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The article presents a comparative analysis of two approaches to teaching
a foreign language in general and its grammar in particular — acquisition (mainly
implicit learning, similar to the mastery of a first language) and learning (based
on students’ awareness of the structure and conditions of use of the grammatical
structures to be learnt). As the analysis of the available publications shows, there
are contradictory points of view on the relationship between acquisition and
learning in the classroom teaching process, ranging from the complete denial of
the usefulness of one of the above approaches to the search for the optimal ratio
of elements of both methods, depending on the specific learning conditions. In
the author’s opinion, the problem can be practically reduced to the ratio of types
of pedagogical information in the teaching process. The author distinguishes
three such types (speech sample, model and rule), which differ in the degree of
implicitness (speech sample is implicit, model is semi-implicit and rule is
explicit). Acquisition is mainly based on the use of a speech sample as the only
type of pedagogical information, while the use of rules and models is typical of
teaching that focuses on understanding the structure and conditions of use of
the grammatical action that is the object of acquisition. On the basis of the
arguments presented in the previous parts of his series of articles, the author
proposes a list of conditions favourable to effective acquisition, i.e. even when
a speech sample is used as the only type of pedagogical information. On the
other hand, the author argues that there are disadvantages of such teaching due
to incomplete orientation of students as to the structure and conditions of the
corresponding action. The author considers more explicit types of pedagogical
information as a means of overcoming this shortcoming and explains
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the differences between traditional and step-by-step methods of their
application. Based on these conclusions, the paper outlines prospects for
further research.

Keywords: explicitness, implicitness, learning, language patterns, model,
rule, types of learning information.

Problem statement. Introduction to the series. Numerous research
projects in teaching foreign languages, specifically in the development
of grammar competence, often seem to lack a common framework to
integrate them into a single area with uniform approaches, terminology
and criteria. It accounts for the current importance of the issue under
consideration.

The aim. The object of this part of the series is outlining the main
approaches to teaching foreign language grammar, with the subject
being the comparative analysis of the various types of pedagogical
grammar organisation for its application in the classroom. Its aim is to
outline a general approach to the solution of the abovementioned issues.
This is the sixteenth (see the previous issues of this journal [4]) in
a series of articles focusing on the Pedagogical Grammar issue [1],
where the author, basing on the theoretical models and research data, is
planning to discuss the various aspects of the problem.

Funding. This part of the research was funded by the EU Next
Generation EU through the Recovery and Resilience Plan for Slovakia
under the project No. 09103-03-VV01-00148. The author does not have
any financial or property interests concerning the materials presented
in this article.

An analysis of the current research and a presentation of the
key material. It is widely believed that children learn languages
implicitly (through acquisition), older learners explicitly (through
learning), and adults can only learn languages explicitly. However,
Lichtman’s [10] study casts some doubt on this idea, suggesting that the
bias towards explicit learning in adulthood may be at least partly an
artefact of input, in this case explicit instruction. The role of input in the
efficiency of acquisition has also been highlighted in several other
papers [5; 13; 14].

The research [15] on pedagogical intentions when using
motivational strategies provided evidence of the potential of stimulated
recall for raising awareness. Jones [8] demonstrated that the awareness-
raising approach encourages students to use this growing awareness to
generate the kind of language that will help them to develop their own
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conversational skills. According to one of the studies [7], many learners
find it difficult to use the grammar rules (taught in the classroom) in
communication. They may know the rules, but they may not be able to
apply them when using the language. Therefore, they look for ways to
combine acquisition and learning approaches, for example, by dividing
the process of teaching a specific grammar item into two stages —
language awareness activities and creative grammar practice [7] -
trying to balance the advantages of the two models — acquisition and
learning. A similar approach has been proposed within the discontinuity
model [12], where students learn a grammar item twice — as the product
of generation by a rule or as a modification of a template stored in
memory. As it follows from the content of the previous papers in the
series [4], the acquisition of a foreign language (FL) in general and the
development of its grammatical mechanisms in particular is possible
through the simultaneous, alternate or isolated use of the two methods,
which in the framework of this series are labelled by the terms
acquisition and learning. Either of these modes, when applied in
the classroom, involves the use of pedagogical information (PI), i.e. the
data concerning grammar phenomena, conditions and optimal ways to
perform grammar actions. The Pl may be carried by its types (speech
sample, model and rule (algorithm), which differ from each other,
among other characteristics, by the degree of explicitness, i.e. speech
sample is implicit, the rule (algorithm) is explicit, while the model is
somewhere in-between as compared to the previous two types of PlI.
Learning involves the use of several types of Pl simultaneously, while
acquisition is based mainly on the use of speech patterns as the only
type of PI. For acquisition to be effective in the classroom, the PG must
meet a number of requirements.

