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Unlocking Students’ Potential and Building Rapport:
How to Integrate Elements of Coaching and NLP
into Translator Training

In today’s world, it seems that everyone could benefit from having an occasional coaching session, teachers in particular. This
is because they need continuous growth to effectively inspire and motivate their students. In an era where the Internet provides
unlimited access to information, schools and teachers are no longer the primary sources of knowledge. Contrary to what a lot of
people still tend to believe, the transfer of knowledge and information is no longer the predominant function of schools and other
educational institutions.

This paper explores the roles that schools, institutes of higher education and teachers should fulfill in the rapidly changing,
technology-driven world. It briefly introduces selected concepts related to coaching and neuro-linguistic programming
(NLP), offering practical suggestions for integrating them into translation classrooms with a view to enhancing the process of
both teaching and learning. The goal is also to encourage teachers to consider the psychological aspects of being a student —
a translation trainee — as well as to view themselves not solely as educators, but also as coaches who strive to bring out the best
in their students.

Coaching and NLP provide a valuable range of methods that can help academic professionals and students alike achieve
their career objectives while enhancing their well-being and performance. These techniques address important issues like goal-
setting and stress management, offering teachers the support they need to thrive in their roles. In the long run, the advantages
reach beyond the individual, benefiting students and universities, and contributing to a more vibrant and successful academic
environment.
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1. INTRODUCTION

Coaching and neuro-linguistic programming (NLP)
are still relatively new concepts in Poland, frequently
met with skepticism and doubt from those who are
unfamiliar with them or only have avague understanding
of what they entail. Some people continue to view these
fields in a negative way, dismissing them as courses
of “positive thinking” or even a sort of “brainwashing”
practice. However, this paper aims to demonstrate
that the elements of both coaching and neuro-linguistic
programming can be highly valuable when working with
students and fostering one’s personal development as a
teacher.

Coaching can be understood as a process of
“unlocking a person’s potential to maximize their own
performance. It is helping them to learn rather than
teaching them - a facilitation approach” [11, p. 3]. “The
role of the coach is not to guide, direct or instruct,
but rather to ‘facilitate’ the client towards their own
discoveries, insights and goals” [4, p. 121].

However, there are more definitions of coaching that
could be found in literature. Definitions of coaching
as viewed from different perspectives are provided
by, among others: Kilburg, 2000; Palmer, Stubbs &
Whybrow 2003; Brook 2009; Kimsee-House et al. 2011;
Passmore and Fillery-Travis 2011. Nevertheless, for the
purposes of this paper, coaching will be understood
as a process of guiding an individual through a
process of change, assisting them in defining specific
goals (whether personal or professional), as well as
supporting them in accomplishing those goals. The
fundamental idea behind coaching is that everyone has
talents, strengths, as well as untapped potential that,
when activated, can help them reach any goal they set
for themselves. The main role of a coach is to assist the
individual in discovering and unlocking these internal
resources necessary to achieve this goal. A coach acts
as an engaged partner in the process of the client’s
development, stimulating them with relevant open-
ended questions, actively listening to them, and helping
them to clarify their objectives. It might be argued that
all these elements are inherent in any teacher’s job, as
well as in numerous other professions.

Teaching is undoubtedly a profession that requires
lifelong learning. A lot of academic educators constitute
both research and teaching staff, and this dual function
entails a range of responsibilities. On the one hand, they
need to constantly update and broaden their knowledge,
conduct academic research, engage in research projects,
present their findings at conferences, publish articles in
their field of specialization, as well as pursue further
academic qualifications. On the other hand, they are
also expected to educate, inspire, and motivate students,
influencing their attitudes and behaviours. The range
of responsibilities and tasks faced by any academic
teacher is, therefore, very broad and they all seem
equally important. In each of these areas, educators can
benefit from applying elements of coaching and NLP
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principles to obtain the best outcomes. However, prior
to introducing the advantages of using these elements
in education, it is important to explain what NLP is.

