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The purpose of this article is to investigate the relationship between
intercultural strategy and the objectives of foreign language processing. This
research tends to tackle the crucial methodology question of how intercultural
competence elements are integrated into the process of learning a foreign
language. Its importance stems from the recognition that the acquisition
of a new language requires comprehension of how one’s language and culture
relate to the target language and culture. As a result, the methodology now
focuses precisely on the development of intercultural communication skills
rather than on the acquisition of basic language-use skills in a chosen
language. Language is a medium through which culture is expressed.
Language symbols encode a nation’s knowledge of history, philosophy,
economics, medicine, and other fields. Numerous studies conducted by
linguists revealed that language intellectualization is seen as a way to enhance
learners’ efficiency by providing them with in-depth knowledge. Words with
substantial intellectual load are perceived by learners as aiding in the growth
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of intercultural competence due to their semantic capacity and relevance in
transferring knowledge and decoding cultural symbols. The internationalisms
as means of “natural” language intellectualization were well received by the
respondents since students don’t have to exert much effort to incorporate them
into their active vocabulary. Given that participants, according to the findings,
mainly did not see the value in dealing with unfamiliar foreign vocabulary
units offered without explanation, they nonetheless responded extremely
favorably to internationalisms. Within the presented research, one of the crucial
elements of the university curriculum that gives students a clear advantage over
their peers is cited as the teaching of bilingual interaction skills.

This article also deals with the results of quantitative research on tolerance
that used questionnaires filled out by students of non-philological faculties.
First, it demonstrated the respondents’ comprehension and acceptance
of foreigners’ mistakes directly related to their inability to speak or write in the
target language properly, and second, it indicated that there is, to some extent,
a negative attitude toward faults linked to cultural ignorance or unawareness.

Keywords: intercultural competence, language intellectualization,
internationalism, bilingual learner.

Problem statement. One of the 21st century’s fastest-growing
criteria for higher education is a cross-border international exchange.
Students today communicate across geographic, linguistic, cultural,
digital, and educational boundaries as they work to develop their
critical thinking abilities, independent thinking skills, and skills in
recognizing causes and effects while figuring out their place in
a constantly evolving social environment.

Technologies must be developed in a way that guarantees more
advanced methods of communication in the information society. Given
the steady rise of worldwide partnerships, world tourism, and an
increase in the number of foreign projects and business visits, there is
a need for efficient strategies to improve communication, both verbal
and nonverbal, online and in person, taking place without boundaries.
On the one hand, the COVID-19 period has forced a choice to place
certain limitations on live communication, which was once thought to
be the standard in people’s lives. The major method of communication
with many prospective participants started to be an unrestricted
connection and access to the global network. The coronavirus pandemic
has reinforced and raised to a new level the relevance
of communication comprehension and flexibility, which are closely
connected with the national worldview. On the other hand, an
individual’s communicative behavior must also adjust to new
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conditions. This highlights the issue of communication obstacles when
individuals experience hesitancy or uncertainty before expressing
something, such as judgments about age, gender, religion, societal
roles, values, etc. Understandably, this is most noticeable in
international communication. Moreover, incorrect communication
models can result in anxiety, an inferiority complex, and eventually the
incapacity to communicate.

The urge for cross-cultural, cross-generational, and cross-religious
communication alters social norms, culture, and educational objectives.
Graduates who can quickly observe and comprehend, think creatively,
extract and evaluate the vast scope of information offered throughout
the world in many languages are in great demand. Motivated learners
broaden their knowledge frontiers, immerse themselves in new
language environments, increase their vocabulary, build various types
of memories (short-term, long-term, explicit, implicit, episodic,
procedural), and improve their cognitive capacity. Yet,
misunderstandings or unexpected outcomes might occur from a lack of
knowledge of the cultural customs and norms in a multiethnic society.
Consequently, higher education institutions’ goal in teaching foreign
languages is to provide favorable learning environments for the target
language and assist students’ personal development by exposing them
to the culture of the people whose language they are studying.
Understanding how a target culture relates to one’s own culture is a
necessary component of learning a foreign language. In other words,
understanding  international communication  requires  developing
intercultural competence. Nonetheless, there is disagreement about how
and how much culture should be covered in the study of foreign languages.

