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THE USE OF CLASSROOM ROUTINES
IN MEMORIZATION AND FURTHER DEVELOPMENT
OF COMMUNICATIVE COMPETENCE

Revutska S.M., Ph.D. in Pedagogics (Kharkiv)

The paper deals with the issue of memorization and acquisition of a target
language unit by performing multiple repetitions while avoiding dullness and
boredom. The author highlights the considerable role of classroom routines in
memorization of target language units and further strengthening of communicative
competence. Classroom routines are regarded as a powerful resource to solve a
significant teaching problem connected with performing multiple repetitions and at
the same time avoiding monotony.

This article aims to analyze the use of classroom daily routines in memorizing
target language units and to offer a set of activities aimed at forming and
developing such components of students’ communicative competence as
grammatical competence (words and rules) and discourse one (cohesion and
coherence).

Various methods, strategies, techniques based on multiple repetitions of the
same content are taken into consideration. Special attention is paid to drilling
techniques. The peculiarities of meaningful repetition are revealed and as a result,
the meaningful drilling technics are offered.

Learners of foreign languages retain new language units much more
successfully not by rote memorization but when they get frequent repetition of
these language units, make meaningful connections to real life and when these
connections are personalized. In real life, people are frequently forced to repeat the
same many times while performing daily routines. Such kind of repetition is
natural. In foreign language teaching performing daily routines acts like an
artificial linguistic environment and can work as a kind of language immersion.

The author offers some examples of activities aimed at forming, developing,
and strengthening such components of students’ communicative competence as
grammatical competence (words and rules) and discourse one (cohesion and
coherence). They are described in the most frequently used formats.

Classroom routines are certain to be a powerful resource to solve the problem
connected with performing memorization and at the same time avoiding dullness
and tedium. It is proved that well-organized daily classroom routines performing
activities ensure substance memorization, not rote one. Moreover, properly
organized daily classroom routines are supposed to reduce teacher talking time and
consequently to increase student talking time.

Key words: communicative competence, meaningful drilling, memorization,
multiple personalization, repetitions, routines.
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Pepyubka C.M. BukopucTaHHss  PYTHHHHX KJACHHX  [poueayp
y 3anamM’ITOBYBaHHI Ta  MOAAJBLIIOMY  PO3BHTKY  KOMYHIiKATHBHOL
KOMIIETEHTHOCTi. Y CTaTTi PO3IJISIHYTO MOXJIMBICTH BHKOHYBAaTH 0aratopa3oBi
MOBTOPEHHS 3 METOIO 3araM’sITOBYBaHHS Ta 3aCBOEHHSI I[ITbOBOT MOBHOI OJIMHUIII
Ta BOJHOYAC YHHMKATH OE€33MiCTOBHOCTI Ta BTOMH. BUCBITIIEHO BEIHKY pOJIb
PYTHHHUX KIACHHX TPOLEAYp Y 3amam’ sTOBYBaHHI MEBHUX MOBHHMX OJUHHIb 1
y MOJANBIIOMY PO3BHUTKY KOMYHIKaTHBHOI KOMIIETEHTHOCTI. PyTWHHI KiacHi
MPOLENYPH PO3MIAAAIOTECS SK MOTY)KHHU pecypc JJisi BUPILICHHS MPOOIeMHU
3/IiHCHEHHsT 0araTopa3oBUX IOBTOPEHB i3 METOI 3araM’sITOBYBaHHS i BOJIHOYAC
YHUKaHHS MOHOTOHHOCTI.

Merta cTarTi — IpoaHaNi3yBaTl MOKJIMBICTh BUKOPUCTAHHS PYTUHHHUX KJIACHUX
mpouenyp JJis 3amaM’sITOBYBaHHS Ta 3aCBOEHHS IIIbOBUX MOBHUX OJIMHHUIIb,
a TaKOX 3alpOIIOHYBaTH KOMIUIEKC BIpaB, CIPSIMOBAaHMX Ha (OpMyBaHHS Ta
PO3BUTOK TaKWX KOMIIOHEHTIB KOMYHIKATHMBHOI KOMIETEHTHOCTI Y4YHIB, SIK
rpaMaTUYHUH (CJIOBA Ta MPaBUiA) Ta AUCKYPCHHUHN (3B’ S3HICTH 1 Y3TOKEHICTB).

