and commercials
where the influencer presents the product with the task to analyze the
pragmatics of the persuasive effect on the consumers, identify the cognitive
metaphors and triggers (focal point, body language, emotional appeal,
visual paths, colour psychology, symbolism, social proof, etc.); tests for
each communicative task. A range of narratives, such as fables, stories and
abstracts of the novels based on firsthand experiences were presented to the
learners of the experimental group. They had the opportunity to create and
share their own experiences with the teacher and other students and react to
written and spoken questions on the stories they heard. Both qualitative
(questionnaires, oral interviews, and field notes) and statistical (twice a
week, for an hour each session) methods were used to collect and analyze
the data.

To verify the results of the modified storytelling technique use, the
comparative analysis of students’ academic achievements was
conducted during the final control of the winter session of 2024-2025
academic year. The participants of the experimental group (EG)
showed the following results: 25 students achieved the high-level
ranging from A (100-90 points) to B (89-82 points); 12 students —
medium level with C (81-75) and D (74-69); 3 students — lower-level E
(68-60 points). The results of the control group (CG) participants are
the following: 10 students proved high level range; 14 students —
medium, 8 — lower level and 3 — failure FX (35 points).

m communication failure

lower level
medium level
[ | | mhigh level

control group  experimental group

Fig. 1. Oral and Written Communication Practice Credit Assessment
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The qualitative analysis of obtained results allowed to state that no
students in the EG demonstrated communication failure during the credit
assessment at the end of the term. The tendency of high-level range rise is
obvious with the gradual shift from the medium to high level and a sharp
decrease in lower-level results. Yet the CG students demonstrated the
tendency of average leveling to medium and lower grades.

Number of students The
Levels of difference
. . in the
speaking skills EG CG levels of
formation
high 25 62.5% 10 28.6% +33.9
medium 12 30.0% 14 40% -10
lower 3 7.5% 8 22.9% -15.4
Communication 0 0.0% 3 8.5% 85
failure
Total 40 100% 35 100%

Table 1. Comparative characteristics of the level of speaking skills

The statistical reliability of differences between learning outcomes in
the EG and CG was determined using Pearson’s chi-square test. To reject
Ho hypothesis of no difference and to accept H: hypothesis of statistical
reliability of differences, we compared: y2emp. > %2 0,05 = 11.573 > 7.815
yemp. > > 0,01 = 11.573 > 11.345. The variable y*emp is reliable if
P=0.05: 11.573 > 7.815, and even more reliable if P=0.01: 11.573 >
11.345. The findings confirm our initial assumption about the influence of
modified storytelling technique on developing effective speaking skills.

Conclusion. Overall, the research supports the conclusion that using
storytelling as a teaching tool helps improve students’ foreign language
proficiency providing them with opportunities to work on particular
lexical-grammar language skill sets or overall receptive and productive
skills through being involved into contextualized activities. The study
indicates that motivating students to actively engage in the learning process
and encouraging them to be storytellers significantly impacts language
acquisition, fosters productive interactions in the classroom, widens the
students’ zone of proficiency, and gives them comprehensible input.
Storytelling is crucial for enhancing memorization since it is entertaining,
engaging, and highly contextualized via multimodal techniques. Our
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findings corroborate previous mainstream educational research that has
found a high sense of belonging, positive interactions, appreciation of
student contributions, learner-centered classrooms, clear directions,
constructive feedback, abundant opportunities for students to exercise, and
teachers’ flexibility to students’ needs and interests facilitating student
engagement in learning.