Analysis of recent research and publications. In the last two
decades, investigations on the integration of language and culture,
interdependence of cultural awareness and language learning have been
done by Arasaratnam & Doerfel (2005), Hammer, Bennett & Wiseman
(2003), Daerdorff (2006), Parmenter (2003), Greenholz (2005), Koehn
(2002), Byram (2003), Stone (2006), Chung & Chow (2004),
Nault (2006), Alptekin (2002), Chao (2009), Sung & Chen (20009,
2014), Cheng (2012), Stapleton (2000), Young & Sachdev (2011),
Zarate (2004), Pascarella & Terenzini (2005). Based on fundamental
theory, empirical evidence, validated hypotheses, and substantial
findings, these studies, however, explore the matter from
the viewpoints of the teachers, but investigations on the students’
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perspectives regarding the elements of intercultural competence are
rather limited.

The aim of the article. University students frequently have the
same cultural background and speak the same language among
academic groupings. However, the inflow of international students into
Ukrainian universities makes it possible to compare the findings of their
language and cultural views with behavioural models of Ukrainian
students, obtained through questionnaires and other methods of analysis,
as well as observe the fundamentals of interaction in multicultural groups.
As a result, the purpose of this article is to investigate the intercultural
method as a foundation for identifying the strategies and guiding ideas
for learning foreign languages more effectively.

Presentation of the main research material. Following several
stages of development, including the Grammar-Translation Method in
the 19th and early 20th centuries, the Audio-Lingual/Audio-Visual
Method in the 1940s, and the Communicative Approach beginning in
the late 1970s, FLT methodology has come up with the Intercultural
approach since the 1980s, which balanced all the elements of the
process of effective language teaching while emphasizing the limitless
potential for the development of a language personality. Neuner
describes the experience of speaking with an 11-year-old and getting
his opinion of a certain English textbook [7]. The young respondent
was quite critical in his responses to Neuners’ questions, but he made
no notice of mistakes in either syntax or vocabulary. Instead, he
analyzed the characters’ actions and made observations about how they
saw certain issues. Consequently, Neuner concluded that each student
has a unique perspective on the subject they are studying. We can never
be certain what genuinely piques pupils’ interest and attracts their
attention and how they learn [7: 36]. It turns out that by acquiring
teaching materials, the student receives a piece of the sociocultural
context or, to put it another way, participates in the “worldview” of the
language environment being studied (by contrasting it with his own,
acquired through prior experience), without paying attention to
the process of learning grammar and vocabulary themselves.

We conducted a questionnaire survey among second-year students
of Ukrainian philology and international students at the Medicine
department to determine the type and character of the challenges that
higher education students face in the context of intercultural dialogue
(the language of education for future doctors is English). Students were
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instructed to read a typical list of barriers to effective cross-cultural
communication. The participants were required to rate each position on
a scale of 1 to 100, depending on how much it was an obstacle for each
of them personally, where 1 meant the lowest level and 100 was
the maximum level of discomfort and self-doubt. To measure
the problem’s complexity in terms of the speaker’s attitude toward it, as
well as to evaluate the extent of their psychological obstacles a wide
range of 1 to 100 was chosen. This would allow the teacher to adjust
teaching tools and methods most productively, based on information
about psychological obstacles for the student.

Thus, the participants were asked to evaluate the following
positions: “1) finding a topic for conversation; 2) defining and
comprehending the term “intercultural communication” itself (since is
it difficult or ambiguous); 3) a lack of continuous interaction with
people from other cultures; 4) a limited vocabulary; 5) complicated
grammar rules; 6) a lack of experience with the customs and etiquette
of another country; 7) a shortage of time and resources for education
and self-education; 8) apprehension that a positive outcome won’t come
quickly; 9) tension and discomfort experienced during the intercultural
dialogue; 10) your option”.

