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DRAMATIZATION AS A WAY
OF DEVELOPING COMMUNICATIVE SKILLS

Shcherbina V.V., Ph.D. in Philology (Kharkiv)

The article is devoted to the analysis of drama activities as a way of developing
students’ communicative skills at all stages of teaching English. Drama activities are an
essential component of interactive games. Demand for interactive games containing
dramatization and for dramatization itself is constantly growing making teachers use
new methods and educational styles.

Drama activities can be an efficient way of forming and developing any language
skills. All sorts of activities containing acting can help teachers to create
communicative situations, which are close to real life. Properly arranged, these games
can help the teacher to introduce new vocabulary or a grammar structure, to simplify
the teacher’s explanation as well as motivate learners and keep them involved and
active during the whole language class. Dramatization may function in various forms
and may be used at different stages of teaching a foreign language class. Acting out
short dialogues at beginner and elementary levels can be a good way of practicing new
grammar structures. The triad teaching format offered by N. Mclver can be beneficial
for mixed-ability groups.

The article proves that the language material used for drama activities can be
divided into two groups — real and dramatic or imaginary. Examples from everyday
experience can be used to create familiar communicative situations. Such exercises
have a practical nature as the learners demonstrate the interaction between people and
different services. Close-to-real-life situations are combined with some imaginary or
dramatic components. Activities based upon imaginary situations contribute to learners’
better cooperation and provide the opportunity for creating an atmosphere of
friendliness and mutual understanding. The exercises based on imaginary situations
often require the preparation of lengthy role cards.

The dramatization of famous paintings and songs forms another group of
communicative activities, suitable for all levels of proficiency. An open, long-term
drama activity can maximize creativity and motivation as well as provide an
opportunity to develop flexibility in using a foreign language.

The drama activities offered in the article are easily adaptable to any language
material or teaching format.

Key words: communicative skills, dramatization, interactive games, motivation,
teaching format, Triads.

Ilepouna B.B. IncueHyBaHHs siK 3aci0 PO3BMTKY KOMYHIKAaTHBHMX HABHM4OK.
CrarTs TIpUCBSYEHa AaHamizy BIpaB 3 IHCIEHYBaHHSI SK 3ac00y pPO3BHTKY
KOMYHIKATHBHUX HaBHYOK CTYJCHTIB Ha PI3HHMX eTamax 3aHATh 3 1HO3EMHOi MOBH.
IHCIIeHYBaHHS PO3TIIAAAETRCS K BAXIIMBA CKJIAJ0BA IHTEpPaKTHBHUX irop. ITokasaHo,
mo motpeda B IHTEPAKTUBHHUX Irpax, sSKi MICTSTh iHCIEHYBaHHS, MOCTIHHO 3pOCTaE,
3MYNIYIOYH BUKJIAIadiB BUKOPHCTOBYBAaTH HOBI METOVKH Ta HaBYaIbHI cTHII. BripaBu
i3 IHCLEHYBaHHS MOXYTb OyTH e(EeKTUBHHM 3aco00M (OpPMYBaHHS Ta PO3BUTKY

© Shcherbina V.V. 2020

175



Bunyck 36 2020

JMHrBICTHYHUX HaBW4oK. [loka3aHo, W0 BCi BHAM BIPaB, L0 MICTATH EJICMEHTH
TeaTpalbHOI TPH, MOXYTh JONOMOITH BHKJIaJayaM CTBOPIOBaTH KOMYHIKAaTHBHI
cutyaii, fKi € GJIM3BKHUMH JIO PEabHOro KUTTS. [HCIeHYBaHHSA KOPOTKUX JAiaJoriB Ha
MOYaTKOBOMY Ta €JIEMEHTApHOMY pIiBHI HaBYaHHS MO)ke OYyTH Jil04UM 3acoboM
3aCBOEHHS HOBHX TIpaMaTH4HHX CTpyKTyp. Hapwamenuit dopmar Tpiada,
BrpoBamxeHnit H. MakiBepom, Moske OyTH KOPHCHHM JUIS TPYI, IO MICTATH CTYICHTIB
13 pi3HUM piBHEM BOJIOJIHHS MOBOIO.

