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APPLYING QUEST-BASED TECHNOLOGIES IN TEACHING ENGLISH FOR SPECIFIC
PURPOSES (ESP) TO STUDENTS SPECIALIZING IN PRACTICAL PSYCHOLOGY

The article discusses the WebQuest technology as an effective form of active learning that promotes the
development of critical thinking, analysis and synthesis skills, and information literacy in students. Web quests
involve students' independent work with various web resources, which helps them not only to absorb foreign
language information but also to actively engage in its search and processing. This contributes to the
development of important competencies, such as the ability to find, compare, and classify information, which is
extremely important in the context of the digital transformation of education.

The author emphasizes that the main aspect of WebQuests is their flexibility and distinguishes between
different types of WebQuests: short-term, long-term, role-playing, and research, which allow teachers to adapt
tasks depending on the goals and level of students' preparation. Short-term WebQuests help students quickly
learn key concepts and skills, while long-term WebQuests promote deep immersion in a topic, developing
research and analytical skills. Role-playing and research quests, in turn, develop creativity and independent work
skills. The article notes that the focus of WebQuests on group work develops cooperation and communication
skills, which are especially necessary in professional fields such as psychology and other practical disciplines.
The use of WebQuests is very effective in teaching English for Specific Purposes (ESP), as they allow you to
integrate professional vocabulary and contexts into the learning process, which contributes to more successful
learning. The WebQuests technology allows teachers to flexibly control the learning process, adjust tasks, take
into consideration individual student characteristics, and stimulate creative initiative and independence.
Publishing the results of students' work in the format of web pages or websites allows not only to present the
results of the study in an interactive form, but also to develop skills in working with digital technologies, which
is especially important in the context of the modern educational process. In this paper, the author offers a
scenario of a web quest for psychology students in English classes. In conclusion, the author determines that web
quests are a powerful tool for active learning that not only helps to better master foreign language content, but
also develops important professional and cognitive skills in students.
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Problem statement

In recent years, certain successes have
been achieved in the use of intensive methods
of teaching foreign languages. In the practice
of application of these methods, progressive
tendencies of linguistics, psychology and
pedagogy are realized. These methods
encourage student engagement with the
material, leading to better understanding and
retention of knowledge. Such approaches
emphasize using modern technologies, games,
problem-solving situations, and
communication practices to develop reading,
writing, listening, and speaking skills.

One of the key aspects of intensive
methods is the integration of language into
students' professional activities. This is
especially relevant for students learning
English for Special Purposes (ESP), such as
psychology. Interdisciplinary  approaches
enhance learning by showing students the
practical benefits of their studies, making it
more effective and motivating. Foreign
language teaching methods are evolving with
new approaches and technologies to help

students learn the language for professional
use.

Learning a foreign language at an
engineering university involves challenges in
mastering speech and understanding complex
scientific and technical vocabulary, including
its different functions and styles. The teacher
should take into account the two-dimensional
nature of the practical goal of foreign language
teaching in engineering universities: ensuring a
harmonious combination of professional-
business and sociocultural orientation and
formation of communicative ability of a future
bachelor [1]. Thus, a teacher of a technical
university should be able to realize two tasks:
development of general foreign language
communicative competence and development
of special foreign language communicative
competence. Formation of communicative
competence provides the formation of
productive ability and readiness of a person to
act as a participant in situations of intercultural
communication of business and scientific
orientation.

Literature review

Some authors believe that modern
technology, like social media and interactive
quests, enhances learning in English for
Specific Purposes (ESP) [2,3]. Researchers are
exploring the impact of social media and web
quest platforms on English for Specific
Purposes (ESP) learning. Research indicates
that platforms like TikTok and Instagram
significantly enhance the speaking and writing
abilities of ESP students. Their work also
demonstrates how the use of web quests and
social media helps to increase students'
confidence in learning specialized English
[4,5]. Various authors highlight the
significance of mobile learning in English for
Specific Purposes (ESP). They point out that
digital technologies, including web quests,
contribute to the development of language

competence and help to Kkeep students
motivated, especially in areas such as business
[6,7,8]. These studies show that mobile
applications and interactive tasks play an
important role in maintaining interest in
learning English for special purposes [9,10].
Scholars also investigate active learning
methods, such as web quests, in the context of
ESP teaching [11]. They emphasize that these
methods promote students' analytical and
critical thinking and help them to become more
familiar with professional vocabulary and
context. These authors demonstrate that quest
technologies work effectively in combination
with interactive and mobile learning platforms
to enhance the performance and motivation of
ESP students.

