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The article deals with the issues of the application of the theory of genres while
handling professional medical discourses. The practical implementation of the theory of
genres in learning a professional medical discourse is one of the efficient techniques in
current methodology of teaching English. The topicality of the research is determined,
firstly, by the fact that different genres are commonly used in the practice of medical
professional interaction and the domain of a foreign language teaching in a medical
language classroom. Secondly, there is a need to outline grammar and lexical
peculiarities of the genres of medical discourses and their functioning in oral and
written speech. The authors study the problems of the theory of genres concerning
medical discourses. The researchers characterize the main lexical and grammar
peculiarities of the genre of an oral presentation of a patient’s medical history, the genre
of a scientific text for the specialty “Technologies of Medical Diagnosing and
Treatment”, the genre of a letter of referral to a medical specialist and reveal specific
features of their functioning in oral and written speech. Linguistic analysis of a medical
discourse which is focused on lexical, grammatical, functional and rhetoric peculiarities
of a written or an oral discourse appears to be very fruitful allowing us to answer the
questions how tests are structured and organized. Textual success often depends on the
familiarity of text organization for readers of the discourse community, however small
or large that community might be and students should be aware of the genre norms.
Dealing with professional medical genres, we assume that every genre is clearly
structured and has its own sets of language structures. The task of language instructors
is to acquaint the learners with existing genre norms. The authors have singled out the
“moves” of the three genres and developed the sequence of pre-reading, while-reading,
post-reading and information gap activities which are effective while working on the
discourses that have been studied.

Key words: communicative purpose, discourse, genre analysis, medical community,
peculiarity.

Ko3ka LK., Kpacnikosa C.O. Bukopucranusi Teopii :kaHpy npu po6oTi Haj
npodeciiiHnMH MeAUYHUMH JUCKYpcamMu. PoGoTa po3risgae muTaHHS BUKOPUCTAHHS
Teopil KaHpiB mpH poOOTI 3 MpodeciiHIMU MEIWYHUMH IUCKypcamu. llpaxTudne
BUKOPUCTAHHS >KaHPOBOTO aHalli3y B HAaBYaHHI € OJHUM i3 e(eKTHBHHX 3ac00iB y
CyJacHI METOIMIII BUKJIAJAHHS AaHTIIHCEKOI MOBH. AKTYAIBHICTH IOCIiIKEHHS
BU3HAYAEThCS, MO-TIEpIIe, THM, IO pi3HI JXaHPU IINPOKO BHKOPUCTOBYIOTHCS Y
NPaKTULl MEAWYHOTro mpodeciiHoro chinkyBaHHsA Ta y cdepi HaBYAHHSI 1HO3EMHOL
MOBH CTyJeHTiB-MenuKiB. [lo-npyre, icHye moTrpeba BU3HAYHMTH JISKCHKO-TpaMaTHYHi
0COOJIMBOCTI MEAWYHHX TUCKYPCIB Ta 1X ()YHKIIOHYBaHHS B YCHOMY Ta IIMCHMOBOMY
MOBJICHHI. ABTOpPH JOCIHIJDKYIOTh IHTaHHS TeOpii JKaHPIB CTOCOBHO MeEIUYHHX
IUCKYPCiB, aHANI3YIOUM Taki >KaHPH: KaHP YCHOTO TPEICTaBICHHs icTopii XBOpoOH
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HamieHTa, JKaHP HAayKOBOro TeKcTy Juisi crenianbHocTi «TexHomoril MegudHol
MIarHOCTHKK Ta JIKYBaHHsI», JKaHP JOBIIKHU-HANpPABICHHS MALli€HTa [0 JiKaps-
CIIeIiaNicTa, Ta BUSBISIIOTH 0COONMBOCTI 1X (yHKIOHYBaHHs y MOBI. [Iparforoun Haz
MEAWYHUMHU JAUCKYypCaMH, MM BHXOAMMO 3 TOrO, IO KOXEH JKaHp YiTKO
CTPYKTYpOBaHHI Ta BUKOPHCTOBYE crienn(idHi MOBHI 3acoOu. JIIHTBICTHYHHIN aHai3
MEIYHOTO IHCKYPCY HOIIOMAara€ BUCBITIIUTU IIMTaHHS CTOCOBHO TOTO, SIK TEKCTH
CTPYKTYpOBaHi Ta OpraHi3oBaHi. YCIIX HaBYaHHS 3aJeKUTh BiJ] TOTO, HACKUIBKH
KOpHUCTYBadi MEIWYHUX MAUCKYPCIB Ta WICHH MEAWYHOI CIIIBHOTH 3Haiomi 3i
CTPYKTYpPOIO Ta OpTaHi3ali€l0 TEeKCTiB. 3aBHAaHHS BHKJIAJa4a — HABUUTHU CTYICHTIB
BUKOPHMCTOBYBATH Ll JKQHPOBI HOPMH. ABTOpM BHOKPEMHJIM KOHCTHUTYCHTH TPBOX
JKaHPIB Ta PO3pOOMIM MOCHIAOBHICTE IOTEKCTOBHX, TEKCTOBHX, HICISATEKCTOBUX
3aBIaHb Ta BIPAaBU Ha 3alOBHEHHS «iH(OpMamiiHUX MPOTATHHY», AKi € e(peKTUBHIMU
npu poOOTi HaJ JOCHIIPKYBaHHUMHU AUCKYPCAMH.

