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COMMUNICATION STRATEGIES
IN TEACHING FOREIGN LANGUAGE
AUTHENTIC DIALOGUE

Daver M.V., Doctor of pedagogics (Kishinev, Moldova)

Teaching a natural dialogue for effective communication with native speakers
is an important problem of modern science of language learning. The most
characteristic feature of the natural dialogue is a large number of indirect speech
acts and discourse strategies employed for achieving communicative goals.
Without possession of such strategies, the student will not be able to communicate
fluently in a foreign country, experiencing problems with understanding native
speakers and with expressing of his\her own thoughts. Modern linguistics
considers dialogue as the alternation of rapidly changing scenarios of dialogic
communication due to its strategic nature. Strategic aspects of the dialogic
communication are closely related to the psychological factors and the factors,
which determine the structure of the dialogue and provoke the use of indirect
speech acts to achieve communicative goals. Review of existing concepts of
communicative strategies leads to the conclusion that without being a factor
that directly determines the choice of the dialogic structure, communication
strategies, however, have a significant influence on this choice. Thus, they can
be used to create new communicative exercises of strategic nature and to train
the structures of the dialogue.

This research focuses on strategic assets designed to influence the
interlocutor during the dialogic communication in the native and foreign language,
that can be used in Foreign Language Teaching at the initial stage. The author
suggests some new types of exercises based on discursive strategies, which
include some interpersonal manipulation to achieve communicative goals, that
allow us to avoid negative psychological effects due to unwanted reactions of
communication partners.
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Jasep M.B. KomyHikarnpHi cTparerii y HaBYAHHI aBTEHTHYHOTO
iHImOMOBHOTO Aiajiory. Ba>kmnBoro mpoOIcMO0 CYJIacHOI TiHTBOAHIAKTHKH
€ HABYAHHS aBTCHTUYHOTO IHITOMOBHOTO IaJOTY IS YCHIIIHOTO CITiIKYBAHHS
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3 HOCisIMH MOBH. Criermu(ikor0 aBTCHTHYHOTO TIAlOTy € BEJIWKA KiTbKICTh
HENPSMHUX MOBJICHHEBHX aKTiB 711 peaizanii crpaTeriutoi Meru. He Bomoaitotum
TAKUMH CTPATETiAMHU, YUCHb HE 3MOXKE CIIJIKYBATHUCSA B iHOIOMOBHOMY
cepenoBumi, Oyae BIAUYBATH YTPYIHCHH SIK Y PO3YMIHHI HOCiIB MOBH, TakK 1 y
BHCIIOBJIIOBAHHI BIACHHUX AyMOK. JIMCKYpCHI CTparerii He BU3HAYAIOTh CTPYKTYPH
Iianmory 0e3moCepeAHbO, ajI¢ CYTTEBO BILTUBAIOTH HA ixHiN BUOIp. Lle mo3Boste
BHKOPHCTOBYBATH iX ITiJ] 4AC CTBOPCHHSI CTPATETIYHIX BIIPAB, IO MPH3HAYCH] I
3aCBOEHHS SIK CAMHUX CTPATETiH, Tak i POpPMaIBHHUX CTPYKTYP IHIIOMOBHOTO
iaory.

Kiro4oBi ciioBa: mianorivyHi CTPYKTYPH, JUCKYPCHI CTpATerii, cTpaTerivHi
BIPABH.

Jasep M.B. KoMMyHHKATHBHBIE CTPATETNH B 00YICHHN €CTECTBEHHOMY
HHOSI3BITHOMY THAJIOTY. BaxkHOi mpoOieMolt COBPEMEHHOH IMHT BOTUIAKTHKH
SIBJSIETCA OOYUCHHE €CTECTBCHHOMY HHOS3BIMHOMY JHAJIOTY A YCHEIITHOTO
OOIICHHUS C HOCHTCILIMH SI3bIKA. Crien(PHKOH CCTCCTBEHHOTO THAJIOTA SABILICTCS
00BIIOC YHCIO KOCBEHHBIX PEUCBBIX AKTOB [JISI PEAlH3allMH CTPATCTHH,
HEOOXOOMMBIX A JOCTIKCHHI KOMMYHHUKATHBHOM nemu. He Brnazes Takuvu
CTPATCTHAMHE, YIATIHICA HC CMOKCT O0IATHCSA B HHOS3BIMHOM CPE/IC, HCIBITHIBAS
3aTPyIHCHUS KAK B TIOHMMAHHH HOCUTEJICH SI3bIKA, TAK U B BBIPAYKCHAUM COOCTBCHHBIX
MeIcicH. He Oyayu (hakropoM, KOTOPBIH MPSAMO OMPSACIICT CTPYKTYPHI AHATIOTA,
JUCKYPCHBIC CTPATETHH OKA3BIBAOT 3HAUMTEIFHOE BIMSHAUEC HA HX BBIOOP. 10
MO3BOJIIET MCIIONB30BATh MX MPH CO3JAHHH CTPATCTHUYCCKUX YIPAKHCHHH,
TIPETHAZHAYCHHBIX 11 YCBOCHHS KAK CAMHUX CTPAaTerwi, Tak M (OopMaIbHBIX
CTPYKTYP MHOS3BIMHOTO JHAIIOTA.

