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The article deals with the issue of accommodating individual differences
among learners of English as a foreign language in the same classroom. It is
widely acknowledged that there are many problematic issues when it comes to
teaching learners with the same learning objectives but different abilities,
interests, prior knowledge, learning styles, motivation, etc. There is a lot of
research on how to instruct students with a completely different range of
learning preferences. A widely held view is that a teacher working in a
heterogeneous class should differentiate instruction across content, process, and
product within whole-class interaction, group work, team project, and pair work.
The article has offered one suggestion related to the implementation of a
differentiated instruction strategy in heterogeneous classes. It is a customization
mode as a self-regulated learning strategy that calls for the learner’s ability and
readiness to actively tailor learning according to individual specifications. With
differentiation, teachers differentiate how students learn, while with
customization, students customize their learning so that it best suits their
requirements and capabilities. In practice, customization mode means providing
students with optional tasks and adjustable activities to choose from assignments
or lesson plans prescribed by the curriculum. In this paper, the author provides
practical examples of affordable strategies to implement customization modes in
academic settings.

The article presents findings from a qualitative study investigating students'
learning autonomy within a regular course of English for Academic Purposes
at Kharkiv I.P. Kotlyarevsky National University of Arts as well as the
author's reflection on her own teaching experience. Findings indicate that the
customization mode leads to greater success in the academic performance of
foreign language learners since it 1) promotes autonomy in learning by
motivating students to make decisions about their learning; 2) keeps learners
satisfied and elevated by allowing them the freedom to experiment; 3)
establishes positive attitude to learning by caring about individual differences;
4) supports uniqueness by enabling learners to express their own identity and
bring multiple insights into a classroom.
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The paper tries to put some recommendations together for further
consideration while designing a learner-autonomous English for Academic
Purposes syllabus.

Key words: autonomous learning, customization mode, differentiated
instruction, English as a foreign language, individual differences.

Problem statement. A flexible curriculum is a measurable plan and
structure for delivering quality education. It identifies the learning
outcomes, standards, and core competencies but it doesn’t consider
individual differences. We know that each class has its own unique
culture and each individual in your class has a different set of interests,
strengths, weaknesses, goals, learning needs, and abilities. Traditional
curricula and prescribed instructional techniques are not always optimal
for students with a different set of learning modalities. If you want to
deliver quality education and help students achieve significant learning,
you have to be responsive to a broad range of learners with a variety of
individual differences and tune into what learners are doing and then
figure out how you can offer something more specific to them. That’s
when you need to take the curriculum you’ve created, and start adapting
it to the actual learners’ specifications. Curriculum adaptation refers to
improvements and amendments in methods of teaching (the way that
the instruction is structured and managed) with the aim of
accommodating all learners in class. This can be accomplished in
several ways. Regardless of the terms and definitions, educators and
theorists agree that the most effective way to appeal to and engage
every diverse learner in a heterogeneous classroom is through
differentiated instruction. Although the concept of differentiated
instruction has gained a lot of attention in practice and research,
teachers find it difficult to grasp how differentiated instruction should
be implemented in their classrooms. Clearly, more information about
effective practices is needed, since the situation in which teachers teach
heterogeneous groups in post-graduate education is rather different in
nature compared to high education. Based on the assumption that
differentiated instruction positively impacts student learning if properly
implemented, the following research question guided the study: how
can a teacher implement differentiated instruction in a heterogeneous
classroom of advanced learners within a controlled academic setting.

