ISSN 2073-4379 BukiaganHs MOB y BUIMX HABYAIBHHX 3aKJIA/IaX OCBITH ...

https://doi.org/10.26565/2073-4379-2026-48-09
VK 37.091.313:378]:81'243=111

TASK-BASED LEARNING AS AN EFFECTIVE METHOD
OF TEACHING FOREIGN LANGUAGES IN HIGHER
EDUCATION INSTITUTIONS

Mariana Opyr
Senior Lecturer, the Department of Foreign Languages, Stepan Gzhytskyi
National University of Veterinary Medicine and Biotechnologies of Lviv
(80381, Dubliany, 1 V. Velykoho Str.);
e-mail: maryanaopyr@gmail.com;
ORCID: http://orcid.org/0000-0002-0233-7227

Svitlana Panchyshyn
Senior Lecturer, the Department of Foreign Languages, Stepan Gzhytskyi
National University of Veterinary Medicine and Biotechnologies of Lviv
(80381, Dubliany, 1 V. Velykoho Str.);
e-mail: panchyshynsb@gmail.com;
ORCID: http://orcid.org/0000-0001-9444-4232

Iryna Havryliak
PhD in Pedagogy, Senior Lecturer, the Department of Foreign Languages,
Stepan Gzhytskyi National University of Veterinary Medicine and
Biotechnologies of Lviv
(80381, Dubliany, 1 V. Velykoho Str.);
e-mail: irina.gavriliak@gmail.com;
ORCID: http://orcid.org/0000-0003-1144-7695

The article explores Task-Based Learning (TBL) as an effective method for
teaching foreign languages in higher education. It highlights the importance of
communicative and student-centered approaches in modern language
education and stresses the increasing need for practical language use in
academic and professional settings. Amid globalization and the digitalisation
of education, traditional teaching methods are being gradually replaced by
approaches that encourage active student participation and real-life
communication.

The core principles of TBL, including meaningful tasks, learner
engagement, and authentic communication, are examined in detail. The article
argues that language is most effectively acquired through practical use rather
than through isolated study of grammar and vocabulary. Particular attention is
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given to the structure of task-based lessons, which include the pre-task phase,
task cycle, and language focus stage. Each phase is analysed in terms of its
pedagogical purpose and its role in developing students’ communicative skills.

Furthermore, the study explores key benefits of TBL, such as increased
student motivation, the development of communicative competence, and the
promotion of learner autonomy. The approach also enables the integration of
interdisciplinary content, allowing students to combine language learning with
their professional training. This is especially important in higher education,
where foreign language proficiency is closely linked to future career prospects
and academic success.

Additionally, potential challenges in implementing TBL are discussed,
including the need for carefully designed tasks, adaptation to different
proficiency levels, and adequate teacher training. Despite these obstacles, the
findings suggest that TBL greatly enhances the effectiveness of foreign
language teaching and supports the development of practical communication
skills. The study concludes that TBL possesses strong methodological
potential and promising opportunities for further adoption in higher education.

Keywords: communicative competence, foreign language teaching,
interdisciplinary approach, student-centred learning, Task-Based Learning
(TBL).

Problem statement. In the context of globalization and the rapid
development of international communication, the role of foreign
language proficiency in higher education has significantly increased.
Modern specialists are expected not only to possess theoretical
knowledge in their field, but also to be able to communicate effectively
in a foreign language within academic and professional environments.
This has led to a shift from traditional teacher-centered approaches to
more communicative, student-centered methods of language instruction.

One of the most promising approaches in contemporary language
pedagogy is Task-Based Learning (TBL), which focuses on
meaningful, real-life tasks as the core unit of instruction. Unlike
traditional methods that prioritize the explicit study of grammar and
vocabulary, TBL emphasizes the practical use of language in context,
encouraging learners to develop communicative competence through
active engagement in problem-solving and interaction. This approach
aligns with current educational trends that promote learner autonomy,
critical thinking, and interdisciplinary integration.

Despite growing interest in TBL, its implementation in higher
education institutions still requires further methodological justification
and practical adaptation, particularly when integrating language
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learning with students’ professional training. Therefore, the study of
TBL as an effective method of teaching foreign languages remains a
relevant and important issue.

