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Environmental Ethics in Foreign Language Teaching:
an Eco-social Aesthetics Multimodality Dimension

As the twenty-first century world ecology state has created the urgent need for wholistic educational projects to be 
implemented, this article focuses on the actual issue of teaching environmental ethics through teaching foreign languages with an 
emphasis on the multimodality aspect of both verbalized and non-verbalized eco-social aesthetics as media for ecological meaning 
development, which constitutes its aim, thus contributing not only to foreign language education but to overall sustainability 
literacy within the framework of higher education. As a result of the authors’ analysis of research papers in the corresponding 
field, the status of the pedagogical concept ENVIRONMENTAL ETHICS as a fundamental one in modern linguodidactics has been 
substantiated. An experientially tested outcome approach to teaching environmental ethics within the framework of eco-social 
aesthetics in the process of teaching foreign languages (English, in our case) has been outlined. It has been revealed that in 
response to the current eco-social crisis, it is both verbally and non-verbally represented eco-social aesthetics in its multimodal 
dimensions that can serve as a highly efficient and intellectually challenging vehicle for pursuing integrated environmental, social, 
educational and cultural sustainability objectives. It has been proved that the application of an art-based eco-social aesthetics 
foreign language teaching increases students’ eco-language and eco-social skills, as well as a sense of connectedness with their 
environment. The work is methodologically based on both global educational objectives for environmental language education 
and internationally established CLIL principles. Our findings demonstrate that the developed ecolinguodidactic strategy with its 
focus on students’ engagement with the environmental social concerns through multimodal eco-art aesthetics and its verbal 
representations greatly encourages learners’ critical thinking, decision making and foreign language acquisition.
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1. INTRODUCTION
In the twenty-first century the current ecological 

sustainable development issues are more challenging 
than ever before, reaching unprecedented scales [12; 
14; 19; 31]. In this connection, it is environmental 
education, particularly environmental ethics as “theory 
and practice about appropriate concern for, values in, 
and duties to the natural world” [26, p. 407], that has 
been claimed by scientists from various academic fields 
to be pivotal in terms of dealing with climate change 
and other environmental problems the humanity is 
facing at present [1; 21] due to its proved didactic 
potential to help students better cope with climate 
anxiety, characterized as “chronic fear of environmental 
doom, exacerbated by a lack of understanding” [11], feel 
more empowered, appreciate planetary resources and 
capacities to greater extents, thus fostering their critical 
thinking, analytical reasoning, decision-making [18; 25; 
35], communication, problem-solving and persuasive 
skills [4; 7], at the same time promoting a sense of 
global citizenship and conservation responsibility 
[23]. For that matter, there have been a lot of research 
attempts directed at either purely elaborating methods 
of developing ecological consciousness through 
activism [6], or professional development [15; 24; 
29], or teaching environmental ethics as a discipline 
of philosophy, primarily dealing with “environmental 
morality” defined “as the ‘inner environment’ of 
human in the context of caring thinking” [10, p. 1406], 
or bringing legal and political aspects of promoting 
environmental sustainability to light rather than 
considering its educational implications [1; 33]. At the 
same time, there is an obvious lack of linguodidactic 
works that center on designing a theoretically justified 
and functionally employed wholistic methodological 
strategy of teaching environmental ethics immersed in 
teaching foreign languages [7; 23; 27; 32 ] with relevant 
eco-social aesthetics accentuated in its multimodal 
ontology and educational fractals.

This explicates the t o p i c a l i t y  of our work, 
whose a c t u a l  necessity is intensified by its focus on 
teaching environmental ethics in pedagogical contexts 
of teaching foreign languages as the s u b j e c t -
m a t t e r  of our research with a particular emphasis 
on linguodidactics within the framework of enhancing 
foreign language learners’ ecological awareness 
through both verbally and non-verbally represented 
eco-social aesthetics in a variety of its multimodality 
facets as our research o b j e c t  and specific media for 
ecological meaning development embodied in English, 
which constitutes the a i m  of the present project, 
explicating its n o v e l t y . 

The realization of the above purpose, in its turn, 
presupposes concentrating on such t a s k s  as 
analytically substantiating the status of the didactic 
concept ENVIRONMENTAL ETHICS as a core one 
in modern environmental and language education, 
to experientially develop an integrative both 

environmental awareness developing and foreign 
language (English in our case) advancing approach 
based on consistently studying eco-social aesthetics 
as our factual m a t e r i a l  in its multimodality 
dimensions, amalgamating comprehensive verbal and 
non-verbal discursive actualizations to contribute 
towards language acquisition, environmental, social, 
ethical, and cultural sustainability objectives. 