Conditions for the effectiveness of acquisition in the classroom.
As mentioned above, acquisition is mainly based on a speech sample as
the only type of Pl. To ensure the development of FL grammar
mechanisms, speech samples as a type of Pl must meet a number of
requirements. Based on the previous work in the series [4], it can be
assumed that they should contain the features of the optimal speech
environment, which corresponds to the features of the natural
environment in native language acquisition (see [4]). These features are
also inherent in the speech of native speakers of a FL when
communicating with FL learners, as well as in the speech of teachers in
the classroom when teaching a FL. Based on the analysis of these
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features, speech samples (as a type of PI) should meet the following
requirements: 1) be presented intensively in order to provide maximum
input and create conditions for maximum intake; 2) orient the learner to
the subject of communication, i.e. realise the experiential function and
the thematic component of the communicative situation; 3) if possible,
especially in the initial stages, provide the possibility of visual
presentation of the subject of communication, which can also be seen as
realising the experiential function and the thematic component.

In addition, an important task of PG is the appropriate selection of
speech samples and their combinations at each stage of instruction in
accordance with the goals and objectives of that stage. With a certain
structuring of speech samples in the environment, it may be possible to
form a predetermined set of substitution patterns in the learner’s
intuitive grammar. For example, in the textbook used in our
experimental class (see [2]), speech samples were introduced in the
following order 1) nomination (This is a book); 2) object properties)
(The book is blue); 3) location (The book is on the table); 4) belonging
(This is John’s book); 5) future possibility (I am going to be a doctor);
6) physical possibility (I can open the window); 7) possession (I have
a book); 8) location of a new object (There is a book on the table);
9) property or location of the mentioned object without naming it (It is
blue/on the table); 10) obligation (I have to open the window). All the
examples were practised very intensively in rigidly structured exercises
(listening, imitation, substitution, transformation) before being
incorporated into communicative exercises (role-plays, etc.). As shown
in the papers of this series (see [4]), the analyses of the learners’ speech
utterances nine months after the start of the (beginners’) course
revealed the presence of intermediate rules — substitution patterns based
on practised speech samples — in the intuitive grammar of all learners
taught with this textbook. At the same time, the intuitive grammars of
learners taught with differently structured material did not contain such
substitution patterns (see [4]). This suggests that by changing the set
of speech samples used in instruction, the configuration of the rules of
learners’ intuitive grammar can be regulated. Thus, the task of PG in
this area is to clearly formulate a list of speech acts to be acquired at
each stage of instruction and to select speech samples accordingly
t ensure such acquisition. Another important task of PG is to
purposefully ensure the adequate level of speech environment in the
classroom. By varying the speech samples, its level can be effectively
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regulated, according to the L+1 formula, which is the most effective for
both the native and foreign language acquisition (see the analysis in
[4]). The concept of environment includes not only the learner’s
speech, texts, etc. that are used during class sessions, but also the texts
that learners work with at home. In the home-reading texts, specially
created for our subjects and based on the textbook they were working
with [2], the higher-level structures were introduced lexically before
students were systematically exposed to them in actual teaching. This
created prerequisites for a more effective acquisition of speech samples
after their introduction in class. It is logical to assume that a PG
systematically controlling the level of the speech environment in
accordance with the principle outlined above should create
prerequisites for the effective functioning of the mechanism of
language acquisition.

