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Abstract
The article highlights the role of symbols in digital storytelling that is becoming an effective marketing
strategy. Digital technologies made storytelling on websites and social media platforms multimedia and
multimodal and opening up new creativity horizons. The research is based on the analysis of storytelling of
famous jewelry maisons — Cartie, Tiffany, Boucheron, Van Cleef & Arpels, Harry Winston — on their
websites. These brands creations are symbols of obsession, of great dreams, idée fixe for millions of people.
Stories have become an essential component of textual and visual information on the websites thus providing
access to the brand history, timeline, heritage and values for the wider, global audience. Luxury brands’
logos are easily recognized symbols associated with exclusive design, unrivalled creativity, refined taste,
high social status. Culture-specific symbols pertaining to different civilizations are efficiently integrated into
jewelry design. Some creations become emblematic of the maisons and symbolize the brands. Jewelry pieces
of luxury brands can turn into symbols — magical elements of flora and fauna, cosmos, human world. The
maisons prescribe symbolic value to their creations in their advertising and marketing campaigns. Symbols
turn out to be pivotal for meaning making in the storytelling techniques, both visually and textually, spanning
the most important facts of the brands founders’ personal and professional lives, the history of the brand,
acquisition of unique gemstones and creation of iconic jewelry items that become the milestones in the
brands' development. The stories about the brands and their creations visualize symbols. Culture-relevant
symbols are aptly intergrated into jewelry pieces design and visualized in multiple stories on official
websites. High Jewelry items and luxury jewelry items become brand-specific symbols. Luxury brands
creations become iconic and might symbolize nature world, cosmos, human life and activities. Symbolic
storytelling is interlaced with complicated cognitive and semiotic processes, interdiscursivity, diverse
implications what makes meaning making and decoding more sophisticated and fascinating.

Keywords: digital, marketing, meaning making, multimedia, multimodal, semiotic, symbol,
storytelling.

1. Introduction
Storytelling is becoming one of the essential strategies in modern marketing and advertising.
Initially defined as “the act of telling a story” (“Storytelling”, n.d.), storytelling has evolved into
multimedia and multimodal rendition of an event, invention, creation on websites and social media
platforms. The intricate digital narration can be visualized with utmost creativity when
heterogeneous images are juxaposed in short captivating films or exquisite picture-text

© Belova Alla, 2025 |@ ©O)
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combinations. Stories have become a conspicuous section of the official websites architecture. The
prestigious jewelry maisons — Cartie, Tiffany, Boucheron, Van Cleef & Arpels, Harry Winston —
established in mid-19th-early 20th century use storytelling to project their brands and creations on
their official websites and social media. The brands that have become themselves the symbols of
taste, wealth and social status write their history, create their mythology, chronicle the events
associated with the rich, outstanding and famed via symbolic storytelling. The maisons’ logos are
easily recognizable brand symbols associated with impeccable style and flawless design. Luxury
jewelry brands created fabulous jewels for the royalties, the richest people in the world, celebrities —
trend-setters and megainfluencers of the past — who contributed to symbolization of the spectacular
jewelry items and participated in their value co-creation. Diverse culture-specific symbols quite
often become the source of inspiration for jewelry designers. Some maisons developed company-
specific symbols and successfully utilized them in design, branding and marketing. Symbolic
storytelling is efficiently used to convey messages and meaning, to describe and promote jewelry
pieces, to arouse interest and positive emotions, to enforce memorability and create memorable
marketing campaigns.

The article is aimed at the examination of semiotic dimension of brand storytelling on
websites of famous jewelry houses.

The objectives of the research include the analysis of symbols and icons as sign types in
symbolic storytelling of jewelry houses, symbolization as a discursive and marketing strategy, usage
of symbols in multimodal communication.

The language data, visual images, samples of multimodal communication were collected on
the official websites of the maisons — Cartie, Tiffany, Boucheron, Van Cleef & Arpels, Harry
Winston. The information was retrieved in September 2024 — January 2025.

2. Methodology
Symbols are as old as humans; they are older than the written word. Humans are visual creatures
and remember images better than words (“Measuring the Effectiveness”, 2024). Ernst Cassirer
described human being as ‘animal symbolicum’ (Cassirer, 2021/1944). Humankind accumulated
lots of universal symbols of creation and cosmos, plant and animal world, human world and spirit
world (Archive for Research in Archetypal Symbolism, 2010). In the globalized world, with its
liguistic and cultural diversity symbols might function as a universal language.

Generally, a symbol can be defined as a “a written character or mark used to represent
something: a letter, figure or sign conventionally standing for some object, process, etc.” (Oxford
English Dictionary, n.d.). Other definitions of symbols emphasize the relationship of the sign and
reality: “something that stands for or suggests something else by reason of relationship, association,
convention, or accidental resemblance” (“Symbol”, n.d.).

The meaning of signs and their role in the life of society was researched by eminent scholars
of the 19th-20th centuries — Ferdinand de Saussure (Saussure, 2011), Charles Sanders Peirce (1931—
1958: 2.297), Roland Barthes (Barthes, 1982), Umberto Eco (Eco, 1976; 1984; 2011) — who
developed signification theory and created semiotics as a discipline. Charles Peirce’s semiotic
theory included taxonomy of signs where a symbol was one of the signs types together with an icon
and index (Peirce, 1931-1958: 2.297).