Analysis of current research. The term “differentiation” refers to
presenting knowledge and instructions differently. Carol Ann
Tomlinson — a researcher on the effectiveness of differentiation — states
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that teacher is differentiating content — the knowledge and skills
students need to master; process — the activities students use to master
the content; product — the method students use to demonstrate learning
[5]. Carol Ann Tomlinson and Marcia B. Imbeau in their book “Leading
and Managing a Differentiated Classroom” tackle the issue of how to
address student differences thoughtfully and proactively. James
R. Delisle an educational consultant and a former university professor,
one of the differentiated instruction’s foremost opponents, in his article
appeared in the January 07, 2015 edition of Education Week (an
independent news organization) states that differentiation in the
classroom does not work. Teachers who attempted to differentiate
instruction found it hard to implement and ended up simply dumbing
down their instruction, depriving gifted students of quality and complete
educational services [7]. The question is not whether differentiated
learning is effective or not effective, but how to implement it properly.

The purpose of the study was to explore customization mode as a
practical implementation of differentiated instruction in a heterogeneous
classroom.

Specifically, the study sought to: define customization mode in
foreign language learning; find out the necessary conditions for the
application of customization mode; explore the effectiveness of
customization mode in accommodating individual differences of
language learners.

Presentation of the main material. Every student you teach has a
diverse set of individual differences that can be defined as personal
characteristics that distinguish learners from each other in the learning
processes and might determine learning outcomes. Learner
characteristics include anxiety, beliefs, cognitive abilities, motivation,
strengths, weaknesses, talents, values, prior experience, successes,
failures, attitudes, skills, learning modalities, interests, personal desires,
confidence, self-encouragement, willingness to communicate. Each
learner has a “style” of learning that should and could be maximized in
all learning situations. The diverse learning characteristics displayed by
students in the post-graduate course make it necessary for teachers to
differentiate instruction to give the learner an ultimate, personalized
experience in learning. Klymenova O., a teacher at Dnepropetrovsk
State University of Internal Affairs in her article “Trends of
development of modern education: the basic principles of andragogy in
teaching foreign languages” states that the heterogeneity of adult
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learning groups by age, intellectual level, level of education and work
experience, and emotional and psychological state must be taken into
account when choosing teaching methods [2: 89]. We strongly believe
that an effective and productive learning-teaching process can be
achieved by capitalizing on learners’ individuality which is to use
differences in students’ preferences to their advantage. Why not
consider students’ diversity and variance in learning characteristics and
respond to it in some way. For instance, let’s legitimize individuality in
learning by allowing choice and offering more flexible learning options
available to learners and “give them greater control over their learning
through a variety of learning modes and interactions. It is not an
alternative mode of education but an overarching driving force that
provides learners greater choice” [10: 1]. Anishhenko I., a teacher at
Khmelnytsky Humanitarian and Pedagogical Academy in her article
“Organization of the students’ self-study activities in a Higher
Pedagogical Institution” states that independent work allows
maximizing the individual approach to students with different levels of
knowledge [1:90]. This work suggests a customization mode that
allows learners to personalise learning by offering more than one way
for them to learn. Customization refers in the context of education to a
teaching-learning transaction that involves negotiation between the
teacher and students. From the teacher’s side customization is an
instructional strategy that typically allows learners to have activities that
are customized to their specifications. From the learners’ perspective
customization is a process of appropriately modifying or building
learning according to individual or personal specifications or
preferences to satisfy their needs. The purpose of customization is to
provide each student with affordable and available options to make their
performance better.

Differentiation and customization are often thought to be
synonymous, but that isn’t the case. The difference between
customization and differentiation is who adapts the learning: the teacher
or the student. When it comes to differentiation, it means adaptation of
educational methods and techniques so that the learning process is
better suited for each learner, with their unique learning style,
background, needs, and previous experiences. Thereby, differentiation
is about what the teacher can do to fit a particular learner’s needs, while
customization is about what the learner can do to fit his individual
preferences in learning. Likewise, customization and personalization
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aren’t actually interchangeable. Personalized learning centers around
the task of connecting a learner’s previous knowledge, experiences, and
abilities with training materials that will link that understanding with
new information. Customized learning is centered around the idea of
learners tailoring their activities to their unique preferences in language
learning. Learners’ learning styles shouldn’t be considered an
insignificant component in the learning process. Each student's learning
initiative in the classroom should be customized by the learners
themselves. Making learning content slightly customized will make a
difference, for example, removing material that is unnecessary while
highlighting the training that will help the learner most; replacing or
modifying the task, adjusting it for the learner to demonstrate what they
do better, or training new skills. Thus, differentiation is implemented
through customization mode - a self-instruction strategy by which
students self-tutor and self-monitor themselves, and manage themselves
as learners while learning in the way most convenient for them. But
their learning plans still keep them on track to meet the standards for a
university diploma.