When a speech sample is used as the only type of PI, the stage of
initial skill development is inevitable. At this stage, learners cannot
help but perform a series of identical actions aimed at automating the
grammatical operations underlying the given sample. Due to their
specific nature, such exercises can tend to become monotonous and, as
a result, reduce the students’ level of motivation, with all the
consequences that this entails. To avoid this, the PG compiler should
add elements of an emotional nature to the routine procedure of the
speech samples. For example, our textbook [2] included grammar songs
written especially for it, role plays and dramatizations of stories to be
read at home, also based on the textbook material. The latter two types
of exercises caused a real explosion of interest among the participants
in the experiment, who even queued up to sign up to play the roles of
certain characters in such stories.

To summarise what has been said in this section, to ensure the
effectiveness of the acquisition mechanism in the classroom, the work
of PG compilers should first of all be characterised by a comprehensive
approach. They should draw up a list of speech acts to be acquired at
each stage of learning. They should then select speech samples that
meet the above requirements and structure them into a set of teaching
materials, including both classroom and extracurricular components.
Proper structuring should ensure: the formation of appropriate
transition rules — substitution patterns — that allow communication at a
given level; an ideal level of environment, according to the L+1
principle, that catalyses the assimilation process; favourable affective
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factors through exercises with a clear emotional and communicative
orientation.

Conditions for effective learning. Grammatical actions, the
internalisation of which is the aim of PG, represent a type of mental
action. In this respect, it seems justified to briefly review the results of
psychological research on their development.

This problem has been the subject of the most detailed study in the
theory of the stage-by-stage development of mental actions and
concepts [6] within the framework of the theory of activity [9], where
the latter was regarded as a specifically human form of active attitude
to the environment, the content of which is its expedient change and
transformation.

Speech activity, like any other activity, is seen as a set of actions, in
this case, speech actions. The structure of the activity can be seen as a
three-level hierarchy: activity — action — operation, and the relationship
between the last two is very dynamic (for more details see [6]).

The development of any mental action is most effective when it is
carried out along the path from its external (materialised) form to its
internal form. In this case the so-called interiorisation of the action
takes place, i.e. its transition from the external to the internal plan.
The effectiveness of interiorisation depends on the quality
of orientation in this process. The latter is understood as the degree to
which an individual is aware of the structure and conditions of action
performance. As a result of interiorisation, the action is performed
quickly, correctly and automatically, i.e. it corresponds to the concept
of automated skill in traditional terminology (or operation in the
concept of stage-by-stage development theory). There are two main
parts to any mental action: orientation and execution. The orientation
part outlines ways and means of performing an action, and the
execution part implements them [6]. An important task of action
development is to provide orientation, since the success of the
execution phase depends on the quality of the orientation. Depending
on how thoroughly the orientation system has been developed, its
different types are distinguished. The formal criterion for these types
is the composition of the orientation basis of action (OB) and the way it
is constructed. The OB is understood as a reference system that ensures
that the learner understands the structure and conditions for performing
the action to be learnt.
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In the first type of orientation, the action is developed under
conditions of incomplete OB. The reference points for performing a
mental action are presented to the students in a concrete form, i.e. in the
form of speech samples. These reference points are difficult to perceive
and their selection is made by the students themselves through trial and
error. The development of mental actions proceeds by checking the
result. This process is characterised by slow progress, many errors,
gradual crystallisation of the action. Students notice only those
properties of the task that “catch the eye” [6], without distinguishing
between the external properties of objects and their internal structure.
The above characteristics are inherent in the learning process based on
the use of a speech sample as the only type of PI, i.e. acquisition.

Adequate orientation is a universal principle that determines the
success of any activity in general. Thus, in an experiment to determine
the effectiveness of translating highly specialised English texts [11],
translation students compensated for their inability to penetrate the
depth of the source text content by effectively orienting themselves to
the linguistic structure. On the other hand, experts in the field were
unable to realise their potential in terms of their ability to understand
the source texts in depth due to serious deficiencies in their orientation
to the linguistic structure of the text. As a result, the specialists’
translations were full of global (i.e. content-distorting) errors, while the
students’ translations were easily understood by specialists.