A comparative analysis of the results showed that the greatest
discrepancies among philologists and medical students were found due
to positions “8) apprehension that a positive outcome won’t come
quickly” (Doctors/D — 10%, Philologists/Ph — 65%) and “9) tension and
psychological discomfort experienced during the intercultural dialogue”
(D - 10%, Ph — 90%). The first distinction is related, in our opinion,
to the purposeful choice of philologists. Entering a university, they
hope to quickly achieve a respectable outcome and begin learning about
the outside world through a foreign language. At the same time, doctors
perceive awareness of the culture and language of another country
to a great extent as a tool for information exchange and cooperation
with international partners and organizations, in other words, they begin
to learn the language through the world of the profession. The second
discrepancy, we believe, is connected with philologists’ awareness
of their high degree of responsibility in intercultural dialogue.
The positions “3) a lack of continuous interaction with people from
other cultures” (D — 60%, Ph — 70%) and “4) a limited vocabulary”
(D - 50%, Ph — 40%) showed the lowest coefficient of difference. As it
turned out, these positions are important for the success of intercultural
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communication for the participants of both groups, that is, regardless
of the degree of awareness and mastery of knowledge, speakers are
equally concerned about the imperfection of their skills when it comes
to another culture.

Philologists Doctors
10fi 10_.
y I
0 10 20 30 40 50 60 70 80 90 100 0 10 20 30 40 50 60 70 80 90 100

Table 1. Application of intercultural skills in foreign language acquisition
Tabauys 1. 3acmocysanist MIdCKYIbMYPHUX HAGUHOK Y NPOYECE ONAHYBAHHS
iHO3eMHOI MO8U

Very few students, especially philologists, paid much attention to
the tenth position, but “transition to distant learning” (D — 8%, Ph —3%)
prevailed among the personal options of the response. It, according
to the respondents, became a barrier to direct interaction with speakers
of a different culture. It is difficult to disagree with this since online
communication has its own rules and aspects of participants’
interaction, and after years of traditional schooling, they have to get
used to a new format in a distance education environment at university.
However, two years of pandemic realities have taught learners
to promptly adapt and seek out unusual, innovative ways to interact
with information when using an electronic device. In the circumstances
of digitalization and gamification of education, the gaming experience
was helpful on the road to learning.
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Intercultural competence is described by Jokikokko as “an ethical
orientation that emphasizes particular ethically correct ways of being,
thinking, and behaving” [6]. A person who “crosses boundaries and is
to some extent an expert in the transit of cultural property and symbolic
values” is considered an “intercultural speaker” within the context
of an intercultural model [4: 11]. Many theorists adopt an anthropological
approach to their models of intercultural competence, treating
the individual as the center of their scientific interests. This is because they
are aware of how beneficial it is to determine what is relevant in
the context of cultural variety. No one methodology can accurately assess
an individual’s intercultural abilities, just as there is no one unique
definition of intercultural competence. According to the setting, each
model incorporates the idea of intercultural competence. The five
categories that might directly or indirectly affect students’ learning in terms
of educational outcomes are therefore captured by the model created by
Pascarella [8]. One of these categories is the organizational and structural
gualities of educational institutions. Another is the characteristics
of the students themselves, such as their talents, personalities, ambitions,
and ethnicity. The third reveals the connection with partners in socializing,
such as with professors or classmates. The fourth category is
the institutional setting itself. The fifth category measures students’
motivation and consequently achievements [8]. In this concept,
the researcher highlights the importance of the organizational/structural
attributes of the educational institution and the characteristics of the
students having an interdependent impact on one another.

