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PEDAGOGICAL GRAMMAR
AS THE FRAMEWORK
OF TEFL RESEARCH.
PART 3. NATIVE LANGUAGE ACQUISITION: STRATEGIES,
PROCEDURES AND PROCESSES.
THE WORD-COMBINATION STAGE

Chernovaty L.M., Doctor of Sciences (Kharkiv)

The paper deals with the problems of the native language acquisition,
focusing on the notions of ‘build-ups, ‘breakdowns’, ‘completions’, ‘pivot
grammar’ and ‘telegraphic speech’, as well as their role in language acquisition.
The analysis allowed concluding that the purpose of the first three procedures
seems to be the verification of the cognitive organizer’s hypotheses concerning
the underlying grammar rules.Using the materials of three experiments (Braine,
McNeill and Maratsos), the author analyses thepivot grammar, the child’s first
systemic grammar, which is a characteristic feature of the language development
at the word-combination stage. Arguments concerning the pivot grammar analysis
on the case grammar platform are reviewed, including the three criteria, required
to formulate the conclusion regarding the subjects’ rule-governed behaviour
(the positional consistency of the element under observation; its productivity
and semantic consistency). The paper also reviews the four possible patterns of
children’s utterances suggested as the result of the said criteria application:
positional productive patterns, positional associative patterns, ‘groping’ patterns
and free order patterns. The author corroborates the assumption that the
‘telegraphic speech’ is a logical outcome of the child’s pivot grammar application,
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taking into account the distinctive feature of the latter — skipping function words
and grammar morphemes. The paper arguesin favour of the further research
directed at the establishment of the degree of similarity between the native
language acquisition, on the one hand, and the foreign language acquisition —
on the other. The data obtained in such research could be taken into account in
the process of Pedagogical Grammar development.

Key words:breakdowns, build-ups, completions,grammar acquisition, native
language acquisition, pivot grammar, telegraphic speech.

Yepuoatuii J.M. [leaaroriuyna rpamaTHka sik ¢ppeliMoBe NOHATTSA AJ1s1
J0C/TiKeHb Y TATy3i METOAMKH HABYAHHS iHO3eMHUX MOB. YacTHa 3. 3acBO€HHS
pinHoi MOBH: cTpaTerii, MpoueaypH i MpouecH Ha eTali cJ0BOCIOTYY€EHb.
HaBeneHo pesynbTaTd aHanisy AOCHIIKEeHb y raiy3i 3aCBOE€HHS IpaMaTHKH
aHMIifcbKOT MOBM SIK pifHOI. PO3MIsAHYTO 3MiCT MOHATH «HApOLLYBaHHSY,
«pO3UJIeHYBaHH:», «IOMOBHEHHS», «AJepHA rpaMaTuka» Ta «TejerpadHe
MOBJIEHHS». BU3HaueHo 1XHIO poJib y 3aCBOEHHI rpaMaTUKU PiAHOT MOBH.
CrnporHo30BaHo 3MiCT NOAATBLINX AOCTiIKEHb, CIIPAMOBAHUX Ha BCTAHOBJIEHHS
CTYINEHA CX0XKOCTI MK MpoLlecaMy 3aCBOEHHS I'paMaTUKK PiiHOT Ta iHO3eMHOT
MOB 3 METOIO X BpaxXyBaHHs P po3poOLii neJaroriuHoi rpaMaTHKy iHO3eMHOT
MOBH.

Kitio4oBi c/10Ba: 10MOBHEHHS, 3aCBOEHHS IPaMaTHKH, 3aCBOEHHSA PiHOT MOBH,
HapoILlyBaHHs, po34JIeHyBaHHs, TejerpadHe MOBJIEHHS, AepHa rpaMaTHKa.