KonrodoBi ciioBa: auckypc, >KaHpOBHH aHaili3, KOMyHIKaTHBHAa MeTa, MeIW4YHa
CIJIBHOTA, 0COOJIUBICTD.

Koska UK., KpacnukoBa C.A. HUcnoab3oBaHue TeopuM KaHpa npu padore
HaJ Npog)eCCHOHAILHBIMH MeIHIIMHCKMMM JUCKypcamMHu. B cratee paccMoTpeHs
BOIIPOCHI WCIIONIL30BAaHUS TEOPHM JKaHpa Ipu paboTe HaA NpodecCHOHATBHBIMU
MEUIMHCKAMHI JUCKypcaMH. I[IpakTHyHOE HCHONB30BaHHME >KAHPOBOTO aHANIM3a B
o0y4deHuH sBIsSeTcs OTHUM U3 3(PPEKTUBHBIX NMPUEMOB B COBPEMEHHOW METOAWKE
HpeToIaBaHusl aHTJIIMHCKOTO s3bIKa. AKTYalbHOCTh HMCCIIEJOBaHUS OOYyCIIOBJIEHA, BO-
HEPBBIX, TEM, YTO PAa3HBIE KAHPHI IIHUPOKO HCIIOIB3YIOTCS B IPAKTHKE MEIHUIIMHCKOTO
npodecCHOHANEHOTO OOIIEHNsS U B chepe U3yUeHNs] HHOCTPAHHOTO SI3bIKa CTY/ICHTaMH-
MequKaMH. Bo-BTOpBIX, CyIIeCTBYyeT NOTPEOHOCTh BBISIBUTH JIEKCHKO-IpaMMaTHYECKUE
O0COOEHHOCTH MEIUIMHCKUX JAUCKYpCOB M HUX (YHKIHOHMPOBAHHA B YCTHOH H
MICBMEHHOW pedud. ABTOPHI HCCIEMYIOT BONPOCH TEOPHH >KAHPOB OTHOCHTEIHHO
MEJUIHCKAX AUCKYPCOB, aHATM3UPYS JKaHP YCTHOW MpPE3CHTALM UCTOPHU OOJIE3HH
MaIeHTa, XaHp HayYHOTO TEKCTa IS CHEeHHaNbHOCTH «TeXHONOTrHHM MEAMIMHCKOM
JUarHOCTUKH M JICYCHMs», JKaHp CIPaBKU-HANPABJICHUS MAlMeHTa K Bpayy-
CIICLMAIUCTY, ¥ BBISIBIAIOT OCOOCHHOCTH MX (DyHKIIMOHMpPOBaHMS B peun. PaboTas Hax
MEJULMHCKUMHI JUCKYPCaMH, MBI HMCXOJUM H3 TOTO, YTO KAKABIH JKaHp YETKO
CTPYKTYPHUPOBAaH W HCHOJNB3yeT  CIenU(pHUYECKHe  S3BIKOBBIE  CPEJCTBA.
JIMHrBUCTHYECKUH aHAIW3 MEIWIIMHCKOTO AWCKypca IIOMOTaeT OCBETUTH BOIPOCHI
OTHOCHTEIBHO TOTO0, KaK TeKCTHI CTPYKTYPHPOBAHBI M OPTaHU30BAHBL. Y CIeX 00ydeHHs
3aBUCHT OT TOTO, HACKOJIBKO TIOJB30BATENM MEAWIMHCKAX JUCKYpCOB M UIJIEHBI
MEJHIIIHCKOTO cOO0IIecTBa 3HAKOMBI CO CTPYKTYPOH M OpraHu3anieil TeKCToB. 3agada
HpernoaBaTels — HayYUTh CTYJCHTOB MCHOJB30BaTh TH XKAHPOBHIE HOPMBI. ABTOPEI
BBIICIMIIM KOHCTUTYIHTBl TpeX JKaHPOB U pa3paboTany IOCIeA0BaTEIbHOCTD
JOTCKCTOBBIX, TCKCTOBBIX, IMOCICTCKCTOBBIX 3aﬂaHMﬁ H ynpa)KHeHnﬁ Ha 3ar0JIHCHHUC
MH(GOPMALIMOHHBIX IPOIYCKOB, SIBISIIOIIUXCS J(QQeKTHBHBIMU 1pu  paboTe Hax
aQHANIN3UPYEMBbIMH IUCKYPCaMHU.