Neuro-linguistic programming, frequently
abbreviated to NLP, is a method that was first developed
in the United States in the 1970s by two scholars:
Richard Bandler - a computer scientist, and John
Grinder - a psychologist. It is an interdisciplinary field
that combines elements of several fields: psychology,
cybernetics, systems theory and neurobiology. The
term “neuro-linguistic programming” is composed of
3 elements [7, p. 26]:

- “neuro” - it refers to thought patterns constituting
the rational aspect of people’s strategies. Individuals
experience the world through senses and this sensory
information is processed and stored in their minds
with the help of their preferred representation system,
whether visual, auditory, kinesthetic, or a combination
of these;

- “linguistic” this element pertains to how
individuals use language, both in their internal dialogue,
and in interactions with others. NLP makes people
aware of the language patterns they use and shows how
these patterns affect them and others;

- “programming” - this word refers to the strategies
that individuals use in order to make decisions, solve
problems, learn, evaluate their actions and achieve
the desired results in all areas of their personal and
professional life.

Therefore, NLP can be understood as a journey of
self-discovery and self-development, as well as a way to
bring out the best in oneself and others. It also involves
the study of excellent communication - both with
oneself, and with others. Hence, both coaching and NLP
are applicable in numerous fields, including business,
therapy, counseling, and education.

2. COACHING AND NLP
CLASSROOM

At the TED conference in May 2013, in his speech
entitled “Teachers Need Real Feedback” Bill Gates
stated that nowadays everyone needs a coach, and
teachers in particular. This is because teachers require
continuous development to effectively inspire their
students. This idea seems particularly relevant today
since one could argue that schools as educational
institutions no longer have the influence they used
to. In the age of the Internet and unlimited access to
information, schools are no longer the primary source
of knowledge, and the young generations are becoming
increasingly demanding, requiring that the information
they receive is both relevant and accurate. Therefore,
contrary to a widely held belief, the traditional role of
schools and institutes of higher education - transferring
knowledge and information - is no longer their most
important function. Today, the key responsibilities of
both schools and educators are: to teach effective verbal
and non-verbal communication, promote independent
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and critical thinking, help students develop problem-
solving skills and creativity, as well as discover their
talents and strengths, and foster an environment
where these talents can be developed and where
learning opportunities are found in every situation.
With academic knowledge now easily accessible
through books, scientific publications and the Internet,
contemporary students need something more. They
need inspiration and motivation to learn, guidance in
discovering their passions and support in pursuing
their interests. They need teachers who would believe
in them and would encourage and support them in their
journey toward achieving their goals. In essence, they
need teachers who would also be their mentors and
coaches.

As noted by Zylifiska [12, p. 40], the most effective
education system is one that considers neurobiological
factors and embraces students’ innate aptitudes and
abilities, capitalizing on their natural curiosity,individual
talents and internal motivation. This approach ensures
brain-friendly teaching and learning, which is the
principal aim of neurodidactics. The concept of brain-
friendly teaching and learning was also extensively
explored by Spitzer in his book Lernen: Gehirnforschung
und die Schule des Lebens (2002) (English translation:
Learning: The Human Brain and the School of Life, Polish
translation: Jak uczy sie mézg). In his work, Spitzer
examines the learning process from the perspectives
of neurobiology, psychology and pedagogy, providing
compelling evidence from recent brain research. He
convincingly argues that practical conclusions can
be drawn from these studies to enhance the teaching
process at all levels of education.