CTaTTs CBiIUUTH IPO Te, 1[0 MOBHHUI MaTepia, SKUi BUKOPUCTOBYETHCS IS BIIPaB
3 IHCIIEHYBaHH:, MOXe OyTH PO3MOJIIEHO Ha JBi IPYNHU — peanbHuil Ta yaeniosanuti adbo
opamamuynuti. TIpuUKiIaan 3 MOBCSKAEHHOTO JOCBILY MOXYTh OYTH BHKOPHUCTaHI IS
CTBOPEHHSI 3HAHOMHX CTyAEHTaM KOMYHIKaTWBHHUX cuTyamii. Curyanii, Oau3bKi 10
pEaNbHOTO JKUTTS, MOXKYTh KOMOIHYBAaTHCS 3 YSBIIOBAHMMH a00 JIpaMaTHYHHMHU
KOMIIOHEHTaMH. [HCIIeHyBaHHs BiJOMUX KapTHH Ta IiCEHb CTAaHOBUTS illE OZHY TPYIY
KOMYHIKaTUBHUX BIpaB, NMPUAATHUX UL CTYIEHTIB YCiX DIBHIB BOJIOJIHHS MOBOIO.
ITokazaHo, 110 BiAKPHTI, JOBrOTPHUBAJII BIIPABY 3 IHCIIEHYBaHHS CIIPUSIOTH 301IBIICHHIO
KpEaTHBHOCTI Ta MOTHBAlii Ta BOJHOYAC HA/IAIOTh MOXJIMBICTH PO3BHUBATH THYUKICTB y
BHUKOPUCTaHHI iHO3eMHO{ MOBH.

3anponoHOBaHO HU3KY BIIPAB 3 iHCLIEHYBaHHS, SKi MOXYTh OyTH JIETKO aJaNTOBaHi
110 OyZIB-SIKOTO BHY MOBHOTO MaTepially Ta HaB4aJIbHOTO (opMary.

KurouoBi cjioBa: iHCLIEHYBaHHS, IHTEpaKTHBHI irpH, KOMYHIKaTWBHI HaBHYKH,
MOTHUBAIlisL, HABYAIBHUHN Qopmat, Tpiada.

Illepouna B.B. UncueHupoBaHue Kak cnocod pasBHTHA KOMMYHHKATHBHBIX
HaBBIKOB. CTaThsl IOCBSILICHA AHAIM3Y YIPAKHEHUH, CONEP)KAIIUX HHCIEHHPOBAHUE
KaK Ccroco0 pa3BUTHA KOMMYHHMKAaTHBHBIX HABBIKOB CTYJEGHTOB Ha pa3HBIX O3Tamax
3aHATHII 110 WHOCTPAHHOMY SI3bIKy. MHCIEHHpOBaHHME paccCMaTpHBAcTCS KaK BaykKHAsS
COCTABIISIIONIAs MHTEPAKTHBHBIX HWIP. YIPAXHEHUS MO HHCIEHHPOBAHUIO MOTYT OBITH
3G PeKTHBHEIM crOcoOOM (OpMHUPOBaHHS W PA3BUTHS JIMHIBHCTHYCCKUX HABBIKOB.
JlokazaHo, 4TO BCe BUABI YNPAKHEHUH, COIEpXKALIMX 3JEMEHTHl TeaTpaJbHOM HUIpHI,
MOTYT TOMOYb IIPENoJaBaTeNisiM CO37aBaTh KOMMYHHKATHBHBIE CHTYallMH, OJIM3KHE K
peabHOM xU3HU. MIHCIIeHHpOBaHHE KOPOTKUX AUAJIOrOB Ha HAYaJIbHOM M 3JIEMEHTapHOM
YpOBHE OOydYeHHs MOXET ObITh JEHCTBEHHBIM CIIOCOOOM  YCBOGHHS  HOBBIX
rpaMMaTHYECKHX CTPYKTYp. YueOHslit popmar Tpuada, npemnoxennsiii H. Makusepow,
MO>KET OBITH MOJIC3HBIM JUTS TPYIII C Pa3HBIM YPOBHEM BIIQJCHNS SI3BIKOM.