KnioueBble ciI0oBa: JUCKypC, >KAaHPOBBI aHanmM3, KOMMYHHKAaTHBHas IIEJb,
MEJHIIHCKOE COO0IECTBO, 0COOEHHOCTb.

The practical implementation of the theory of genres is one of the
efficient techniques in current methodology of teaching English for
special purposes. This especially concerns gaining medical proficiency
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in English, when a current life asks for a thorough command of a
foreign language in performing professional work by medical
specialists. Medical discourses are efficiently used in academic and
professional settings. There are a lot of professional genres in a medical
communication. And the task of the teachers is not only to facilitate
students’ linguistic command but also promote their medical
proficiency. Genre theory has been studied by many scientists. Such
researchers as V.K. Bhatia, T. Dudley-Evans, J. Swales, A. Freedman,
T.A. Upton, K. Hyland, C. Miller, R.M. Coe have made a lot of
research in this field of linguistics and analyzed structural, functional
and pragmatic peculiarities of genres.

The topicality of the research is determined, firstly, by the fact that
different genres are commonly used in the practice of medical
professional interaction and the domain of a foreign language teaching
in a medical language classroom. Secondly, there is a need to outline
grammar and lexical peculiarities of the genres of medical discourses
and their functioning in oral and written speech in order to know the
rules according to which medical discourses are structured and
organized.

The object of the research includes the genre of an oral presentation
of a patient’s medical history, the genre of a scientific text for the
specialty “Technologies of Medical Diagnosing and Treatment” and the
genre of a letter of referral. The subject of the research covers lexical
and grammatical features of these genres and peculiarities of their
functioning in oral and written speech.

The aim of the article is to characterize lexical and grammar
peculiarities of the genre of an oral presentation of a patient’s medical
history, the genre of a scientific text for the specialty “Technologies of
Medical Diagnosing and Treatment” and the genre of a letter of referral,
to reveal specific features of their functioning and to develop the
sequence of meaningful activities.