KiroueBbie c0Ba: THATOTHYICCKHE CTPYKTYPBI, TUCKYPCHBIC CTPATETHH,
CTPATETHYCCKUE YITPASKHCHHA.

Modern linguistics considers dialogue as a sequence of rapidly changing
scenarios of the dialogic development, which are more or less typical
depending on the situation. For each interlocutor the process of dialogic
communication has a general forecasting of hypotheses concerning the
communicative intention of the author of the text [2; 11]. That is why the
partners use communication strategics to prevent an unwanted
development of these scenarios, or to adjust them to communicative goals
[1; 5;8].

During the implementation of an alternative scenario, discursive
strategies are used to know the true intentions of the interlocutor, to
determine the preliminary possibilities of achieving communicative goals,
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to pause for preparing the answer, to ask again for clarifying the idea of
the partner, to maintain communication etc [10].

Usually achieving an important communicative goal requires a full cycle
of communication with strategic re-planning in accordance with the
scenarios and the assessment of the communicative situation. Thus, some
communicative goal (for example, to get the right information) requires
the use of a strategy necessary to change psychological parameters of
the partner so that he gives this information [3].

A full cycle of the dialogue, which is always strategic, includes
3 phases — Greetings, Central exchange and Farewell — with direct and
indirect (strategic) exchanges, communicative moves and communicative
steps [10].

Communication strategies of initial (Greetings) and final (Farewell)
phases of the dialogic exchange can be reduced to the use of necessary
ctiquette formulas and communication patterns, that should be selected
and systematically used in training, in accordance with the context and
situation. That is, this discharge may be taken into account in the training
of dialogical speech by learning and practice the use of appropriate
expressions and patterns, so-called communication routines to initiate and
to complete the dialogue as a finished product, memorizing them entirely,
which eliminates the need for training grammatical forms and discursive
structures of these phases of dialogical speech. Strategics at this stage
appear only in case of violating the rules of use of communication routines.

The situation is similar with complementary discursive strategies, for
example, such moves as tactical adders and extractors — “In general,
Twould say ...”, “Let’s leave this topic ...”, “Well, let it be so!”, “Sorry,
I really need to go ...”" and others. It is also desirable to acquire these
ready-made formulas of stereotypes in educational micro dialogues-
samples by memorizing, although they seem not to be an essential
component of learning dialogical speech as a whole.

Strategies may be used in all the exchanges of the central phase (center,
before center, before answer, post-center): in the center they can be an
indirect implementation of the main communicative intention (Would you
like to go to the movies?), before-center includes preliminary strategies to
know the possibility of achieving communicative goals (Do you like
movies?), before-answer uses spy-strategics to know the true intentions
of the speaker (What do you have in mind?), post-center needs often
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complementary strategies to clarify conditions of communicative success.

The choice of a strategy is determined by a number of factors. First of
all, it is the communicative purpose of the leader of communication, then
the nature of the problem to be solved and the strategic competence of
the subject of the speech, which determines their set of communication
strategies. Also it is always important to avoid the unwanted negative
reactions of communication partners. For natural communication it is usual
to solve problems by indirect ways to achieve communicative goals in the
most efficient way.

Non-strategic dialogues may consist of only two communicative
steps — a direct request, which gets an immediate response: — “Lef s go
fo the movies! — With pleasure!”. It is implemented by direct speech
acts [5; 8]. But for the natural dialogue, strategic exchanges would be
more typical. That is, for example, the use of preliminary strategies to
clarify the preconditions of the communication goal achievement: —
“Do you like movies?” “Are you free tonight?” to prevent indirect
reactions: — “I don 't like movies”. “This evening I go to the theatre”.

The interlocutors also can use the auxiliary strategic steps: explainers,
expanders and disarmers [10].

For example:

Dialogue 1

A. Good morning, Ann. How are you?

B. Good morning, Jack. I'm very well, thank you. And how are you?

A. I am not feeling very well at the moment. I think [ must have caught

acold.

B. I am sorry to hear that. I hope you’ll soon get over it.

Dialogue 2

A. Good morning. Do you know Jane Smith?

B. Well, of course. What do you have in mind?

A. Let’s go to her party tomorrow evening.

B. OK.

In the first example there is only one auxiliary strategic step, an
expander, which specifies the requested information (I think I must have
caught a cold). In the second dialogue the central exchange is initiated by
the strategic step of the leader, who wants to clarify the preconditions to
achieve the communication goal, that is to invite the partner to the party
(Do you know Jane Smith?). Then the partner uses a before-answer
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strategic step to clarify the true intentions of the leader (What do vou
have in mind?).