It is not enough to provide students with grammar rules to ensure
adequate orientation. If such rules are given without auxiliary
instructions linking them to practical skills, learning will also follow the
first type of orientation, i.e. it will be ineffective. In this case, students
must act in conditions of information overload and with an insufficient
reference system for action performance. In addition, the stages of the
introduction of theoretical knowledge and its application are isolated
from each other. As a result, at best, knowledge (but not skills) is
acquired.

The objective link that connects theoretical knowledge with
practical skills, creating a plan to be followed, is the complete OB,
which can be considered as operational knowledge, i.e. knowledge of
how to perform a given action.

The second and third types of orientation are based on complete OB.
The difference between them lies in the fact that in the second type the
OB is given to the students by the teacher, while in the third type they
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build it independently, relying on the acquired methods of determining
the basic units of material and the rules of their combination [6].

Training based on the principles of the theory of stage-by-stage
development makes it possible to significantly increase the potential
effectiveness of foreign language learning by merging the orientation
and executive phases of action and eliminating the phase of the
learner’s voluntary mnemonic acts (see Fig. 1).

Basic scheme of traditional learning:

o W o Woc Rovs

Basic scheme of learning within the stage development theory

OB KN
EXE GMS

Picture 1. Comparison of the basic scheme of learning and that of the
stage-by-stage development theory [Galperin, 1982]. Legend: CA — conscious
analysis, MA — mnemonic actions, KN — knowledge, EXE — exercises, GMS —

grammar mechanisms of speech, OB — orientation basis of action.

Pucynox 1. [lopigusanna 6a3060i cxemu HABUAHHA 3 MEOPIEIO0 NOEMANHO20

poszsumky [Tanenepin, 1982]. Ymoeni nosnauenna: CA — ceioomuti ananis,
MA — muemiuni 0ii, KN — snanns, EXE — enpasu, GMS — epamamuuni
mexanizmu mosnenns, OB — opienmayiiina ocnoga Oil.

As can be seen from Figure 1, in traditional learning, the stage of
practice and the stage of conscious analysis are separated by a stage of
mnemonic acts. Following the mnemonic actions, the learner acquires
knowledge which can later, if the exercises are adequate, be developed
into grammatical mechanisms of speech. In the basic scheme of
learning within the theory of stage-by-stage development, the learner
immediately starts practising with OB, bypassing the stage of its
memorisation. The latter occurs involuntarily, in the process of
practising. Thus, knowledge is acquired in the process of skill
development and skills are developed in the process of knowledge
acquisition [6].

According to the authors of the theory of stage formation, the
development of mental actions in the conditions of orientation of the
second and third type is practically flawless. The action formed in such
conditions is reasonable, generalised, conscious and meets the given
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requirements. In the development of foreign-language skills, full
orientation of the learner can be ensured by using additional (besides
the speech sample) types of PI, i.e. model and rule.

The requirements for a speech sample have already been analysed
above, and the ones for the rule (as a type of PI) will be formulated in a
separate paper. As far as the models are concerned, the requirements to
them include the correspondence to the modelling object, the ability to
replace this object at certain stages of learning, the capability to provide
sufficient information about the object and the availability of the rules
for transition from the model to the performance of a speech action [6].

In addition, a model as a type of Pl should be visual (i.e. it should
allow its visual presentation); accessible (i.e. it should correspond to the
level of the students’ development); dynamic (i.e. it should provide the
possibility of moving the model components); selective (i.e. it should
focus the students’ attention on the element that is currently the object
of learning). The model should also be generalised and require no
special efforts to memorise it. In addition, the model should offer the
possibility of materialising the grammar action being formed, since this
is one of the main conditions of the stage-by-stage theory. Finally,
extending the requirement of generalisation outlined above, it should be
noted that the model should allow for a reduction in the level of
generalisation with respect to its individual elements, particularly those
that are the subject of learning. For example, a model for teaching
Future Indefinite can, depending on specific conditions, be represented
by the formula S + shall / will + V + X, where the first and last
elements (S — the subject, X — the rest of the sentence) are at the
syntactic level while the second and third elements are at the
morphological one. The decrease in the level of generalisation on the
second and third elements is precisely because the combination of these
elements is a learning objective.