Analysis of recent research. The history of the implementation of
the communicative task method dates back to the 1980s. Since then,
this method has become quite popular. Task-Based Learning has been
extensively studied within the framework of communicative language
teaching. Foundational contributions to the development of TBL were
made by Ellis [2], Nunan [5], Skehan [7], and J. Willis [9], who defined
its theoretical principles and pedagogical value. Later, D. Willis and
J. Willis [8] further developed practical frameworks for implementing
task-based instruction in classroom settings. Long [4] emphasized the
role of TBL in second language acquisition, particularly in relation to
real-life communication and learner interaction.

Recent research has expanded the scope of TBL by examining its
effectiveness in diverse educational contexts. For instance, Ellis [3]
highlights the need to adapt task-based methodologies to modern
educational environments, while Robinson [6] explores the role of task
complexity in language acquisition. Empirical studies confirm the
positive impact of TBL on learners’ communicative competence and
motivation [1]. Overall, current research demonstrates that TBL remains
a dynamic and evolving approach in foreign language pedagogy.

The aim and tasks of the research. The aim of this article is to
analyze the effectiveness of TBL as a method of teaching foreign
languages in higher education institutions and to determine its
methodological potential in developing students’ communicative
competence.

Methods of the research. The study employs a combination of
theoretical and empirical research methods to investigate the
effectiveness of TBL in higher education. The theoretical methods
include the analysis and synthesis of scientific literature on language
teaching methodology, with a focus on communicative and task-based
approaches. In addition, comparative analysis is used to examine the
differences between traditional teaching methods and TBL.

The empirical part of the research involves observing the
educational process and using task-based activities in foreign language
classes. To evaluate the effectiveness of TBL, qualitative and
quantitative methods are used, including assessments of students’
performance and participation. Furthermore, data obtained from
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students’ feedback and learning outcomes are analyzed to determine the
impact of TBL on communicative competence and motivation.

Such a comprehensive approach ensures the objectivity and
reliability of the research results.

Presentation of the main material. Task-Based Learning is a
contemporary approach to foreign language teaching that emerged
within the communicative approach in the late twentieth century [2; 5].
Since the 1980s, it has gained considerable attention in language
pedagogy as an effective method that prioritizes meaningful
communication over the mechanical practice of linguistic forms. The
central idea of TBL is the use of tasks as the core unit of planning and
instruction, where language serves as a tool for achieving specific
communicative goals rather than an end in itself.

In the context of TBL, a task is generally defined as an activity in
which learners use the target language to achieve a particular outcome.
According to D. Nunan [5], a task involves learners in comprehending,
producing, and interacting in the target language, with the primary focus
on meaning rather than form. Similarly, J. Willis [9] emphasizes that
tasks are goal-oriented activities that require students to use language for
real communication, leading to a tangible result. This outcome-oriented
nature distinguishes tasks from traditional exercises, which are often
limited to controlled practice of grammar or vocabulary.

A key theoretical principle of TBL is the emphasis on authentic
communication. Learning is most effective when students are engaged
in realistic situations that mirror real-life language use. In such
contexts, learners are encouraged to mobilize their existing linguistic
resources, experiment with language, and develop communicative
competence through interaction. As a result, language acquisition
becomes a natural and meaningful process, closely connected to
students’ personal and professional needs.

Another important aspect of TBL is its student-centered nature.
Unlike traditional teacher-centered approaches, where the instructor
controls the learning process and focuses on the transmission of
knowledge, TBL shifts the focus to learners’ active participation.
Students are expected to take responsibility for their learning,
collaborate with peers, and engage in problem-solving activities. The
role of the teacher, therefore, shifts from a knowledge provider to a
facilitator and guide who supports learners during task performance and
provides feedback after task completion.
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The structure of TBL is typically organized into three main stages:
pre-task, task cycle, and language focus. During the pre-task stage,
learners are introduced to the topic and prepared for the task through
exposure to relevant language input. The task cycle involves
performing the task itself, often in pairs or groups, where students use
language spontaneously to achieve a communicative goal. Finally, the
language focus stage allows for reflection, analysis, and correction,
with attention drawn to linguistic forms that emerged during task
performance. This sequence ensures a balance between fluency and
accuracy, which is essential for effective language learning [8;9].

Furthermore, TBL is closely associated with the development of
communicative competence, which includes not only linguistic
knowledge but also sociolinguistic, pragmatic, and strategic skills. By
engaging in meaningful interaction, learners improve their ability to
express ideas, negotiate meaning, and respond appropriately in various
communicative situations [2;4]. In addition, TBL promotes the
development of higher-order skills, such as critical thinking,
collaboration, and problem-solving, which are essential in modern
higher education and professional contexts.