Yepuosartsiii JI.H. Ilenarornyeckasi rpaMmaTHKa Kak (pperiMoBoe NoHsiTHE
JJI51 HccJIelOBaHMii B 00/1aCTH MeTOANKH 00y4eHHsI HHOCTPAHHBIM SI3bIKaM.
YacTtp 3. YcBoeHHe POAHOIO sI3bIKa: CTPaTEeruu, Npoueaypbl H NMpoueccehbl
Ha 3Tamne cJoBocodeTaHuii. [IpuBOISTCSA pe3ynbTaThl aHAIN3a UCCIET0BAHMN
B 00JTACTH YCBOEHHS TPaMMAaTHKH aHIJIMICKOTO sI3bIKa KaK poXHOro. PaccMOTpeHs!
MOHSTHSI «HapalluBaHHWE», «PacUJICHEHUE», «AOTOJHEHUEY, «sIAepHas
rpamMmaTukay U «tenerpadras peub». OmpeneneHa UX pojb B YCBOSHUH
rpaMMaTHKH POJHOTO s3bIka. HameueHo coeprkanie TaabHEHIINX NCCIIe0BaHNUH,
HaIlpaBJICHHbIX Ha YCTAHOBJEHUS CTEMEHHM CXOJCTBA MEXKIY MpOLEcCaMu
YCBOEHHSI TPaMMaTHKH POJHOTO M WHOCTPAHHOTO S3BIKOB C LEJBIO HX ydYeTa
B MpoLiecce pa3paboTKH MMeIarormieckoif rpaMMaTHKN HHOCTPAaHHOTO SI3bIKA.

KunroueBble ci10Ba: 10NonHeHUe, HapallBaHUe, pacujieHeHue, TenerpadHas
pedb,yCBOSHHE rpaMMaTHKH, YCBOCHUE POJIHOTO sA3bIKa, sAepHAs TpaMMaTHKa.

Introduction. Numerous research in teaching foreign languages,
specifically in the development of grammar competence, often seem to

lack a common framework to integrate them into a single area with uniform
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approaches, terminology and criteria. It accounts for the current
importance of the issue under consideration.

The object of this paper is the comparative aspect of the native (NLA)
and foreign languages acquisition (FLA) with the subject being the
characteristics of the NLA. The aim of this study is to analyse the latter
with the purpose ofaccumulating the data for its further comparison with
the FLA. This is the third(see [9; 10]) in a series of articles focusing on
the Pedagogical Grammar (PG) issue,where the author, basing on the
research data, is planning to discuss the various aspects of the problem.

As it was mentioned in the first article of theseries [9], the development
of an efficient PG should be based on an adequate FLLA psycholinguistic
model. Such PG has to take into account the regularities of the speech
grammar mechanisms development in general and the foreign language
grammar mechanisms in particular, specifically in the aspects where the
NLA and FLA processes are different. In the previouspaper we examined
the NL A general background, while in this article weare going to review
some aspects of the NLA, specifically the strategies, procedures and
processes observed in the acquisition of English as the first language,which
would be used for the comparison with the FLA in our further analysis
(see also [1]).

In his/her acquisition of English as the first language, the child employs
various strategies, procedures and processes, which reflect the mechanisms
underlying the development of his/her intuitive grammar (see [9] for the
definition). This paper attempts to present a synopsis of the said strategies,
procedures and processes, resulting from a sophisticated interaction of
the cognitive organizer (see [9] for the definition), language environment
and the language universals (see [ 10] for the definition; see also [15; 19]).
This description may allow comparing the NLA strategies, procedures
and processes with the appropriate FLA features, as well as making the
respective assumptions.