In the last decades the attempts are made to redefine basic terms and central issues of
semiotics  (Bouissac, 1998; Bredin  1984; Bronwen & Felizitas, 2006; Bruce-Mitford
& Wilkinson, 2008; Chandler, 2017; Cobley, 2010; Colapietro, 1993; Yiheng, 2023). In the 21%
century, semiotics is being transformed into cognitive semiotics that implements broad
transdisciplinary, conceptual-empirical approach to signs. Meaning making is studied in terms of
transmediality, synergy, multimodality (Zlatev, Sonesson, & Konderak, 2016; Pelkey, Melanson, &
Rosenbaum, 2019; Biglari, 2023; Chrzanowska-Kluczewska, 2023; Yefymenko, 2021).
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Symbols simplify complex concepts making it possible to understand the idea at a glance and,
thus, fascilitate communication, cognition and information exchange. However, some signs might
represent complex concepts, such as the shared values and ideologies of a particular culture or
group. Some symbols need unpacking the hidden meaning to deconstruct the logo. This is the
second order of meaning, or signification, that was identified by Roland Barthes in his
“Mythologies” as a myth (Barthes, 1991).

Symbols are effectively utilized in business and marketing (Miller, 2015). Symbols quite
often become the source of logos (visual symbols) and, thus, magnetic eye-catchers. In the 21
century, in the world of visual culture and information abundance, a logo is no longer just an artistic
expression of the brand, it is a must-have for business. A simple and distinctive logo can reinforce
brand identity and instantly trigger brand recognition. By using the same colors, shapes, and
typography companies can achieve online and offline cohesion of a brand awareness symbols
(“Measuring the effectiveness”, 2024). As an effective marketing tool a logo has a range of
functions: it identifies produce of the brand, shapes the brand identity, communicates brand’s
values, evokes positive emotions, influences purchase decisions, increases brand loyalty. The logo
simplicity enables it to adapt to changing design trends and evolve without losing its core identity.
Companies might re-brand their logos, transform them into favicons for online communication.
Thus, by balancing the frequency of logos both in off-line communication and on-line presence,
creating captivating narrative woven through symbols and symbolic language, brands can enhance
their visibility on the market and connection with global audiences. In television commercials that
tell stories within short time frames symbols are strategically placed in the very end to reinforce
brand messaging, to make lasting impression, to make enduring impact on consumer perceptions.
Through creative and successful marketing and advertising campaigns brands can “elevate from
mere products to powerful symbols of aspiration and identity” evoking emotions, sparking
conversations, and forging lasting connections with consumers (Torossian, 2021).

Symbols go beyond logos and brands. Luxury jewelry pieces have become samples of durable
symbols associated with exceptional beauty, irreproachable elegance, refined taste, immaculate
design, and high social and financial status.

3. Findings and discussion
Cartier, jeweller and watchmaker since 1847, launched its multimodal storytelling campaign in
2012 when the epic commercial L'Odyssee de Cartier (Golden Time TV, 2015) was released to
commemorate the 165" anniversary of the brand. The commercial highlighted the central concept of
the maison — integration of diverse civilizations aesthetics into jewelry design. The visual narration
is based entirely on symbols.

The Odyssey of the panther, the brand mascot, starts and ends in Paris but on its itinerary the
Big Cat visits three civilization centres that influenced Cartier approach to design — Russia, China
and India. First, the panther travels to St. Petersburg and walks in symbolic Russian landscape of
snowy cold winter, troikas and sledges on frozen Neva, onion-shaped domes of the Russian-
Orthodox churches. Then the panther wanders along the Great Wall of China incarnated as a giant
golden dragon, a legendary creature of Chinese mythology and culture, a well-known symbol of the
ancient civilization. Afterwards the panther finds itself in India, it rides a giant Indian elephant with
mini Taj Mahal atop, meanders in jewelry bestiary among countless precious gems encrusted in
marvellous jewelry plants and flowers. The panther manages to leap off onto the plane piloted
by Alberto Santos-Dumont, the Brazilian aviation pioneer, who casts a glance at the Cartier wrist
watch named after him — Santos de Cartier. Finally, at the Grand Palais the Cartier mascot
meets Shalom Harlow, a supermodel, whose wrist is decorated with panther-bracelet. Thus, the
visual narrative unfolds via civilizations symbols, culture-relevant and brand-specific symbols. Real
and imagined worlds mingle as well as Cartier masterpieces and 3D animation. That first three and a
half minute film by Cartier, full of special effects, the product of two-year-work, was too exquisite
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and sophisticated to be called a commercial. It was filmed in Paris, Prague, Spain and the Italian
region of the Dolomites. Bruno Aveillan, the director, had a team of 60 people on location and 50
special effects operators working in post-production for six months (Culture Divine, n.d). The
captivating advertisement wrapped up in cultural symbolism demonstrated that “French dominance
in the international world of luxury jewellery is a fait accompli” (Davies, 2012).

L’Odyssée de Cartier continued in a series of eleven short films accessible on the website
(Figure 1) and YouTube. These videos give more detailed information about civilizations and
cultures as a source of inspiration for The Maison Cartier, about innovative approaches to design,
singularity of Cartie jewellery, about celebrities who enjoyed fabulous masterpieces and contributed
to their symbolic value and to the glory of the maison. Multiple culturally-relevant symbols are
effectively integrated into the narrative. All the chapters of digital Odyssey are samples of
multimodal storytelling with photos, episodes of documentaries, animation, one-point perspective
virtual glass gallery that creates the impression of a splendorous journey in time and space.