IokazaHo, 4TO S3BIKOBOII MaTepHal, KOTOPBII UCIONB3yeTcs Ul YIPAXHEHUH M0
HHCICHIPOBAHUIO, MOXKHO Pa3[eNUTh Ha ABE TPYIIIBI — pednbHbill U 8000padcaemblil,
unu opamamuyeckuii. [IpuMeps! 13 TOBCEAHEBHOTO OIBITA MOTYT OBITH UCIONTB30BAHbI
JUISL CO3JaHHs 3HAKOMBIX CTYJCHTaM KOMMYHHMKaTHBHBIX cuTyaiuid. Curyaiuy,
Onu3KHMe K peadbHOM OJKU3HM, MOIYT COYETaThCs C BOOOpakaeMbIMH WU
JpaMaTHYeCKUMH DJJeMeHTaMH. VIHCIEHHpOBaHHME W3BECTHBIX KapTHH U IeCceH
NPEICTaBISACT elle OAHY TPYNINY KOMMYHHKATHBHBIX YIPaXHEHUH, MiIXOAAIINX UL
CTYJCHTOB C pa3HBIM YPOBHEM BIAAEHHs S3BIKOM. OTKpBITEIE, ONTOCPOYHEIE
YIPaXHEHUS 110 WHCIIEHHPOBAHUIO CIOCOOCTBYIOT POCTY KPEaTHBHOCTH M MOTHUBAIIHNH
1 JTAIOT BO3MOXKHOCTB Pa3BUBaTh THOKOCTH B UCIIOIb30BAHUN HHOCTPAHHOTO SI3BIKA.

IIpemnoxkeH psx ynpakHEHWH, KOTOPBIE MOTYT OBITH JIETKO aTalTHPOBAHEI K
1F000MY BUAY TPYIIIOBOM paboOTHI.

KiioueBble cjioBa: MHCIICHHPOBAHHE, HHTEPAKTUBHBIC UTPBI, KOMMYHHKATHBHBIC
HaBBIKM, MOTHBalWs, Tpuada, yaeOHbIH GopMmar.
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The topicality of the research. Everyone likes playing games.
People have always been fond of playing regardless of their age,
profession or disposition. Most games include some sort of
dramatization. If we look at the process of teaching a foreign language
more attentively, we can notice how much dramatization it includes. As
soon as students learn how to ask general questions and produce
answers, dramatization begins. As the communicative approach to
language teaching is gradually replacing the traditional teaching format,
the demand for interactive games containing dramatization and for
dramatization itself is constantly growing, making teachers adopt new
methods and educational styles. We teach English in a non-English
speaking surrounding, therefore the teacher has to create such
communicative situations, which can help students to use foreign words
in their natural context. The best thing that may be done in this case is
to organize games which are more natural and relaxed than traditional
exercises.

Taken seriously, dramatization can be helpful at any stage of the
foreign language teaching. Properly arranged these activities can help the
teacher to introduce new vocabulary or a grammar structure.
Dramatization can help to simplify the teacher’s explanation as well as
motivate learners and keep them involved and active during the whole
language class. “Creative acting and creative mime represents a huge
potential for emotional involvement that is a meaningful and memorable
use of language”, points out A. Wright [11: 18].