2. TEACHING ENVIRONMENTAL ETHICS IN THE 
CONTEXT OF TEACHING ENGLSIH AS A FOREIGN 
LANGUAGE THROUGH MULTIMODALITY MEDIA OF 
ECO-SOCIAL AESTHETICS

2.1. ENVIRONMENTAL ETHICS as a core concept 
of environmental and language education.

Taking into account the fact that the consequences 
of global climate change are getting increasingly more 
severe, worsened by war conditions all over the world 
[6; 28], making numbers of climate crisis refugees 
enormous [34], “climate change and environmental 
moral rules can no longer be absent from our curriculum 
and its effects on the lived experiences of learners must 
also be recognized within English language classrooms” 
[18]. Together with this, it is pointed out by many 
experts internationally that basic principles and ideas 
of sustainable development, ecological awareness, 
and mindful consumption as the major characteristics 
of the conceptual matrix ENVIRONMENTAL ETHICS 
should be necessarily embedded in all educational 
aspects, including linguodidactics [9; 27; 34; 36], 
which results in the development of an innovative 
paradigmatic mainstream of edutainability (stemming 
from a combination of the words “education” and 
“sustainability”) that posits that each and every 
academic subject is to incorporate ideas, facts, and 
insights as for how to ensure sustainable development 
and consumption interdisciplinarily [2; 7] as every 
action a human takes affects ecological sustainability [3; 
17; 34] either explicitly or implicitly, and every Homo 
Loquens should be equipped with the corresponding 
awareness, knowledge and skills to better deal with 
environmental challenges of today with the help of 
universal languages, English being one of them [34], and 
the proper cognitive and socio-emotional instruments. 

In this respect, edutainability is considered to be 
solely a constituent of environmental ethics as a science 
and the corresponding concept ENVIRONMENTAL 
ETHICS which is a fundamental element of applied 
philosophy [19; 26], language education [5; 16; 32], 
and ecolinguistics [21; 31] that, according to the 
International Ecolinguistics Association (https://www.
ecolinguistics-association.org/), “explores the role of 
language in the life sustaining interactions of humans, 
other species and the physical environment” [31, 1], just 
as well as a core conceptual component of environmental 
justice with its Rights of Nature represented by 
special legal guardians, corporate responsibility, 
responsible economics, the field of planetary health 
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demonstrating how human health is dependent on the 
health of the Earth [10; 12; 19], with its focus on both 
conceptual foundations of environmental values and on 
surrounding societal attitudes and actions directed at 
sustaining ecological systems and biodiversity. All the 
above definitely confirms the status of the ontological 
concept ENVIRONMENTAL ETHICS as a foundational 
co-creation entity in nature-centric language pedagogy, 
redefining complexities of global well-being, enhancing 
restoration of both Earth and human ecologies, to be 
taught and practiced only synergetically, in our opinion, 
through language, art, axiology, emotions, and cognition.

2.2. Environmental ethics immersed in teaching 
English as a foreign language: an eco-social 
aesthetics multimodality facet.

Given the environmental crisis situation analyzed 
above and the substantiated didactic priority of the 
concept ENVIRONMENTAL ETHICS, we, as language 
educators, do bear a considerable responsibility in terms 
of cultivating greener generations of language learners 
by means of incorporating sustainability principles and 
the Sustainable Development Goals [34] into foreign 
language curricula and syllabi, enhancing language 
students’ understanding of the interwoven challenges 
the world has encountered today, exposing them to 
the range of issues that concern sustainability efforts 
on the global scale. It has been proved that such a shift 
towards education for environmental sustainability 
ethics requires a great emphasis on acquiring and 
applying foreign language skills for more effective 
intercultural communication globally, critical thinking, 
analytical reasoning, problem-solving, empathy and 
collaboration [8; 12; 30; 36]. Indeed, embedding 
ecological awareness and sustainability practices into 
foreign language education alongside the other vitally 
important environmental ethics skills students should 
be taught ensures their readiness to make a dramatic 
positive impact from the moment they graduate.