Additional strategies (explainers, expanders, disarmers, amplifiers,
repetitions, tactical bridgeheads, qualifiers and supports) include all the
techniques used to maintain the proper dialogue with an important partner:
to emphasize some of the facts brought to the attention of the interlocutor,
to affect directly the perception of the partner including the use of some
ready-made formulas: “Really?” “Of course”, “I mean”, “The fact is
that,” “You, of course, you know what I mean”, “Is that so?” etc.

Training can be organized on the basis of any textbook for the initial
stage. As a basis for strategic exercises we can use micro dialogues for
listening, created by the teacher and based on the actual lesson of the
textbook using a range of discourse strategics or allowing their use in the
process of further training [9: 89-91].

The use of elementary cycles, containing minimal strategic moves,
allows to develop a system of strategic exercises to use dialogue structures
including new types of assignments. For the typical situations it is possible
to use the exercises of compression and decompression of the dialogues,
when the reagent (an experienced salesman, cashier, administrator)
responds to the request of a communicative leader, bypassing the stage of
some preliminary issues. Students are also encouraged to recreate the
questions missing in the dialogue or, conversely, to reduce the dialogue
climinating components redundant from the point of view of naturalness.
For the examples we use Russian as a foreign language:

1. Restore the full dialogue:

A. — V eac ecmwv cwip?

b. — Tonvro poccuiickuii. 200 py6ueti xunospamm.

2. Reduce the dialog:

A. — V eac ecmwv cwip?

b. — Jla, ecmpb.

A. — Kaxoti?
b. — Poccutickuii.

A. — Cronvrko cmoum xKuiozpamm?
b. — 200 pyéaeti.

The second type of task is obviously more complex and is intended only
for the role of reagent. In such exercises, the next task is to formulate the
main communicative intention of the leader or to choose it from the options:
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— A xouy xynumo 20a1aHOCKUL CbID.

— JHatime, nooxcanyiicma, 200 epamm.

— Cronbro cmoum konbaca?

Some exercises can be created on the same principle such as “guessing”
with the use of strategy of alternative questions, for example, when working
with the training of case forms (in Russian as a foreign language) or the
verbs of motion, when students try to guess the selected group of the type
“capricious partner”: “Do you want to go to a museum?” — “No, I do
not want”, “No, not to a museum’” etc., when grammatical forms are
practiced in the speech of a communicative leader, or both partners, or
the group of students. Game modalities allow us to fix both grammatical
structure and ways of solving the same type of communication problems.
Thus students will learn a grammatical structure, its function and
communication strategy.

When training at an early stage for the creation of exercises with a
strategic component, we can use not a complete program to achieve
communicative goals, but its elements, minimal structural units of its
implementation. So, through the use of strategic moves we will develop
new types of communicative exercises:

a) exercises with a strategic component;

b) exercises, which we define as the pseudo-strategic communication
eXEreises;

¢) exercises with a strategic scheme, defined as strategic assignments.
They are used in a system of exercises built in accordance with the stages
of formation and realization of discursive strategies to achieve a
communicative goal.

To make an original dialogue of strategic nature, we can use the
following tasks:

1. To the basic dialogic cycle proposed by the teacher, you must add
one expander (communicant A) and one explainer (communicant B).

2. To each step of the dialogue add one strategic component:

a) Before-center — to offer the option to request additional information
necessary to know the possibility to invite the partner (to the theatre,
stadium, party). For example:

Are you busy today? Do you like the theatre? Let’s go somewhere?
What are you doing next Friday? (Options are suggested, but they are
not given in advance — they can be given by the students). The proposed
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options can be written on the board.

b) Before-answer — offer the answers, that do not contain explicit
consent or refusal (What? Why? I do not know. What do you say? Ask
me something easier).

3. From the elementary cycle, create a more complex one, using
explainers and expanders to each direct communicative step. Don’t repeat
expanders, which have already been used by other students.

For example:

— Lets go to the movies. (The weather is good).

— I can not. (’'m busy).

4. Change the initial dialogue using explainers and expanders as long
as possible while avoiding outright refusal or acceptance.

5. A. — Convince a friend to accept vour offer or your request, using
all possible strategic moves of the leader.

B. — Refuse to accept the offer of your friend, using all known strategic
moves of the reagent.

6. Game — make the longest dialogue. — Maximize the dialogue, given
by the teacher using all possible strategic moves to maintain communication
with another student as long as possible. Reference can be given to the
time — a dialogue should last at least 5 minutes. Winner will be the couple,
who spoke the longest [3: 105-124].

