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THE FORMATION OF LANGUAGE COMPETENCE
OF FOREIGN STUDENTS-ECONOMISTS
BY MEANS OF DISTANCE TECHNOLOGIES

Kopylova 0.V, Titarenko 0.0., PhD in Philology (Kharkiv)

The article analyzes the possibilities of using the authors’ course “Foreign
language” (for foreign students), certified by the E-learning center of V.N. Karazin
Kharkiv National University, on teaching a language of instruction to 2"-year
foreign students of economic specialties. The relevance of the article is undeniable
in the transition to a blended or full-distance learning systemin higher education.

The authors have outlined research on the issue of e-learning and distance
learning, identified the most productive forms of working with foreign audiences
(“Face-to-Face Driver” and “Flex”). The structure of the authors’ course “Foreign
language” (for foreign students), posted on the Moodle platform, and the
peculiarities of its application are discussed in detail. The tasks included in the
course, consisting of three sections (six topics), are aimed at developing language
competence (learning grammar of complex sentences), skills of working with texts
of educational-professional and socio-cultural spheres of communicative
connection (specifically professional economic texts and culturological ones). The
authors state that the theoretical explanations of grammatical material, audio and
video fragments, a detailed glossary containing explanations of linguistic terms,
unfamiliar to students, tokens and even intempretations of economic terms,
presentations, various practical and individual tasks improve students’ language
skills and theircommunicative competence.

It has been proven that distance courses developed on the basis of the Moodle
platform open up many opportunities for effective work of students while leaming
a foreign languagewithin the framework of a blended learning system.

Key words: distance course, distance leaming, blended learning, foreign
students, language ofa specialty, Moodle platform.

KomunoBa O.B., Tirtapenko O.0. ®opmyBaHHSI MOBHOI KOMIeTeHUil
iHO3eMHHUX CTYIEeHTIiB €KOHOMiYHOro mpodijaw 3acodamMu THCTAHIIHHUX
TEXHOJIOTiH. Y CTAaTTI MPOaHAN30BaHO MOXIIMBOCTI 3aCTOCYBAaHHSI aBTOPCHKOTO
Kypcy «IHo3eMHa MOBa» (IS IHO3EMHHMX CTyACHTIB), cepTr(dikoBaHoTo IleHTpOM
CJICKTPOHHOTO ~ HaBYaHHS  XapKIBCRKOTO  HAIIOHAIBHOTO  YHIBEPCHUTETY
imeni B.H. Kapasina, y BuUKiIamaHHi MOBM HaBYaHHA CTyJCHTAM -IHO3EMILIM
2 Kypcy €KOHOMIYHHX CIIeIllalbHOCTeH. AKTyalbHICTh CTATTi € Oe33amepedHoro
B YMOBAX MMEPEX0y Ha 3MIlllAaHy YH MOBHICTIO NUCTAHLIHHY CHCTEMY HABYaHHS
y 3aKJIaiax BUIIO1 OCBITH.

ABTOpaMH OKpECJICHO KOJO [OCHIIHUKIB IUTaHb CJCKTPOHHOIO Ta
JMCTAHIIIHOTO HAaBYaHHS, BUJUICHO HAHOUIBII MPOAYKTHBHI (GOpMHU poOOTH
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3 iHmoMoBHOWO aymuTopicro («Face-to-Face Driver» ta «Flex»). ertamsuo
BUCBITIICHO CTPYKTYpy aBTOPCBKOTO Kypcy «JHO3emHa MOBa» (i1 IHO3EMHEX
CTyJICHTIB), po3Mimeroro Ha mwiathopmi Moodle, Ta ocobimsocti #oro
3aCTOCYBaHHS. 3aBIaHHs, PO3MIIICH]I y KypcCi, O CKIANAETHCSA 3 TPHOX PO3JILTIB
(mrecTd TeM), HANUICHI HA PO3BUTOK MOBHOI KOMIICTCHIIIl (BUBUCHHS I'paMaTHKU
CKJIaIHOTINPSAHOTO pPEYEHHS), HABMYOK pPOOOTH 3 TEKCTAMH HABYAJBHO-
npodeciiHol Ta COMIAIBPHO-KYJIBTYpHOI cep KOMYHIKATUBHOTO ITiIKITFOYESHHS
(mpodeciiHUMH €KOHOMIYHMMHU TEKCTAMH Ta KyJIbTypOJOTIYHMMH). 3a3HAa4eHo,
10 HasBHI y Kypci TEOPETUYHI MOSCHEHHs IpaMaTUIHOTO MaTepiany, ayio- Ta
BileoparMeHTH, ACTAIbHUI TIocapid, 0 MICTHTh MOSCHEHHS JIHTBICTUYHHUX
TepMIiHIB, HE3HAMOMUX CTYICHTAM JIEKCEM Ta TIyMa4eHHS €KOHOMIYHHX TEPMiHIB,
Mpe3eHTallil, pI3HOMAHITHI MPaKTUYHI Ta IHAMBIAyaJbHI 3aBJaHHS MiIBUIINYIOTh
PIBEHB 3HAHL MOBH HABYAHHS CTYICHTIB Ta iXHIO KOMYHIKATHBHY KOMIICTCHTHICTb.