The presentation of the material. According to V.K. Bhatia,
although genre analysis is a relatively recent development in the field of
applied discourse studies, it has become extremely popular in the last
few years [5:629]. The researcher states that genre theory extends
discourse analysis from linguistic description to explanation, often
attempting to answer the question, why do members of specific
discourse communities use the language the way they do? The author is
sure that the answer takes into account not only socio-cultural but
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cognitive factors too, thereby attempting to clarify not only the
communicative goals of the discourse community in question but also the
cognitive strategies employed by its members to achieve these goals
[5:629]. Let us consider the term “genre”. J. Swales in his famous
definition refers to a “genre” as a “class of communicative event” in
which its communicative purpose is shared by specific discourse
community members [15:58]. V.K.Bhatia writes: “Genre is a
recognizable communicative event characterized by a set of
communicative purpose(s) identified and mutually understood by the
members of the professional or academic community in which it
regularly occurs” [2: 13]. The researcher goes on saying: “...the genre is
primarily characterized by the communicative purpose that it is intended
to fulfil. Any major change in the communicative purpose is likely to
give us a different genre; however minor changes or modifications help
us distinguish sub-genres” [2: 13]. According to V.K.Bhatia, three
interrelated elements of a genre are: communicative purpose, moves and
rhetorical strategies which help obtain the desired goal.

J. Harmer defines a genre as “a type of written organization and
layout (such as an advertisement, a letter, a poem, a magazine article,
etc.) which will be instantly recognized for what it is by members of a
discourse community, that is any group of people who share the same
language customs and norms” [11: 31]. V.B. Bhatia states: “In the
present-day competitive academic and professional climate, genres are
seldom seen to maintain static values but have become vehicles for a
more complex and dynamic exchange of information, resulting in
constant mixing of a variety of somewhat independent generic values
within the more standardized genres” [6: 182]. Analyzing the role of a
genre analysis V.K. Bhatia connects the linguistic analysis of a genre
with its application in foreign language teaching and stresses: “In recent
years, genre analysis has established itself as an important field of study,
having implications for applied linguistics, especially in the teaching
and learning of languages, mass communication, writing research,
language reform and a number of other areas related to professional and
academic communication” [4: 313]. According to V.K. Bhatia, genre
analysis is the study of situated linguistic behavior in institutionalized
academic or professional settings, whichever way one may look at it
[5: 629]. This definition reveals some aspects of genre theory: types of
rhetorical action, which gives individual genres their integrity;
regularities of social processes, which form the peculiarities of a genre;
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and consistency of communicative purposes which makes possible the
propensity for innovation coming from the essentially dynamic nature
of a genre [5: 630]. The researcher points out three crucial cornerstones
of any genre: a)recurrence of rhetorical situations; b) shared
communicative purposes and c) regularities of structural organization.
The first cornerstone relates to socio-cultural context and is based on
the belief that all discourse forms are socially determined [5: 641]. The
author highlights the idea that oral and written communications are
efficient if only all the participants share, not only the code, but also the
knowledge of the genre, which includes the knowledge of its
construction, interpretation and use [5:646]. Speaking about the
implications for language teaching V.K. Bhatia is sure that teachers
may use applied genre analysis for innovative exploitation of language
resources within a particular professional setting [5: 648]. J. Swales in
1981 [14] and in 2004 [16] developed his famous CREATE — A -
RESEARCH - SPACE (or CARS) Model on the basis of a scientific
article analysis. This model consists of moves and steps which are
considered to be the main structural constituents of a genre. The move
is “a rhetorical unit that performs a coherent communicative function”
[16: 228-229]. The combination of moves reveals structural patterns of
the rhetorical discourse and their sequence which is based on the
author’s communicative goals. J. Swales in “Genre Analysis” theorizes
on the concept of genre for research and teaching. The researcher also
notes that the move-based model is common to all academic disciplines
and different steps may be used in different disciplines [5:58].
V.K. Bhatia continues his studies and the next genre to be analyzed is
an advertising letter in which the author asks for a grant. The scholar
proposes a 6 — move structure. The moves include: 1. Establishing
credentials. 2. Introducing the cause. 3. Offering incentives.
4. Enclosing brochures. 5. Soliciting support. 6. Expressing gratitude.
The researcher states that the analysis “has been based on a limited set
of data from a specific cultural content. A more informed discussion ...
will require a more comprehensive, rigorous, and sustained analysis of
data” [3: 110]. Studying the discourse of a letter asking for grants,
V.K. Bhatia claims that this discourse represents one of the most
dynamic forms of language use. For a relatively limited number of
communicative functions, this discourse form offers a large variety of
creative options, some rarely used before. It is a category of genre that
offers an interesting and challenging profile of linguistic realization to
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achieve a limited set of generic objectives [3: 100]. Discourse in
teaching foreign languages is used to teach real-life interaction: “Recent
work in genre theory indicates a strong shift of emphasis from text to
context... The analysis is becoming increasingly multidisciplinary, in
that specific disciplinary concerns and methodologies are getting
reflected in analytical frameworks, thus integrating professional and
disciplinary practices with discursive practices of the professional and
disciplinary communities. This integration of discursive and
professional practices has made genre analytical insights more relevant
and acceptable to the disciplinary and professional communities, which
is also a useful development for applications of the theory, especially in
English for Special Purposes (ESP) and Professional Communication
practices” [7: 166].