Prospects for further research. While the study affirms the
effectiveness of storytelling as a pedagogical strategy, it also acknowledges
its limitations, particularly in terms of scalability and integration with
emerging digital learning tools. Future research should explore
incorporating digital storytelling techniques, leveraging the affordances of
virtual reality (VR) and augmented reality (AR) to create immersive,
interactive, and contextually enriched foreign language learning
experiences. Such advancements could further enhance student
engagement and retention while expanding the applicability of storytelling-
based methodologies across diverse educational contexts.
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Meroto cTarTi € 3’ACyBaHHS 3HAUEHHS CTODITENIHIY Yy  BIOCKOHAJICHHI
KOMYHIKATHBHUX KOMIICTCHTHOCTEH CTYJICHTIB 3 AaHIIKMCHKOI MOBH SIK 1HO3EMHOL
HUIIXOM  iHTerpamii MoaudikoBaHMX TeXHIK OMNOBiI B HaBY&IbHI METOIMKU.
EKcriepMeHTaNbHO J0BECHO, IO CTOPITEIHT CIPUsi€ KOTHITHBHIM 3aTydeHOCTI,
KPUTHYHOMY MHUCJICHHIO, JIIHIBICTUMHOMY PO3BUTKY Ta €MOLIiHHiil yJacTi, 110 MoKpaliye
3aCBO€HHS 1HO3EMHOI MOBM Ta HaBUYKM KoMyHikalii. HaykoBy po3Binky oOrpyHTOBaHO
TEOPETHYHUM  TOJOKEHHSIMM ~ Ta  CMIIPUYHMMH ~ JaHUMH  KOTHITHBICTHKY,
HEHpOIICHXOJIOT] Ta METOIMKY BUKJIAJAHHS iHO3EMHHMX MOB, 3TiJJHO SIKMX CTOPITEIHT,
BOYJIOBYIOYH MOBHI CTPYKTYPH B 3MiCTOBHI KOHTEKCTH, aKTHBY€E YUCIICHHI KOTHITUBHI Ta
eMOLII}HI MeXaHi3MH, IOKpAlyloul 3alaM STOBYBaHHsA iH(opMalii, MiJBUILIYIOUH
MOTHBAIIIO Ta 3aTy4eHIiCTh. BoIHOYAC CTOPITENIHT Biirpae BaKIMBY POJIb Y PO3BUTKY
COLIaJIbHOI B3a€MO/Lii, CTBOPEHHI CIILUIBHOTO HABYAJIbHOTO CEPEOBUIIIA.

MeTomomnorist JOCHi/PKEHHS 30Cepe/XKeHa Ha MOPIBHUTBHOMY aHaIi31 TPAAUIIIHHIX
KOMYHIKATMBHUX  MiAXOAIB ~ Ta  MOAU(MIKOBAHMX  TEXHIK  CTOpITENIiHTY,
eKCIEePUMEHTANIBHO 3aCTOCOBAHMX HA MPAKTUYHMX 3aHATTSAX 3 YCHOIO Ta MHCEMHOTO
MOBIEHHS [0 MEpLIOKYpCHUKIB creuianeHocTi «llepexnamy y KuiBcbkomy
CTONIMYHOMY YHiBepcHuTeTi iMeHi Bopuca I'pinuenka. 30ip maHuX 37iHCHEHO Yepe3
CTPYKTYpOBaHi OLIHIOBAHHS, HAMIBCTPYKTYPOBaHI iHTEPB’I0 Ta CHOCTEPEKEHHS Ha
NPaKTUYHMX 3aHATTAX. CTaTHCTUYHUN aHAJ3 Pe3yJIbTaTiB eKCIIePUMEHTAIIBLHOT TPYIH
CBIIUUTH PO 3HAYHE ITOKPAIIECHHS MOBJICHHEBUX HABUYOK, PIBHS 3aJIy4EHOCTI Ta
3aCBOEHHS JISKCHYHHX 1 TpaMaTHIHUAX CTPYKTYp. Y CTaTTi 3MIHCHEHO aHall3 OKpEMHX
HaBYAIBLHUX 3aBJaHb, 3aCHOBaHMX Ha MOIHM(IKOBaHIM TEXHIlli CTOPITENHIY dYepe3
B32€EMOJIiI0 3 ABTCHTUYHUMH Ta HAIIBABTCHTUYHUMH MOBJICHHEBUMH 3pa3KaMH, IO
CHPUSIIOTH  PO3BUTKY ~ KPUTUYHO-AaHAIITUYHOTO Ta  TBOPYOTO  MHCICHHA Y
MPOYKTUBHOMY TIPOLICCI CTBOPEHHS OMOBIi. [HTErpallisi CTOPITENIHTY Y BUKIIJaHHS
iHO3eMHHMX MOB BiJIIIOBIIa€ CYYacHHM IIEIArOTiYHUM KOHLCIIIISM, IO aKIEHTYIOTh
yBary Ha JOCIiIHHIIBKOMY HaBYaHHI, OCOOMCTICHIN Opi€eHTAIlii, TBOPUOMY MiJXO/Ii Ta
AKTUBHI} 3aTy4eHOCTI 10 CHiBIIpaLli.

Knrouosi  cnosa: axademiuna  3anyuenicmv,  GUGUEHHS  THO3EMHUX — MOG,
KOMYHIKAMUGHA KOMREMeNmHICmy, HAGYAHHA HA OCHOBI 3a80aHb, CIOpImenine.
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BUMOTI'! IO O®POPMJIEHHSI PYKOITUCIB CTATEM

Jlo omyOmnikyBaHHS IPUHMAIOTHCS MaTepialiv, Mo MOPYIIYOTh MUTAHHS
METOJIMKH BUKIAJaHHS MOB (YKpaiHChKOi Ta 1HO3EMHMX) Y 3aKjiajax
BHIIO] OCBITH.