Jo yBarum OepyThCsl pi3HI MeTOnIHM, CTpaTerii, TEXHIKH, SKi 3aCHOBaHI Ha
Oaratopa3oBOMy TOBTOPEHHI OJHOTO 1 TOro > KoOHTeHTy. OcoOimBa yBara
OPUAUIAETBCS  TEXHili «ApuiIiHra». Po3KpUTO 0COOIMBOCTI  yCBiZIOMIIEHOIO
(He MEXaHIYHOTO) TOBTOPEHHS 1 B pe3yibTaTi 3alpolOHOBAHO TEXHIKY
YCBIIOMIICHOTO <«IPHJTIHTa».

HarouomnryeTbes, 1110 HOBI MOBHI OJIMHHMIII HA0AraTto yCHIIIHIIIE 3aCBOKIOTHCH,
KOJIM CTYJICHTH 4acCTO iX MOBTOPIOIOTh, YCTAHOBIIIOIOYH YiTKi 3B’SI3KH 3 PEATbHUM
JKUTTSAM, a Il 3B A3KH NEPCOHAN3YIOThCA. Y PpEAIbHOMY JKHTTI JIFOAM YacTO
3MyILIEHI IOBTOPIOBaTU Te caMme 0ararto pasiB, BUKOHYIOUU IOJCHHI pPYTHHHI
npouenypu. Take MOBTOPEHHS € TPUPOAHUM. IIpy HaBUaHHI iHO3€MHOi MOBH
BUKOHAHHS PYTHHHHUX IpOLENyp [i€ SK IITy4yHe MOBHE CEPEJOBHIIEC 1 MOXKeE
TIPAIIOBATH SIK CBOEPITHE 3aHYPEHHS y MOBY.

IpexacraBieHi MeTOOWYHI PUHOMH, CIPIMOBaHi Ha (POPMYBaHHS Ta PO3BHTOK
TaKMX KOMIIOHEHTiB KOMYHIKaTHBHOi KOMIIETGHTHOCTi, $K TIpaMaTHYHa 1
JMCKYpCHA.

Pyrunni xiacHi mnpoueaypd, O€3CYMHIBHO, € TIOTYXHHUM JDKEPEJIOM JUls
BUPILIICHHST MPOOJIEeMH, MOB’I3aHOI i3 BUKOHAHHSAM 0araTopa3oBHX MOBTOPEHb, 1
BTOH Jk€ 4dac 3amo0iraHHsAM HeNpupogHOCTi. JloBeleHO, 10  IOUiJIBHO
OpraHi3oBaHe BHKOHAHHS DPYTHHHUX HpoLenyp 3a0e3ledye OCMHCIEHe, a He
MEXaHI4He 3amaM’sTOBYBaHHSA. bimbll TOro, pyIMHHI KJIacHi Npolesypwu,
HaJIeOKHAM YHHOM OpraHi30BaHi, CKOPOYYIOTH Yac MOBJICHHS BHKJIagada i,
BIJIMIOBITHO, 301IBIIYIOTH YaC MOBJICHHS CTY/ICHTIB.

Kaouosi cJIoBa: OaraTopa3oBi  NOBTOPEHHs,  3amam SITOBYBaHHS,
KOMYHIKATHBHA KOMIICTCHTHICTh, OCMHUCIICHHH <«JPHWJIIHI», MEPCOHANI3aLlis,
PYTHHHI KJIACHI MPOIEIYPH.