L'ODYSSEE DE CARTIER

Figure 1. L'Odyssée de Cartier.
https://www.cartier.com/en-us/la-maison/the-story/lodyssee-de-cartier/

O
\ o -

[ P

8

CHAPTER 1 CHAPTER 10
Figure 2. L'Odyssée de Cartier. Chapter 1. Figure 3. L'Odyssée de Cartier. Chapter 10.
https://www.youtube.com/embed/uKPsb3MT https://www.youtube.com/embed/4UxRag5tl

Isw Yo


https://www.cartier.com/en-us/la-maison/the-story/lodyssee-de-cartier/
https://www.youtube.com/embed/uKPsb3MT1sw
https://www.youtube.com/embed/uKPsb3MT1sw
https://www.youtube.com/embed/4UxRag5tlYo
https://www.youtube.com/embed/4UxRag5tlYo
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One-point perspective brings into focus Cartier panther, the maison mascot, walking along the
mirror gallery used to exhibit the enlarged Cartier masterpieces (Chapter 1) (Figure 2), to lay out
impeccable geometrical patterns symbolic of Islamic architecture that marked a new approach in
jewelry design (Chapter 4), to shower walls with innumerable sparkles of dazzling diamonds that
are linked in priceless Maharaji necklaces, in unique jewelry pieces of luminous movie stars of the
20th century (Chapter 7), to pay tribute to China via Chinese style patterns on the gallery walls and
virtual jewelry on the shelves (Chapter 10) (Figure 3). Easily recognizable symbols, patterns, colors
of Islamic, Chinese, Indian civilization are incorporated into the videos with emblematic Cartier
creations.

L’Odyssée de Cartier chapters are in English but with audible French accent to emphasize
the roots of the brand and of the Cartier dynasty. This new Odyssey violates the chronological order
and starts with the story about Jeanne Toussaint, female Artistic Director of High Jewelry from
1933 to the 1970s, nicknamed Panthere, who revolutionized contemporary jewelry design (Chapter
1) (Figure 2), invented a new bestiary, including the mesmerizing panthére that became the symbol
of the brand in the second half of the 20th century. Janne Toussaint creatively rendered Persian,
Indian, Chinese motifs in unexpected combinations of vibrantly colored stones with yellow gold
and, thus, introduced a new style and unique elegance — “Toussaint taste” that influenced many
famous women. Chapter 2 tells about London department where under Jacque Cartier legendary
luxury watches — the Cartier Crash — were created. Assymetrical geometrical shapes symbolized a
departure from Cartier classical style, embodied London spirit, and revealed the fantastic amount of
intellectual, technical, creative efforts that marked any Cartier innovation. The Cartier Crash
became a part of Cartier identity, an emblem of the brand, thus, acquired the symbolic value. The
atmosphere of the bygone Russian empire, of the opulent Czar court is recreated with the photos of
Russian aristocrats, winter St Petersburg cityscapes, black and white documentaries, films episodes,
videos of airy tiaras and exceptional stones that got a new setting a century later, for example, in
The Romanov Bracelet, 2015 (Chapter 3). To meet Russian opulence Cartier started working with
platinum and invented the new Garlard style easily recognized in famous kokoshnik tiaras, a
symbolic Russian headdress. Later, being influenced by Saisons Russes in Paris Cartier combined
blue and green in peacock-feather motifs. Being influenced by India in the early 1920s Cartier
experimented a lot with bright colors combinations, united touquise, emerald and diamonds, mixed
saphire, emerald and ruby, finally, Tutti-Frutti Style, one of the Cartier’s emblems, emerged
(Chapter 8).

Symbols are easily noticeable in the retro style films of The Maison Cartier (The pioneering
spirit: celebrating the history and legacy of Cartier; Cartier Legendary Stories —13, rue de la Paix;
New Bond Street; The New York Mansion) (Figure 4-6) when the narrative develops via old black
and white photos of the legendary members of the Cartier family, music and brief texts limited to
captions. The pioneering spirit ... tells about Alfred Cartier, the founder of the company, and his
three sons — Louis, Pierre and Jacques. Louis Cartier’s ideas revolutionized watch design making
pocket watches outdated. Photos and videos of the watches sparkle in the kaleidoscope of black and
white photos of old Paris, against the background of the symbolic Eiffel tower and other historic
sights (Cartier, 2023b). Louis Cartier, founder's grandson, joined family business in Paris in 1898
and soon moved to 13, rue de la Paix, where Cartier style began to emerge, where such jewelry
icons as panthera, Trinity, tank watch, Tutty-Frutty were designed and created (Figure 4). The
journey through time and milestones of Cartier design history teleports viewers to another legendary
Cartier address, New York Mansion in 1917 and 2017 that symbolizes 100-year-history, legacy and
glory of the brand (Figure 6), and where other iconic creations — a love bracelet and a nail — were
designed.
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Figure 4. Cartier Legendary Figure 5. Cartier Legendary Figure 6.Cartier Legendary
Stories:13, rue de la Paix. Stories: London's New Stories: The New York
Bond Street. Mansion.
https:// www.youtube.com/w https://www.youtube.com/w https://www.youtube.com/w
atch?v=1JgK4fSTEzs atch?v=MX EVtATOvVA atch?v=-AV2muAuX U

Symbolic storytelling and advertising intermix in Cartier Tank Fran¢aise (2022) where Guy Ritchie
gave a retrospective vision of the spirit of Paris, of its creativity. Catherine Deneuve, the muse of
French cinema, one of the symbols and personification of France, an ambassador of elegance, and
one of The Maison Cartier long-term clients is starring in the film. Catherine Deneuve's photos,
momentous episodes from her films shot in different decades, are concentrated on Pont Alexandre
111, one of the most famous landmarks of Paris, and the filming location, but the actress successfully
keeps pace with the times with the legendary Tank Frangaise on her wrist (Motivate Val Morgan,
2023).