Purpose

The aim of the work is to demonstrate
the effectiveness of using WebQuest
technology in the educational process as an
active  learning tool promoting the
development of critical thinking, analysis and
synthesis skills, information literacy, as well as
the ability to work with digital resources. The

article also aims to examine different types of
WebQuests and their adaptation  for
professional disciplines, including English for
Special Purposes (ESP), with a focus on the
development  of  students'  autonomy,
responsibility and creative skills.
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The statement of the main material

Practical ~ experience  shows that
WebQuest technology leads to productive
classes by helping students plan their time
effectively and engage in  searching,
comparing, analyzing, and classifying
information. This approach is an effective form
of active learning. The main goal of the
WebQuest is for students to not just passively
assimilate information, but to actively engage
in the process of searching and processing it,
thus developing critical thinking, skills of
analysis and synthesis, as well as the ability to
work with information from various sources
[12,13].

In the course of completing the
WebQuest tasks, students interact with various
online resources, which contribute to the
development of information literacy and skills
in the digital environment. In addition, this
class format encourages group work, which
develops cooperation and communication
skills, especially important for future
specialists in the field of practical psychology.

The use of WebQuests in training allows
the teacher to control the learning process, to
adjust the tasks depending on the level of
students' preparation, as well as to give them
the opportunity to show creative initiative in
problem-solving. Thus, WebQuests contribute
not only to better learning of educational
material, but also to the formation of students'
independence, responsibility for the results of
their work and the ability to apply the acquired
knowledge in practice.

Depending on the goals and objectives
set by the teacher, WebQuests can be
subdivided into:

- Short-term WebQuests. This type
focuses on students mastering a specific topic
or skill within a short period of time, usually
one or two classes. The main goal of these
quests is to help students quickly absorb new
information, understand key concepts, and
apply them in practice. Short-term WebQuests
are often used to reinforce certain topics or
practice skills.

- Long-term WebQuests. This type of
WebQuests involves longer and more in-depth
work on a task, which can take several weeks
or even an entire academic semester. In the
process of long-term quests, students delve
deeper into the study of a topic, complete

projects, analyze a large amount of information
and present the results in the form of
presentations, reports or research papers. Such
quests promote analytical and research skills as
well as planning and time management skills.

- Role-playing WebQuests. This type of
quest is based on role-playing, where students
assume certain roles (e.g. psychologist, client,
researcher), performing tasks according to the
chosen role. Role-playing quests promote
creativity, critical thinking, and the ability to
find solutions within a given situation, which is
especially useful for students majoring in
practical psychology.

- Research WebQuests. These quests
involve in-depth study of complex topics and
independent research to find answers to
problematic  questions.  Students  collect,
analyze, and classify data while exploring
various aspects of a topic. Exploratory
WebQuests focus on developing independent
information retrieval and evaluation skills,
which are especially important in the context
of students' professional development.

Each of these types of WebQuests can
be adapted to the specifics of teaching English
for Special Purposes (ESP) and are used to
build different skills: linguistic, cognitive and
professional.

The  peculiarity  of  educational
WebQuests is that part or all of the information
for students' independent and / or group work
with it is on different websites.

The result of work with the WebQuest is
the publication of students' work in the form of
web pages and websites (locally or on the
Internet). WebQuest tasks are separate blocks
of questions and lists of addresses on the
Internet, where you can get the necessary
information. The questions are formulated in
such a way that when visiting the site, the
student is forced to make a selection of
material, highlighting the important and
necessary from the part of the information
he/she finds.

An important feature of educational web
quests is their focus on the development of
students' independent work with information.
In the process of performing web quest tasks,
students work with various websites where
they need to find and analyze information. The
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goal is to teach students to select important and
relevant information from a large dataset [14].