Pepynkass C M. MWcnonb3oBaHne PYTHHHBIX KJACCHBIX MNpoueayp
B 3alIOMHUHAHUHU U JajbHelmemM pa3BUTHH KOMMYHHKATUBHOI
KOMIIETEHTHOCTH. B cratbe paccMaTpuBaeTcs BO3MOXHOCTb — BBINOJHATH
MHOTOKPAaTHbIE€ TIOBTOPEHHS C IIENbI0 3allOMUHAHUS W YCBOGHHUS IIEJIEBOM
SA3BIKOBOM  €MHUIBI M u30erarb MNpH 3TOM  OeccolepXaTelbHOCTH U
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YTOMHTENBHOCTH. BHMMaHNE aKIEHTHpyeTCs Ha HEOIEHHMOH POJIM PYTHHHBIX
KIaCCHBIX HpOLENYyp B 3allOMUHAHMU  S3bIKOBBIX €IUHUL U  Pa3BUTUU
KOMMYHUKAaTHBHOH  KOMIICTEHTHOCTH.  PyTWHHBIE  KJacCHBIE  IIPOLETYpPHI
paccMaTpUBAIOTCA KaK MOINHBIE pecypc Ui PpeIIeHUs BaKHOM IpoOeMsl,
CBA3aHHON C BBIMOJNIHEHHEM MHOTOKPATHBIX IIOBTOPEHMH M B TO JKE BpeMs
u30eraHueM MOHOTOHHOCTH.

Llens cTaThy — IMPOAHAIU3UPOBATH BO3MOXKHOCTH HCHONIB30BAHHSA PYTHHHBIX
KJIaCCHBIX MPOLEAYp AJS 3aIOMUHAHMS U YCBOSHHUS IIETIEBBIX SI3BIKOBBIX €JUHUILl U
HPEIOKATh KOMIUIEKC YIpaKHEHWH, HampaBICHHBIX Ha (OPMHUpPOBaHUE H
Pa3BUTHE TAKUX COCTABILIONIMX KOMMYHUKATUBHOM KOMIIETEHTHOCTH Y4all[UXCS,
KaK TpaMMmarhdeckas (cioBa U TIpaBWiIa) M JAWUCKypcHas (CBA3HOCTh H
COIJIaCOBAaHHOCTD).

AHaNM3HPYIOTCA pa3IWYHBIE METOJBI, CTPaTeTHH, HPHEMBl, OCHOBAHHBIC Ha
MHOTOKPAaTHOM IIOBTOPEHUM OJHOTO U TOro k€ KoHTeHTa. Ocoboe BHHMaHUE
yIeIseTcss TEeXHUKE <«IPWINHTA». BEIABIEHEI OCOOEHHOCTH OCMBICIEHHOTO
(He MEeXaHM4eCKOr0) MHOTOKPATHOTO IIOBTOPEHUS U, KaK Pe3ylbTaT, NPeUIoKeHa
TEXHUKA OCMBICIICHHOTO «IPUITHHTa».

IToguepkuBaeTcs, 4TO SI3BIKOBBIE €AMHMIIBI FOPa3f0 YCIEIIHEEe YCBAUBAIOTCS,
Korga oOydJaeMble 4YacTO WX MOBTOPSIOT, YCTAaHABIMBAs 3HAYMMBIE CBS3H C
peanbHOI JKU3HBIO, a 3TH CBA3U IEPCOHAIU3UPYIOTCA. B pealbHON XU3HU JIOAU
9acTO BBIHYXK/CHBI INOBTOPSATH OJHO M TO JXK€ MHOTO DPa3 IpPH BHIIOIHCHUH
PYTMHHBIX IHpouenyp. Takoe IOBTOpeHUE ecTecTBeHHO. IIpu oOydeHun
HHOCTPAHHOMY SI3BIKY BBINIOJHCHHE pPYTHHHBIX TpOLEAyp MAEHCTByeT Kak
UCKYCCTBEHHas SI3bIKOBasl cpella U MOXeT paboTaTh Kak CBOETO Poja S3bIKOBOE
HOTPYyXKEHHE.

IIpeanosxeHbl METOOUYECKUE IPHEMBI, HAlpaBICHHBIE Ha (HOPMUPOBAHHE U
pa3BUTHE TaKUX COCTaBIIOMNX KOMMYHHKATHBHOI KOMIIETEHTHOCTH, Kak
rpaMMaTHYecKas U JUCKYpCHas.