In 2024, on the occasion of Trinity collection centenary (Cartier, n. d., “The Trinity
Collection”), The Maison Cartier launched another eleven-chapter-project — Trinity Stories: A
History, “from the day Louis Cartier imagined its design to the moment it was adopted by the
icons of past and present” (Figure 7). The word icon, synonymous to symbol, is used in the
titles of several chapters (The Birth of an Icon; One Icon, Multiple Styles; An Icon for Icons)
(Figure 8-9). The symbolic language is quite obvious in the Cartier icons’ stories. In Chapter 2
the narration starts with a typical opening line of limmericks — “There once was a man...” — and
exemplifies how centuries old narration traditions are interwoven into multimodal and multimedia
brand storytelling. Trinity collection has become emblematic of the brand long ago, the word ¢rinity
selected as a name for the collection is one of the well-known symbols.

Cartier

TRINITY STORIES: CHAPTER 5: ONE ICON, MULTIPLE STYLES CHAPTER 6: AN ICON FOR ICONS
A HISTORY - .
Figure 7. Trinity Stories: A Figure 8. Chapter 5. One Figure 9. Chapter 6. An
History. Icon, Multiple Styles. Icon for Icons.
https://shorturl.at/edaXQ https://shorturl.at/edaXQ https://shorturl.at/edaXQ

The Maison Boucheron storytelling is realized on the official website in Qur Maison section with
the subsections Family Spirit; Freedon to Create; The Sense of Style. Family Spirit includes video
about Frédéric Boucheron, “a visionary, a unique jeweler like no other, who opened his first


https://www.youtube.com/watch?v=IJgK4fSTEzs
https://www.youtube.com/watch?v=IJgK4fSTEzs
https://www.youtube.com/watch?v=MX_EVtATOvA
https://www.youtube.com/watch?v=MX_EVtATOvA
https://www.youtube.com/watch?v=-AV2muAuX_U
https://www.youtube.com/watch?v=-AV2muAuX_U
https://shorturl.at/edaXQ
https://shorturl.at/edaXQ
https://shorturl.at/edaXQ
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boutique of jewelry pieces and precious curiosities”, who reinvented “the codes of High Jewelry”
and demonstrated ‘“never-seen-before-creativity that remains at the heart of the maison”
(Boucheron, n.d., “Quarte Classique Tube”).

The timeline is located in the section 4 Story of Firsts: a set of short historical videos and brief
texts about Frederic Boucheron and the maison's iconic creations — Question Mark Necklace (1879),
the first necklace without a clasp, the Reflet watch, a watch of a groundbreaking design with the
invisible clasp hidden within the case, and the largest order ever placed at Place de Vendome
(Boucheron, n. d., “Quarte Classique Tube”). The extraordinary Question Mark Necklace became a
style icon that brilliantly withstood the test of time being constantly reinvented:

(1) This rare creation became the symbol of a High Jewelry feature ahead of its time. Its
asymmetrical shape, unusual for the time, earned it the name of Point d’Interrogation — the
question mark. More than 140 years after its creation, it remains one of the symbols of
Boucheron’s style. ... Firstly, for its unique, immediately recognizable asymmetrical shape — a
true aesthetic statement for its time (late 19th century). But above all for its ability to transform
with the theme and mood. During its first production period between 1881 and 1893, the
Question Mark embraced floral, plant, animal, and figurative motifs. Since her arrival in 2011,
Creative Director Claire Choisne has reinterpreted and contemporized the Question Mark. Year
after year, the Boucheron Studio creates new variations on this great classic. (Boucheron, n. d.,
“A Story of Firsts”).

The Maison Boucheron revealed its unparalleled expertise, innovation and unique sense of style the
26 first times (“26 Firsts”, 2025). No wonder, many stories about the maison’s heritage include the
cluster never-seen-before (a never-seen-before creativity, a never-seen-before ingenuity, never-
seen-before intuition, never-seen-before innovation), for example:

(2) 1928. Never seen before. On August 2, 1928, Paris was abuzz with the arrival of the
Maharajah of Patiala. The Maharajah entrusted his treasure to Boucheron to create the
largest order ever placed at Place Vendome (Boucheron, n. d., “A Story of Firsts”).

The descriptions of incredible gemstones and The Maison Boucheron timeless creations include
fairy tales patterns such as Once upon a time..., once in a blue moon, for example:

(3) Once upon a time... On this August morning in 1928, the Maharajah was surrounded by
warriors, who were just as imposing as him and carried iron chests. Louis Boucheron, who
welcomed them in his boutique at 26 Place Vendome, discovered an extraordinary treasure
inside these chests. (Boucheron, n. d., “Looking”)

In 2022, Creative Director Claire Choisne paid homage to this treasure by creating the New
Maharajahs High Jewelry Collection — a new page of Boucheron’s History of Style (Boucheron,
n.d., “Looking”™). Other jewelry pieces — the Quatre icon, Boucheron’s contemporary signature, the
Serpent Boheme Collection, the emblematic vintage icons of the Maison — extended the symbolic
creations of The Maison Boucheron.