There are three conditions for the customization mode to be applied:

1) students must be able to manage the autonomous aspects of the
study. It takes as its starting point the idea that students are capable of
self-direction and can develop an independent, proactive approach to
their studies. The success of a customization mode in the heterogeneous
class depends first of all on the ability of each learner for self-
monitoring, self-instruction, self-reinforcement throughout the course;
willingness to take learning responsibilities, self-confidence to learn
autonomously, motivation to learn English, capacity to learn
autonomously. Accordingly, customization mode is primarily applied in
postsecondary and adult education programs in which it ranges from
being a subsidiary component of traditional teacher-directed learning
programs to being the guiding principle of the curriculum;

2) students must have access to an assortment of resources suitable
for autonomous learning. Access to Self-Instructional Materials (S1M)
is essential to self-directed language learning. SIM are specifically
designed to enable learners to study partly or wholly by themselves and
have been described as “Tutorial-In-Print”, which not only provides
information but also defines what is to be learnt, gives examples,
explains, makes questions, sets learning tasks, answers learners
questions, allows learners to do self-assessment, gives study advice;
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3) teachers still have a primary responsibility to handle students’
variance by offering the option to change what and how they learn,
based on their individual abilities. Unlike self-education (also self-
learning and self-teaching), which is education without the guidance of
masters (such as teachers and professors) or institutions (such as schools
and universities), customization mode is an instructional strategy where
teachers play an active supporting role in learner customized activity
since the students with guidance from the teacher decide what and how
they will learn. The teacher should plan their adaptive instruction and
consistently balance individual students and course content and “make
room” for student variance.

So how does the customization mode operate in action? Let’s look at
three strategies to implement customization mode in class:

1) build an option list. To achieve customization a teacher must focus on
developing an option list that includes some variations or “tiers” to a learning
task, to which students are assigned based on their abilities. The choice of
activity can be completely up to the student, giving them the freedom to pick
whichever type of learning activity works best for them;

2) ask learners to select a few assignments from a list of options or modify
assignments according to individual specifications or preferences. Generally,
learner’s customization mode refers to individualized curriculum alterations
that allow a student to learn the same material, and complete the same
assignments as other students without altering the content of assignments but in
a different way, with some variation in time, format, setting, and/or
presentation. Any assignment can be customized through different
options at the learner’s discretion (make an assignment easier so the
student is not doing the same level of work as other students, add details
in an assignment). Common customization options accepted in
academic settings for the advanced level of ELL students include the
following: vary the length of time a student may take to complete a
task; generate the content of the assignments as long as the assignments
contain required elements; select the most convenient and efficient
strategies for the task accomplishment; alter the way tasks are presented
and mastery (skills and abilities) is demostrated; redesign the space,
time and resources in the classroom; adjust social organization of
learning (face-to-face, group, individual); indicate the moments of
assessment; select learning materials and learning resources to be used
during the course; change the sequence of different parts of a course;
work on different skills at different paces or work on several
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competencies at the same time; modify assessment and completion
requirements (pass/no pass grading option); choose participation in
various aspects of the course; adapt the difficulty and size of a student’s
workload; test in a different setting (on-line, off-line; in paper or
electronic formats); have extra time to do homework or complete
projects or examination; adapt assignments, test materials, homework to
the students’ skill levels; do cooperative learning in alternative formats
and so forth;

3) give students multiple opportunities to demonstrate their mastery
over a certain topic. While standard test results should never be
overlooked, giving students optional ways to show their understanding
of topics helps them to overcome shyness, uncertainty, doubts, fears,
etc.