PyrunHBle KIacCHbIE MNPOLEAYphl, 03 COMHEHMS, SBIAIOTCS MOIIHBIM
pecypcoM AIS peImIeHHs NPOOIeMbl 3allOMHHAHUS ITyTeM MHOTOKPATHBIX
MOBTOPEHUH M B TO e BpeMs HM30eraHusi HEECTECTBEHHOCTH. JloKazaHO, 4TO
Ie1ecoo0pa3Ho OPraHM30BaHHOE BHIMOIHEHHE PYTHHHBIX IPOIIEAyp oOeceunBaeT
OCMBICIIEHHOE, HE MEXaHH4ecKoe, 3aloMuHaHue. boiee TOro, BHIMONHIEMbIE
JOJDKHBIM 00pa3oM pPyTHHHBIE KJIACCHBIE MPOIEAYPHI MO3BOJSIOT MAaKCHMAIIBHO
COKPATHUTh BpeMsI TOBOPEHUS NPENOAABATENs U, CIEA0BATENbHO, YBEINUYUTD BPEMS
TOBOPCHUS yUAIIIXCS.

KiaioueBble ci0Ba: 3amoMHHAaHHE, KOMMYHHMKAaTHBHAs KOMIIETEHTHOCTbD,
MHOTOKPATHOE IIOBTOPEHUE, OCMBICICHHBI «APUIMHI», HEPCOHANU3ALML,
PYTHHHBIE KIACCHBIC IIPOLIEAYPHI.

The topicality of the research. In the process of any language
acquisition, whatever approach we choose, it is impossible to avoid
systematic training by multiple repetitions. To gain knowledge, to
master target language patterns (in order to use them afterwards
automatically) every learner has to repeat the same pattern many times.
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“Research shows that language learners need between 70-150
repetitions of a structure in order to acquire it into their permanent
vocabulary. The range is so wide because different researchers have
given different numbers, each learner has a different general ‘threshold’
of repetitions for acquisition, and each structure requires a different
number of repetitions for acquisition. The higher the value of the
structure to the learner, the fewer repetitions will be needed” [2]. All
teachers are interested in finding effective technics for performing
multiple repetitions and avoiding dullness and boredom. Over the years,
a lot of scholars have been looking for ways to make systematic
training by multiple repetitions effective and not boring, robotic,
unnatural.

The degree of scientific research on the issue. Despite different
learning styles, types of a target material, curriculums, various kinds
of learners (visual, auditory, kinesthetic, etc.) 3 main aspects are
universal and are expected to be taken into consideration while looking
for the ways to make systematic training by multiple repetitions
effective and not robotic. They are personalization, life-like image, the
right quantity of repetitions. The first two of the above-mentioned
aspects (personalization and life-like image) have been the object of
research in the studies of many both native and foreign scholars that
have been conducting their research in the framework of approaches
that are considered to be communicative. Concerning the right quantity
of repetitions to memorize and acquire a target language unit there have
been lots and lots of disputes.

The Power of Repetition has been stressed by many teachers,
scholars, and researchers [1; 2; 8; 9; 10; 12; 15]. There are a lot of
methods, strategies, technics (such as drill and practice, memorization,
Effortless English System, Automatic Language Growth (ALG),
Teaching Proficiency Through Reading and Storytelling (TPRS);
massed practice as well as distributed and spaced repetition, rehearsal
techniques, circling technique, etc.) that are based on multiple
repetitions of the same content.

In the majority of cases, researchers who investigate the issue of the
right quantity of repetitions to acquire a target language unit use the
term “drilling” [1; 5; 6; 7; 11; 16]. But this term is not always used to
name the same concept. There is no single definition of drilling
accepted by all scholars who work in the field of foreign language
teaching. As a rule, this term is used in the context of the audio-lingual
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approach that is associated with theories of behaviorism. In
audiolingualism drilling was considered to be a key element in the
learning process. Due to oral drills frequently used by many other
methods and approaches this term nowadays is associated not only with
the mere repetition of language structures. It is also connected with an
opportunity for controlled practice. J. Harmer states that drilling is
mechanical ways of getting students to demonstrate and practice their
ability to use specific language items in a controlled manner [8].