Like other jewelry houses Boucheron has its mascot — Wladimir the cat. Boucheron’s bestiary
traditions were initiated in its workshops in 1866. According to the archives the image of Persian
cat Wladimir was used for brooch design since the end of the 19" century. In 1979 Wiadimir the cat
became the muse of the maison and the star in the advertising campaign (Figure 10). In 2018, the
maison token was brought to life in the new ANIMAUX DE COLLECTION (Boucheron, n. d.,
“ANIMAUX DE COLLECTION”) (Figure 11).
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Figure 10. Wladimir, the Cat, 1979.
https://www.boucheron.com/int_en/collier-

wladimir-chat-jcl01323.html

Figure 11. Wladimir, the Cat Sleepers,
Necklace, Pendant, Ring.
https://www.boucheron.com/int_en/collier-

wladimir-chat-jc101323.html

Van Cleef & Arpels collection (Van Cleef & Arpels, n.d., “The Van Cleef & Arpels Collection”),
The Heritage Gallery (Van Cleef & Arpels, n.d., “The Heritage Gallery”), the Timeline (Van Cleef
& Arpels, n.d., “Timeline”) contain many gorgeous creations that were becoming emblematic of the
maison decade by decade. There are photos of the legendary jewelry items, sketches of the
mastepieces, archival documents, textual information as well as posters of multiple exhibitions in
megacities across the world that bring beauty and happiness to general public. In the 1920s, Van
Cleef & Arpels was obsessed with geometrical forms and passion for oriental — Egyptian, Chinese,
Japanese, Indian — motifs and incorporated numerous culture-relevant symbols into jewelry design.
In the 1940s ballerina clips, fairy clips, lovebird clips revealed the designers’ poetic inspiration. The
Maison created unique Zip necklace in the 1950s; made gorgeous jewelry for international figures
and royal houses, designed the iconic Alhambra long necklace in the 1960s; launched its
extraordinary Snowflake collection in the 1980s. The Zip necklace, Alhambra long necklace,
Ballerinas, Snowflake collection have become well-known and easily recognizable symbols of The
Maison (Figure 12-15).

Fig.12. Little

Fig.13. The Zip

Fig.14. Alhambra

Fig.15. Snowflake

Winged Fairy Clip. necklace. long necklace. Collection.

https://www.vancle https://www.vancle https://www.vancle https://www.vancle

efarpels.com/en/th efarpels.com/en/th efarpels.com/en/th efarpels.com/en/th
c- (Sl (Sl (Sl

maison/timeline.ht maison/timeline.ht maison/timeline.ht maison/timeline.ht
ml ml ml ml


https://www.boucheron.com/int_en/collier-wladimir-chat-jcl01323.html
https://www.boucheron.com/int_en/collier-wladimir-chat-jcl01323.html
https://www.boucheron.com/int_en/collier-wladimir-chat-jcl01323.html
https://www.boucheron.com/int_en/collier-wladimir-chat-jcl01323.html
https://www.vancleefarpels.com/en/the-maison/timeline.html
https://www.vancleefarpels.com/en/the-maison/timeline.html
https://www.vancleefarpels.com/en/the-maison/timeline.html
https://www.vancleefarpels.com/en/the-maison/timeline.html
https://www.vancleefarpels.com/en/the-maison/timeline.html
https://www.vancleefarpels.com/en/the-maison/timeline.html
https://www.vancleefarpels.com/en/the-maison/timeline.html
https://www.vancleefarpels.com/en/the-maison/timeline.html
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Fairy and Ballerina clips (since 1941) inspired by dance quickly became emblematic of the brand
and initiated a long and mutually beneficial partnership of The Maison and ballet troupes (Figure
16-18) (Van Cleef & Arpels, n.d., “The Graceful Fairies”). The acquaintenance of Claude Arpels
with George Balanchine sparked a ballet dedicated to precious stones — emeralds, rubies and
diamonds — in 1967. In its turn, Van Cleef & Arpels imagined a four-chapter-collection (ballet,
emerald, ruby, and diamond). Dancers were enjeweled in Ballet Précieux High Jewelry collection
(2007) (Van Cleef & Arpels, n.d., “The Graceful Fairies”) and Lady Arpels Ballerine Enchantée
Watch (2013) (Van Cleef & Arpels, n.d., “Lady Arpels Ballerine”). Semiotically, jewelry items of
Dancers of the world collection can be interpreted as icons.

The passion for
allet

This is a story of passion. Ever since
Louis Arpels had made a habit of going to
Palais Garnier a few entrechats from
place Venddme, Van Cleef & Arpels
united with the art of dance. A passion
that came to life with the first Dancer
clips in 1341. Since then, world famous
ballets have inspired some creations
imbued with grace.

DELICAT

DANCERS

Fig.16-17. Delicate Dancers.
https://www.vancleefarpels.com/en/the-maison/the-heritage-gallery/dancers.html

Dancers of the
world

Adorned with colors and costumes from
around the world, the dancers of
Van Cleef & Arpels celebrate the exotic
facets of the dancing arts. From the
Celestial Empire to the spellbinding
Orient, they reflect the Maison's curiasity
for other cultures.

Figure 18. Delicate Dancers. Dancers of the world.
https://www.vancleefarpels.com/en/the-maison/the-heritage-gallery/dancers.html

The Maison Van Cleef & Arpels debuted with the collection in 1906 at Place Vendome, Paris. In
2006, to pay tribute to the city of its birth, the Maison designed Une Journée a Paris High Jewelry
collection, a bejeweled stroll along the symbolic sites in the French capital — the Jardin des
Tuileries, ile de la Cité, Avenue Montaigne, the Eiffel Tower, the Opéra Garnier and Place
Vendome (Van Cleef & Arpels, n.d., “The High Jewelry”). Similarly, The New York Collection by
Harry Winston was inspired by the symbolic sights, enduring spirit and style of the city that never
sleeps (Central Patrk Ring, Manhattan Adornment Necklace, 718 Marble Marquetry Necklace,
Brownstone Necklace, HW Graffiti Brooch, City Lights Earrings, Avenue Classic Graffiti). Photos
of the spectacular jewelry pieces and watches are displayed on the website against the background
of watercolours (Harry Winston, n. d.).


https://www.vancleefarpels.com/en/the-maison/the-heritage-gallery/dancers.html
https://www.vancleefarpels.com/en/the-maison/the-heritage-gallery/dancers.html
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Van Cleef & Arpels — A Maison born from a love story — realizes its symbolic storytelling as
Love Stories. The narrative starts with the black and white wedding photo of Alfred Van Cleef and
Estelle Arpels. The “&” sign in the Maison’s name has become a symbol of unity, of happy and
successful marriage. Not accidentally, fairy tale formulaic language is used in the love story:

(4) Once upon a time, there was a story of love and precious stones... It all started in 1895, in the heart of
Paris, with the marriage of Estelle Arpels, daughter of a dealer in precious stones, and Alfred Van
Cleef, son of a lapidary. The young couple shared the same values: a spirit of enthusiasm and
innovation, a sense of family and a passion for precious stones” (Van Cleef & Arpels, n.d., “Estelle

Arpels”).