An important advantage of TBL is its adaptability to learners with
varying levels of language proficiency. Tasks can be designed so that
both weaker and stronger students can participate and achieve the
desired outcome, albeit with varying degrees of linguistic accuracy.
This flexibility makes TBL particularly suitable for heterogeneous
groups commonly found in higher education institutions.

At the same time, researchers emphasize that TBL should not
completely replace traditional methods but rather complement them.
The integration of task-based activities with systematic grammar and
vocabulary instruction allows for a more balanced and effective
learning process. Such a combination ensures that students not only
develop communicative skills but also acquire the linguistic accuracy
required for academic and professional communication.

In summary, the theoretical foundations of TBL are grounded in the
principles of communicative language teaching, learner-centered
education, and experiential learning. By focusing on meaningful tasks,
authentic communication, and active student participation, TBL
provides a comprehensive framework for developing communicative
competence in higher education settings.
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TBL offers numerous advantages for teaching foreign languages in
higher education institutions. Its effectiveness stems from its focus on
the practical use of language, active student participation and the
integration of learning with real-life and professional situations.

One of the key advantages of TBL is the development of
communicative competence. Unlike traditional approaches that focus
primarily on grammatical accuracy, TBL emphasizes the ability to use
language as a means of communication. Completing meaningful tasks
engages students in authentic interaction, fostering the development of
speaking, listening, and interactional skills [1]. Learners are encouraged
to express their ideas, negotiate meaning, and respond to their peers,
which contributes to a more holistic development of communicative
competence, including linguistic, sociolinguistic, and pragmatic
components.

Another important advantage of TBL is the boost in student
motivation. Utilising clearly defined, goal-oriented tasks that are
relevant to students’ needs and interests increases their engagement in
the learning process. When learners understand the purpose of an
activity and see its practical value, they become more motivated to
participate actively. Moreover, TBL allows students to take partial
responsibility for their learning, fostering autonomy and encouraging a
more positive attitude toward language acquisition. Empirical studies
also show that students engaged in task-based instruction exhibit higher
levels of both intrinsic and extrinsic motivation.

TBL also ensures a high degree of authenticity in language learning.
Tasks are typically designed to simulate real-life communicative
situations, such as problem-solving, decision-making, or professional
interactions. This closeness to real communication allows students to
apply their language knowledge in contexts that resemble their future
academic or professional environments. As a result, language learning
becomes more meaningful and practical, and students are better
prepared to use the target language outside the classroom.

Furthermore, TBL facilitates the integration of language learning
with professional disciplines, thus promoting an interdisciplinary
approach. In higher education, where students often study English for
specific purposes, TBL enables the incorporation of subject-specific
content into language instruction. For example, tasks may involve
analyzing case studies, participating in professional discussions, or
solving problems related to students’ fields of study. Such integration
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not only enhances language proficiency but also contributes to the
development of professional competence, critical thinking, and
collaborative skills.

In addition, TBL supports collaborative learning, as most tasks are
performed in pairs or groups. This interaction encourages students to
share knowledge, learn from each other, and develop teamwork skills,
which are essential in both academic and professional contexts. It also
creates a more dynamic and interactive learning environment compared
to traditional teacher-centered instruction.

In conclusion, TBL provides a range of pedagogical advantages in
higher education, including the development of communicative
competence, increased student motivation, authenticity of language use,
and interdisciplinary integration. These features make TBL a highly
effective approach to foreign language teaching in modern educational
settings [3].

The practical implementation of TBL in higher education requires
careful planning, clear objectives, and consideration of students’
language proficiency levels. One key aspect of effective TBL
application is designing meaningful, relevant tasks that reflect real-life
academic or professional situations. Such tasks should be goal-oriented
and encourage students to use the target language as a means of
communication rather than an abstract system of rules.

In higher education, task-based activities can be effectively aligned
with the professional needs of students specialising in agrotechnical and
engineering fields. For students of agricultural sciences, tasks might
include analysing case studies related to crop production, discussing
sustainable farming practices, or developing strategies to improve soil
quality and yield. They may also engage in activities such as presenting
research on modern agricultural technologies, interpreting data from field
experiments, or simulating communication with international partners on
issues related to agribusiness and environmental management.

Similarly, students of engineering disciplines can participate in task-
based activities that mirror real-world technical and professional
situations. These may involve explaining the functionality of a device,
presenting a technical project, or collaborating on problem-solving
tasks related to engineering design or system optimisation. For
example, students might be asked to work in groups to develop
solutions to engineering problems, describe the stages of a production
process, or evaluate the efficiency of different technological
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approaches. Such tasks require the use of specialised vocabulary,
logical reasoning, and clear communication of complex ideas.