Drills are not always appreciated in modern methods. They are
considered to be mechanical, decontextualized, and not meaningful. For
sure they are as such in the case of mindless repetition. As A. Weiler
points out there are 2 main types of repetition: mindful (when a student
is actively engaged in repetition and attentive to his/her practice) and
mindless [15]. So drills are sure to be efficient in the case they are
mindful and meaningful. Therefore the main thing is to offer students
such drilling-based activities that ensure meaningful repetition.

M. Rhalmi emphasizes that “drills must be integrated in meaningful
activities if they are to be of any use. Accuracy-based drills that focus
on meaningless repetition have been discredited since the advent of
communicative language teaching. Nowadays, the role of controlled
oral practice is being reconsidered” [14:28]. The idea, in the
researcher’s opinion, is “to make such practice more communicative”;
the aim is “to reach fluency and natural communication” [14: 28].

Foreign language learners much better retain new language units,
not in the way of rote memorization but when they get frequent
repetition of these language units, make meaningful connections to real
life and when these connections are personalized. In real life, people are
frequently forced to repeat the same many times while performing daily
routines. Such kind of repetition is natural. In foreign language teaching
performing daily routines acts as an artificial linguistic environment
and can work as a kind of language immersion.

Many researchers in different fields of science use the force of daily
routines repetition. For example, daily routines are actively used by
rehabilitation and education specialists (such as Listening and Spoken
Language Specialists who work in the field of Rehabilitation for MED-
EL [4]). Classroom routines are also used to acquire certain language
units [13; 17]. During a lesson, all teachers all over the world are
obliged to use some routines that are necessary for classroom
management. Such classroom routines can be employed by

81



Buknaganas MoB Y BUIIIMX HaBYaJIbHUX 3aKJlaax OCBITH ...

the necessity to perform the right quantity of repetitions to memorize
and retain the target language units.

Retaining target language units means forming such component of
learners’ communicative competence as grammatical one (words and
rules) [3]. Having retained grammatical competence learners are
expected to proceed to forming and developing such component of
communicative competence as discourse one (cohesion and coherence).

This article aims to analyze the use of classroom daily routines in
memorizing target language units and to offer a set of activities aimed
at forming and developing such components of students’
communicative competence as grammatical competence (words and
rules) and discourse one (cohesion and coherence).

Presentation of the main material. The main disadvantage of
using classroom management routines for drilling based activities is
their being necessary and boring at the same time. Nevertheless, they
can be used for the main goal @ memorizing the target language units
by meaningful drilling @ due to their significant advantages: they are
supposed to be repeated plenty of times, besides they are personalized
and at the same time they are not mockery life-like, they are actually
life-like.

Here are some examples of activities aimed at memorizing and
retaining target language units and further forming and improving such
components of students’ communicative competence as grammatical
competence (words and rules) as well as discourse one (cohesion and
coherence).

Such classroom management routine as homework assignment
checking is certain to be in active service with memorizing target
language units and further forming and developing students’
communicative competence. It is advisable to divide the home
assignment into some fixed parts (to learn ..., to read..., to write...,
to speak out). To obtain information related to each task a responsible
executive-student is assigned. The life-like role of this responsible
executive-student is to obtain information and to inform the teacher
about the group’s readiness. The responsible executive-student is
expected to address every student in the group with a routine question
built on the base of a target grammar unit. If the target grammar is Past
Simple, the question pattern is supposed to be Did you
write/read/learn...? If the target grammar is Present Perfect, the
question pattern is supposed to be Have you written/read/learned ...?
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While obtaining information the teacher needs, the executive-
student performs the necessary drills. And these drills must be already
meaningful. Having obtained information (actually having drilled) the
executive-student reports to the teacher by using the target grammar
pattern. If the target grammar is Past Simple, the report pattern is
supposed to be:

“8 students wrote/read/learned...and 2 students did not
write/read/learn...”.

If the target grammar is Present Perfect, the report pattern is
supposed to be:

“8 students have written/read/learned...and 2 students have not
written/read/learned ..." .