2.1 Effective communication - it is impossible
not to communicate

Communication is an interaction between at least
two people, where each individual is both the sender
and the receiver of specific signals, which can be verbal
or nonverbal. As observed by O’Connor and Seymour
[5, p- 38], people communicate not only through words
and sounds, but also through their entire bodies.
Even in silence and stillness, individuals still convey
information. This aligns with one of the principles of NLP,
which states that it is impossible not to communicate.
Research shows that in a speech delivered to a group of
people, 55% of the impact comes from body language
(i.e. posture, gestures and eye contact), 38% of the
effect is determined by the tone of voice, and only 7%
is based on the content of the speech [5, p. 38]. Effective
communication occurs when there is a connection
between people, involving their bodies, gestures,
and words. In the language of NLP literature, this
connection is called “rapport”, which involves adapting
to another person’s body language, tone of voice, and
verbal language. Subtly imitating these cues helps to
establish rapport, create mutual trust, understanding,
and successful communication.
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Studies have demonstrated that the stronger the
motor coordination between the teacher and the
student, the more likely they are to develop a friendly
attitude, engage in a conversation and be involved in
the communication process [3]. However, in typical
classroom or lecture hall settings, where teachers often
stand behind a desk in front of the students, effective
communication is hindered. The desk or podium acts
as a physical and mental barrier that separates the
teacher from the students. Therefore, teachers should
not hesitate to leave the comfort of their desks and
move around the classroom, joining students while they
work in pairs or groups. This helps maintain constant
communication. It is also beneficial for both the teacher
and students if the former actively participates in
class activities, rather that solely assigning tasks and
awaiting feedback. Some students tend to immediately
position themselves at the back of the classroom, but a
simple request at the start of the class to come closer,
can foster better communication. In addition, teachers
should realize that in order to establish rapport with
students, students need to feel that they are important
to him/her. Therefore, teachers should make an
effort to learn and use students’ first names. While
this might be challenging at the start of the academic
year, it is a worthwhile effort that enhances effective
communication.

Establishing good contact right at the very beginning
allows teachers to build successful relationships with
students. As noted by Ready and Burton [7, p. 114],
the best teachers are those who are willing to enter
their students’ world, which, in turn, leads to a better
understanding of the subject they teach. This harmonious
teacher-student relationship makes all tasks easier. In
NLP, this dynamic is referred to as “pacing” and “leading”
(ibidem).

Effective communication, according to NLP, also
involves skillfully using different sensory modalities
that students utilize to process information. These
modalities are [7, p. 95]:

- visual - receiving and transmitting information
though images;

- auditory - receiving and transmitting information
through sounds;

- kinesthetic - receiving and transmitting
information through touch, feelings, smells and tastes.

Cianciara and USciska [1, p. 38] note that a person
remembers one-tenth of the information through
reading, two-tenths of the information through
listening, three-tenths of the information through visual
channel, seven-tenths of the information through what
they simultaneously see and hear, eight-tenths through
what they say themselves, and nine-tenths through
what they do. Even though most people use all senses
to receive and process information, they tend to favour
one particular channel. Some may prefer auditory input
(the so-called “auditory learners”), others favour visual
stimuli (“visual learners”), and yet others respond
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better to movement, touch and emotions (“kinesthetic
learners”). These preferences are often reflected in
the language a person uses. A perceptive teacher can
identify a student’s preferred sensory system based
on how they speak. For instance, a visual learner might
say: “I don’t see what you mean”, or: “ 1 will turn a blind
eye to it”, an auditory learner may state: “This does
not sound clear”, and a kinesthetic student is likely to
say: “I'm following your way of reasoning”. Therefore,
in order to improve communication in the classroom,
teachers may try to identify students’ preferred sensory
systems and adjust their own language accordingly.
Since each student may have a different preference,
teachers should use language that incorporates all
sensory systems. If teachers rely solely on one modality,
only a few students will connect, while the rest may
disengage. Also, in order to create a conducive learning
environment and maintain contact, it helps to design
activities that appeal to all sensory modalities. While
visual and auditory activities are easy to implement,
incorporating kinesthetic elements requires more
effort. One example could be a classroom exercise where
students move around, have brief discussions on an
assigned topic, such as translation problems to identify
in a text, solutions to brainstorm, questions to discuss,
feedback to provide to each other, etc.). In order to make
the activity more dynamic and enjoyable, it could be
structured in a “speed-dating” format, where students
discuss the topic with a partner for a set amount of time
(e.g., 3-4 minutes), before switching to a new partner.