Within the relevant research (see the review in [6; 12; 18]), the NLA
process is usually subdivided into several stages: a prelinguistic stage,
single-word utterances, word combinations and simple sentences. For
obvious reasons the prelinguistic development, as well as single-word
utterances, are not analysed here.Instead,this paper is going to focus on
those aspects of the word-combination stagethat may be applicable for
the later comparison with the FLA process.
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Build-ups, breakdowns and completions. According to the available
research [2; 8; 12; 17], in proceeding from the two-word utterances to
the longer ones, the child often employs the build-up procedure, i.e. he/
she adds one element at a time to the preceding word or word combination.
After each operation, the child makes a pause followed by repeatingfrom
the very beginning the utterance fragment, which s/he has managed to
stick together so far. It may be compared to solving a puzzle by an
inexperienced person, who spends a lot of time looking for each of the
next puzzle pieces. In the similar manner, the child spends a lot of efforts
looking for the necessary word in his/her lexicon and filling the pauses
with the repetition of the available fragments: baby ... eat ... baby eat ...
cookie ... baby eat cookie; baby... doll ... baby doll ... ride... baby
doll ride... truck... baby doll ride truck. 1t is assumed [3; 12] that in
this way the child may synthetically acquire the underlying rule by
generating ever longer utterances basing upon the syntactic principles
that have not been completely acquired.

The second procedure employed at the same stage is the so-called
‘breakdown’: walking around... around, there baby ... there. Here the
child is probably experimenting with the inner rule but, unlike the ‘build-
up’, s’he utilizes the analytical technique, splitting the word combination
into its constituents.

The third procedure involves ‘completion’, where the child completes
the grammatical subject to form a finished clause: mommy ... comb hair,
cow ... stand up (all examples are from [12, p. 248]). The emergence of
such clauses may signal that the process of the intuitive grammar rule
development is ending, especially when the child also generates regular
(without pauses) clauses of the same type.

Thus, all children employ (on the subconscious level) identical procedures
at the initial stage of language acquisition, specifically the one related to
English as their native language. The purpose of those procedures seems
to be the verification of the cognitive organizer’s hypotheses concerning
the underlying grammar rules. The presence of the same procedures in
the FLA, provided it has been established, could be interpreted as the
evidence of the cognitive organizer’s participation in this process.

Pivot grammar. Pivot grammar, the child’s first systemic grammar, is
a specific feature of the language development at this stage. li includes
two classes of words: ‘pivot class’ and ‘open class’. The pivot class is
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divided into two subclasses — sentence-initial pivots (P/) and sentence-
final pivots (P2) distinguished by their position in the clause (at this stage
‘clause’ is usually restricted to two elements). The pivot grammar rules,
first formulated in the pioneering research on the subject [4], were as
follows: (1) PI1+0; (2) O+P2; (3) O+0O; (4)*P+P; (5)*P, (where Pl
represents a sentence-initial pivot; P2 — a sentence-final pivot; O — an
open class word; asterisk (*) shows the non-permitted combinations). In
the cited research [4] the subject had seven PI words (all, I, no, see,
more, hi, other), five P2 words (off, there, by, come, fell) and a relatively
considerable amount of O-class words. The pivot grammar enabled the
subject to generate many sentences of the following types: no down (Don t
put me down) or more car (Drive me around some more) (PI1+0);
bottle fell or airplane by (A plane is flying fast) (O+P2); shirt clean
(0+0) (all examples are from [12, p. 248]). The latter combination does
not emerge before the former two have been acquired, that is why the
generation of O+O structures may signal the onset of the child’s transition
from the pivot grammar to some more sophisticated means of expression.

In another research, the author [ 16], having applied the transformational
analysis to pivot grammar, offered six types of grammatical relations
presumably common to all languages. Three of the said six types are
found in the pivot grammar. They include the grammatical subject (The
dog ate a red apple), object (The dog ate a red apple) and modifier
(The dog ate a red apple) (all examples are from [16]). According to
this approach, the pivot grammar development requires the child to possess
a number of semantic categories enabling his/her identification of those
relations in the language being acquired. In addition, the universal
(genetically inherited) grammar provides him/her with the rules of their
combination in speech.