JloBezieHO, 10 AMCTAHIIAHI KypcH, po3po0iieHi Ha 6a3i miatpopmu Moodle,
BIIKPUBAIOTh 0araTo MOXKJIMBOCTEH Ui pe3yIbTATUBHOI POOOTH CTyACHTIB IIiX
9ac BUBUEHHS IHO36MHOIMOBH B YMOBaX 3MiMaHoi HOpMH HABIaHHSL.

KnrouoBi cioBa: 1ucTaHuiliHe HaBYaHHS, AMCTAHIIAHUN Kypc, 3MilllaHe
HaBYaHHSI, IHO3EMHI CTy ICHTH, MOBa CrieljianbHoCTi, athopma Moodle.

KonbuioBa E.B., Turtapenko EA. ®opmupoBanue sA3bIKOBOii
KOMIICTCHIMM  HHOCTPAHHBIX  CTYACHTOB  JKOHOMHYECKOro  mpod mis
cpeCTBAMH IMCTAHIMOHHBIX TEXHOJIOrMil. B crathe mpoaHaM3MPOBAHBI
BO3MOXHOCTH MPHMEHEHHS aBTOPCKOTO Kypca «MHOCTpaHHBIN S3BIK» (I
MHOCTPAHHBIX CTYyACHTOB), CepTUGUIMPOBAHHOTO LIEHTpOM  3JIEKTPOHHOTO
00yueHust XapbKOBCKOTO HAaIMOHAIBHOTO yHHMBepcuteTa mMmeHn B.H. Kapasuna,
B IPENOJABaHUU  si3blKa  OOyuyeHHs  CTyJCHTaM-MHOCTpaHIaMm 2  Kypca
HKOHOMHMUYECKUX CHENMANbHOCTEN. AKTyalbHOCTh CTAThH SIBISIETCS OECCIOpHOil B
YCIIOBUSAX TI€pexoia Ha CMEIIAHHYIO WM IOJHOCTHIO AMCTAHIHOHHYIO (hopMmy
00yUeHHS B yIPEKICHAAX BEICIIIETO 00pa30BaHMUS.