It is natural for a human to be fond of everything moving, changing
and amusing, therefore students are likely to enjoy all sorts of
dramatization exercises which can allow them to express themselves in
acting and keep them from getting bored. Drama activities can be an
efficient way of forming and developing any language skills.
J. Hadfield underlines that such activities can be used by teachers “as a
creative technique for grammar practice which will motivate students
by making what could be a routine and repetitious activity into
something novel and exciting” [1:51]. Dramatizing all sorts of
everyday situations, students get the opportunity to experience a foreign
language rather than just learn it. Acting makes students express
feelings, therefore even small and primitive dialogues, that students
create and dramatize, involve various emotions, which help students to
sustain their interest in the learning process as well as motivate and
encourage them.
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The degree of scientific research on the issue. Dramatization as a
method of foreign language teaching as well as a component of
interactive games has been the object of research in the studies of many
linguists, both native and foreign ones. The research done by P. Lutzker,
who combines teaching with designing programs for language teachers,
is devoted to the use of various forms of dramatic training in the teaching
process. P. Lutzker points out that “learning to express oneself creatively
is a highly individual process, deeply rooted in one’s inner emotional life”
[3: 134]. In the researcher’s opinion, drama activities allow students to
take their initiative as a part of developing their creative thinking.
Dramatization can be combined with story-telling activities and creative
writing. Students can be involved in creating stories, discussing and
performing them. The stories can be transformed in the connection with
grammar and lexical material given in the English class. The researcher
points out that in a language class “such artistic projects can have long-
term transformative effects on students both in terms of their relation to
the foreign language and in their perception of themselves” [3: 141].

L. Stepanek, whose interests range from teaching English at
Masaryk University Language Center and designing teaching material,
to coordinating language soft skills programs, has worked out the
interdisciplinary and creative approach of teaching English, based on
the combination of his academic background and drama education.
L. Stepanek emphasizes that such a combination “shows the possibility
to engage students in the creative situations in which they can always
succeed” [9: 101]. The researcher underlines the necessity to teach a
new grammar structure or some new vocabulary in close-to-real-life
situations, which are habitual and familiar for students. Short drama
activities, completed by students, are aimed at refreshing the students’
existing knowledge. Such exercises help them to realize their creative
potential and become more confident in their communicative skills.

The researcher M. Sciamarelli, who has been working for 21 years
as a teacher, designer of teaching materials and consultant for
publishers, considers dramatization to be a component of project-based
learning. In M. Sciamarelli’s opinion, such an approach allows teachers
“to reach all students and get them engaged in many different ways,
thus giving them ownership of their learning by making them lifelong
learners” [8: 114]. M. Sciamarelli points out, that dramatic techniques,
made up by teachers and their students together, can be especially
exciting and rewarding. A drama exercise can be especially beneficial
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in mixed-ability groups, as low-level students have roles and are at the
same time to take part in a performance and practice their speaking and
listening skills.

A task-based approach, created by P. Moor, seems to be especially
beneficial for those teachers, who consider all sorts of talking in class to
be the most important activity students can be involved in. “Oral task
should be something which is worth doing in itself” [5:24].
Dramatization can guarantee “the topics of universal interest that will
work well in most classroom situations” [5: 24]. In P. Moor’s opinion,
utterly unrealistic topics can motivate students better than those that
reflect real-life language. It goes without saying that the more imaginary
the communicative situation is, the more acting it requires. In this case
the teaching format is changed more often and dramatization is viewed as
a very important method of teaching speaking skills.

In the article “Speaking Activities: Five Features” P. Nation names
the main features, “which help to achieve the learning goal of speaking
activity as well as motivate students and encourage them” [6: 109].
The adoption of roles by learners allows them to use a wide range of
vocabulary and grammar structures. This method may help to get more
variety into speaking activities as well as class work.

Analyzing various kinds of group work, N. Mclver points out that
such kinds of group work as Pyramids and Mingles are viewed as the
most suitable format for organizing dramatization activities though both
of them seem to be rather chaotic and challenging for teachers [4: 23].

S. Woodward’s book “Fun with Grammar” offers a great number of
communicative activities that can be used by foreign language teachers
for making their classes informative as well as exciting and enjoyable.
According to the linguist’s approach, described in the book, “grammar
class is always an opportunity for fun” [10: 5]. It is impossible to
imagine funny situations without dramatization. It is pointed out that all
the explanations “can be enlivened by funny sentences, dramatizing,
demonstrations or pantomimes” [10: 5]. The activities, described in the
book, involve students’ interaction and are worked out for the whole
group, therefore they shouldn’t be done alone. The teacher is
responsible for mixing up the class, preparing the material, giving
instructions and monitoring progress, made by learners.