Conclusion. On the basis of the above, it could be concluded that, at
least in the area of grammar development, the step-by-step
methodology is potentially a very effective way of learning. This
conclusion is quite important because, despite all the shortcomings
postulated by some authors, learning is likely to remain the principle
approach to teaching FL in the classroom outside the target language
country for the foreseeable future.

At the same time, the stage-by-stage theory, like any other, should
not be considered dogmatic. The composition and content of the stages
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of the development of mental actions can vary significantly depending
on the influence of a number of factors. The results of our experiment
[3] showed the dynamics of such variation depending on the
interference of the mother tongue and the level of the students’ speech
skills. There is good reason to believe that the same dynamics may be
related to the level of students’ anxiety. It seems reasonable to conclude
that the extension of OB in learning is appropriate in all cases where
learners experience difficulties, whatever their source, because
ultimately, they arise from learner entropy and OB is designed precisely
to alleviate it. In any case, the influence of different factors on the
degree of the learner’s orientation ability in the process of acquiring FL
skills needs further research.

Another reason why the results of experiments on the theory of stage-
by-stage formation should be taken with a degree of caution is the fact
that all the experiments on this problem known to the author of this paper
were short-term. That is, they lasted a few hours at most. As mentioned
in our previous contributions (see the review in [4]), subjects who are
trained on the principles of learning, usually have an advantage in short-
term courses. To establish the real relationship between learning and
acquisition, it would be necessary to carry out long-term experiments,
which are difficult to organise outside the country of the target language.
Considering the results of all the experiments discussed in this series of
papers [4], it is logical to assume that the most effective strategy might be
to combine both learning and acquisition as much as possible. Ignoring
one or the other leads to an incomplete use of the students’ potential
abilities and, consequently, to lower results (compared to the potential).
Of course, the ratio of learning to acquisition can vary considerably
depending on the specific learning environment and many factors, some
of which have been discussed above. These factors include consideration
of the psychological and vocational characteristics of learners. For
example, for adult learners, learning is in most cases an effective
strategy, all the more so because it suits their psychological make-up,
especially if they (e.g. university students) tend to be analytical learners.

These and many other factors need to be studied in depth, which is the
prospect of our further research.
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VY crarTi MoaHoO MOPIBHAUIBHUKA aHalli3 IBOX MiAXOJIB A0 HaBYaHHs iHO3EMHOI
MOBH 3arajioM Ta ii TpaMaTHKH 30KpeMa — «3aCBOEHHS» (MIEPEBAKHO IMILTIIUTHE
HABYAHHS, CXOXKE HA OBOJIOAIHHS IMEPIIOI0 MOBOK) Ta «HABYaHHSI» (L0
CIIUPAETHCS HA YCBIJOMIICHHS YUHSIMU CTPYKTYPH ¥ yMOB y)XHBaHHS ITpaMaTHIHUX
CTPYKTYp, SIKi 3aCBOIOIOThbCS). SIK BUILIMBA€ 3 aHali3y HasBHMX IyOuikamidl, Ha
CIIBBIIHOIIICHHSI «3aCBOEHHS» 1 «HABUAHHS» B HABYAJIBHOMY MpOIECi B Kiaci
ICHYIOTh CYIEpEWJIMBI TOYKH 30Dy, Jiana3oH SKHX KOJMBAETbCA Bil IOBHOTO
3alepevyeHHs] JIOUIJIBHOCTI  OJHOTO 31 3rajlaHux MiJXOMAiB JI0 TOIIYKiB
OINITUMAJIbHOTO  CIIBBIJHOIIEHHS €JIEMEHTIB 000X METOMIB, 3aJ€KHO BiJ
KOHKPETHHX YMOB HaBUaHHs. Ha mormsiz aBropa, mpoGiemMa NpakTHIHO 3BOAUTHCS
JI0 CIIBBIJHOUIEHHS THUIIB HaB4ajbHOI iH(poOpMauii B mpoueci HaBYaHHS.
BHOKpeMITIOIOTbCSL TPU TaKUX THITH (MOBJIECHHEBHH 3pa30K, MOJEIb Ta MPABHIIO),
SKi PO3PI3HAIOTBCA 3a CTYHNEHEM IMIUILUTHOCTI (MOBJIEGHHEBUH 3pasok —
IMIUTIUTHUHM, MOJIENIb — HAMIBIMIUTIIUTHUN, & MPaBUJIO — CKCIUTIUTHUN THIIH).
«3acBOEHHS) IPYHTYETHCS IEPEBAKHO Ha BUKOPHCTaHHI MOBJICHHEBOT'O 3pa3ka siK
€IMHOTO THITy HaBUYAJIBHOI iH(pOpMallii, TOAI K BUKOPUCTAHHS TPABWII 1 MOJENen
XapaKTepHO AJIs HAaBYaHHSI, IO OPIEHTYETHCS HA YCBIIOMIICHHS CTPYKTYpH H yMOB