Moga ny6Jtikaniii: ykpaiHcbKa, aHIJIiIHCBKA.

VY crarri MaoTh OyTH BiOOpakeHi TakKi EJIEMEHTH: «IIOCTaHOBKa
npo0JIeMH y 3aralbHOMY BHUIUBIIL Ta ii 3B 30K i3 BaYKIIMBHMHU HAYKOBUMH
Y IPAKTUYHUMU 3aBJJAaHHSIMU; aHAi3 OCTAHHIX JOCITIKEHb 1 MyOITiKallii,
B SKHX 3aII0YaTKOBAHO PO3B’SI3aHHS JIaHOT MPOOJIEeMH 1 Ha SKi CIIUPAETHCS
aBTOp, BUJUICHHS HEBUPINICHUX paHIlle YaCTHH 3arajbHOi mpoOliieMHu,
KOTPUM TPHUCBSYYETHCS O3HAYCHA CTATTS;, (OPMYINIOBAHHS ILJICH CTATTi
(mocTaHOBKA 3aBIaHHS); BHKJIAQX OCHOBHOTO MaTepialy IOCIHiIKEHHS
3 HIOBHUM OOIPYHTYBaHHIM OTPHUMAaHHX HAYKOBHX pPE3yJbTaTiB; BHCHOBKH
3 JIaHOTO JTOCHI/HKEHHS 1 MEePCIEKTUBU MOJANIBIINX JOCIIKCHD Y TAaHOMY
HanpsMKky» (bronerens BAK Ykpainn, Ne 1, 2003).

TexHiuHi BUMOrH 10 0(pOPMIIEHHS PYKONMCIB

1. Tlepen Ha3BOIO CTATTi y BEPXHBOMY JIIBOMY KyTi BKa3yeThCs 1HIEKC
YK (mpudt 12).

2. YV T1eHTpi JApPYKYeTbCs HAa3Ba CTATTi BEJIMKUMH JIITEpaMU
HamiBXUpHUM IpupToM (14) 6€3 Kpanku B KiHIIi.

3. Uepe3 onuH IHTEpBAI 1O LEHTPY KypCUBOM HAIIBKUPHAM
mpuptom (14) MOBOIO CTaTTi APYKYIOThCSA NOBHe iM’si Ta mpi3BuIle
aBTOpa (aBTOPiB).

4. 3 a03aiy 1O IEHTPY MOBOKO CTaTTI MOJAOTHhCS BiZoMoOCTi mpo
aBTOpa: HayKOBMH CTyIiHb, BYEHE 3BaHHS, IMocaja, Micle poOOTH
MOBHICTIO (TIOMITOBA ajapeca, MicTo (kpaiHa Ay 1HO3EMHHX aBTOpIB),
BYJIMIIS, HOMEp OYAMHKY), eJIEKTpOHHa aapeca, kog ORCID.

5. YUepes oauH iHTEpBal JAPYKYe€TbCS aAHOTALsi MOBOIO CTaTTi
(mpudr 12, MikpsakoBuil inTepBan 1). OOcsar aHOTAIiN: aHTTIHCHKOIO
MoBoro — He MeHmie 2000 3HakiB 0e3 MpOMiDKKIB Ta He Oimbire 2100,
yKpaiHCbKOI0O MOBOIO — He MeHme 1800 3HakiB 0e3 MPOMiXKKIB Ta He
6imsme 2000.

B aHoTamisix CTHCJI0 BHMKJIAJAETHCH aKTYaIbHICTh, METa, METOIH
JIOCTIIKEHHsI, OCHOBHI pe3yJIbTaTH Ta BUCHOBKH.

6. Ilicnms anoTamii 3 ab3amy 3a andaBiTOM MNOJAIOTHCS KYPCHUBOM
KJI04oBi cioBa (He Oinpme 5). CroBocmonyueHHs Kirouosi ciaosa
HaOUPAETBCS 3 BEJIHMKOI JITEPH HAIMIBXHPHUM KYPCHBOM 3 JIBOKPAIKOIO

(mpugT 12).
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7. Tekct craTTi IOpyKyeTbcs O€3 aBTOMATHYHUX TIEPEHOCIB CIiB;
mpudr 14; inTepsan — 1,5; mons niBopyd, yropi, BHH3Y — 2,5, IpaBopyd —
1; popmaryBaHHS 3a IIMPUHOIO CTOPIHKH; BiacTyn aod3aiy — 1,25.