In F. Klippel’s point of view, most of role plays and simulations
contain some kind of dramatization. Such activities are based on the
principle of message-oriented communication. The term, created by
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C. Black and W. Butzkamm is used “to refer to those rare and precious
moments in foreign language teaching when the target language is
actually used as a means of communication” [2:3]. F. Klippel
underlines the necessity of using spontaneously developed
communicative situations in a foreign language class. The ability to
dramatize is the core of such exercises. The teachers can start with
simple dialogues, containing “predetermined responses by the learners”
and gradually concentrate on more complicated “skill-getting”
activities [2: 4].

The aim of this article is to define the role of drama activities in
organizing and motivating students and to offer a set of exercises which
can be used for various teaching formats at different stages of the
English lesson, aimed at forming and developing students’
communicative fluency.

The simplest variants of dramatization have been used by foreign
language teachers for many years. Both the old and modern course-
books are full of dialogues which can be just read or learned by heart
and dramatized. Dramatization may function in various forms and may
be used at different stages of a foreign language class. No matter how
primitive it may seem, such activities may be beneficial if it is used for
beginners or learners with elementary level. Taken creatively those
easy exercises can be modified into something more exciting. If the
teacher doesn’t want the learners to be bored, acting can be introduced
for having phonetic drills, memorizing vocabulary, practicing grammar
structures as well as revising and testing. All sorts of activities
containing acting components can help teachers to create
communicative situations in which the language seems to be useful.
Dialogues at beginner and elementary levels can be first organized in
pairs. It is a good way of practicing new grammar structures following
given models. The triad structure, offered by N. Mclver, can be used
for all levels of proficiency. This teaching format can be especially
beneficial for mixed-ability groups as it provides an opportunity for
every learner to use the language. Drama activities, done in triads, gives
learners a chance to be creative. Students can use familiar vocabulary
and grammar structures as well as include in their acting something that
goes beyond class work.

Taking into account different preferences in learning styles the
language material used for drama activities can be divided into two big
groups — real and dramatic or imaginary. The teachers can use
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examples from everyday experience to create familiar communicative
situations and dramatize them. Those drama activities look more like
simulations. The classroom easily becomes a restaurant, a shop, a hotel
or a railway station. Such situations obviously have a practical nature as
the learners demonstrate the interaction between people and different
services. The learners’ interest will be aroused if close-to-real-life
situations are combined with some imaginary or dramatic components.

The game Lost in the Fog, aimed at revising the topic Travelling by
Air, is played as the whole class drama activity in which the classroom
becomes a big airplane.

Step 1: The students are given role cards with the description of
characters they are going to play. The number of roles can vary. The
main characters are: one or two pilots, a mechanic, a flight attendant,
several passengers, and an air traffic controller.

Step 2. The teacher explains the task and asks the students to
imagine that the airplane is lost in the fog without radar. The passengers
are in danger. The pilot tries to save the passengers and to land the
plane safely. During the dramatization, the pilot is to keep his or her
eyes closed as he (she) can see nothing in the fog.

Step 3: The controller’s task is to guide the pilot. The flight
attendant and the mechanic help to handle different problems the
passengers have during the flight. There may be situations with a
nervous elderly woman, a frightened child or aggressive behavior of an
ill-bred passenger, who may threaten other passengers. The game gives
all the students a reason for speaking. At the beginner level, the activity
demands simple questions and answers but it can be easily adapted to a
higher level of proficiency and transformed into an exciting story with a
dramatic plot. The game is suitable for revising target vocabulary and
practicing model verbs and conditional sentences.

The dramatization Who can find Mary Smith? is another example of
a problem-solving activity. The game requires additional preparation as it
is based upon an imaginary plot. Students should be given enough time
to get acquainted with the story and realize what their roles include. The
events take place in Baker Street in Sherlock Holmes’ living-room.

Step 1: The students are given two cards — a role card and a card
with the information concerning Mary Smith and a keyword. Two
students get the roles of Sherlock Holmes and Doctor Watson.

Step 2: The teacher explains the task. Mary Smith has disappeared.
The members of her family and her friends are trying to find her.
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The detective and his friends ask questions and analyze the information
they get. If the question is asked correctly, the keyword is given to the
detectives.