Each block of the web quest includes
guestions and links to websites with relevant
resources. The questions are designed for
students to independently find and evaluate
information relevant to the task. This enhances
critical thinking, analysis and synthesis skills,
and the ability to wuse Internet sources
effectively.

In addition, such tasks are oriented to
group work, which develops the ability to
cooperate and work in a team. Web quests help
students not only to develop language skills
but also to immerse themselves in a
professional environment, especially when it
comes to teaching English for Special Purposes
(ESP) [15].

The main stages of a web quest can be
divided into several key steps that help to
organize the learning process and guide
students to achieve their goals:

1. Introduction. In this step, students are
introduced to the topic and objectives of the
WebQuest. The instructor describes the context
of the assignment, explains why the quest
should be done, and what outcomes are
expected. It is important that students
understand the purpose and relevance of the
task.

2. Task. This step involves describing
the specific task to be accomplished in the web
quest. The task should be clearly stated and
aimed at achieving a specific result, whether it
is the creation of a report, presentation, web
page, or any other product.

3. (Process). Here, students are given
step-by-step instructions that they must follow
to accomplish the task at hand. The instructor
may suggest a list of resources (websites,
articles, etc.) that students will work with. It is
important that the process is clearly structured,
allowing students to move from one step to the
next.

4. Resources. This step provides links to
materials and resources that will assist students
in completing the assignment. These resources
may include various websites, articles, videos,
and other digital materials that aid in finding
and analyzing information.

5. Evaluation.  This  section
describes the criteria for evaluating the
completion of the WebQuest. The instructor
determines what will be emphasized when

evaluating student work (e.g., quality of
analysis, depth of research, design of the
result).

6. Conclusion. This stage serves
to summarize the results. The instructor
summarizes what the students learned from the
WebQuest and may suggest additional
questions for reflection or further discussion.

7. Reflection. (Optional step):
After completing the activity, students can
discuss their impressions of the task, analyzing
what went well and what needed more
attention.

Each of these stages helps to structure
the work with the WebQuest, making the
learning process interactive and aimed at
developing both language and research skills.

In our work we would like to propose a
scenario of a web quest for psychology
students in English language classes (ESP).

The topic of the web quest is
—Investigating the impact of stress on mental
healthl. The web-quest aims to enhance
psychology students' skills in using English
scientific sources, critical analysis, information
synthesis, and professional communication.
The main task is to study the impact of stress
on mental health and present the results in the
form of a presentation.

Stages of the web quest:

1. You are a team of psychologists
conducting a study on how stress affects
mental health for an international conference.
Your goal is to examine the effects of different
stressors, propose coping strategies, and
present your findings in a presentation.

Key gquestions:

- What is stress in terms of psychology?

- What types of stress are there?

- How does stress affect mental health?

- What methods are used to overcome
stress?

2. Task. Each group of students should
gather information on the following aspects:

- Definition of stress and its types.

- Physiological and psychological
effects of stress on health.

- Factors causing stress (e.g. work,
study, family problems).

- Methods of coping with stress:
cognitive behavioral therapy, meditation,
relaxation techniques.

- Modern research in the field of stress

psychology.
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Format of the final work. Creating a
presentation in English with the use of
infographics, charts and graphs, which will be
presented at the —conferencel.

3. Process. Students work in groups and
complete the following steps:

Step 1: Research the materials and
sources provided (articles, websites, videos).

Step 2: Collect information for each part
of the assignment and assign roles in the
group, such as who will find theories and who
will gather research data.

Step 3: Analyze the information
gathered, highlight key points.

Step 4: Create a presentation in English
(PowerPoint or Google Slides), adding visual
elements to enhance the experience.

Step 5: Prepare to defend your findings
to the class.

4. Resources. The following websites
and articles are provided to students: Article on
Stress Types: Stress Types and Their Effects.
Research on the Effects of Stress on Health:
The Effects of Stress on the Body. Video on
Managing Stress Techniques. Additional
Resources: National Institute of Mental Health
(NIMH). American Psychological Association
(APA). Articles in scientific journals:
Psychology Today, Journal of Stress Studies.

5. Evaluation criteria: thoroughness of
research, quality of analysis and synthesis,
clarity and design of presentation, fluency in
English and ability to support conclusions, and
teamwork skills.