ABTOpaMH O4YepUeH KpyI HCCIEIOBATE]CH BOMPOCOB AJEKTPOHHOIO H
JIWCTAaHIMOHHOTO 00YUYEHUS, BbIICJICHBI HAMOOJIee TIPO Iy KTHBHEIE (hOPMEI PabOTHI
¢ UHOsM3bMHOI ayautopueii («Face-to-Face Driver» u «Flexy). IlompoOHo
OCBEIllCHA CTIPYKTypa aBTOpPCKOTO Kypca «MHOCTpaHHBIH  s3bIK» (I
HMHOCTPaHHBIX CTYICHTOB), pa3MelieHHoro Ha miathopme Moodle, u ocoberHocTn
€ro nNpUMeHeHus. 3aJaHus, pasMeleHHbIE B Kypce, COCTOSIIEM M3 TPeX pa3aenoB
(mectn TeMm), HalENEHbl HAa pa3BUTUE S3BIKOBOM KOMIETEHIMM (M3ydeHHe
IpaMMaTHKH CJIOKHOTIOMMHEHHOTO TP EI0KCHUT), HABBIKOB PabOThI C TEKCTAMH
y4eOHO-TIPOHECCHOHAIBHOW M CONMAJIBHO -KYJIbTYPHOU cep KOMMYHUKATHBHOTO
MOJKMOYeHUsT  (TIPpo()eCCHOHANBHBIMH ~ JKOHOMHYECKMMH  TEeKCTaMH U
KyJbTypoJioTHaeckumMu). OTMEUeHO, YTO HMMEIOIIUeCs B Kypce TeopeTHYeCKue
OOBSICHEHHS TpPaMMATHYECKOTO MaTepuala, ayauo- H  BHACO(PPAIMEHTEL,
HoJpoOHBIH Tioccapuil, coaepaxamui 0ObsICHEHNE JIMHTBUCTHYECKUX TEPMHHOB,
HE3HAKOMBIX CTyJCHTAM JIEKCEM U TOJIKOBAaHHE HKOHOMHUECKUX TEPMUHOB,
MpEe3CHTALUH, PA3/IMUHbIe IPAKTHUYECKHE U WHAMBUAYyallbHbIE 3aJ[aHUI MOBBIIAIOT
YpOBECHb 3HAHWA 53bIKa OOYYCHUS CTyJCHTOB W WX KOMMYHHUKATHBHYIO
KOMIICTCHTHOCTB.
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JlokazaHo, 4TO IUCTAHLMOHHBIE KypChl, pa3paboTaHHble Ha 0a3e TIIaThOpMBI
Moodle, OTKpBEIBAIOT MHOXXECTBO BO3MOXKHOCTEHl I Pe3ysIbTATUBHONH paboThI
CTYJICHTOB BO BpeMs HM3YUYCHHS MHOCTPAHHOTO SI3bIKA B YCIJIOBUSIX CMEIIaHHOH
(G opMbI 00y UCHHS.

KirroueBble cJIOBa: ICTAHIIMOHHBI Kypc, [WMCTAaHIMOHHOE OOydYeHwHe,
HHOCTpaHHBIE CTyAcHTHI, miathopma Moodle, cmemannoe oOydcHue, SI3bIK
CHEeIHANTBHOCTH.

Problem statement. Modernization of the Ukrainian educational
space that is carried out in the context of technological innovations of
the world educational system based on intercultural and
interdisciplinary integration, digitalization of an educational process,
implementation of competency approach requires an understanding of
the growing role of e-learning that has become one of the priority tasks
of modern domestic pedagogical science. The introduction of distance
learning is one of the ways to modernize higher education in Ukraine in
the context of globalization and intensive development of information
technology, especially in the context of quarantine restrictions
associated with the spreading of COVID-19. Presently, distance
technologies are widely used in almost all areas of education, including
the teaching of a non-native language to foreign speakers.

Creating an effective learning system based on information
technology is an urgent task for all levels of education. One of the
systems focused on the professional development of future
professionals is a system of teaching foreign language students using
information technology.

Considering the constant growth of educational information flow,
the formation of students’ ability to learn independently and to navigate
in the information stream is especially important. Therefore, modern
pedagogical technologies of distance, e-learning, and blended learning,
which are designed to implement a personality-oriented approach to
training and aimed at deweloping individual resources of students, are
becoming especially relevant. The choice of the optimal ratio of the
traditional educational system, modern pedagogical innovations, and
tools of information and communication technologies, issues of
information and methodological support of distance learning, as well as
its application at different educational levels are important problems of
introducing innovative forms of learning, including foreign language
training. This determines the relevance of the proposed study.
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The aim of the article is to analyze the possibilities of using the
elements of the authors’ distance course “Foreign language” (for
foreign students) in the process of teaching 2nd-year foreign students of
economic specialties.