Furthermore, interdisciplinary tasks can be introduced to combine
elements of engineering and agricultural studies, such as discussing
innovations in agricultural machinery, analysing the use of automation
in farming, or assessing the environmental impact of technological
solutions. These activities not only foster the development of foreign
language communicative competence but also enhance students’
professional knowledge, critical thinking, and ability to operate
effectively in international academic and professional environments.

To illustrate the practical application of TBL, several task examples
can be provided. A common activity is role-play, such as a job
interview, where one student plays the employer and the other the
candidate. Another example is a problem-solving task in which students
must find a solution to a given scenario, such as managing a team
conflict or organising an event. Discussion-based tasks are also widely
used, allowing students to express opinions, argue their viewpoints, and
reach a consensus on a particular issue.

The successful implementation of TBL also depends on the teacher’s
role. In this approach, the teacher serves as a facilitator, guiding the
learning process, monitoring student interaction, and providing support
when necessary. Instead of focusing on immediate error correction, the
teacher encourages fluency and communication during the task, with
feedback provided later. This helps create a supportive learning
environment where students feel confident using the language.

However, certain challenges may arise in practice. These include the
time required to design effective tasks, the need to adapt materials for
different proficiency levels, and potential difficulties in classroom
management during group work. Despite these challenges, the benefits
of TBL outweigh its limitations, particularly when tasks are carefully
planned and aligned with learning objectives.

In conclusion, the practical implementation of TBL in higher
education demonstrates its effectiveness as a dynamic and flexible
teaching approach. By integrating language learning with real-life tasks
and professional contexts, TBL enhances students’ communicative
competence, motivation, and readiness for real-world communication.

Conclusions and prospects for further research. In conclusion,
Task-Based Learning proves to be an effective and relevant method for
teaching foreign languages in higher education institutions. The
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analysis of theoretical and empirical research confirms that this
approach aligns with modern educational demands, which emphasise
communicative competence, student-centred learning, and practical
application of knowledge. Unlike traditional methods that focus mainly
on acquiring linguistic forms, TBL prioritises meaningful
communication and achieving real-life outcomes through language use.
The findings of the study show that TBL significantly contributes to the
development of students’ communicative competence. By engaging in
authentic tasks, learners improve their ability to express ideas, interact
with others, and use language appropriately in context. Additionally,
task-based activities foster higher motivation levels, as students see
learning as purposeful and relevant to their academic and professional
needs. The use of real-life scenarios enhances learner engagement and
encourages active participation in the educational process. Another key
advantage of TBL is its interdisciplinary potential. Integrating language
learning with subject-specific content allows students to develop
linguistic and professional skills simultaneously. This approach is
especially valuable in higher education, where foreign language
proficiency is closely linked to future career requirements. Moreover,
TBL promotes critical thinking, collaboration, and problem-solving
skills, which are vital for successful professional activity. At the same
time, implementing TBL requires careful methodological planning.
Teachers need to design suitable tasks, consider students’ language
proficiency levels, and combine task-based activities with systematic
grammar and vocabulary instruction. Therefore, TBL should be seen
not as a replacement for traditional methods but as a complementary
approach that enhances the overall effectiveness of language teaching.
Overall, TBL offers significant pedagogical benefits and promising
opportunities for further research. Future studies may focus on
integrating TBL with digital technologies, its application across
different academic disciplines, and its long-term impact on language
proficiency development.
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VY crarti posrisHyTo Task-Based Learning (TBL) sk edekrtuBHHiT MeTOn
BUKJIQJIaHHA 1HO3€MHHUX MOB Yy BUINIH 1ukomi. [ligkpecneHo BaxKIHMBICTH
KOMYHIKATHBHOTO Ta OPIEHTOBAHOTO HA CTYJCHTAa MIIXOMIB Yy Cy4acHi MOBHIH
OCBITi, @ TaKOX HAaroJOIIEHO 3POCTal04i MOTPeOU NPAKTUYHOTO 3aCTOCYBAHHS
MOBH B aKaJIeMiuHOMY Ta MpodeciiHOMY CepeoBUIIaX. ¥ KOHTEKCTI rirobaizarii
Ta 1udpoBizalii OCBITH TpaauIliiiHI METOAM HABYaHHS MOCTYNOBO 3aMiHIOIOTh
MiIXOMU, IO 3a0XO0YYyIOTh aKTHBHY y4acTh CTYJICHTIB y HaBYaHHI Ta peajibHE
CIUIKYBaHHS 1HO3EMHOI MOBOIO.