For this matter, to teach students both environmental 
ethics and English more efficiently, within the 
m e t h o d o l o g i c a l  anthropo- and nature-centric 
framework of CLIL, communicative language teaching, 
task-based language teaching, social-emotional 
learning, eco-art education, multiple intelligences 
theory, emotiology, and linguoculturology we have 
developed a synergetic linguodidactic strategy based 
on studying the focus disciplines through analytically 
revealing eco-social aesthetics experiential learning 
material in the array of its multimodal representations 
to instill a sense of environmental agency and eco-social 
purpose.

First of all, the term “aesthetics” originates from the 
Greek αἰσθητική “aisthetike” and in 1735 it was created 
by the philosopher A.G.  Baumgarten to mean “the 
science of how things are known via the senses” [22], 
later acquiring axiological properties of value theory 
as the study of sensori-emotional values, sometimes 
called “judgments of sentiment and taste” [22], which, 

from our perspective, adds to the relevance of our 
educational focus on aesthetics multimodality as a 
language and environmental ethics teaching vehicle. 
At the same time, given the multifaceted complexity of 
the relationship between aesthetics and art, aesthetics 
also being the science of beauty that art elicits and a 
discipline that explores the roots, nature, and content 
of art, we, as language instructors, have to interpret 
artworks we study with our learners as both subjective 
and objective actualizations of the objective reality 
mirrored by artists’ feelings, emotions, their external 
and internal environments. Involving art as multimodal 
representations of aesthetics in the process of teaching 
environmental ethics through English as a foreign 
language, to choose the right teaching material and 
tactics, it is necessary to remember that the interaction 
between art and aesthetics is constantly changing, 
depending on the dynamics of development of science, 
culture, environmental studies, phenomenology and 
hermeneutics, expanding and enriching the content of 
the concepts AESTHTICS and ART, including ECO-SOCIAL 
AESTHETICS and ECO-SOCIAL ART that functionally are 
the former ones’ conceptual aberrations, as conceptual 
ingredients of the matrix concept ENVIRONMENTAL 
ETHICS taught as a way of thinking and living. 

Our focus on eco-social aesthetics that “ broadly 
concerns itself with the connection of beauty to the 
human valuation of our natural environment” [2] 
and on its multimodality as a postmodern catalyst 
promoting language learners’ environmental ethical 
reasoning in English can be expounded in terms of 
its such principal characteristics as transcendence of 
reflection (since ecological aesthetics is the result of 
transcending reflection on traditional anthropological 
aesthetics that unprecedentedly contains ecological 
dimensions [20; 37]), open pluralism [21; 28]), 
interdisciplinarity (including aesthetics, sociology, 
ecophilosophy, ecolinguistics, ecological ethics and so 
on), and constructiveness (advancing with the times 
and engaging more scholars from other related fields), 
which provides both language educators and their 
students with never-ending plethora of teaching and 
learning authentic materials, media, ideas and issues. 

Moreover, eco-social art as the core of eco-
social aesthetics [3; 17] does enhance language and 
environmental ethics learning since we “learn from 
information taken in through our basic natural senses” 
[28, p. 409], and, in this connection, our teaching 
emphasis should be laid on students’ multimodal 
natural senses of sight, hearing, taste, smell, and touch 
or their verbal representations in the foreign language 
taught since it is through senses that learning gets 
considerably more effective [11; 18]. Besides, now that 
“it is plain enough that beauty in its primary sense of 
quod visum placet may be found in art and nature alike” 
[30, p. 97] and that “environmental artworks are ongoing 
processes rather than static physical objects, which is 
the most significant element shared by environmental 

https://www.newworldencyclopedia.org/entry/Alexander_Gottlieb_Baumgarten
https://www.newworldencyclopedia.org/entry/Value,_Philosophical_theories_of
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artworks and ecological restorations, linking them to 
the new ecological paradigm” [29, p. 32], we turn to 
employing eco-social art as the key media of teaching 
students environmental ethics and English for at least 
five experientially tested reasons: a) its comforting effect 
thanks to its aesthetic power; b) its natural multimodal 
presence in everybody’s daily life, connecting learners’ 
interests with the subject-matter taught; c) its capacity 
to enable language educators to be creative and to 
experiment with a huge variety of topics that keep 
learners’ curiosity triggered and minds inquisitively 
alert and inspired; d) its potential to develop students’ 
cognition, creativity, and imagination as pre-requisites 
for successfully learning how to analyze, evaluate, 
and reconceptualize reality in more environmentally-
friendly terms, thus advancing and applying their 
critical thinking skills as “besides teaching students the 
subject contents and cultivating their cognitive skills, 
teachers also should make students aware of their 
responsibilities of global and local citizenship” [7, p. 
791], and e) its power of boosting communication in 
the target foreign language by means of encouraging 
language learners to express and share their first-hand 
genuine thoughts and reflection.