To formulate the tasks in a non-philological University, there is no need
to explain students the strategic theory. Tasks can be formulated in a less
complicated way. For example: “Find all possible questions to clarify
the preconditions to achieve the communicative goal in the dialogue
with the business partner to whom you want fo offer a contract™.

In modern textbooks for beginners we can see dialogues, containing
direct reactions, sometimes supplemented by explainers and expanders:

— Lets go to the cinema! — With pleasure! — 1 can not, I'm busy.

Strategic tasks may include the use of indirect speech acts in response
to the initiative invitations and requests as a refusal, denial or evasion of
the answer, which are typical for natural dialogue [4; 8]. Searle gives the
following example (we give also the Russian equivalent):

(1) Cryment X: Let’s go to the movies tonight.

Jlasati notidem 6 KuHO eeuepom’.
(2) Cryaent Y: [ have fo study for an exam.
S Oonocen 2omoeumbe K 3K3AMeEHY .
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In this case, as the reagent did not answer with a direct refusal to the
invitation of the leader of communication this exchange is not perceived
as a failure, but, like any indirect speech act, it leaves options for discussion.
In order not to be a failure, such answer should contain: a) important
information for the reagent; b) this information should be related to the
time frame of the requested action. Thus, an adequate indirect rejection
can be used in exercises through the information, that the reagent in the
desired time gap goes in the other direction:

— [loiioem 6 xuno cecoous eeuepom! — Ceco0Ha eevepom 1 udy 6
KIYO (6 meamp, 6 yupk, HA OUCKOMEKY U T.A.).

This exercise can be proposed for a group work. As a complementary
strategic component, students can use expanders (Mewa npuenracuna
Anna) and explainers (Cecoona mam udem Jlebeounoe 03epo).

In addition, a valid waiver may be an indirect reference to another
important task with additional strategic components or without them:

A. — Ilotidem 6 xuno ce2o0us eeuepom!

B. — Cezoona eeuepom 1 00adCEH 3AHUMAMBCA. 306MPA 3K3AMEH.

C. — Cecoonsa eeuepom 1 cmMompro Qymobon, 4eMnuoHam Mmupa.

However, Searle emphasizes that not every reason can be perceived
as a respectful refusal [8]. That is, the answer as “Ceroanst Beuepom st
CAyIIAK MY3BIKY WM JCNA0 AoMalnHee 3adanue’ can be perceived as
disrespectful and insulting to the interlocutor.

As mentioned above, in order to avoid negative psychological effects
of such reactions, the leader should use preliminary strategies to clarify
the preconditions to achieve the goal. Such special and alternative questions
as: “Are you busy tonight?” “Do you like the theatre?” — will not allow
the reagent to avoid outright rejection, but leaves him the opportunity to
use counter-questions to ascertain the true intentions of the leader including
the ready-made conversational formulas (before answer discursive spy-
strategy) — “What do you have in mind?” (Illovemy muvt 06 smom
cnpautueaeuin?).

As a before answer discursive avoidance strategy for the reagent the
teacher may use exercises of repetition and re-questioning for practicing
dialogical structures [6; 7]:

— Kax on ywumca? — Kax on ywumca? He 3uaio.

Also as evasion reagent can use the negation of the information in
question, as well as a counter question:
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— Ilouemy mout He pabomaewnv? — I[lowemy 2 He pabomar? A
pabomatro [5].

— Tlovenmy mot He nobums cnopm? — Ilouemy we nwobaro, 106110/

— Touemy mot He wumaeutv? — A mui? [louemy moi He yumaeuiv?

More colloquial forms of avoidance strategies are expressed in speech
patterns that can be memorized as conversational formulas: — Why do
you ask? — What's the matter? — What do you want to say? and so on,
including more crude forms, the presence of which in the classroom can
be not desirable, but which are sure to meet the students in dealing with
carriers: “None of your business. Leave me alone!” etc.

Review of existing concepts of communicative strategies [1; 3; 4; 10;
11] leads to the conclusion that without being a factor that directly
determines the choice of a dialogic structure, communication strategies,
however, have a significant influence on this choice. Thus, they can be
used to create new communicative exercises of strategic training of the
structures of the dialogue. It is also a means of the organization of academic
work that will speed up the process not only of the formation of the
communicative competence in general and flexible grammatical skills of
dialogical speech by improving the efficiency of exercises, but also strategic
planning of business communication.

Our pilot training has shown that the inclusion of communication
discursive strategies in the texts and exercises for teaching structures of
dialogic speech at the initial stage not only promotes better assimilation of
dialogical structures, but also improves business communication skills of
students [3; 9]. Optimization of assimilation was achieved primarily through
the use of the exercises with a strategic component.
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