217


https://academic.oup.com/eltj/article/76/4/508/6407675?searchresult=1
https://academic.oup.com/eltj/article/76/4/508/6407675?searchresult=1
https://doi.org/10.1093/elt/ccab070

ISSN 2073-4379 BuknananHs MOB Y BHIIMX HaBYIHUX 3aKJIAIaX OCBITH ...

Y)KUBaHHS TpamaTudHoi Mii, ska € 00’ektoM oBosoXiHHS. CHUpar4nuch Ha
apryMeHTH, BHUKJIAJIeHI y TIONepelHIX 4YacTWHAaX CBO€i cepii crareid, aBTOp
MPOTIOHYE TMEPETiK YMOB, CIHPHUATIMBUX s €(DEKTUBHOTO «3aCBOEHHS», TOOTO
HaBiTh MPU BHKOPUCTAHHI MOBJEHHEBOTO 3pa3Ka sK €IWHOTO THUIY HAaBYaJIbHOI
inpopmarnii. 3 iHIIOro OOKY, apryMEHTYIOTbCS HEIOJIKH TaKoro HaBYaHHS,
MOB’A3aHI 3 HENOBHUM OpPIEHTYBaHHSIM Y4YHIB LIOA0 CTPYKTYpH Ta YMOB
BUKOHAHHS BiJNOBIIHOT 1ii. 3ac00aMU MMOJIONIAHHS 1IbOTO HEAOIKY aBTOpP yBaXKae
OinblI eKCIUTINUTHI TUIM HaBYalbHOI iH(pOpMaLil, IOSCHIOIOUY BiAMIHHOCTI Mix
TPaAMIIMHUMH Ta MOETAlHUMH METOJAMM iX 3acToCyBaHHS. Buxomsum 3
BUCHOBKIB, OKPECIIIOIOThCS NEPCIEKTUBH ITOAAJBIINX JTOCIiKEHb.

Knwuoei cnoea: excniuiyumuicmov, 3aC80€HHA, IMIIIYUMHICIb, MOBIEHHEGULL
3PA30K, MOO€eb, HABYAHHS, NPABGUIO, MUNU HABYANLHOT iHopMayii.

CIIUCOK BUKOPUCTAHUX JTXKEPEJI

1. Yepnomatuii JIL.M. OcHOBH Teopii memaroriqyHoi TpaMaTHUK{A iHO3EMHOL
MOBH: IHUC. ... JA-pa mexa. Hayk: 13.00.02 / XapkiBchbkwid Hall. YH-T
im. B.H. Kapazina. Xapkis, 1999. 453 c.

2. Chernovaty L.M. Transtecon Elementary English Course. Kyiv: Olena
Teliha Publishers, 1995. 474 p.

3. Chernovaty L.M. Grammar Teaching: Inductive vs Deductive Approach
Issue Revisited. Poznan: Widawnictwo Naukove VAM “Studia Anglica
Poznaniensie”. 1990. P. 111-119.