Analysis of current research shows that distance learning as a
form of organization of the educational process has been studied by
many foreign researchers (T. Anderson, J. Boat, V.Bykov,
F. Vedemeyer, D. Harrison, J. Daniel, R. Delling, V. Zhulkevskaya,
S. Kalashnikova, M. Karpenko, D. Kihan, S. Kudryavtseva, M. Moore,
O.Peters, E.Polat, N. Sirotenko, K. Smith,  P. Stefanenko,
V. Tikhomirov, O. Khmel, A. Khutorsky, R. Holmberg and others), as
well as domestic scholars (A. Anisimov, O. Kolontaevsky, V. Levchuk,
A. Tymchenko, V. Oliynyk, V. Kukharenko, O. Rybalko, N. Sirotenko,
B. Shunevych and other). Problems of distance learning of a foreign
language, in particular Russian, were studied by E. Azimov,
M. Bovtenko, A. Bogomolov, M. Bukharkina, N. Ushakova, 1. Kushnir,
S. Varava, N. Galskova, L. Geikhman, G. Kedrova, O. Kryukova,
S. Volkov, I. Petrov, and others. Despite some differences in wording,
according to scientists, the process of distance learning should be
individually oriented and based on modern information technology,
methods of mathematical modeling. It is noteworthy that many authors
identify distance learning with e-learning (O. Artykbayeva,
T. Anderson, O. Andreev, D. Harrison, N.Dubova, D. Morrison,
M. Rosemberg, A. Solovov, and others).

We share the point of view of the scholars, who consider e-learning
to be training, means, and methods of which provide for the use of
educational information resources in electronic (digital) formats and
consider distance learning to be a marginal case of e-learning, which
does not contain elements of traditional learning in terms of the
organization of the educational process and the interaction of its
subjects with educational resources and among themselves [9].

Presentation of the main material. The possibilities of organizing
the educational process are not limited to traditional and distance
learning. There is a significant educational sector in which distance
learning cannot be fully applied but some elements of e-learning (in
particular, distance learning technologies) can be used. This applies to
full-time and extramural (15t—2"d years) forms of higher education.

Recently, the only possible form of work with students is blended
learning as a more advanced model of the organization of the

114



Bumyck 38 2021

educational process, which uses the advantages of distance learning and
compensates for its shortcomings. The term “blended learning” refers
to a learning process that utilizes a variety of learning management
techniques, such as classroom learning, asynchronous distance learning,
and synchronous distance learning. “The transition to communication
networks and the requirement of individualization are best coordinated
in encouraging participants to create personalized distance learning
scenarios, both in the synchronous and asynchronous format” (our
translation — O.K.,O.T.) [2: 25].

The educational process is based on the student’s interaction not
only with the computer but also with the teacher in active face-to-face
and distance forms, when the studied program material of the discipline
is summarized, analyzed, and used to solve problems. K. Buhaichuk,
O. Zhelnova, |I. Ippolitova, Y. Kapustin, D. Clark, V. Kukharenko,
O. Rafalska, 1. Semenova J. Sikora, A. Solovov, B. Starychenko,
E. Tykhomyrova, V. Fandey, A. Fomina, and others have devoted their
works to the problem of using blended learning in the education
system, including teaching a foreign language.

V. Kukharenko defines blended learning as a purposeful process of
acquiring knowledge, skills, and abilities in terms of integration of
classroom and extracurricular educational activities of educational
subjects based on the use and complementarity of traditional,
electronic, distance, and mobile learning technologies in the presence of
student self-control over time, place, routes and pace of learning [4].
To our mind, the definition of blended learning as a combination of
traditional learning with learning through Internet resources, which
allows carrying out a joint activity of participants of the educational
process, is the most accurate one [9]. Mixed approaches to learning,
including foreign language learning, have proven to be one of the most
popular technologies today, as they allow taking advantage of the
flexibility and convenience of distance learning and the benefits
of the traditional learning system [5].

To improve the organization of the educational process of language
training of foreign students, we consider it appropriate to use the
materials of distance courses in models of blended learning.

Among the models of blended learning identified by the researchers
[8], in our opinion, the most effective for teaching a foreign language to
full-time second-year foreign students-economists is the ‘Face-to-Face
Driver’ model, which gives more flexibility in combining traditional
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methods with e-learning in the organization of practical classes. This
model involves studying the main part of the curriculum in the
classroom during direct interaction with the teacher, and e-learning is
used as a supplement to the main program (work with electronic
resources is organized on computers during the lesson).

When integrating the model into the traditional educational process
of teaching foreigners, we consider it appropriate to use our distance
learning course with a predominant in-class component (30%—40% of
information and communication technologies (ICT) in the course),
because the degree of independence of students during the acquisition
of the educational material of the discipline in the initial courses is not
very high. It is expected to use the distance course developed on the
Moodle platform to improve practical skills of working with economic
texts and grammar material provided by the teacher in the classroom, to
develop skills of working with audio and video materials (listening), for
self-assessment and self-improvement (it should be noted that all the
work, including independent, is checked by the teacher and commented
for each student individually). The final control takes place in the
classroom under the control of the teacher.