The five-dimension model created by Byram was introduced in 1997
and is referred to as the classic one. This approach focuses on five
elements: 1) knowledge, 2) attitudes, 3) interpreting and relating abilities,
4) interaction and discovery skills, and 5) political education, including
critical cultural awareness [3]. Having integrated the benefits of the listed
models we hope to come up with a list of essential criteria. First, learning
takes place in a two-way engagement, in which the learner’s motivation,
aptitude, and environment all play important roles. Second, it should be
emphasized that attaining a favorable outcome depends on the formation
of the proper basis. Finally, the appropriate selection of circumstances for
the right placement of accents and the potential for a prolonged
independent assessment of intermediate and final outputs are crucial
elements of developing intercultural competence.
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The three systems for measuring intercultural competence are
established based on the components of those models. The three main
categories of intercultural competence are intercultural awareness,
intercultural sensitivity, and intercultural tolerance since learning
a language is a process of acquiring symbols and coding systems
(as well as a process of obtaining cultural knowledge and attitudes).
The idea that tolerance is exceptionally important is supported by
the findings of a study conducted among 24 second-year students from
Egypt, Turkey, Morocco, South Africa, and the United Arab Emirates.
Regarding their attitudes about students from various national
backgrounds who could engage in wrongdoings and misdeeds during
their intragroup interactions, the participants were given a list of two
sets of statements to estimate the level of their loyalty.

Respondents were questioned about how they reacted to lexical,
grammatical, and stylistic faults as well as the behavioral shortcomings
of their interlocutors related to religious or political beliefs, family
traditions, and customs. The majority of respondents noted the
acceptability of linguistic errors in their native language made by their
group mates at the level of 81,6% (“Partly appropriate” — 22,5%,
“Appropriate” - 48,1%, and “Strongly appropriate” — 11%). Only
18.4% of participants voted negatively (“Strongly inappropriate” —
3,7%, “Inappropriate” — 6,5%, and “Partly inappropriate” — 8,2%).

As opposed to language issues, respondents treated cultural issues
more strictly, classifying them as 1) “Strongly inappropriate” — 7,9%,
“Inappropriate” — 21,6%, “Partly inappropriate” — 38,8% (for a total
of 68,3%), and 2) “Partly appropriate” — 16,1%, “Appropriate” —
10,8%, and “Strongly appropriate” — 4,8% (for a total of 31,7%). This
shows that despite having a fair amount of general tolerance in their
educational setting, a third of learners (31,7%) are not yet prepared
to be tolerant when it comes to their cultural heritage.

We acknowledge that the existing curricula in contemporary
educational institutions are more and more often based on
the requirement for intercultural literacy. It is because intercultural
competence is implicitly taught by being included in other university
courses. The youth who learn as much in their second or third language
as they do in their first perform better in class and develop their general
intellectual capacity. Institutions that provide multilingual education
to their students currently come out ahead. When students are instructed
in a variety of subjects in a second language, such as English, this helps
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them become more interculturally competent and increases their mental
capacity. Bilinguals, according to Ellen Bialystok, manage mental
disorders better [5].

In the 1930-s, Leonard Bloomfield defined bilingualism as the total
control of two languages [2]. Since then, numerous investigations have
found that bilingual children performed better on both verbal and non-
verbal tasks. Scientists have been interested in this idea, which is
associated with various social categories. There is no common
understanding of what constitutes total mastery of two or more languages,
even though its fundamental components have been defined in a variety
of ways. Yet it is fairly evident that bilingualism is by no means
a combination of two monolinguals in the personality of one speaker.

This was demonstrated by an experiment carried out by a team
of psycholinguists working with a group of bilinguals [1].
The participants who speak both English and German were asked
to retell information given in both languages. It turned out that
the interviewees used English to retell a part of the information
presented in English and applied German to the German part of the data
without delay or hesitation. It proves the fact that bilingual people are
better and more easily able to switch between languages. Moreover,
the participants were instructed to decode the symbols of a made-up
language and explain the meaning of certain words. Bilinguals who,
according to their affirmatives, did not strive to study or compare roots
and flections but instead behaved spontaneously displayed the greatest
results. It proves that bilingual learners have the only language
personality which is extended and developed depending on their
intellectual growth.

We have discovered that language intellectualization has
a considerable favorable impact on the process of learning a target
language. We don’t want to enforce the idea of establishing an
environment that is conducive to learning but artificially
intellectualized. Instead, we emphasize that selecting texts of a certain
style and with a substantial level of intellectual load will help students
develop essential communication skills and, as a result, will inspire
them to pursue further study.