6. Conclusion. At the end of the session,
the instructor reviews the results, evaluates
student performances, and discusses the
strengths and weaknesses of the presentations.
Students share their impressions and make
suggestions for improvement.

7. Reflection. Students can discuss ways
to improve their work and share the challenges
they faced in researching and preparing their
presentations in English. This will help them
develop self-reflection skills and recognize
their weaknesses. Create a presentation in
English on how stress affects mental health,
using professional terminology and concepts.

Thus, we can emphasize the advantages
of using the above-mentioned interactive
teaching methodology in English classes:

- activation of the skills of searching and
analyzing information. Web quests are built
around tasks that require searching for

information on the Internet in English. This
enhances the ability to find relevant
information, improves understanding  of
English texts, and enables the use of various
language styles, from academic to casual;

-interactive activities. WebQuests often
include tasks that require active interaction
with multimedia resources (video, audio,
texts). This enhances language skills—
listening, reading, writing, and speaking—
while boosting student motivation with
technology;

- collaborative learning. Many web
quests involve group projects where students
use English to discuss tasks, share ideas, and
solve problems collaboratively. This develops
communication skills by encouraging them to
use the language in real-life situations;

- practice critical thinking. WebQuests
often include elements of research or problem-
solving, which helps develop critical thinking
and analytical skills. Students must review
materials in English, analyze them, and
formulate conclusions in the foreign language.

- motivation and  engagement.
WebQuests are usually engaging stories or
tasks that involve students in the learning
process. They may include game elements that
make the process of learning English more
exciting and interesting;

- integration of cultural aspects. Many
web quests immerse students in the cultural
environment of English-speaking countries.
This helps to broaden their horizons and
understand the context of language use in
different situations;

- fostering independence and autonomy.
Students work with tasks independently, which
promotes self-organization and autonomous
learning skills, which is especially useful in
language learning.

Web quests create an engaging
environment for learning English, enhancing
key language skills, boosting motivation, and
making the process more enjoyable. Web
quests for psychology students enhance their
professional development by fostering critical
thinking, analytical skills, communication
abilities, and awareness of ethical and cultural
issues in psychological practice. Here are a few
aspects of how web quests can enhance their
learning and professional development:

- practical application of psychological
theories. WebQuests often require problem-
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solving based on real-life situations.
Psychology students can use these tasks to
apply psychological theories in practice. A
web quest can be created to study human
behavior in high-stress situations, helping
students understand the applications of
cognitive-behavioral  therapy and related
psychological issues. This interactive method
engages learners and encourages them to
critically evaluate and use the theories they've
learned. Participating in a web quest helps
students understand the complexities of human
emotions and reactions to pressure. Ultimately,
this hands-on experience can foster a deeper
understanding of the psychological concepts
that underpin our responses to stress;

- enhancing analytical skills. The tasks in the
WebQuests require a thorough critical analysis
of information. Students can study cases,
articles, or videos about psychology to enhance
their skills in diagnosis, behavior analysis, and
data interpretation;

- delving into ethical considerations.
Psychology is a field where ethical issues are
particularly important. WebQuests can feature
assignments on moral dilemmas and ethical
issues in psychology, helping students explore
professional ethics and improve their decision-
making skills in challenging situations;

- collaboration and teamwork. Psychologists
often work in teams, discussing cases,
developing interventions, or counseling
colleagues. Group assignments in WebQuests
help  students improve communication,
collaboration, and interaction skills, essential
for a psychologist's work.

- research skills. WebQuests provide an
engaging platform for students to actively
search for and critically evaluate a wide array
of scholarly sources, including articles and in-
depth studies. This process improves their
research skills while also developing critical
thinking and data analysis abilities. Such
competencies are  vital for  aspiring
psychologists, particularly for those who
envision themselves embarking on research-
oriented careers in the future. By integrating
WebQuests into their education, students can
better prepare themselves for the complex
demands of the psychological research field;