In still other study, the researchers [14] suggested the idea of basic
language universals, which in their view, were represented by the nominal
components of the clause (), on the one hand, and all other semantic
classes, initially integrated into one common class of predicates (V), on
the other. The pivot grammar, in this approach, is the first step in the
child’s syntactic system development. At later stages the V class starts
breaking down into separate components enabling the child’s more accurate
expression of his/her thoughts, which reflects the changes in his/her
grammar mechanisms.
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The pivot grammar has been also analysed with the help of semantically
oriented theories. Using the case grammar [11] approach, the authors [5]
based their research on the three criteria, required to formulate the
conclusion regarding the subjects’ rule-governed behaviour. Those criteria
included: (1) the positional consistency of the element under observation;
(2) its productivity, i.e. the availability of the evidence concerning the
production of sentences, which cannot be explained by adult modelling;
(3) its semantic consistency, i.e. the fact that the element always renders
the same meaning.

Having applied the said criteria to the subjects’ utterances, the
researchers [5] suggested the following possible options. Type A —
positional productive patterns, which meet all the criteria above (e.g. no
wet, more hot). Type B — positional associative patterns that meet criteria
1 and 3, but not 2 (e.g. all wet, all broke). Type C — ‘groping’ patterns,
meet criteria 3, but not 1 and 2 (e.g. all gone, all done). Theirgeneration
is accompanied by certain hesitation, while the child is ‘groping’ for a way
to express a new meaning. Type D — free order patterns, which meet
criteria 2 and 3, but not 1. These patterns are different from patterns A-C
and are probably the result of imitation or mechanical memorization of
adults’ chunks of speech. They are not based on any underlying rule.

While analysing the child’s transition from the single-word utterances
to pivot grammar, the authors [5] point out that at the initial stage the child
has a very narrow set of meanings for expression. The meaning may be
so narrow that it is restricted to a single word. Because it is hard to apply
the term ‘rule’ to such patterns, the authors suggest the term formulae of
limited scope in relation to them. Their generalization and the
corresponding rule formation become possible only after a certain amount
of patterns with similar meanings have been acquired.

Because the children acquire the language in different kinds of
environment, the composition of each pivot grammar class varies to a
substantial degree. In one research [2] the subjects used pronouns as
pivot elements, each of which marked a specific meaning. For example, /
indicated an ‘agent’, my — marked a ‘possessor’, it and this one — stood
for ‘affected objects’, while here and there specified a ‘location’. It
was assumed that all those words were the prototypes of the future
grammatical categories, which would be later developed on their basis.
For example, words preceding iz, would develop into verbs, thiswould
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eventually develop into the, having provided the basis for the category of
article development,and so on.

One of the pivot grammar’s distinctive feature is skipping function
words [13], as well as grammar morphemes, which results in the so-
called telegraphic speech [7], e.g. Get truck (=Get a truck for me), It
drop (It has dropped), Me sit truck (I'm sitting on the truck). Being
bound by his/her memory span restrictions and the insufficient intuitive
grammar development, the child limits himself/herself exclusively to content
words [13], which are predominantly represented by verbs and nouns.
There are several assumptions to account for it. First, the content words
have a clear meaning, and second, they are always phonetically stressed,
and thus are easier to be distinguished in speech. For virtually the same
reasons the child ignores unstressed function words and grammar
morphemes. A limited number of grammar morphemes that are used at
this stage do not contradict the said assumption, as the closer analysis
shows, most of them are used as the substitutes of nouns and verbs, e.g.
coat off, shoe on.

Thus, following the application of the abovementioned procedures (build-
ups, breakdowns and completions), the child develops a simplified (pivot)
intuitive grammar, which facilitates his/her transition to the telegraphic
speech stage. The presence of identical features(as well as any pivot
grammar equivalent) in the FLA could be viewed as an argument in favour
of the NLA and FLA processes similarity in this aspect. Like in the case
of our previous papers, this assumption requires additional analysis and is
the prospect of our further research.
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