Love stories have become a rich source of inspiration for the Maison: a diamond heart, mentioned
in the sales records from 1906; numerous creations that accompanied love affair of the Duke and
Duchess of Windsor, the wedding of Grace Kelly and Prince Rainier of Monaco, engagement rings,
wedding bands, watches, High Jewelry creations, Lady Arpels Pont des Amoureux watch, Histoires
d’amour High Jewelry watches, etc. (Van Cleef & Arpels, n.d., “Love Stories”). A magnificent
collection of sweet nothings, fokens of love —hearts, cupids, arrows, Love Birds are advertised on
the eve of Valentine’s Day (Van Cleef & Arpels, n.d., “Token of Love™).

In 2019, Van Cleef & Arpels interpreted William Shakespeare’s ode to love, his Romeo and
Juliet. Romeo & Juliet clips (Figure19), symbolizing lovers, have become the most figurative pieces
of the collection, as well as The Balcone clip where the couple declared their love... (Figure 20).

Romeo & Juliet

Figure 19. Romeo and Juliet. Figure 20. Balcone.
https://www.vancleefarpels.com/en/collection https://www.vancleefarpels.com/en/collection
s/high-jewelry/thematic-collections/romeo- s/high-jewelry/thematic-collections/romeo-

juliet.html#romeo-and-juliet juliet.html#balcone

Tiffany & Co. that offers With Love, Iconic Gifts Since 1837, is inexricably associated with Tiffany
Blue color. The hue was selected by Charles Lewis Tiffany in 1845 for the cover of his first
catalogue (Tiffany, n. d., “The Tiffany Blue Box™). The catalogue with the emblematic cover is still
being published but in the 21 century Tiffany & Co. has other Blue Books: Blue Book 2023: Out of
the Blue (Tiffany, n. d., “Blue Book 2023”) and Blue Book 2024: Tiffany Céleste (Tiffany, n. d.,
“Blue Book 2024”). Color symbolism is utilized by the brand in the website design as background
color.

Tiffany Blue box was an object of desire and a symbol of dreams since the middle of the 19th
century (Tiffany, n. d., “The World of Tiffany”). The image of the blue box with the Bird on a rock,
Tiffany legendary creation, atop marks the Landmark at 727 The Fifth Avenue, New York (Figure 21).


https://www.vancleefarpels.com/en/collections/high-jewelry/thematic-collections/romeo-juliet.html#romeo-and-juliet
https://www.vancleefarpels.com/en/collections/high-jewelry/thematic-collections/romeo-juliet.html#romeo-and-juliet
https://www.vancleefarpels.com/en/collections/high-jewelry/thematic-collections/romeo-juliet.html#romeo-and-juliet
https://www.vancleefarpels.com/en/collections/high-jewelry/thematic-collections/romeo-juliet.html#balcone
https://www.vancleefarpels.com/en/collections/high-jewelry/thematic-collections/romeo-juliet.html#balcone
https://www.vancleefarpels.com/en/collections/high-jewelry/thematic-collections/romeo-juliet.html#balcone
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a, @® & Contact Us TIFFANY&CO. [ Book an Appaintment 2 o @

High Jewelry Jewelry Gifts Love & Engogement Fine Wotches Home Accessories Stories

Introducing The Landmark

A new chapter begins ot 57th Street and
Fifth Avenue.

Learn More »

Figure 21. The Landmark.
https://www.tiffany.com/stories/the-landmark-nyc-immersive-experiences/

“Capturing Tiffany’s unparalleled artistry and innovation, each handcrafted high jewelry design is
an extraordinary symbol of the House’s savoir faire”’(Tiffany, n. d., “Beyonce Toured”). Tiffany &
Co. prescribes symbolic value to its creations: Lock by Tiffany — A symbol of Protection (4 timeless
icon inspired by a padlock from 1883, Lock is an expression of love’s enduring protection. A
universal symbol of what matters most, Lock keeps safe that which is cherished (Tiffany, n. d.,
“Lock) (Figure 22); Knot by Tiffany — A symbol of Connection (Knot is an expression of love’s
unwavering bonds. Inspired by an archival bow crafted in 1889 — a symbol of life’s most enduring
ties —Knot embodies meaningful connection (Tiffany, n. d., “Knot™) (Figure 23); T by Tiffany — A
symbol of Possibility (Figure 24); Sixteen Stone by Tiffany — A symbol of Strength (Figure 25).