Thus, the findings from a questionnaire completed by second-year
students revealed that learners were positively impacted by having
to deal with materials significantly enriched with 1) units that
intellectualize language denoting significant information on various
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fields of social development such as business, culture, history,
philosophy, information technology, medicine, and law (Strongly
disagree — 0%, Disagree — 0%, Neither Agree nor Disagree —7,7%,
Agree — 30,8%, Strongly agree — 61,5%); 2) terminological units that
are unclear in their meaning for foreign language learners (Strongly
disagree — 0%, Disagree — 8,3%, Neither Agree nor Disagree — 33,3%,
Agree — 25%, Strongly agree — 33,4%); 3) internationalisms (Strongly
disagree — 0%, Disagree — 8,3%, Neither Agree nor Disagree — 8,3%,
Agree — 33,4%, Strongly agree — 50%).

Due to their meaning scope, all three sorts of units intellectualize
language. The findings show that, according to the participants’ views,
the first and third groups of words are fundamentally important for the
development of foreign language competence. Regarding the second
group, however, even though terms encode knowledge about
meaningful areas of people’s lives, students did not pay them much
attention since they were difficult to understand and required extra
effort to be studied.

Conclusion. Foreign language learning involves engagement with
the sociocultural environment as opposed to the passive assimilation of
data. As a result, culture should always be included in the framework of
language acquisition as cultural understanding helps make language
learning successful. The most recent explorations, however, emphasize
that it is no longer relevant to discuss that acquisition of two or more
languages forms two or more language personalities in one individual.
Instead, learners can develop all these skills within the only language
personality, which scope depends on students’ intellectual capacity.

Words with substantial intellectual load are seen by learners as
aiding in the growth of intercultural competence due to their ability and
relevance in gaining knowledge and decoding cultural symbols. The
internationalisms as means of “natural” language intellectualization
were well received by the respondents since students don’t have to
exert much effort to incorporate them into their active vocabulary. We
believe that bilingualism is one of the prominent goals in contemporary
education. The findings of processing the tolerance questionnaires
demonstrate that while participants view language errors with
understanding, at the same time, they have a negative attitude toward
cultural faults. Since we offered the tolerance test only to the students
of non-philological faculties, we anticipate conducting further studies
by contrasting their responses with those of the philologists.
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MeTa HayKOBOI PO3BIIKA — AOCHITUTH €()EeKTUBHICTH MIKKYIBTYPHOTO
MIXOy SIK TEXHIKH OBOJOAIHHS iHO3€MHOIO MOBOK0. JIOCITIIPKEHHS aKTyalli3ye
BUDINIEHHS  KJIIOYOBOTO  METOAOJIOTIYHOTO  NHTaHHA. SK  €JIEMEHTH
MDKKYJIBTYPHOI KOMIETEHIIIi iHTETPYIOTHCS B MIPOLIEC 3aCBOEHHS 1HIIOMOBHOT
KOMYHIKaTUBHOI CTparterii. AKTYalbHICTh MPOOJIEMH JICKHUTh Y IUIOMIHMHI
YCBIJOMJICHHS i1€1 TIPO Te, IO ONAHYBaHHS HOBOi MOBM BHUMAarae po3yMiHHS
NPUHLMUITB CHIBBIJHOIIEHHS PiHOT MOBH M KYJBTYPH 3 LILOBUMH MOBOIO
1 KyJbTypolo. 3 OISy Ha I BBAXAEMO, IO PaKypc yBard Cy4acHOl
METOIMKH 30CEpe/PKeHUI pajlie Ha PO3BUTKY HABHYOK MIDKKYJIbTYPHOTO
CIIJIKYBaHHA, HUK Ha HaOyTTi 6a30BHX yMiHb B IHO3EMHI MOBI.