4. Chernovaty L.M. Pedagogical grammar as the framework of research in
teaching foreign languages. Parts 1-15. Buxnadanus Mmoe y euuux
HABUANbHUX 3AKAA0AX OC8imu Ha cyyacHomy emani. Midxcnpeomemni
36 s3ku. XapkiB: XHY im. B.H. Kapazina, 2016-2023. Bum. 29-43. DOI:
https://doi.org/10.26565/2073-4379-2023-43

5. Crago M.B, Allen S.E.M. Early Finiteness in Inuktitut: The Role of
Language Structure and Input. Language Acquisition. 2019. Issue 1. P. 59-
111. DOI: https://doi.org/10.1207/S15327817LA0901_02

6. Galperin P.I. Introduccién a la psicologia. Habana: Editorial Pueblo
y Educacién. 1982. 96 p.

7. Gerngross G., Puchta H., Thornbury S. Teaching Grammar Creatively. ELT
Journal.  2008. Vol. 62. Issue 4. P. 424-427. DOIL:
https://doi.org/10.1093/elt/ccn046

8. lonin T. Developmental Comparisons in Language Acquisition. Langage
Acquisition. 2013. Vol. 20. Issue 2. P. 69-73. DOl:
https://doi.org/10.1080/10489223.2013.770977

9. Jones R.E. A consciousness-.aising approach to the teaching of
conversational storytelling skills. ELT Journal. 2001. Volume 55. Issue 2.
P. 155-163. DOI: https://doi.org/10.1093/elt/55.2.155

10. Leontiev A.N. The Development of Mind. Kettering, OH: Erythros Press
and Media. 2012. 414 p.

218


https://doi.org/10.26565/2073-4379-2023-432
https://doi.org/10.1207/S15327817LA0901_02
https://doi.org/10.1093/elt/ccn046
https://doi.org/10.1080/10489223.2013.770977
https://academic.oup.com/eltj/article/55/2/155/3114041?searchresult=1
https://academic.oup.com/eltj/article/55/2/155/3114041?searchresult=1
https://doi.org/10.1093/elt/55.2.155

Bumyck 44 2024

11.Lichtman K. Developmental Comparisons of Implicit and Explicit
Language Learning. Language Acquisition. 2013. Vol. 20. Issue 2. P. 93-
108. DOI: https://doi.org/10.1080/10489223.2013.766740

12. Niedzielski H., Chernovaty L. Linguistic and technical preparation in the
training of technical translators and interpreters. American Translators
Association Scholarly Monograph Series. Amsterdam / Philadelphia:
Benjamins Publishers. 1993. Vol. VI. P. 123-149.

13. Rastelli S. The discontinuity model: Statistical and grammatical learning in
adult second-language acquisition. Language Acquisition. 2019. Vol. 26.
Issue 4. P. 387-415. DOI: https://doi.org/10.1080/10489223.2019.1571594

14. Trueswell J.C. Language acquisition and language processing: Finding new
connections. Language Acquisition. Vol. 30. Issues 3-4. P. 205-210. DOI:
https://doi.org/10.1080/10489223.2023.2216689

15. Wilkins W.K. Lexical Learning by Error Detection. Language Acquisition.
2023. Vol. 3. Issue 2. P. 121-157. DOl:
https://doi.org/10.1207/s153278171a0302_2

16.Yang Z., Sanchez H.S. Teachers’ pedagogical intentions while using
motivational strategies. ELT Journal. 2022. Vol. 76. Issue 4. P. 508-518.
DOI: https://doi.org/10.1093/elt/ccab070

Crarrs Hagidnuia mo pemakiii 15.02.2024.
CratTio pekoMeHI0BaHO 70 npyKy 15.03.2024.

Sx murysaru: Chernovaty L.M. Pedagogical grammar as a frame concept for
research in the field of foreign language teaching methods. Part 16. Problems
of organising pedagogical grammar in teaching. Buxiadanns moeé y euwux

HABUATLHUX 3AK1A0AX 0C8Iimu Ha cydacHomy emani. Miscnpeomemui 36 's3Ku.
2024. Bum. 44. C. 206-219. DOI: https://doi.org/10.26565/2073-4379-2024-44-13

219


https://doi.org/10.1080/10489223.2013.766740
https://doi.org/10.1080/10489223.2019.1571594
https://doi.org/10.1080/10489223.2023.2216689
https://doi.org/10.1207/s15327817la0302_2
https://academic.oup.com/eltj/article/76/4/508/6407675?searchresult=1
https://academic.oup.com/eltj/article/76/4/508/6407675?searchresult=1
https://doi.org/10.1093/elt/ccab070