A Symbol of
Connection

Figure 22. Lock by Tiffany — A symbol of Figure 23. Knot by Tiffany — A symbol of
Protection. Connection.
https://www tiffany.com/stories/collections/lo https://www.tiffany.com/stories/collections/kn
ck-by-tiffany/ ot-by-tiffany/

A Symbol of Strength

Figure 24. T by Tiffany — A symbol of Figure 25. Sixteen Stone by Tiffany— A
Possibility. symbol of Strength.
https://www.tiffany.com/stories/collections/t- https://www.tiffany.com/stories/collections/si

bytiffany/ Xteen-stone-by-tiffany/



https://www.tiffany.com/stories/the-landmark-nyc-immersive-experiences/
https://www.tiffany.com/stories/collections/lock-by-tiffany/
https://www.tiffany.com/stories/collections/lock-by-tiffany/
https://www.tiffany.com/stories/collections/knot-by-tiffany/
https://www.tiffany.com/stories/collections/knot-by-tiffany/
https://www.tiffany.com/stories/collections/t-bytiffany/
https://www.tiffany.com/stories/collections/t-bytiffany/
https://www.tiffany.com/stories/collections/sixteen-stone-by-tiffany/
https://www.tiffany.com/stories/collections/sixteen-stone-by-tiffany/
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Many Tiffany creations are marketed as symbols of love, icons of love that make the language of
love (Figure 26-28).

Some of the Tiffany love symbols were re-imagined with the minimalist design. For example,
a padlock — an Archival Motif for the brooch with the key (Figure 29) — inspired Lock by Tiffany
(Figure 22) 140 years later.

2 Comocttn TIFFANY&CO. B Socken Aspoimment R

Figh Jewelry Jewelry Love & Engagems Fine Watches Home Accessories

centar of the world's greatest love stories.
This Volenti celebrote yours with o
gift from ou lections. Each design is

a testament ta love's many facets, from

romance to self-love. /é‘ S E I N

Love Symbols Jewelry

Figure 26. Icons of Love. Figure 27. Love Symbols Jewelry.
https://www.tiffany.com/stories/guide/luxury- https://www.tiffany.com/
valentines-day-gift-ideas/

An Archival Motif,
Reimagined

Explore Volontine's Day Gifts

Extraordinary Valentine's Day Gifts

Figure 28. The Langauge of Love. Figure 29. An Archival Motif, Reimagined.
https://www.tiffany.com/ https://www.tiffany.com/stories/collections/lo

ck-by-tiffany/

The legendary Bird on a rock by Jean Schlumberger (Figure 30) was reimagined in several wearble
masterpieces. The Bird on a rock became the main character for animated story about the Landmark

at 727 The Fifth Avenue, New York, a ten-story-mansion, full of Tiffany treasures and immersive
installations (Figure 31).

SR -, TIFFANY&CO. e apperenre A G [
Srewoichar e

High ewnlry ey Gt el Ergogem -

Figure 30. Bird on a Rock. Figure 31. Landmark.
https://www tiffany.com/high-jewelry/jean- https://www.tiffany.com/stories/the-
schlumberger/bird-on-a-rock/ landmark-fifth-avenue/



https://www.tiffany.com/stories/guide/luxury-valentines-day-gift-ideas/
https://www.tiffany.com/stories/guide/luxury-valentines-day-gift-ideas/
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Audrey Experience intallation celebrates the iconic film Breakfast at Tiffany’s, “a key moment in
cinematic history and the cultural impact of the House” (Figure 32).

Figure 32. Audrey Experience.
https://www.tiffany.com/stories/the-landmark-nyc-immersive-experiences/

The 2024 Holiday Campaign also pays tribute to the legendary American movie. Anya Taylor-Joy
demonstrates the iconic brand creations (Knot by Tiffany, Lock by Tiffany, Hardware by Tiffany,
Sixteen Stone by Tiffany) — “facets of love all of which are a gift” (Figure 33). Tiffany Blue Box
externalizes the dearest dreams. The actress with Tiffany Blue Bags is looking at the virtual shop
window as Audrey Herburn was looking at the window of Tiffany & Co. flagship store in 1961
(Figure 34). The semiotic intermixture of Tiffany & Co. symbolic creations in the 2024 commerical
with the iconic episode from the legendary Breakfast at Tiffany’s (1961) is a perfect example of
interdiscursivity in meaning making.

Figure 33. The 2024 Holiday Campaign. Figure 34. Audrey Hepburn
https://www.youtube.com/watch?v=Fmn67A in Breakfast at Tiffany’s
NHJpg (Edwards, 1961).

4. Conclusion
Symbols are utilized by brands in their marketing and storytelling in several ways. Culture-relevant
symbols are aptly intergrated into jewelry design. Luxury brands logos turn into the objects of
obsession, admiration and dreams. High Jewelry items and luxury jewelry items become the
symbols of the brands — brand-specific symbols. Becoming iconic luxury brands creations convert
objects of plant and animal word, elements of cosmos, phenomena of human life, that inspired the
jewelry design, into symbols.


https://www.tiffany.com/stories/the-landmark-nyc-immersive-experiences/
https://www.youtube.com/watch?v=Fmn67ANHJpg
https://www.youtube.com/watch?v=Fmn67ANHJpg
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Symbolic storytelling augmented by designers' creativity has enormous potential in the era of
visual culture. Symbolic storytelling is interlaced with complicated cognitive and semiotic
processes, interdiscursivity, diverse implications what makes meaning making and decoding more
sophisticated and fascinating.