JletanpHO po3MITHYTO OCHOBHI mpuHOunu TBL, 30kpema 3MiCTOBI 3aBIaHHS,
3aly4eHHs CTYIEHTIB Ta aBTEHTHUYHE CIUIKYBaHHSA. Y CTaTTi CTBEPIKYETHCS, LIO
MOBY Haife()eKTHBHIIIE 3aCBOIOIOTH Yepe3 MPAKTUYHE BHKOPHCTAHHS, a HE uyepe3
i30JIbOBaHE BUBYCHHS TpaMaTHKH Ta JieKCUKH. OcoONMBYy yBary MpUIiICHO
CTPYKTYpi 3aHSTh, OPIEHTOBAHUX HA 3aBIAHHS, BUKOHAHHS SKUX MOJIISETHCS HA
a3y miAroTOBKM 1O 3aBIAHHS, LUKJI BHUKOHAHHS 3aBJAaHHSI Ta €Tall MOBHOTO
(doxycy. Koxna ¢asa npoananizoBaHa 3 TOUKH 30py il eAaroriyHoi METH Ta poJii
B PO3BHUTKY KOMYHIKaTUBHMX HABUYOK CTYAEHTIB.

VY nociikeHHI po3MISHYTO Kio4oBi mepeBarn TBL, Taki sk mifBHUIIEHHS
MOTHUBAIIl CTYACHTIB, PO3BUTOK KOMYHIKATUBHOI KOMIETEHTHOCTI Ta CIPHSHHS
aBTOHOMIi  CTYJICHTIB. et  maxig  TakoX  JO3BOJSE IHTEerpyBaTu
MDKIMCUMIUTIHADHUE 3MICT, IO Ja€ CTyASHTaM MOXJIHMBICTh MOEIHYBaTH
BUBYEHHS MOBHU 3 Hpo¢eciiiHoo MiAroToBkoio. Ile 0co6aMBO BaXKIMBO y BHILIN
OCBITI, Jic piBeHb BOJIOJIHHS 1HO3EMHOIO MOBOIO TICHO MOB’SI3aHUH 13 MalOyTHIMU
Kap’€pPHUMH MEPCIEKTUBAMH Ta aKaJI[EMIYHIM YCITIXOM.

KpiM TOro, npoaHaiizoBaHO IMOTEHIIIHHI BUKINKK BIpoBapkeHHss TBL, 30kpema
HEOOXi/IHICTb PETENILHO PO3POOIICHNX 3aB/IaHb, aalTallisl IO PI3HUX PIBHIB BOJIOAIHHS
MOBOI0O Ta HAISKHA IIATOTOBKA BHKJIajaduiB. Hes3Bakaroun Ha IIi TMEPEIIKOIM,
pe3ynpTaTH JOCHDKEHHS cBiqyath, mo TBL 3HauHO minBuilye egpeKTUBHICTH
BUKJIa/IaHHsl 1HO3eMHOI MOBH Ta CIPHUSIE€ PO3BHTKY IPAKTHYHMX KOMYHIiKaTHBHHX
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HABUYOK. Y BHCHOBKAaX 3a3HaucHO, o TBL Mae 3HaYHMIT METOIOIOTIYHII TIOTSHIIIAT
Ta MePCIEKTUBH JUIS TOANTBIIONO BIIPOBA/DKEHHS Y BUIIIH OCBITI.

Kniouosi cnosa: suxiaoanns ino3emHoi MO8U, KOMYHIKAMUGHA KOMNEMeHYis,
Midcoucyuninapuuil nioxio, cmyoenmcuvko-opicnmosane nasyanns, Task-Based
Learning (TBL).
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Konduikr inTepecis
ABTOpPH 3asBJISIOTH, I10 KOHQUIIKTY iHTEpECiB MO0 MyOiKamii [bOro pyKOIHCY HEMAE.
Kpim Toro, aBTOpM MOBHICTIO JAOTPHMYBAJIHNCh CTHYHHX HOPM, BKIIFOUAIOYM ILIAriat,
(anpcndikamnio JaHNX Ta NOABIHHY ITyOJIiKaIio.
BHecok aBTOpiB: yci aBTOpU 3p0OMIN PIBHUH BHECOK Y ITIO pOOOTY.
YV po6oTi He BUKOPHCTAHO PECypC ITYYHOTO iHTEIEKTY.
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