In this way, customization is a sequenced series of optional practices
that virtually any learner can understand and develop. That doesn’t
mean the university will let a student fall far behind. The teacher makes
sure learning options match up with academic standards. And they
check to see if students are demonstrating the skills they’re expected to
learn as they progress through their education.

Customization is not a replacement for a one-size-fits-all education
system. It’s an approach to general education that can work with an
individualized education program (IEP) or other specialized
intervention programs.

The potential of customization mode.

Customization offers greater control of highly personalized learning
and in this way empowers learners to strengthen their autonomy.
Autonomous learning is also used by some authors to denote
independent learning, self-directed learning, self-instructed learning, or
self-study [6]. Phil Benson, an Associate Professor in English at the
Hong Kong Institute of Education in his book “Teaching and
researching autonomy in language learning” argues that “There is a
difference between autodidaxy, where learning is done by the learner on
their own, and autonomy, where learning is controlled by the learner
whether with a teacher or not” [4:187]. In autonomous learning,
learners are not controlled by others or by outside forces; they are
independent, and they have the power to regulate their learning
activities within a controlled academic setting [6]. Such capability and
responsibility to tailor their study to their own needs is not an inborn
characteristic of human beings but the result of a process related to
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growth and personal life experience. According to David Little,
autonomy is viewed as an ability or capacity acquired and developed
naturally as the result of developmental and experiential learning [8].
The authors Tsvyd-Hrom O., Nosenko M., Rieznik V., and
Bonkovskyi O. argue in the article “Organization of self-study in
distance learning of foreign languages in higher educational
institutions” that the effective planning of students’ independent work
includes creating conditions for students’ independence in their
academic activities [3:238]. Agreeing with the above authors, we
believe that a strategy such as customization moves students in the
direction of autonomy and maturity as learners since it offers them
greater control of their learning. They are autonomous in the sense that
they actively seek out learning opportunities, are willing to try new
things, have more independence in the use of time and materials,
modify, regulate, initiate their learning activities, and make important
decisions about the what, when, where and how of learning.

Customization as a personalized learning experience keeps your
learners satisfied and elevated, as it gives them ownership of their
learning. Exercising control over their own experience can increase
their happiness and their engagement. Customization as highly
personalized learning that is uniquely relevant to students enables
learners to be more inventive, and more creative. People like feeling
special, they like personalized experiences that often leads to
innovation, and definitely increases job satisfaction. Learning tailored
specifically for each learner and based on their unique traits removes
stress and allows students to present their completed assignments using
tools and strategies that highlight their abilities rather than illuminate
their disabilities. Personalized teaching demonstrates to learners you
care about them individually. It stimulates a better connection with the
teacher. Positive student relationships are fundamental to success. When
students feel supported, they're more likely to engage in learning and
have loyalty toward the instructor.

Studies show learners are more likely to succeed academically if
they have an option to personalize their learning i.e. have learning that
resonates with them and meets their desires [11]. Students would be
willing to work hard and perform better for a customized task modified
to fit their capabilities. The option to customize the exact class work or
homework assignment as they want to make learners more independent,
more satisfied, more productive, and more creative.
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Customized learning isn’t widely used in universities yet. Many
aspects still need to be explored, starting with whether students will
make good choices. Then there is the question of fairness, which is
deepened by students' tendency to look for the easy options [9].
However, this approach has the potential to help reduce the stigma of a
one-size-fits-all education system.

Conclusions. Students differ as learners in terms of interests, prior
learning, learning style, capability and ability to self-regulate their
study, speed of learning, support systems for learning, self-awareness as
a learner, confidence as a learner, independence as a learner, levels of
motivation, and a host of other ways. The diverse learning
characteristics displayed by students in the post-graduate course make it
necessary for teachers to differentiate instruction to contribute to the
effective teaching of the target language.