Linguistic analysis of a medical discourse which is focused on
lexical, grammatical, functional and rhetoric peculiarities of a written or
an oral discourse appears to be very fruitful allowing us to answer the
guestions how tests are structured and organized. J. Harmer is sure that
textual success often depends on the familiarity of text organization for
readers of the discourse community, however small or large that
community might be and students should be aware of the genre norms
[11: 32]. Speaking may be the most crucial of all four types of speech
activities and a lot of our learners are primarily interested in acquiring
an ability to speak. Dealing with professional medical genres we
assume that every genre is clearly structured and has its own sets of
language structures. The task of language instructors is to acquaint the
learners with existing genre norms.

This especially concerns the genre of an oral representation of a
medical history. The constituents of oral presentation are not obligatory
components, they are changeable and may be omitted. Let us consider a
situation when a patient was admitted to hospital into the emergency
department. The oral presentation of the patient’s medical history may
have such a multi-move structure: 1. Previous occupation. 2. Initial
symptoms. 3. Initial diagnosis (if known). 4. Condition immediately
prior to admission. 5. Reason for emergency admission. 6. Past history
of a patient’s disease (information about relatives’ diseases, style of
patient’s life, his/her habits, conditions of living and working).
Following this division, we may suggest such sets of linguistic means
with these “moves” (subtitles): Occupation. What is your surname and
first name? When were you born? How old are you? Where do you live?
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What’s your home address? Where do you work? Are you married? Do
you have disabilities? Are you an old-age or disability pensioner? Do
you have any children? What’s your occupation? Do you stay on your
feet for a long time during your working day? Initial symptoms. When
did the first symptoms appear? How did it all start? Have you had these
symptoms for a long time? What do you complain of now? Initial
diagnosis. When was your diagnosis made? When did you fall ill?
Current condition. Where do you feel the pain? Where does the pain
irradiate? When does the pain appear? How long does the attack last?
What relieves your condition? What medicines are effective? Do you
have any accompanying factors during the attack? Does the pain appear
under at rest or during exercise? Past history. Have you ever been
admitted to hospital? Have you ever had (headaches) before? Have you
had any changes in your health since your last visit to a doctor? Family
history. Are your parents alive? What did your father die of? How old
was he? Who in your family suffers from a similar problem?

When a patient is speaking about hypertension symptoms, he / she
can’t but use such words and expressions: headache, dizziness, heart
beating, nausea, vomiting, insomnia, fatigue, edema (swelling) of legs,
noise in the ears, severe pains in the heart, acute pains in the sternum.
When the diagnosis is gastritis, these words and expressions are:
belching, eructation, heartburn, hiccup, diarrhea, hunger pains,
cramps, etc.