For a more advanced level, the same procedure is expected to have
the form of a prediction. The teacher addresses the responsible
executive-student with the words:

“Look at your classmates and suppose who of them is
likely/expected to have learned/read/written...”.

After having listened to the predictions that were based on a target
pattern (“Andrew is likely/expected to have learned/read/written...
Max is unlikely/not expected to have learned/read/written...”) the
teacher asks the responsible executive-student to verify the prediction
and after that to sum up the situation using the next target pattern:

“Andrew was likely/expected to have learned/read/written... and he
turned out to have done the task. Max was unlikely/not expected to
have learned/read/written...but he turned out to have done the task”.

The next stage of this real-life based drill relates to discourse
competence. The task of the next student is to summarize information
about the whole group readiness. While summarizing this student is
expected to produce a target language unit longer than 1 sentence. This
language unit is expected to include target grammar patterns and to be
both coherent and cohesive. In the case when students have not
completed and automatized patterns for indirect speech the summing-
up monologue is:

“Home task number 3 was to write...Paul was responsible for task
number 3. He asked everyone and he informed our teacher about the
group’s readiness. 8 students have written/read/learned...and 2
students have not written/read/learned ...Paul’s mission is completed”.

In the case when students have completed and automatized patterns
for indirect speech the summing-up monologue is:
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“Home task number 3 was to write...Paul was responsible for task
number 3. He asked everyone and he informed our teacher about the
group’s readiness. He reported that 8 students had written...and
2 students had not written ... The 2 students promised that they would
write ...for the next lesson. Paul’s mission is completed.”

The next stage of this real-life based meaningful drill relates
to improving the discourse competence (cohesion and coherence). It is
supposed to deal with Narrative transitions. Narrative transitions help a
speaker to proceed from one idea to the next idea and to build up
coherent relationships within a monologue. The categories of Transition
Words and Phrases are distinguished according to the speaker’s
intention (to introduce new ideas; to tie ideas together; to signal a
change; to make a connection and so on). As for our example, the
purpose intention is to summarize the sequence of events. Thus a target
monologue is expected to be like this:

“In brief, | should say that our home task number 3 was
to write...Paul was responsible for task number 3. Consequently, his
mission was to inform our teacher about the readiness of the group.
First of all, he asked everyone, then/later/subsequently/afterwards he
reported to our teacher about the group’s readiness. In sum he said
that 8 students had written...and 2 students had not written ... In this
way, Paul’s mission is completed.”

Another example illustrates the same procedure but for a more
advanced level. Checking the presence of all students at the lesson by
conducting a roll call the teacher demonstrates life-like interest related
to the reasons and excuses of every absent student. To obtain
information related to each absent student a responsible executive-
student is assigned. The life-like role of this responsible executive-
student is to obtain information and to inform the teacher about the
reasons and excuses of each absent student. As it was already
demonstrated the responsible executive-student is expected to address
every student in the group with a routine question built on the base of
a target grammar item. If the target grammar is Complex Subject, the
question pattern is supposed to be like this: Is Max likely to join us?
The responsible executive-student is expected to address every student
in the group with such a question based on the target grammar item.
While obtaining information that the teacher really needs the executive-
student performs the necessary drills. And these drills must be
meaningful. Having obtained information (actually having drilled)
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the executive-student provides the teacher with the necessary
information by using the target grammar pattern.

To sum up, it can be underlined that classroom routines must be a
powerful resource to solve a significant problem connected with
performing memorization and at the same time avoiding monotony and
tedium.

Well-organized daily classroom routine activities are an essential
component of meaningful drilling activities that insure substance
memorization and not rote one. The activities aimed at performing daily
classroom routines ensure forming, improving, and strengthening such
components of students’ communicative competence as grammatical
competence (words and rules) as well as discourse one (cohesion and
coherence). Moreover, daily classroom routines performing activities
properly organized are supposed to reduce teacher talking time and
consequently to increase student talking time.

Further research in this area can be devoted to the analysis of
improving writing skills by using daily classroom routines.
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