To accommodate individual differences of EFL students in a way
that lifts up their academic performance, the current study considers a
customization mode as a self-monitoring strategy in English instruction
that allows students to adjust their learning for themselves.
Customization mode refers to using the same curriculum material for all
learners, but adjusting the depth of content, the learning activity
process, and/or the type of product developed by the student to students'
readiness, interest, or learning style. Customized learning mode will
function properly when 1) students are ready to be more independent,
make choices about their learning and apply self-directed learning
skills; 2) teachers fully understand the process, methods, assessments,
tech, goals involved, and design of creative assignments that challenge
learners to be more independent and to make choices about their
learning. The first step in implementing a customized learning program
is offering them a breadth of opportunities, resources, and options to
personalize learning to fit their individual preferences. Second, let
learners make choices and decisions about their completing a particular
assignment following their imagination and interests. Third, allow
students to demonstrate their knowledge and execute tasks in unique
and innovative ways.

When given the chance to customize the exact classwork or
homework assignment as they want, students are more motivated to
take ownership of their learning and substantially improved their test
scores. For example, Kharkiv I. P. Kotlyarevsky National University of
Arts has implemented a personalized learning program that helps
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students to develop self-directed learning skills. As a result, students
attending this course made gains in English.

Prospects of further research. Overall, from the empirical findings
of the current study, we can conclude that a customized learning
experience results in better academic performance since it stimulates
autonomy in learning and makes learners more satisfied. Although these
empirical findings give some indication of the possible benefits of a
customized learning environment, they also point out that there are still
severe knowledge gaps that open new perspectives for further research
on the implementation of customization mode and its effectiveness for
postgraduate classes in ESL and EFL. Before drawing convincing
conclusions, more research is needed regarding barriers to self-
customized learning in postgraduate formal settings. Thus far, future
research ought to mainly be focused on internal and external, contextual
and personal factors determining the implementation of customization
modes that inhibit or enhance the effects of within-class differentiated
instruction. Further research is necessary to explore how learners of
English as a second language customize their learning outside of the
formal classroom through the use of practices that potentially advance
their English language proficiency. We still have much to accomplish to
know how the examination and assessment of the self-customized
learning practices of adult language learners can be operationalized.
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PEXUM KACTOMBAIIIi P BUBUYEHHI ITHO3EMHOI MOBHU
I0Onia Jlanminosa