2.2 Promoting independent and critical thinking

Regardless of the subject being taught, independent
and critical thinking is a skill that can always be
developed and integrated into classes. In today’s world,
where the Internet provides virtually unlimited access
to information, students often struggle to distinguish
between reliable and unreliable sources. To address
this problem, teachers may design exercises where
students compare information on a particular topic
from a variety of sources, and collaboratively assess
what makes a source trustworthy or otherwise. This is
especially relevant for evaluating online resources, such
as websites, articles, dictionaries, glossaries, and other
publications. Prior to that, the teacher may either provide
students with reliability criteria or, alternatively, allow
them to establish such criteria themselves. This type of
activity may also be applied when assessing the reliability
of online dictionaries and other translation tools.

2.3 Encouraging a problem-solving approach -
believing that everyone has potential to achieve
their goals

Rather than providing students with ready-made
solutions to specific problems and requiring to apply
them, it seems far more beneficial (for students and
teachers alike) to allow them to first identify the
problem and then brainstorm possible solutions, which
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can later on be tested to determine if they produce
the desired results. This approach is also advocated
by Piecychna [6, pp. 195-210], who argues that a
process-oriented approach to translation adopted in
the classroom brings more benefits to students and is
conducive to the generation of problem-solving ideas.
During the translation process, challenges are likely to
arise, such as finding equivalents of specialist terms
which are difficult to locate in dictionaries, handling
cultural elements that lack equivalents in the target
culture, or translating linguistic features like proper
names, neologisms, puns or allusions that may appear
untranslatable. In fact, all these challenges present an
excellent opportunity for the teacher to pause the class
for a moment and organize a brainstorming session,
encouraging all students to think together and propose
different solutions. At this stage, it is important not to
dismiss any ideas, but to note them down and later test
their effectiveness.

2.4 Developing students’ creativity - helping
them discover their own potential and talents

[ firmly believe that everyone is born with a certain
level of creative potential and how it is used depends
entirely on the individual. However, if this potential fails
tobenurtured, it will fade away, much like any other skill,
in line with the “use-it-or-lose-it” principle. Students’
creativity can be truly remarkable, and it is amazing
to observe how inventive they can be when provided
with the right opportunities. To help them develop their
creative potential, educators can introduce activities
that foster out-of-the-box thinking. While translation
may not initially seem like a highly creative activity,
certain texts - such as advertising slogans or texts
featuring wordplay, puns, and other linguistic devices -
offer room for non-schematic thinking. These texts not
only stimulate creative thought, but also encourage the
use of humor, both of which significantly enhance the
learning process. Other examples of activities aimed at
promoting creativity in the classroom can be found in:
VanGundy, A. 2005. 101 Activities for Teaching Creativity
and Problem Solving. San Francisco: Pfeiffer; Schmidt,
K. J. 2016. Sesje twdrczej pomystowosci dla pedagogow,
psychologéw i treneréw grupowych. Gliwice: Helion.

One of the best aspects of translation is the lack of
a fixed “answer key”. I am convinced that one factor
particularly harmful to students’ creativity today is
the widespread use of standardized tests, especially
those with closed-ended questions that allow only one
correct answer. Instead of relying on such tests, teachers
should be open to any answer students suggest, as long
as it is linguistically correct and students can logically
justify it. It is still common for first-year students, who
have just graduated from secondary school, to expect
an “answer key” during translation classes. They
tend to believe that there is one correct version of the
translation and only by providing that specific version
will they be able to pass. In such cases it is the teacher’s
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role to help students realize that translation is not like
mathematics, and that any translation is valid as long
as it preserves the original message and is accurate in
terms of language, style and format. Unfortunately, for
many students accustomed to constant standardized
testing, this concept is often entirely new.

Another important aspect of the learning process
that significantly fosters creativity is the use of
questions, especially open-ended ones that invite
multiple answers. These questions encourage students
to explore new solutions to problems, adopt different
perspectives, and think “outside the box”.