- cross-cultural  psychology  immersion.
Psychology involves understanding human
behavior in different cultural contexts.
WebQuests can involve engaging tasks that
encourage students to analyze and compare
mental processes and behaviors across
cultures. This interactive learning method
encourages critical thinking and helps
understand how different cultural backgrounds.
This learning approach encourages critical
thinking and helps understand how cultural
backgrounds influence individual actions.
Participating in these activities helps students
become more aware of cultural differences,
promoting respect and appreciation for
diversity. Through these explorations, learners
can gain valuable insights that are essential in
today's interconnected world;

- training in  communication  skills.
Psychologists must have high communication
and empathy skills. WebQuests can include a
diverse range of captivating assignments that
authentically mimic real-life  counseling
sessions  or  different  communication
WebQuests are diverse assignments that
provide engaging simulations of realistic
counseling sessions and various
communication scenarios. In these tasks,
students must show skills like active listening,
empathy, and effective communication. By
immersing themselves in these situations,
learners can develop and refine their ability to
connect with others and respond thoughtfully.
This hands-on approach not only enhances
their interpersonal skills but also prepares them
for real-world applications in counseling and
communication;

- develop problem-solving skills. Web quests
often involve solving complex problems,
which  mirror the daily  challenges
psychologists face in addressing their clients'
emotional, behavioral, or cognitive issues;
-advancing digital literacy. WebQuests are
online activities that help psychology students
enhance their skills in using digital and
scientific resources. This is crucial as many
counseling and education processes are
shifting online.

Conclusions

WebQuests are an effective tool for
promoting active learning, enhancing critical

thinking, and improving skills in information
search, analysis, and working with digital
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resources. WebQuests  boost  student
motivation with interactive tasks and enhance
learning through independent and group
activities. WebQuests can be adapted for
different professional fields, including English
for Special Purposes (ESP), making them
increasingly important in education.
WebQuests allow teachers to customize
learning experiences and adapt tasks to meet
the individual needs of their students. This
adaptability promotes personalized learning
and helps students develop essential skills like
independence, responsibility, and creativity in
tackling complex problems. WebQuests
encourage students to take control of their
learning, greatly improving their problem-

solving skills. Ultimately, this method creates a

dynamic  educational environment that
promotes growth and innovation among
learners. An important aspect is the

development of students' information literacy
and digital skills, which makes their training
more modern and in demand in the
professional sphere.

Further research can be aimed at an in-
depth study of the impact of WebQuests on the
development of critical thinking, research and
cognitive skills, as well as at adapting the
technology for different disciplines and
professional areas, which will contribute to
improving the quality of education in the
context of digitalization.
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3ACTOCYBAHHS KBECT-TEXHOJIOT'TI Y BUKJIAJAHHI AHTIIACBKO{
MOBH JJ151 CHELIAJILHUX LIJIEN (ESP) CTYAEHTAM CHELIAJIBHOCTI
«IIPAKTUYHA ICUXOJIOT I51»

VY crarTi po3mIsaaeThest TEXHOOTIsE BeO-kBecTy sk e(eKTHBHOI ()OPMHU aKTUBHOT'O HABYAHHS, 1[0 CHPUSIE
PO3BUTKY KPUTHYHOTO MHCJICHHS, HAaBUUOK aHANi3y Ta CHHTE3y, a TakoX iHQopMmamiiHOI rpaMOTHOCTI y
cTyneHTiB. BeO-kBecTn mepe0avaroTh CaMOCTIHiHY pPOOOTY CTYICHTIB 13 pi3HHUMH BeO-pecypcamMu, IIo
JoromMarae iM He IPOCTO 3aCBOIOBATH IHIIOMOBHY iH(poOpMalilo, a il akTHBHO J0JydaTucs 10 1i MOUIyKy Ta
00po0Oku. lle crnpusie GpopMyBaHHIO Ba)KIMBUX KOMIICTCHIIIH, 30KpeMa BMIiHHS 3HAXOJHTH, MOPIBHIOBATH Ta
knacudikyBaTH iHQOpMaIlifo, o0 BKpail BAXKIIMBO B YMOBax MU(POBOI TpaHChOpMaIlii OCBITH.