For small full-time groups with a reduced number of classroom
hours and extramural foreign students, we consider it appropriate to
introduce a model of blended learning “Flex”, in which most of the
foreign language curriculum is learned in e-learning, the teacher
accompanies students remotely to go over complex questions and
organizes classroom classes as consultations. The final test is also taken
in the classroom under the control of the teacher.

It is known that the educational and professional sphere
of communicative connection is the leading one in the practice of
teaching Russian/ Ukrainian to foreign students of non-language
specialties, in particular to students of economic profile. Language for
such students is a tool for obtaining a specialty and an educational
discipline, with help of which the knowledge in economics is acquired.
A language of instruction provides students with linguistic means for
solving communicative tasks in the educational and professional sphere
of communication. According to O. Mitrofanova, the content and
communicative competence of non-philological students is based on
mastering the procedures and skills of extracting and structuring
knowledge in the process of acquiring a specialty [5]. A language is
a tool for achieving such goals. The complex content of the educational
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and professional sphere of communicative connection in teaching a
language to foreign students of economic specialties consists of the
following components:

1) mastering the necessary linguistic means, specific to this
language subsystem;

2) formation and development of skills and abilities in the main
areas of speech activity: speaking, reading, listening, and writing,
which are necessary for students for professional communication;

3) mastering the established minimum of basic information of
meaningful nature, relevant to economic specialties.

It should be emphasized that the first two components are the
purpose of work on the language for the specialty, and the third
component is the content of special texts, based on which the study of
the language for the specialty is carried out [7].

The content of language classes is based on material that is selected
taking into account the communicative needs of students-economists: to
acquire knowledge, skills, and abilities sufficient and necessary to
understand the major subjects in the second year. For students-
economists, the study of the language for the specialty is organized
based on the language material of the economic theory course
(microeconomics and macroeconomics), which is a major subject in the
1tand 2" years at the university.

The text material of the course “Foreign language” (for foreign
students) corresponds to the topics studied in the courses of major
subjects. The educational text is the highest unit for observation and
comprehension of the lexical and grammatical material studied,
therefore such texts are saturated with special lexical units-terms and
grammatical constructions studied by foreign students at this stage of
training. In addition, the text is the basis for the formation of certain
language skills and is a source of relevant special information,
motivating the language activities of students, which determines the
cognitive and problematic nature of such texts.

The practice of working in a foreign audience shows that foreign
students have significant difficulties in learning at all stages of forming
a foreign specialist (including training at the preparatory faculty), and
the main difficulty is to master a language of specialization in the
educational and professional field of connection within the framework
of education program. In recent years, the main contingent of foreigners
choosing economic specialties are citizens of the CIS countries
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who have not studied at preparatory faculties and have a low level of
language training. Therefore, the level of students’ understanding
of specialized texts at the beginning of the main stage is insufficient
to ensure successful learning process of second-year economics
students, and communicative situations of the educational process
require the student-economist to navigate in texts of special literature
and textbooks, to listen and understand lectures, as well as the ability
to produce their unprepared utterance in the professional sphere.

The communicative nature of the activities of students and language
teachers in class supports the high motivation of foreign students to
learn the language because they see it as a tool for mastering academic
disciplines within their chosen specialty. Grammatical material is the
basis for the formation of speech skills to extract information from
atext (and further to create their texts), and it reveals the patterns
of functioning of the studied language means. Teaching the language of the
specialty is teaching not only special vocabulary but also the linguistic
system of functional style (scientific style constructions are studied).

The use of additional interactive learning resources, which can be
accessed in the Moodle system, will contribute to the intensification of
the educational process and the formation of foreign students-
economists’ professional competence. In our case, the use of elements
of distance learning, built in the Moodle system, will organize
effectively the process of language training of foreign students,
implement ideas of individual approach in the learning process,
enhance the cognitive activity of students, and involve them
in independent work.

When developing the distance course “Foreign language” (for
foreign students), we used standard elements that meet the requirements
of creating a distance course [1].