2.5 Opportunities to learn lie in every situation -
there is no failure, only feedback

I believe that every situation offers a valuable lesson.
One of the principles of NLP states that “there is no
failure, only feedback” (this and other presuppositions
of NLP can be found on the website of The Association
for Neuro-Linguistic Programming: https://anlp.org/
knowledge-base/presuppositions-of-nlp), and the
power of this statement lies in its capacity to make
individuals reframe any negative experience and turn it
into something that they can learn from. The example
below illustrates the strength of this idea.

A few years ago, at the end of one of my translation
courses, I asked a group of students to translate two
texts: one from English into Polish and the other from
Polish into English. This assignment was meant to
be their final task and one to be completed at home.
When I reviewed the translations, I quickly realized
that about half of the group had worked on the texts
themselves, while the other half had simply copy-
pasted the texts into an automatic translator and,
without even checking the final output, they submitted
the translations as their final work. After overcoming
my initial frustration, I decided that instead of failing
all these students, I could take a different approach.
To our next class I brought the original texts and the
printed copies of Google-translated ones. Without
revealing that the translations were automatic, I
distributed the texts to the students and asked them
to work together to compare the translations with
the originals, identify mistakes, and introduce the
necessary corrections. I noticed that some students
recognized the Google-translated texts and seemed
uncomfortable, but it was not until they completed
the task and discussed the errors and corrections
that they truly understood how inaccurate automatic
translations can be. To my surprise, this turned out
to be a highly informative and valuable lesson for
everyone involved: the students realized that machine
translators cannot be fully trusted and always require
thorough post-editing. As a teacher, I realized that
even a negative and frustrating situation, rather than
seen as a professional failure, could be transformed
into an opportunity for both me and my students to
learn something valuable.
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2.6. Logical levels of learning and change

Whatever teachers choose to do in the classroom
and whichever activities they decide to introduce,
they should always consider the potential benefit for
the students. A common issue observed in classrooms
is that many students suffer from a low self-esteem
and lack of confidence, often believing they lack the
necessary talents or abilities to succeed, and that
certain tasks are beyond their reach. Therefore,
the teacher’s main role should be to help students
transform these negative beliefs about themselves. All
the activities mentioned in this paper aim to facilitate
this change. When discussing the process of change in
general, and the small changes people make in their
lives in particular, NLP practitioners frequently refer to
the model called “logical levels of learning and change”
developed by Robert Dilts (2014). These levels are
hierarchically arranged (often presented as a pyramid)
and represent the different levels at which individuals
operate:

1. Environment (the external conditions in which a
person functions);

2. Behaviour (the actions and reactions of an
individual);

3.Capability or competence (the skills and abilities
that drive an individual’s behaviour);

4.Beliefs and values (what a person believes in and
what they deem important);

5. Identity (a person’s self-concept and sense of
who they are);

6. Sense of belonging (the groups with which a
person identifies and feels a part of);

7. Spirituality (a person’s sense of purpose or
mission in life).

This hierarchy is not arbitrary. The central principle
behind it is that any change introduced at a higher
level will influence the lower levels, though the reverse
does not always occur. For instance, if students manage
to change their negative beliefs, it is likely that their
competences, skills and behaviours will also change
for the better. This is precisely what teaching should
be about - not just transferring knowledge and
information, but also, and most importantly, helping
individuals to shift their limiting beliefs (some of
which they may have held for a lifetime), uncover their
internal potential, and effectively navigate the process
of change.

2.7. Coaching and NLP as tools for a teacher’s
development

Teaching is often considered one of the professions
most vulnerable to burnout, and academic teachers, in
particular, can face numerous challenges that contribute
to the feelings of stress and exhaustion. In this context,
elements of coaching and NLP can be especially useful
in preventing burnout. These tools can address a variety
of challenges typical of the teaching profession, such as
ones presented below.
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2.7.1. Defining career objectives

Contrary to what some people from outside the
profession may think, educating students is not the
only responsibility of academic teachers. They must
continually improve their professional qualifications,
engage in research projects, write articles and
research papers, present their research findings
at academic conferences, as well as contribute to
university administrative tasks. Balancing these various
responsibilities can be overwhelming, leading to issues
with setting priorities, time management problems
or procrastination which tends to affect particularly
perfectionists who want everything to be “perfect” and
thus delay even simple tasks. Therefore, NLP techniques
and the support of a professional coach can help teachers
overcome procrastination by identifying the root causes
of this behaviour and offering strategies to prioritize
tasks, stay organized, and manage time effectively.