ABTOpKa HaroJouIye, o TOJOBHUM aclieKToM BeO-KBecTiB BBa)KaeThCs IXHS THYUKICTh Ta BUOKPEMITIOE
pi3HI THUmH BeO-KBECTiB: KOPOTKOCTPOKOBI, IOBTOCTPOKOBI, POJBOBI Ta JOCHITHHIIBKI, SKi NAIOTh 3MOTY
BHKJIala4aM aJanTyBaTH 3aBIaHHS 3aJIS)KHO BiJ HiJieH 1 piBHA MIATOTOBKH CTyAEHTIB. KopotkocTpokosi Be6-
KBECTH JIONIOMAraroTh IIBHIKO 3aCBOIOBATH KJIIOYOBI KOHIENNii Ta HAaBUYKH, a JOBIOCTPOKOBI CIPHSIOTH
TIIMOOKOMY 3aHYPEHHIO B TEMY, PO3BHBAIOYH JOCIITHHUIBKI Ta aHAMITHIHI 3110HOCTi. POIBOBI Ta HOCHTiTHHUIIBKI
KBECTH, CBOEIO YEProl0, PO3BUBAIOTH KPEATHBHICTh 1 HABUYKH CAMOCTIHHOI poOOTH. Y CTaTTi 3a3Ha4YaeThCs, IO
CHpsIMOBaHICTh BeO-KBecTiB Ha IpymnoBy poOOTy pO3BHBAa€E HaBMYKH Koolepawii Ta KOMYHIKalii, 0COOJIHBO
HeoOxinHi B npodeciiiHux chepax, TaKuX SK IMCUXOJIOTIS Ta 1HII MPaKTHYHI AMCUMILTIHU. BukopucTanHs BeO-
KBECTIB Jy’ke e(eKTHBHE B HaBYAaHHI aHIIIIHCHKOI MOBH JUIsl crieliaipHux Iiei (ESP), ockiibky BOHU JAlOTh
3MOTy iHTerpyBaTu npodeciiiHy JEKCUKY Ta KOHTEKCTH B MPOLIEC HABUAHHS, 1110 CIPUSIE YCIHIINIHOMY 3aCBOEHHIO
Marepiany. TexHonoris BeO-kBecTiB Ja€ MOIIMBICTh BUKIIAZadaM IHyYKO KOHTPOIIOBATH HaBYAIBHUH MPOIIEC,
KOpHUT'YBaTH 3aBJlaHHS, BPAaXOBYBaTW IHAWBIAyajdbHI OCOOJIMBOCTI CTYAEHTIB, & TaK0X CTHUMYJIIOBaTH TBOPUY
iHIIiaTUBY 1 camocTiitHicTh. [IyOumikamis pe3yIpTaTiB poOOTH CTYICHTIB ¥ (hopMaTi BeO-CTOPIHOK a00 calTiB mae
3MOTY HE TUTHKHU IPEJACTABUTH ITJCYMKHU JIOCHTIPKCHHS B IHTEpaKTHBHIA QopMi, a if po3BUBATH HABHIKU POOOTH
3 IU(POBHMHU TEXHOJOTISMH, IO OCOOJMBO BaXXIMBO B YMOBaX Cy4YacCHOTO OCBITHBOTO Iporecy. Y poOoTi
aBTOpPKA NPOIIOHYE CIEHapiii BeO-KBECTY AJIsI CTYJCHTIB-TICMXOJIOTIB Ha 3aHATTAX 3 AHMIIHCHKOI MOBH. Y
BHCHOBKAX CTAaTTi aBTOpKa BU3HAuae, 1110 BeO-KBecTH - 1ie MOTY)KHUI IHCTPYMEHT aKTUBHOT'O HABYAHHS, SIKHH He
TIIBKK JIOTIOMArae Kpaiie 3aCBOIOBATH HaBYAJIbHHUH IHIIOMOBHHMU MaTepiall, a i po3BHBa€ BaxJMBI npodeciiiHi
Ta KOTHITHBHI HABUYKHU Y CTYJICHTIB.

KJIKOUYOBI CJIOBA: Beb6-kgecm, axmusHe HAGUAHHS, KPUMUYHE MUCTEHHS, [Hpopmayitina
epamomuicms, epynosa poboma, aneniticeka moga 01s cneyianvhux yinet (ESP), camocmiiina poboma, yugposi
MexXHO02Ii.
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