The task of a teacher is to simulate the environmental settings and to
cover an information gap which emerges when a student presents a
medical history orally and a teacher wants to elicit a feedback from the
other students. According to K. Bailey, activities “involving
information gaps can be used at all levels of instruction to create
communicative needs and motivate interaction” [1:129]. We can
suggest some meaningful activities for implementation of this task.
Some students (A, B and C) take turns speaking about medical histories
of different patients. They are asked to be patient-centered and ask open
questions. Learners may use different texts from their course-book for
presenting medical histories. These pieces of written discourse may
represent: a letter from a GP (general practitioner) to a consultant when
a GP asks for the opinion and advice [9: 10], doctor’s findings after
patient’s examination [9: 9], an interview between a doctor and a
patient, a letter of referral [9: 20], a discussion between a GP and a
consultant [9: 22], a conversation between two doctors [9: 23], a
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checklist for the first examination of a patient [9:32], a list of
investigation for a patient [9: 52], etc. If some pieces of information are
omitted, the learners fill in the gaps [9: 11]. The other students (D, E
and F) give feedback about these oral presentations of medical histories.
They are writing down some notes when they are listening to students
A, B, C presenting their medical histories, and decide whether the
patients are at risk or not. Students work in teams. They discuss clinical
cases which have been presented orally, and then they may be asked to
give examples from their own or their group mates’ experience, bearing
in mind confidentiality, as some researchers state that the activities
referring to the events from the students’ lives have proved their
effectiveness in a language teaching [8: 4].

Concerning register study, we should state that the passive voice is
used much more frequently than in general English.

We agree with J. Harmer’s statement that “in communicative
activities there are stages where communication is more important than
accuracy” [11: 49].

The teacher’s role as a facilitator is not to interrupt a student
occasionally but to facilitate a life situation in a classroom, if possible,
summarize the mistakes which may have occurred more than once,
correct and explain them only after the learner’s presentation.

Now let us consider the genre of a scientific text for the specialty
“Technologies of Medical Diagnosing and Treatment”. The task of a
teacher is to instruct the students to use the necessary sets of vocabulary
and grammar structures, to master coping with enormous amount of
words and their usage in the appropriate situations of the domain of
laboratory diagnosing. It is very important to include into the syllabus
the topics and information content which reflect a real-life interaction
between a doctor and a laboratory scientist which occurs in a medical
environment. The principle of system approach is very important in this
work. It means that all the units of the course-book for the students of
the specialty “Technologies of Medical Diagnosing and Treatment”
(Master’s level) should be systematized concerning the content and the
structure. Forms and methods should be diverse and rational preserving
the major guidelines of three-stage work (pre-reading stage, while-
reading stage and post-reading stage) aiming at the final educational
goal and perspective: students’ oral practice. Let us see how this
purpose can be implemented with the learners studying laboratory
medicine while working on scientific texts.
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While studying scientific texts with the students of the specialty
“Technologies of Medical Diagnosing and Treatment” it is advisable
and preferable to follow the scheme of two-move hierarchy. It
presupposes not only the work on the text describing the disease being
studied but also the follow-up with a Case study associated with this
condition.

We are going to analyze the work on the text “Myeloproliferative
neoplasm” [17: 94] and the Case study “Multiple Myeloma: The Case
of the Disappearing Band” [12]. The texts deal with laboratory
diagnosing and hematology. The curriculum and the syllabus for the
specialty “Technologies of Medical Diagnosing and Treatment”
presuppose the knowledge about etiology, epidemiology, clinical
presentation, pathophysiology, symptoms and development of the
diseases that are included into the syllabus. It is helpful for the students
to discuss peculiarities of the myeloproliferative neoplasm while
examining the case study of the multiple myeloma. “The proficiency of
the specialty “Technologies of Medical Diagnosing and Treatment”
covers not only the ability to perform and analyze the performed tests
but also consult the doctors-colleagues on the nature and dynamics of
specimens and test results” [17: 117].

The case study includes clinical history (a 64-year old African
American man), chief complaint (chest pain), history of present illness.
The patient had a chest pain which didn’t radiate anywhere and began 4
days ago. He also reported problems with breathing, chills, fatigue,
headache, and nausea. He lost 3.63 kg in weight. Electrocardiogram
showed no abnormality in the sinus rhythm [12]. The patient had the
major tests and investigations performed. The bone marrow biopsy was
made and its results can also be a subject of discussion and
consultations. The patient hadn’t been allergic to anything in his life.
The information that his parents were ill with malignancies in the chest
and throat was also included into the Case study. Tobacco intake was
one pack per week. The physical examination was also made.