The structure of the distance course contains a thematic plan of
practical classes with the division of time in hours into practical classes
and independent work. Lectures are not foreseen in the curriculum of
the discipline. The course includes an annotation of the discipline,
curriculum, guidelines for studying the discipline, a scenario of
interaction between a teacher and students, theoretical material, tasks
for practical and test works, questions for self-control, exam questions,
glossary (vocabulary of basic terms and concepts), a list of literature
references recommended for students, guidelines for studying the
sections, a transparent scheme of scoring.
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The course consists of 6 topics, included in 3 sections. Two topics of
the first section are devoted to the study of the grammar of a complex
sentence. Before each practical task, extensive theoretical explanations
are given with examples and questions for self-control. A student who
has missed a lesson or wants to revise the material has the opportunity
to work on it independently. The theory is accompanied by
presentations that facilitate the process of perception of new
information and maintain interest in the material. There are test
questions at the end of each topic, which are selected by the program
individually for each student from the general database of questions.
Test completion time is limited. The works done by students are
commented on by the teacher.

Two topics of the second section are devoted to working with texts
of the educational and professional sphere of communicative
connection. When organizing the process of teaching language to
foreign students, we assume that the main unit of study (a typical text)
is the basis for creating a set of tasks aimed at developing various skills,
helping to teach the correct construction of thought, not just forms of its
expression. A student receives an additional block of information in the
form of tables, structural and semantic schemes, samples needed to
analyze the semantic, communicative, and structural integrity of the
text. A special system of tasks develops students’ skills to produce and
finalize communicatively integral texts independently.

Each block of tasks involves working out a certain set of operations
with language and informative material of the text. Texts related to the
student’s specialty are used for the work. Thus, the student gradually
learns the material, i.e. receives a set of certain know ledge and acquires
skills and abilities to work independently with the text that contributes
to the activation of students’ mental activity in mastering the language
of the specialty.

Each text (four in total) has pre-text and post-text tasks. Students
analyze new words, develop skills in working with word forms, learn to
make a plan of the text (nominal and interrogative), make a short
written translation of the main information, prepare for oral translation,
and produce their thoughts on the topic. These sections also contain
audio texts accompanied by a video series with keywords. Listening
tasks, which should correspond to interactivity, multimedia, and
nonlinearity [10], are especially important for learning a foreign
language.
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The last two topics of the third section develop skills of working
with texts of the socio-cultural sphere of communicative connection.
They are devoted to the study of the peculiarities of the Ukrainian
culture and the culture of the student’s country and contribute to the
deepening of students’ linguistic and cultural knowledge. The first topic
involves acquaintance with the traditions of the Ukrainian people. Texts
are accompanied by a large amount of illustrative material,
presentations, audio, and video materials. The glossary (hints with the
interpretation of new words) and hyperlinks to third-party Internet
services are especially important in this section. After getting
acquainted with all the materials, students are asked to check the level
of knowledge acquisition by completing test tasks and writing a short
text about the calendar-household and family-ritual traditions of the
Ukrainian people.

The second topic of the third section is devoted to the study of the
culture of a student’s nation. Each student prepares a story about the
traditions of their country and a presentation.

Students, who want to improve their grades, will be granted access
to an individual additional task at the end of the course. Individual tasks
are of different levels — from the preparation of abstracts on the topic
being studied, to writing an article for publication in a collection of
student work and to making a report at a conference.

Also, every week at the time determined by the teacher during the
semester, students receive individual consultations in the “Chat” mode.

Conclusions. We consider it expedient to use elements of distance
learning in the training course “Foreign language” (for foreign students)
for 2"-year students-economists. In our opinion, the practical
application of this course opens the possibility of implementing the
tasks assigned to foreign students in the process of obtaining
know ledge in the specialty in the educational and professional sphere of
communicative connection.

Distance technologies effectively complement, develop and expand
traditional forms of lessons. With their help, students have constant
access to educational material, and the teacher can test knowledge,
advise students, exchange materials and tasks. The advantages of using
distance learning as a support for traditional classes are obvious
because they enable the teacher to dynamically switch students from
frontal to individual work with materials from various electronic
resources.
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Prospects of further research are a more cetailed study of the
features of distance learning courses, theory, and practice of their
application in teaching a language of instruction to foreign students.
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