8. Uirko mudepenuitoroThes tupe (—) Ta nedic (-). ko Bukopucraxi
crierianpHi MPUPTH, CHMBOIH, UmtocTpaitii, Tabmumi (y Word), iX 1onarTh
TaKoX JI0 EJICKTPOHHOTO BapiaHTa OKpeMuMH (admamu (Ha3BU TaOIHIb
IyOIIOIOTHCS aHTIIHCHKOI0 MOBOIO).

9. ImrocTpaTuBHUII MOBHUIT MaTepiall BUIISETHCS KYPCHBOM.

10.3a mnonoxennsm MOH VYkpaiHu cTarTd TIOBHHHAa MiCTUTH
OOIPYHTYBaHHS TEMH, CTYMiHb 1I po3poOku (aHadi3 HOCHITKEHB),
AKTyaJbHICTh, MeTy aHAJi3y, METOAM Ta METOAUKY IOCJTilI:KeHHS,
BHKJIQJ OCHOBHOIO MaTepiajly, a HaNpWKIHII — BHCHOBKH Ta
NEePCHeKTUBH  AOCHIAMKeHHsl. 3a3HaueHl eJNeMEeHTH MawTh OyTH
(hopMaIbHO BUAINICHI HAMIBXKUPHUM HIPUGDTOM.

11.TlocunanHss B TEKCTI OQOPMITIOIOTHCS KBaJpaTHUMH JyXKKaMHU
srimio 3 wHywMmepamniero CIIMCKY BUKOPUCTAHUX JIXKEPEJ,
Hanpuknaza: [1: 35], ne mepmmii 3HaK — MOPSIKOBUI HOMEp 3a CIUCKOM,
IPYTUI — HOMEp IIUTOBAHOI CTOPiHKH.

12.3aBepmye myOJiKaIilo CHUCOK BHKOPHCTaHHMX JDKepen (CiioBa
CIIMCOK BUKOPUCTAHUX HKEPEJI npykyroTbcsi HaliBXKUPHUM
mpuTOM BETUKAMU JiTepamu Oe3 BiACTyImy Bin JiBoro moss). Hukue
MOJIAEThCS 3aHYMEPOBAHHWU TIEPENIK IMTOBAaHMX pOOIT B andaBiTHOMY
MOpAAKY aBTOpiB 1 Ha3B BuAaHb (wpudt 12, intepsan 1), odhopmieHuit
BimnoBinHO 10 cTanmaptiB JJAK Ykpainu. V pa3i HeoOXiTHOCTI HaJae€ThCs
CIHCOK JDKEepell UTFOCTPATUBHOTO Marepiany. Y CIIHCOK JITepaTypH MaroTh
Oyt 0OOB’A3KOBO BKJIIOYEHI BHJAHHS, IO OIyOJiKOBaHI MPOTATOM
OCTaHHIX II'AITH POKiB (MIOJIOBMHA IIMTOBAaHHUX JDKEpEN) Ta 1HO3EeMHi
myOoikarii (TpeTHHa MUTOBAaHWX JoKepen). [lo mocuinanps Tpeba momaBaTh
DOI, sik11o BOHU PUCBOEH.

13.Yepe3 oauH iHTepBaa APYKYIOTHCS Ha3Ba CTATTi, BizoMocTi mpo
aBTOpa Ta aHoTamisa (WpudT 12, MIKPAAKOBUM iHTepBa 1) iHIIOIO
MOBOI  (yKpaiHChKOrO abo aHrimilcekoro). I[IpaBunma  odopmiteHHs
aHAJIOTIYHI THM, [0 3a3HaYCHi y 1. 2-6.

14. lns BxomxeHHs 30ipHMKA y HAyKOMETpPH4HI 0a3u JaHUX CIIHCOK
miTepaTypu oQOPMITFOETBCS JBiYi: criodyaTky 3a Bumoramu JIAK VYkpainu
sk CHUCOK BUKOPUCTAHUX JKEPEJI, noTiM 3a Mb>KHAPOJHHUMHU
crannapramu sk REFERENCES (octanHi nojaroThcs HanpuKiHIN CTATTI
icIs IpyToi aHoTaIlil 200, SKIIO PyKOIUC aHTIIHCHKO0, MICIIsS BHCHOBKIB.
Tomi CIIMCOK BUKOPUCTAHHUX JKEPEJI mae MiCTUTHCS Iicis
YKpaiHCBKOI aHOTAIlil HaPHKIHII CTATTi).
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Y REFERENCES (Benukumu mnitepamu >kupHHM mpudrom 6e3
JBOKPAINKH B KiHIl) HABOANUTHCS HYMEPOBAaHUN TPAHCIIITEPOBAHUH CIIHCOK
ycix jkepen, 1o Biamopimae crucky CIIMCKY BUKOPUCTAHUX
JDKEPEJL 3pa3ok opopmileHHs TUB. Ha CaiiTi 30ipHUKA.