2.7.2. Managing stress in public speaking

Public speaking is an essential part of the teaching
profession, and many academic teachers are required
to speak in front of audiences, whether during lectures,
seminars, or conferences. While some teachers thrive
on the adrenaline that comes with speaking in public,
others may suffer from stage fright, which can hinder
their performance. Coaching and NLP offer various
techniques to cope with stress, including redirecting
focus from stress to the audience, visualization,
reframing perception, identifying symptoms of stressful
situations, as well as modifying negative attitudes and
behaviours. These tools help teachers manage anxiety
before and during public speaking, allowing them to
perform more confidently and effectively.

2.7.3. Adopting an identity of an academic teacher

As already mentioned, the profession of an academic
teacher often requires individuals to balance two
major roles: educator and researcher. However, not all
teachers feel equally comfortable in both areas. Some
academics may excel at research work, but struggle with
teaching, while others may be outstanding lecturers
but less passionate about research. Of course, there are
also teachers who perform almost equally well in both
research and teaching.

According to Robert Dilts’ “logical levels of learning
and change”, identity plays a crucial role in shaping
one’s behaviour and abilities. This means that teachers
need to first identify and feel confident in their role as
academic professionals, and only then can they improve
their performance in both teaching and research.
Techniques offered by coaching and NLP help teachers
design their own professional identity, fostering a
sense of purpose and self-belief, which leads to better
performance in their roles.
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2.7.4. Adopting an identity of a manager (of
a department, a research project, etc.)

Just like in any company or corporation, also at
a university each academic teacher has a specific
career path ahead. For instance, obtaining a doctoral
or postdoctoral degree allows one to reach a higher
level of the academic ladder. As they progress in their
careers, teachers may assume managerial roles, such
as leading a research team, managing a department
or overseeing seminar groups. These roles require
strong managerial skills. NLP and coaching, especially
managerial coaching, may provide valuable techniques
to improve managerial effectiveness, build authority,
set ambitious goals, delegate tasks and foster personal
and professional growth. These tools help academic
teachers navigate the transition into management roles,
enhancing their ability to lead and inspire others.

3. CONCLUSIONS

Istrongly believe thatitis possible for everyacademic
teacher to carve out their own research niche while at
the same time not lose sight of the bigger picture and
the students they teach on a daily basis. Research and
teaching can complement each other wonderfully, and
teaching, especially in today’s digital era, offers valuable
learning experiences.

As highlighted throughout this paper, the world
has changed considerably in recent decades and
this transformation goes far beyond the rise of new
and sometimes disruptive technologies. People’s
lifestyles, work and study habits have evolved
drastically too, as have the expectations of students.
They are no longer content with outdated traditional
models and practices. Instead, they seek an education
that would prepare them for the new opportunities
and challenges of the fast-changing world. Therefore,
education must shift from simply transferring
knowledge from teachers to students, to identifying
and exploring opportunities and collaborating with
students in shaping the future.