In the text it is stated that myeloproliferative neoplasm (MPN) is
one of the primary types of the myeloid malignancies which can be
subdivided into some conditions. There are three stages of this disease.
In the text the chronic phase is discussed [17: 117]. During the pre-
reading stage students study the words: malignancy, common, onset, to
define, to accelerate, to preserve, immature, persistent, ration, and
significant.
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The learners have to fill in the gaps in two columns that comprise
only nouns and only verbs (the words are partially given): to
differentiate, classification, observation, description, diagnosis, and
transformation.

During the while-reading stage the students analyze (give English-
English description) the words: neoplasm, leukemia, leukocyte,
leukocytosis and decode the abbreviations: MPN, CML, and WHO
(myeloproliferative neoplasm, chronic myelogenous leukemia, World
Health Organization).

At the post-reading stage the students answer the questions to
the text:

1. How is the myeloproliferative neoplasm classified? 2. What is
CML? 3. How is CML defined? 4. Who was the first to describe the
Philadelphia chromosome? 5. At what phase is the disease diagnosed?
6. What are the patients’ symptoms? 7. How long does the chronic
phase last? 8. What is the presence percentage of the Philadelphia
chromosome in cases of CML? 9. What can the BCR-ABL1 fusion
gene be detected by? 10. What are the characteristics features of bone
marrow examination (chronic phase)? and complete the sentences:
1. The myeloproliferative neoplasm is ... 2. Chronic myelogenous
leukemia is observed in ... 3. CML is characterized by the presence
of ... .4.The Philadelphia chromosome is ... 5. CML is diagnosed
in ... 6. CML may last for ... .7. In the chronic phase blast population
isupto ...

Task “True / False” is as usual highly effective at the post-reading
phase. Students should state if these statements are true or false:

1. At the chronic phase increased myeloid cells to erythroid cells
ratio is less than 10:1. 2. The myeloproliferative neoplasm is a myeloid
malignancy. 3. The onset of CML is observed in the third decade of life.
4. The Philadelphia chromosome was first described in 2000.

The oral activity is represented by the task to search for the Internet
to get the information about one of the similar diseases (acute
leukemia).

In the first part of the Case study “Multiple Myeloma: The Case of
the Disappearing Band” [12] the students study the words, answer the
questions, complete the sentences, describe the clinical history of the
patient in writing and role-play the situation when they present the case
study at a scientific conference. In the second part of the Case study the
students analyze which diagnosis is the most likely for this patient, how
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a normal plasma cell becomes a myeloma-propagating cell and what
the appropriate specimen collection and handling for serum protein
electrophoresis and immunofixation are.

The students are asked to search on the Internet to get the
information to determine the nature of the phantom band. The text of
the Case study “Multiple Myeloma: The Case of the Disappearing Band”
[12] comprises a subtitle “Possible answers which solve all these issues.
At the while-reading stage two terms are analyzed: immunoglobulin and
hyperdiploidy. The three terms are encoded: IGH, SPE, IFE (the keys:
immunoglobulin  heavy chain, serum protein electrophoresis,
immunofixation electrphoresis). The post-reading stage comprises some
tasks, one of which is to say who asks the given questions: a doctor or a
laboratory scientist.

Let us consider some letters of referral from a doctor to a consultant.
The first letter [2: 20-21] includes such moves: 1. Request for an advice.
2. Previous history of the disease. 3. Symptoms of the current condition
(kind of attacks of chest tightness, pain location, attacks duration,
accompanying signs, family history of the disease on the father’s side).
4. Cigarette intake. 5. Findings on a physical examination (results of a
visual examination). 6. Physical examination of the organ where the
pain is localized (enlargement of the liver). 7. Previous treatment.

The second letter of referral contains such moves: 1. Request for
assessment of the patient’s state. 2.Past history of the disease.
3. Previous complaints. 4. Results of the urine test. 5. Analysis of the
patient’s emotional state (his relationships with his girlfriend).
6. Previous medications. 7. Side effects of previous medications.
8. Current symptoms. 9. Current medication.