KaHA. (LI0C. HAyK, CTAPIINI BUKJIAAad Kad. iIHO3eMHUX MOB XapKiBCHKOTO
HaIioHabHOTO yHiBepcuTeTy MuctenTB iM. LIT. Kotmapescokoro (61003,
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CrarTs po3riisiac TMUTAaHHS BpaxyBaHHA OCOOWMCTICHUX XapaKTEPUCTHK
CTYZACHTIB, Ki BUBUAIOTh aHIJHCHKY K iHO3eMHY. [locTae Oarato mpoGireMHIX
MUTaHb, KOJM MOBa Wae NMPO HAaBYAaHHS YYHIB 3 OJHAKOBHUMH HaBYAIbHUMH
[UIAMH, alle Pi3HUMH 30iI0HOCTAMH, iHTepecaMy, 3HAHHAMH, CTHISIMA HaBYaHHS,
MOTHUBAIIE€0 TOI[O. YUMao MOCHIIKCHb aHAI3yI0Th, K HABYATH CTYICHTIB i3
pi3HMM Jiana3oHoM ymnopoGaHb y HaByauHi. lllmpoko mommpeHa aymka, o
BUKJIa/Iay, SIKUA Mpalfoe B HEOJHOPIAHOMY Kilaci, MOBHHEH NU(EpeHIiI0BaTH
HaBYaHHS 32 3MICTOM, IPOLIECOM, POJIYKTOM Y paMKax B3a€MOJIii BChOT0 KJacy,
rpynoBoi poOOTH, KOMAaHIHOTO IIPOEKTy, poOOTH B mapax. Y CTarTi
3aMporOHOBAHO aNbTepPHATHBHY CTpaTerito 1010 peadmizamii
IUQEepeHIIIOBAHOTO HAaBYAaHHSI B TETEPOTeHHUX rpymax y4HiB. Lle pexum
KacTOMIi3allil — Taka CTpaTeTis HaBYaHHS], sIKa BIMarae BiJl CTyIEHTa 3Ii0HOCTI
Ta TOTOBHOCTI aKTHBHO HAJAIITOBYBAaTH HABYAHHS IIiJl iHANBITyadbHI BUMOTH Ta
BrionoOanHs. fkmo audepeHmiioBaHe HABYaHHS BHMAara€ BiJl BHKJIamada
migdupatd Metoan Ta (HOPMH BIIMOBITHO IO OCOOWCTICHHX XapaKTEPUCTHK
CTYJICHTIB, PEKMM KacTOMi3allil BUMarae Bijl CaMOro CTyJIeHTa HaJIAIITOBYBATH
CBOE HABYaHHS TAaKUM YHHOM, 100 BOHO MIOHAWKpalle BiANOBIAIO0 #HOTro
BUMoOram, 37i0HOCTSIM, iHTepecaM TOIIO. Ha mpakTuIll pexuM KacTomizarii
O3Ha4ya€ HAJAHHA CTyJIEHTaM I[IpaBa BUIbHOrO BHOOpY 3aBHaHb i3
3aIPOIIOHOBAHOTO MEPENiKy y MeKax, Nepen0aueHHX HaBYAIBHUM ILIaHOM.
Pobora nporoHye mpakTH4HI cTparterii BIPOBAPKECHHS PEKUMY KacTOMizalil
B aKaJIeMiYHIX yMOBaXx.

Y poOoTi mpeacTaBIeHO pe3yIbTaTH JOCIIIKEHHS, [0 BHBYAE CAMOCTiHHE
HaBYAaHHS CTYACHTIB y paMKaxXx Kypcy «AHTIificbka MoOBa i aKaJeMidHUX
mitei» y XapkiBCbKOMY HAIllOHAIFHOMY YHIBEpCHTETI MHCTEUTB IMEHi
I. II. KoTmsipeBcbKOTO, a TakoXX pO3AYMH aBTopa TMpO BIACHUH JOCBIfT
BUKJAaMaHHI. Pe3yibpTaTH MOKa3aiy, IO PEXHMM KacToMmizamii MPHU3BOIUTH IO
OUTBIIOTO YCIiXy B HaBYaHHI 1HO3EMHOI MOBH B TCTEPOrCHHUX KJacax,
OCKIbKM: 1) cmpuse aBTOHOMIl y HaBYaHHI, TOMY IIO TPEHYE CTYACHTIB
KepyBaTH MPOLIECOM HaBYaHHS; 2) BUKJIMKAE 3alliKaBJICHICTh Y HABYAHHI, TOMY
mo Jjae cBoOOJy eKclepuMeHTyBaTtH; 3) (OpMye B CTYACHTIB IO3UTHUBHE
CTaBJICHHs /10 HABYaHHS, TOMY L0 BPaXxOBY€E IXHI OCOOHMCTICHI XapaKTEPUCTHKH,
rmo0OakaHHS Ta MParHeHHS; 4) MATPUMYE YHIKAIbHICTh KOXKHOTO, TOMY IO Ja€
3MOTY TPOSIBUTH BIIaCHY iHIWBIIYallbHICTH 1 TMPHUBHECTH B KJac pi3Hi imei Ta
TIPOTO3HIIii.

VY crarTi aBTOp CTaBUTh NMHUTAHHA IS TOAAJBIIOTO PO3TILIAY Tia dac
pO3po0OKH HaBYAIBHOI MPOTPaMH KYpCy «AHTIIHChKA MOBa U aKaIeMidHUX
LIEH».
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