Following S.  Marković [17], M.  Micalay-Hurtado 
and R.  Poole [18], from the integrative eco- and 
linguodidactic points of view, we perceive both verbally 
and non-verbally multimodally represented eco-social 
aesthetic experience and eco-art as an exceptional 
state of mind [35], an experience that is qualitatively 
different from human mundane experience in at least 
three dimensions: 1) it presupposes fascination with 
an aesthetic object, accompanied by high arousal 
and concentrated attention [16]; 2)  appraisal of the 
symbolic/semiotic reality of an object of art, resulting 
in students’ high cognitive engagement [3]; 3) a (strong) 
feeling of unity with the object of aesthetic fascination 
and aesthetic appraisal [20; 29]. 

Hence, confirming the former U.S. President J. 
Carter’s belief that “Like music and art, love of nature 
is a common language that can transcend political 
or social boundaries”, we build and implement our 
methodological strategy of teaching environmental 
ethics through English language instruction around 
understanding art, including eco-social art, as a 
continually redefined synergy of its such conceptual 
elements as cultural participation, story-telling and 
creative expression, embodied in visual art discourses 
(mainly embracing architecture, painting, drawing, 
photography, sculpture, filmmaking), literary arts 
(including poetry, fiction, drama, all types of narratives, 
social media), and performing arts discourses, 
comprising dance, theatre, and music. Here it should be 
highlighted that generally eco-art fulfils a dual purpose 
[17; 25], shifting cognitive boundaries, questioning 
and experimenting. On the one hand, it informs and 
inspires audiences (language learners, in our case) 
about environmental issues. On the other hand, eco-art, 

being “a ground-up vehicle to bring about eco-social 
change” [5, 1137], going beyond merely restoration and 
having become more multimodally inclusive of works 
of painting, photography, sculpture, multimedia and 
performance art with ecological meanings or messages, 
helps experiencers to model potential practical 
solutions and functional trajectories, practicing and 
improving English.

Moreover, eco-art is not just about creating works that 
depict our natural world. It is a form of eco-aesthetics 
that prioritizes sustainable practices and ecological 
dynamics [3] on the basis of such principles as using 
sustainable materials, keeping connected to the natural 
world, promoting appreciation for the environment 
and motivating to take real action to protect this 
world, focusing on environmental issues, in this way 
raising eco-awareness and stimulating eco-activism, 
reusing and reducing waste, valuing collaboration as 
the majority of eco-artists work collaboratively with 
scholars, IT specialists, environmental experts to solve 
ecological issues more efficiently, being role-models for 
language learners (in our case).

In the environmental ethics and English teaching 
linguodidactic model we have developed the process of 
studying multimodal eco-social art discourse resources 
is supposed to be based on two major dimensions of 
aesthetic information processing emphasized while 
mastering each of the following topics: 1) Why does 
nature matter? 2)  Anthropocentrism (what place 
do/should humans have with respect to nature?); 
3) Biocentrism (do individual species matter, and why?); 
4) Ecocentrism/Deep Ecology; 5) Does nature have 
rights? 6) Responsibility and care for nature (Empathy 
aspects); 7) Intervention and social organization (When 
can intervention be justified? What is the relationship 
between social organization and the environment?);  
8) What role should science play in determining our 
ethical actions? 9) Does one need to believe in climate 
change to justify ethical responses to ecological 
harm? 10) Can “green development” (consumption/
technology/jobs/legislation/medicine, etc.) save us? 
11) Ecology and food: what is an ethical connection 
to the natural world? 12) Environmental Racism; 
13)  Environmental Justice and Activism. How can we 
get involved in our eco-community? 14) Environmental 
ethics as life philosophy. 