Buxoznsuu 3 po3yMiHHS TOTO, III0O MOBa € 3aCO00M BHPAaKEHHS KYJIBTYPH 1
B MOBHHMX CHMBOJIaXx 3amuidpoBaHo 3HaHHsA Hamii 3 icropii, ¢inocodii,
€KOHOMIKH, MEANIMHY Ta IHIINX rajdy3eil CyCHiIbHOTO XXUTTS, BU3HAYEHO, 110
IHTENIEKTyali3alis MOBH PO3TIISAAEThCS K 3aci0 MiJABHIICHHS ¢(QEeKTHBHOCTI
IHIIOMOBHOI OCBITH HUISIXOM 30aradyeHHs akKTUBHOTO M MAacHBHOTO CIIOBHUKA
MOBLIB OAWHMIIMH, SIKIi MarOTh 3HAYHUI HAYKOBUH, KYJIbTYPOJIOTIYHHMH,
icTopuuHMi noTeHwian. JloBeneHo, Mo 3aly4eHHsS KOHTEKCTIB 3i CIIOBaMH Ha
MO3HAYEHHS CYTTEBHUX LMBLII3AIIMHUX 3M00YTKIB JIIOJCTBa Oe3MmocepeHbo
BIUIMBA€E Ha MiABUIIECHHS MOTHUBALII CTYJCHTIB 10 BUBYEHHS JPYTroi YU TPEThOI
MOBU. BusBieHo, Mo IiHTEpHAIOHATI3MH SK 3aCO0M  «IIPUPOTHOI»
iHTeNeKTyam3amii MOBH Oymu mo0pe CIpUAHATI PEeCHOHACHTAMH 1 CIPHSIIN
(opMyBaHHIO 3aIliKaBICHOCTI B MOJAJIBIIOMY HaBYaHHI. BomHouac, MOBII
MepeBaXHO He Oaumiam ceHcy B poOoTi 3 HE3HAHOMHMH TEpMiHOJOTIYHUMH
OJIMHUIISIMY, TToJJaHUMK Oe3 ceMaHTu3alii. Lle moscHioeThCst TUM, 110 B poOOTI
31 CTyJEHTaMu NepiIoi rpynud He MoTpibHO Oysio NOKJIanaTtu AO0AATKOBUX
3yCHJIb, a0M BiTHAHTH KOHTEKCTYaIbHUH CMHUCI IIPONOHOBAHMX CJIiB 1 CHIOJYK.

BuzHaueHo, 1m0 OAHUM 13 KIIOYOBHX €JIEMEHTIB YHIBEPCHUTETCHKOT
HaBYaJIbHOI MpOTpaMH, SIKUM Jae CTyJIGHTaM OYEBHIHY IiepeBary Haj
OJTHOJIITKAMH, € BUPOOJICHHS! HABUYOK OULTIHIBaIbHOI a00 MYJIBTHIIIHIBAJILHOT
B3aemomii. 3apa3oM, y CTaTTi MNPEACTaBIECHO pEe3yIbTaTH JOCIHIIKCHHS
CTYNEHS TPOSIBY MIKKYJIbTYPHOI TOJICPAHTHOCTI B MYJNBTHETHIYHHX Tpymax.
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Y cTaHOBIIEHO, 1110, HA BiIMIHY Bijl TOOIAXIMBOTO CTABJICHHS PECIIOHICHTIB JI0
MOBHHUX TIOMIJIOK, SKUX IPUIYCTIIIUCS OAHOTPYITHHUKH 3 1HIIIOTO KYJIBTYpHOTO
CEepellOBUINA, HETaTHBHE CHIPUUHATTS HEMONIKIB, IOB’S3aHUX 13 iXHIM
KyJTbTypHHUM HEBITJIACTBOM YH HeoOi3HaHicTIo, Oylo BH3HA4YE€HO SIK
HEIPUIYCTHUME MepeBaKHOIO OLTBITICTIO OMUTaHUX.

Knrwouosi cnoea: 0inince, inmenekmyanizayis mosu, iHMepHAYIOHALI3M,
MINCKYTbMYPHA KOMNEMEHMHICb.
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