The description of the patient’s physical state is very detailed in the
first letter of referral. The doctor states his build, the form of the chest,
the regular character of the pulse, the patient’s blood pressure, the
edema on the ankle, and results of the detailed examination of the chest
[2: 20—21]. The letter of referral in the second example is much shorter
but it contains a pre-form. The author proposes to fill in the admission
form where the information about the patient is presented in the table:
patient’s name, age, siblings, relevant family medical history, purpose
of referral, presenting symptoms, BMI, past treatment, and present
medication.

Analyzing both registers we should state that the passive voice is
used very often: “These fears are based on the fact”, ““...he had to be
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sedated”, ““...become engaged”, “...he has been treated”, “Heart
sounds were closed...”, ““He was given...”.

Such vocabulary items are more likely to occur in medical academic
writing than in general contexts: on exertion, productive cough, pain
radiating to, upper right arm, whooping cough, wheezy bronchitis,
pulmonary tuberculosis, barrel-shaped chest, peripheral cyanosis,
jugular venous pressure, liver dullness, and right costal margin. The
usage of such an expression as “finger clubbing” is interesting here as
dictionaries do not state its meaning “enlargement of fingers”, “fingers’
swelling” and students may find it difficult to translate.

It will be efficient before starting the work on the letter of referral to
ask students to discuss what they would predict to find in the letter of
referral when a physician refers a patient to a specialist at a hospital.
Students read the letter and check their answers. The teacher may
propose the students a list of diseases a patient may suffer from and ask
them to choose the relevant disorder (Does the patient suffer from
diphtheria, flu, hepatitis, measles, meningitis, mumps, pertussis,
smallpox, tetanus, diarrhea, jaundice, etc.?).

Conclusions. To start with, the authors have made a thorough
analysis of the theory of genres, having presented different descriptions
of a genre. Besides, the researchers have shown how the theory of
genre can work in tackling a professional discourse in a language
medical classroom and the cohesion between different medical genres.

Furthermore, it has been stated that medical discourses are
commonly used in academic medical settings. Every genre is ruled by
specific regularities of its structural organization. All discourse forms
are socially determined, that is, people from a definite group (users of a
specific genre) know which grammar and lexical constructions they
should apply in order to have an effective interaction. The medical
discourse should be structured in subdivisions (“moves”) which are
needed in order to succeed in implementing educational and
professional tasks in a medical community. The work on medical
discourses that have been analyzed requires a thorough pre-reading,
while-reading and post-reading activities. The course-books for medical
students should include different information gap activities.

Moreover, the authors have singled out the “moves” of the three
genres and developed the sequence of meaningful pre-reading, while-
reading, post-reading and information gap activities which are effective
while working on the discourses that have been studied. The necessary
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sets of linguistic means and vocabulary items which are used in order to
be effective in a language medical environment have been defined.

In handling a genre of an oral presentation of a medical history the
authors have come to the conclusion that all the constituents are not
obligatory, as they are changeable and may be omitted. The students
may present different pieces of a written discourse while working on
the presentation of a patient’s medical history. Concerning the language
register, the authors state that the passive voice is more commonly used
than in general English.

For the genre of a scientific text for the specialty “Technologies of
Medical Diagnosing and Treatment” a scheme of two-move hierarchy
has been proposed: the text describing etiology, epidemiology, clinical
presentation, symptoms and the course of a disease and a Case study
associated with this condition.

Finally, the authors have singled out the constituents (the “moves”)
of a letter of referral, characterized the register of the genre and have
developed some activities for implementation the guidelines of the
theory of genre into efficient teaching English to medical students.

The perspectives of further research will concern the analysis and
functioning of the genre of informative poster in speech. We consider
that the usage of this genre for educational objectives will facilitate the
implementation of the course tasks and develop students’ proficiency in
the field of mastering a foreign language and in the domain of their
professional habits and skills which the future medical specialists will
use in work environments and interaction.
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