In terms of the first dimension/level, story (theme) 
and symbolism (deeper meanings) as sub-levels/
embedded dimensions of eco-social art narratives are 
processed. The second dimension/level also includes 
two generic sub-levels/embedded dimensions of 
perceptual associations which are implied meanings 
of art objects’ physical features and regularities of 
composition structures to be revealed. Our language 
teaching experience in this project has demonstrated 
that the sub-dimensions that have proved to be pivotal 
for aesthetic experience as a channel to acquiring 
environmental ethics through the foreign language are 
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appraisal of symbolism and compositional principles, 
requiring specific cognitive and socio-emotional 
qualities (expertise, creativity, abstract thinking, 
openness [16; 37]). Ultimately, students’ cognitive 
and emotional processing feedback also makes a 
significant constituent of our linguodidactic model 
because analytical appraisals of aesthetic emotions 
[12] triggered by eco-art are pedagogically specified 
as a matter of affective evaluation of environmental 
aesthetics multimodal symbolic content and its 
compositional characteristics.

Determined to raise our language learners’ 
awareness on environmental ethics and sustainability 
issues through English and eco-art creative means, we 
have construed the above linguodidactic strategy to 
also promote shared eco-consciousness of protecting 
our planet and green thinking through language 
educational activities, directed at enhancing reading, 
writing, speaking, and listening skills with an emphasis 
on eco-social art and creativity haptic perception and 
its subsequent verbal interpretation to bring us back 
to our roots and to reconnect us with nature via visual, 
literary and preforming art discourses in multitudes of 
modes of their representations, thus ensuring a greater 
consistency of environmental vocabulary acquisition 
through a number of ample opportunities for learning 
incidentally in authentic motivating contexts. Exposed 
to eco-social art aesthetics, language learners get 
occupied with formulating their opinions, expressing 
them, receiving and interpreting messages, analyzing 
and sharing their views, convincing and pro-actively 
reflecting on eco-social issues. 

Briefly describing a sample selection of our 
designed activities that aim at ethically green language 
production as a response to eco-social art aesthetics 
multimodal stimuli, it should be emphasized that all 
these assignments have been based on excerpts from 
various samples taken from: 

a) authentic literary art resources, including fiction 
literature (https://www.outsideonline.com/culture/
books-media/climate-fiction-recommended-reading-
list/); “green” webpages to be examined evaluatively 
from environmental ethics point of view, following 
the ecolinguistics multimodality analysis procedure 
suggested by S.  Francesconi [13]; environmentally-
themed social media (for example, following materials 
by the environmental artist L.  Donkers and analyzing 
her multimodal works with the embodied knowledge 
of communities through her unique form of eco-
social art engagement, thus helping learners develop 
climate literacy (https://climatecultures.net/cultural-
change/eco-social-art-climate-literacy/)); vodcast 
language learning materials (for instance, https: //
www.youtube.com/watch?v=ztBKEsWNqvU&ab_
channel=AmericanEnglish) and podcasts (to illustrate, 
https://podcasts.feedspot.com/ecology_podcasts/) 
as “essential teaching aids in ELT as a means of audio-
visual learning in the digital era” [23, p.79];

b) visual arts, exploring ecological peculiarities 
of organic buildings by F.  Wright (https://www.re-
thinkingthefuture.com/sustainable-architecture/
a3013-the-development-of-ecological-architecture-
ecology-vs-economy/); examining sculptures by, for 
instance, the British artist M.  Darbyshire who revives 
crucial ecosystems in search of rural escapes, building 
a community around eco-art objects (https://www.
artbasel.com/stories/matthew-darbyshire-england-
rural-gesamtkunstwerk); describing eco-photography 
samples with an emphasis on revealing axiological 
eco-messages (like those by J.  Monkman (https://
archive.ecophotography.com/index)); revealing eco-
social ethical values in semiotics of environmental 
protection posters in line with the algorithm developed 
by R.  Dallyono and D  Sukyadi [8]; scrutinizing eco-
paintings (as an example, those by the Canadian artist 
D. Petti (https://artterra.ca/blogs/news/the-complete-
guide-to-eco-art-and-environmental-art-connecting-
art-and-nature-for-a-sustainable-future), who grinds 
natural rocks down into paints and uses handmade 
natural substrates to make paintings inspired by 
human roots and sustainability, drawing attention to 
how the earth and its pigments are interconnected to all 
bodies); working with eco-cinematographic materials 
that explicitly address environmental and social issues, 
“offering audiences a depiction of the natural world 
within a cinematic experience that models patience 
and mindfulness – qualities of consciousness crucial 
for a deep appreciation and an ongoing commitment 
to the natural environment” [16, p. 38] (to illustrate, 
documentaries about sustainability, showing positive 
ideas about people who find livable alternatives in their 
daily lives (https://oekofilm.de/en/) or those covering 
present-day most serious ecological challenges, 
including climate change, waste, water, air, and soil 
ecosystems, the animal industry (https://earth.org/
best-environmental-films/));