Coaching and NLP offer a powerful set of
techniques that can assist academic professionals
in reaching their career goals while also improving
their overall well-being and effectiveness. These tools
help address key challenges such as goal-setting,
stress management, balancing teaching and research,
and building managerial skills, offering the support
needed for teachers to excel in their roles. Ultimately,
the benefits extend beyond the individual teachers,
positively impacting students and universities as well,
fostering a more dynamic and successful educational
environment.
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PO3KPUTTA NOTEHLUIANY CTYAEHTIB TA NOBYAOBA B3AEMOPO3YMIHHA:
AKIHTETPYBATU ENEMEHTWU KOYYUHTY TAHAN Y NIATOTOBKY NEPEKNAAAYIB

Y cyyacHoMmy CBiTi 34A€THCA, LLO KOKEH MOXKE KOPUCTYBIAaTUCA CeaHCaMM KOYUMHTY, 30Kpema BunTeni. Lie nos’a3aHo 3 TuMm, Lo
iM HeobXigHO NOCTIMHO PO3BMBATUCHA, W06 ePEKTUBHO HAAMXATU Ta MOTMBYBATM CBOIX YYHIB. B enoxy, Konu IHTepHeT Hagae bes-
MEXKHUIA A0CTYN A0 iHhopMaLi, LWKOAW Ta BUMTENI BiNblue He € OCHOBHUMM [Kepenamm 3HaHb. Ha BigMiHy Bif po3noBcroaKeHoi
LYMKM, nepesada 3HaHb Ta iHbopmalii binblie He € OCHOBHOK GYHKLLIEID LWKiA Ta IHWMX OCBITHIX YCTaHOB.

Lia cTatTa gocnifaKye poni, AKi NOBMHHI BUKOHYBATM LLIKOAM, 3aKNaAM BULLOI OCBITW Ta BYMTENI Y WIBUAKO 3MiHIOBAaHOMY CBITi,
OpPIEHTOBAHOMY Ha TeXHONOTii. 3aNPONOHOBAHO KOPOTKMIA OrIAL BUOPAHMX KOHLENLiM, NOB'A3aHUX 3 KOYYMHTOM Ta HEMPOAIHTBI-
CTUYHMM NporpamyBaHHam (H/1M), a TakoX NpaKTUYHI NOpPaAM LWOAO iX IHTErpaLi y 3aHATTA 3 NepeKknaay 3 MeTo NOKPaLLEHHA
NpoLecy HaBYaHHA Ta BUKNAAAHHA. MeTOI0 € TaKOX 3a0XOYEHH: BUMTE/IB BPAXoBYBATU NMCHXO/ONIYHI aCMeKTW HaBYaHHA — byTu
CTYZLleHTOM, CTaXUCTOM-NepeKNasiayem, a Takox CnpuimaTi cebe He nLLe AK BUKNAZLAYIB, ane i AK KOyuiB, AKi NparHyTb PO3KpU-
TW HaWiKpalle B CBOIX YYHAX.

KoyumHr Ta H/IN nponoHyOTb LjiHHWI CNEKTP METOA[B, K MOXKYTb ONOMOITU AK aKaZeMiYHUM NPaLiBHUKAM, TaK i CTyAeHTam
[L0CATaTM CBOIX Kap €PHMX LiiNew, NoKpaLLyoum CBOE 6aaronoyyys Ta edeKTUBHICTb. LLi TEXHIKM BUPILLYIOTb BasKAWBI NUTAHHSA, Taki
AK NMOCTAHOBKA LifIei Ta yNpaBiHHA CTPECOM, HAaZalouy BUNTENAM MIATPUMKY, HEObXigHY AR YCMILLHOTO BUKOHAHHS iXHiX ponen.
Y [LOBrOCTPOKOBIV NepCneKTVBI NepeBari BUXOAATb 33 MeXi OKPeMoi 0COOMCTOCTI, MPUHOCAYM KOPUCTb YYHAM Ta YHIBEPCUTETAM,
CNPUAIOYM CTBOPEHHIO 6iNbLL AMHAMIYHOTO Ta YCMILHOTO akaAeMIYHOro cepeAoBuLLa.

KntouoBi cnoBa: KoyyuHe, HaBYaHHSA nepeknady, HeliponiHegicmuyHe npozpamysarHHaA (H/1M), nidzomoska nepeknadauis.

Cmamms Haditiwaa do pedakyii 19.02.2025
Cmamms pekomendosaHa do dpyky 25.03.2025