Step 3: When all the keywords are found, the detectives explain
where Mary Smith is staying at the moment and what should be done to
find her. The presence of famous fictional characters motivates students
and contributes to creating a mysterious atmosphere.

Drama exercises based upon imaginary situations often require
preparation of lengthy role cards. J. Hadfield points out, that lengthy role
cards “are almost mini-reading exercises in their own right, and students
may find it helpful to make a few notes on the important points” [1: 4].

The dramatization Rescue Fictional Characters is the combination of
problem-solving activity and ranking exercise. It can be challenging as it
requires additional preparation and knowledge of the world literature.

Step 1. The students are given the cards with the names of the
fictional characters they are to present.

Step 2: The teacher explains the situation: the planet, inhabited by
fictional characters, is doomed. All life is going to perish in a few days.
A spaceship from the Earth can rescue only seven fictional characters
and take them to the Earth.

Step 3: The selection committee is to choose which characters are
worth saving. They have to make up criteria which they would use and
listen to the arguments given by the fictional characters.

The game Addressing the World from Mars is good for practicing
Future tense structures as well as topic-based vocabulary.

Step 1: Students are divided into two groups. The first one
represents the crew of spacemen who reached Mars. The second group
represents the planet Earth.

Step 2: The teacher explains the task. The Astronauts are to tell the
inhabitants of the Earth what they have found on Mars, what they are
going to do, what to build, to create and grow.

Step 3: The inhabitants of the Earth are to prepare their questions to
find out all the details they are interested in.

Dramatizing famous paintings and songs forms another group of
communicative activities, suitable for all levels of proficiency. The
teacher divides the class into two groups. The first group selects the
well-known paintings, act them out and then ask the second group to
recognize which paintings have been shown. The students can be also
asked to make up a story, preceding the events shown in the painting.
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The story is dramatized, and the students are to guess what painting the
story relates to. The activity Mime the Song is a good way of
having fun.

Step 1: Students are divided into two groups. The teacher explains
the task.

Step 2: The first group receives a copy of a famous song. The
students read the song attentively and start miming it a sentence by
sentence.

Step 3: The representatives of the second group have to guess what
song is mimed. If their guessing is correct, they are to mime another
song to the first group. Students can be also asked to mime proverbs,
sayings or famous quotations.

Caring and sharing exercises are focused on individual learners.
Students are asked to express their feelings, likes and dislikes. Speaking
about oneself can be rather difficult. Judging other learners’ feelings
and attitudes may seem impossible for shy and introverted people. In
this situation, drama activities appear to be especially essential and
helpful. Asking students to play roles the teacher can avoid any kind of
embarrassment or misunderstanding. The game Soap opera is a good
example of open long-term drama activity. This exercise can maximize
challenge, creativity, and motivation.

Step 1: The teacher and students discuss what they know about soap
operas, their features, and characters. The teacher explains that they are
going to create a soap opera and then asks students to choose the
characters they want to play and create their images.

Step 2: The teacher explains that the images the learners created will
be their guiding models in discussing all topics or problems arising in
the class. The students should keep in mind that they speak and act on
behalf of the created characters. This sort of dramatizing may last
within a term or even for the whole year. It leads to more language
flexibility and cooperation.

To sum up, it can be said that drama activities are aimed at
successful communication. Properly arranged dramatization can be
regarded as a creative teaching format as well as a way of practicing
any language skills. Exercises based upon acting can focus on learners’
personalities and can include close-to-life situations. Drama activities
based upon imaginary situations contribute to learners’ better
cooperation and provide the opportunity of creating an atmosphere of
friendliness and mutual understanding. Flexible by its nature
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dramatization can help the students to use their knowledge flexibly and
to adjust to any communicative situation that can arise. No matter what
learning style the teacher may prefer dramatization is an integral part of
any language class. Long-term open drama activities can be especially
beneficial as they help the teacher to structure the class as well as to
create a relaxing and enjoyable atmosphere.

Further research in this area is to be devoted to the analysis of
creative writing activities as a way of encouraging and motivating students.
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