c) discourses of performing arts, listening to 
eco-music and discussing its multimodal ontology 
actualizations, using green vocabulary in connection 
with emotions aroused and ethical reactions to 
environmental issues embodied in music texture (for 
example, environmentalist protest songs with the 
corresponding lyrics, such as G. Thunberg’s compositions 
(https://youtu.be/xWcfzAfuFyE), non-lyric-based 
musical compositions (to illustrate, installation 
tunes created by the clarinetist D. Rothenberg with a 
special passion for animal and insect sounds in music 
(https://youtu.be/72PKRimqL3c?si=YxyiU_7MS9CLb
b91), creations by the artist, marine biologist and jazz 
musician Jayda G who turns the speech of orca whales 
into beautiful conceptually rich eco-arrangements 
( h t t p s : / / y o u t u . b e / j 1 c k P C s v W t Q ? s i = Yw N 6 -
WIEze4MoGUv), or works by J.  L.  Adams, whose 
prominent orchestral narratives are fundamentally 
connected with contemporary environmental issues 
and who is famous for his Pulitzer and Grammy award-

https://climatecultures.net/members-directory/5030/laura-donkers/
https://podcasts.feedspot.com/ecology_podcasts/
https://archive.ecophotography.com/index
https://archive.ecophotography.com/index
https://artterra.ca/collections/danielle-petti
https://oekofilm.de/en/
https://youtu.be/xWcfzAfuFyE
https://youtu.be/72PKRimqL3c?si=YxyiU_7MS9CLbb91
https://youtu.be/72PKRimqL3c?si=YxyiU_7MS9CLbb91
https://youtu.be/j1ckPCsvWtQ?si=YwN6-WIEze4MoGUv
https://youtu.be/j1ckPCsvWtQ?si=YwN6-WIEze4MoGUv


Серія «Іноземна філологія.Методика викладання іноземних мов».              

Series: Foreign Philology. Methods of Foreign Language Teaching. 

123

2024. Випуск/Issue 99

ISSN 2786-5312 (Print)                 ISSN 2786-5320 (Online)

winning work “Become Ocean” (2013) (https://
www.youtube.com/watch?v=dGva1NVWRXk&ab_
channel=SeattleSymphony-Topic) as a powerful musical 
metaphor for climate change consequences); exploring 
multimodal environmental aesthetics of eco-dance 
rich in intersemiotically represented environmental 
concepts (https://environmental-dance.com/ or 
https://eco-dance.weebly.com/ among many other 
projects of the kind); looking into eco-theatre artworks 
as a complete and independent eco-artistic practice 
that focuses on ecological issues and pertinent eco-
ethical values [3] (e.g., https://www.youtube.com/
watch?v=ETdZ2dVH9q4&ab_channel=KIASualberta or 
https://howlround.com/climate-change-eco-theatre).

As a result of our project, it has been proved that 
processing eco-social aesthetic information verbally 
(in a foreign language) is based on potentially 
developed linguocognitive structures capable of solving 
perceptually and semiotically challenging tasks, such 
as interpreting multi-facet symbols and conceptual 
metaphors, associating various narrative and discourse 
frameworks into coherent environmentally ethical 
constructs, revealing compositional regularities, 
blending perceptual, symbolic, and emotional 
information. As for our language students’ research and 
analytical skills development, turning to environmental 
aesthetics of eco-social art as linguodidactic material 
for teaching both environmental ethics and English, 
they have become better at describing works of art 
in terms of shapes, light, colors, textures, percepts, 
placement, perspectives. Besides, they have acquired 
specialized vocabulary for illustrations, photography, 
drawing, painting, sculpture, graphic art, architecture, 
literature, theatre, performance, cinema, spatial 
designs, making relevant vocabulary lists and applying 
appropriate specialized vocabulary in writing and 
speaking about artworks under consideration. All this 
has enabled language learners to be more precise and 
more confident while conducting research into creative 
processes and characteristics of eco-artists, authors, 
designers, or into important periods in eco-art history, 
comparing and contrasting works of eco-social art from 
different chronological periods. 