TpaHciiTepyBanHss Ha3B CcTareld pPEKOMEHIYEThCS 3AIMCHIOBATH
aBTOMaTH4HO Ha caiiri http://translit.kh.ua (m1st ykpaincbkoi MoBH).

15.Micns references yepe3 oauH iHTepBanm 3 aO3amy (mpudpt 12,
MDKpSIIKOBHH iHTepBas 1, QopMaTyBaHHS 3a IIMPHHOIO CTOPIHKH)
3a3HAYalOTLCS BigOMoOCTI Mpo aBTOpPiB YKPaiHCHKOI Ta aHIITIHCHKOIO
MOBaMH y TakKiil MOCTiJOBHOCTI: iM’s, 1O OAaTHKOBI, Mpi3BHIIEC aBTOpa
(IOBHICTIO, HaMIBXUPHUM LIPUGTOM), HAYKOBHH CTyIiHb, BUYECHE 3BAHHS,
mocajga, wicie pobotm (kadempa, yHIBEpCHUTET), IOIMITOBAa aJpeca
VHIBEPCHUTETY 13 3a3HAYCHHSM MicCTa Ta iHICKCY (iHO3EMHI aBTOPU TaKOX
YKa3yIoTh KpaiHy), e-mail aBTopa ta ko ORCID (3BnuaitHuM mpudrom).

16.O0csr crarti: 10-12 cropiHok.

17.Crarts HaacwiaeTbcs [0 pelNaklii eJeKTPOHHOIO  IOILTOO
Ha anpecy vyklad.mov(@karazin.ua y ¢opmarti .doc (B penakropi Word ans
Windows Bepcis 6.0, 7.0) ta ny0roeTbes daitiom y Gpopmari .rtf.

18. CTOpiHKM PYKOIIUCY B €JICKTPOHHOMY BapiaHTi HE HyMEPYIOThCS.

19.Tlpn mopaHHi cTaTTi HEOOXiTHO HAJATH BiJACKAHOBAaHWI BapiaHT
Mepmoi CTOPIHKK 3 TMIAMACOM aBTOpa (aBTOPIB), IO TiATBEPIIKYE
BIJICYTHICTh y cTarTi Iuiariaty: «Crarts «Haspa craTTi» HE MICTHUTh
rwiariatyy. [lianuc ().

20.B okpemomy ¢aitti oJar0Thcs BiIOMOCTI PO aBTOpAa: MPi3BUIIE,
iM’s1, 10 OaThbKOBI (MTOBHICTIO), HAYKOBHH CTYIiHb, BUCHE 3BaHHS, 110CAJA,
Micie poOOTH MOBHICTIO, KOHTAKTHUI TenedoH, MOITOBa Ta €IeKTPOHHA
aapeca, kog ORCID, Ha3Ba cTaTTi yKpaiHCHKOIO Ta aHTIIHCHKOI0 MOBAMH.

ABTOpH 0€3 HAYKOBOTO CTYIIEHS TONAIOTH 10 PYKOIHCY OJHY PELCH3II0
KaHauaara abo TOKTopa HayK.

Penakmiita koseris 3anuirae 3a cO000 PaBO BiAXWISATH CTATTi, IO HE
BiJINIOBIJIAIOTh YCIM 3a3HAYEHUM BHMOTaM.

Tepmin nmoganHs crarteil y rpyaHeBuii Bumyck — 10 15 BepecHs,
y yepBHeBMii — 10 1 Oepe3Hs. Y pasi mi3HIIIOro MogaHHs MaTepiaiis Oyzae
pO3TISAAATUCS MOXIIMBICTh MyOJIIKaIii CTaTTi y HACTYMHOMY BHITYCKY
30ipHUKA.

30ipuuk iHAgekcyetsesi 'y DOAJ, Google Scholar, Harmionanbniii
6i6mioreni Ykpainu imeHi B.1. Bepuancekoro, BASE, Crossref, WorldCat.

Indopmauiro po 301pHUK po3MmilieHo Ha cairi
https://periodicals.karazin.ua/language_teaching/about.

Peoakuyiitna konezia
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