Simultaneously, language students’ active listening 
and public speaking skills are also getting developed 
as in the process of analyzing works of eco-social 
art as representations of environmental ethics they 
have to role-play interviews with artists, art dealers, 
environmental experts, at the same time getting 

ready for their own career-based interviews, to 
paraphrase and summarize others’ and own ideas, to 
make eco-oriented presentation, constructing strong 
introductions and conclusions, using clear examples 
and visual aids effectively, with an eco-emphasis, 
participating in discussions and debates, creating 
their own objects of eco-art and advancing them both 
verbally and non-verbally.

3. CONCLUSIONS
The pedagogical synergy of teaching English as a 

foreign language, environmental ethics, ecolinguistics 
and the eco-art dimension of environmental aesthetics 
outlined and illustrated in the present article offers 
a potentially efficient framework for implementing 
a sustainable approach to teaching both foreign 
languages and environmental ethics multimodally, 
thus fostering language acquisition while heightening 
language students’ ecological awareness and eco-
aesthetics appreciation of multimodal verbal and 
non-verbal representations of the  matrix concept 
ENVIRONMENTAL ETHICS. The comprehensive 
linguodidactic strategy we have experientially come 
up with, methodologically based on both educational 
objectives for environmental language education, 
multimodality analysis and CLIL principles, utilizes 
the affordances of various authentic resources and 
technologies from visual to performance discourses to 
encourage language learners to get immersed and to 
engage critically with issues and language employment 
of ecological sustainability importance, eco-aesthetics 
functioning here in our project as the bridge which weds 
all the above synergetic constituents of foreign language 
and eco-ethics education. This leads to a substantial 
increase in student engagement levels which results 
from enabling language learners to establish meaningful 
connections between different pieces of environmental 
and English eco-language knowledge, enhancing their 
cognitive, emotional, cultural, and eco-social skills, 
contributing to our students’ overall well-being and 
ethical growth as global pro-active environmentally 
aware responsible citizens. 

In this connection, the p e r s p e c t i v e  of our 
research could focus on designing multi-component 
courses on wholistic environmental ethics through 
foreign languages with a special emphasis on the 
development of language learners’ creactical skills to be 
implemented in real-life eco-projects and eco-initiatives 
cross-culturally.
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ЕКОЛОГІЧНА ЕТИКА У ВИКЛАДАННІ ІНОЗЕМНИХ МОВ: ВИМІР МУЛЬТИМОДАЛЬНОСТІ 
ЕКОСОЦІАЛЬНОЇ ЕСТЕТИКИ   

У зв’язку з тим, що стан екології у двадцять першому столітті зумовлює нагальну необхідність створення холістичних 
екологічних проектів, які мають бути функціонально імплементованими, стаття фокусується на проблемі навчання еколо-
гічної етики через навчання іноземних мов (англійської) з особливим акцентом на мультимодальному вимірі як вербалі-
зованої, так і невербалізованої еко-соціальної естетики, що інтерпретується як спосіб конструювання екологічних смислів, 
таким чином сприяючи не тільки підвищенню ефективності навчання іноземних мов, але й загальному розвиненню тран-
сформаційної екосвідомості у здобувачів вищої освіти, що є метою нашої розвідки. В результаті аналізу дослідницьких 
робіт з відповідної тематики та практичної реалізації розробленого підходу авторами було надано обґрунтування статусу 
лінгво-педагогічного концепту ЕКОЛОГІЧНА ЕТИКА як базового у сучасній лінгводидактиці,  проаналізовано сутність по-
няття еко-соціальної естетики як філософії гармонії між людиною й природою, що привертає увагу до забруднення навко-
лишнього середовища, до надмірного використання природних ресурсів, до висвітлення екологічних загроз, експліковано 
методологічно-експериєнціальні характеристики застосованого на практиці інтегративного підходу до навчання студен-
тів екоетики за допомогою звернення до надбань еко-соціальної естетики, що охоплює візуальне мистецтво, літературу, 
музику, через іноземну мову. Виявлено, що при існуючій необхідності комплексного погляду на екологічну кризу саме 
вербально та невербально репрезентована екосоціальна естетика у розмаїтті її мультимодальних вимірів, актуалізована 
засобами іноземної мови, виступає високоефективним та перспективним освітнім інструментом для реалізації екологіч-
них, соціальних, освітніх та культурних цілей захисту природи, формуючи  в особистості естетичне ставлення до довкілля, а 
через нього – до екологічного мислення й свідомості як засад еко-етичної та еко-відповідальної діяльності людини.

Ключові слова: викладання іноземних мов, екологічна етика, еко-соціальна естетика, концепт, мистецтво, муль-
тимодальність.
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