Further research might span use of diverse media for brand storytelling, symbolism in
storytelling of other business, brand storytelling on diverse social media platforms.
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AHoTanis
VY cTaTTi BHCBITJIIOETBCA POJIb CUMBOJIB Yy HHU(POBOMY CTOPITENIHTY, SIKUM HaOyBae MOIMYJSPHOCTI SIK
edexTHBHA MapKeTHHroBa ctpareris. LudpoBi TexHOMOTI] BIIKPHUIA HOBI MOYIJIMBOCTI JUIS CTOPITETIHTY Ha
BeO-caiiTax, 3poOMBIIN HOro MYyJIbTUMONANGHUM. CHMBOJIM BUSIBIAIOTHCS HAA3BHYAHHO BaXKIMBUMH IS
HapaTUBY IOBENiPHUX OpEHIIB Kiacy Jrokc. JlocmimkeHHs 0a3yeThCs HA aHaNi3i CalTIB BIIOMUX OBETIPHUX
nomiB — Cartie, Tiffany, Boucheron, Van Cleef & Arpels, Harry Winston. TBOpiHHS WX JOMIB CTanmu
CUMBOJIAMU OZLep)KI/IMOCTi MpieIO ineero Qikc A MidbHOHIB JroAel. IcTopii cramu HEBix €MHHM
KOMITOHEHTOM apXiTEeKTypH BeO-CaiTiB, 3a0e3nedyroun OCTYM IioanbHiil ayauropii 1o ictopii Opemxy,
LHiHHOCTEW 1 CHaAlIMHU KOMIIaHii. JIOTOTHITH TIOKCOBHX OpeHIiB — Iie JIETKO BIi3HaBaHI CHMBOIIM, IO
ACOIIIOIOTHCS 3 EKCKIIIO3MBHHM JIN3AI{HOM, BHITYKaHUM CMaKOM, HEIIEPEBEPIICHOI KPEaTHBHICTIO, BUCOKUM
coliagbHUM cTaTycoM. KyJbTypHI CUMBOJIH, 110 HAJCKATh J0 pi3H1/1x LUBLTI3aIi#, e(EeKTUBHO 1HTEIPOBaHI
K y AM3aliH IOBENIPHHX BHUPOOIB, TaK 1 y MPHIOMHU CTOpiTemiHTy. JlesKki MpUKpacu CTaloTh eMOieMamu
OpenziB. Jlomn HaIalOTh CHMBOIIYHE 3HAYCHHS CBOIM TBOPIHHAM I/ YaC PeKIaMHHX KammaHiid. FOBemipHi
BUPOOH JIOKCOBHX OPCHIIB MOXYTb IEPETBOPUTH B CHMBOIM €IEMEHTH (iiopH i (’payHI/I KOCMOCY, CBITY
monuHu. JIIOKCOBI [0Ma HailISIOTH CHMBOJIYHOK UiHHOCTIO MPHKPaCH y CBOIX pEKIAMHHX i
MapKCTHHIOBUX CTparerisx. CUMBOIM BUSBISIOTHCS KIKOYOBUMY JUlsi (pOPMYBAHHS CEHCY B CTODITCIIHIY,
Ky Bi3yalbHOMY, TaK i TEKCTOBOMY (OpMATax, OXOIUIOI0YM HaWBakuBiul (akTd ocobHcToro Ta
npoQeciitHOro KUTTs 3aCHOBHUKIBOPEH/IB, ICTOPi0 OpeHNy, NPUAGAHHS YHIKAIbHUX JOPOrOLIHHUX KaAMCHIB
1 CTBOPCHHSI 3HAKOBUX IOBeJ'IlpHBIX BUpPOOIB, sIKI CTAlOThb BIXaMH PO3BUTKY OpeHAIB. Kym,Typm CHUMBOJIN
BJIY4HO IHTETPOBaHI B IM3aiiH KOLITOBHOCTEH Ta Bi3yali3ylOThCs y Garatkox ictopisx Ha caiiti. IIpukpacuy,
1[0 HAJICKATh 110 PiBHS BUCOKOTO IOBENIPHOTO MHCTEITBA, PO3KILIHI IOBENIPHI BUPOOH CTAIOTh CHMBOJNAMH
OpeHty. TBOPIHHS JIFOKCOBHX OPCHIIB CTAlOTh KYJIBTOBUMH 1 MOXKYTh CHMBOJI3YBATH CBIT IIPUPOJIH, KOCMOC,
JKUTTS Ta JisIIBHICTE O XMHH. CHMBOJIIYHHA CTOPITENIHI NEPEIUNITAETCS 31 CKIIAJHUMH KOTHITHBHUMH Ta
CEMIOTHYHUMH HPOLECAMH, IHTEPIAUCKYPCUBHICTIO, PISHOMAHITHUMH IMILTIKAIISMH, IO POOUTH CTBOPCHHS
CEHCIB Ta JICKOAyBaHHS iHPOpMAIIil OiTbIIT BATOHYEHUM 1 3aXOILTIOI0UYHM.

KuarouoBi cnoBa: mapxemune, mynomumeOiiHui, MyIbMUMOOANbHUL, CEMIOMUYHUL, CUMBOI,
CMBOPEeHHs 3HAYEHHS, cTnopimenine, yu@dposuii
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Abstract

This article examines how academic discourse is reshaped in higher education through the integration of
artificial intelligence (Al) and multimodal design, understood here in the sense of multimodal discourse
theory (not multimodal Al models). Grounded in cognitive linguistics, sociocognitive discourse theory and
multimodal semiotics, the study analyzes how academic concepts are structured and communicated in Al-
enhanced learning environments. It focuses on two Micromodules developed at the University of Osnabriick
— Welcome to the Al Jungle and Expedition Al. Micromodules are short multimedia units suitable for Blended
Learning that integrate text, visuals, interactivity, and Al-generated feedback within the Stud.IP Learning
Management System (LMS). Using a combination of cognitive discourse analysis and multimodal content
analysis, the study explores how learners engage with the concepts of learning, argumentation, and
autonomy in Al-mediated contexts.

Our findings show that learners navigate content using conceptual metaphors like LEARNING IS A
JOURNEY, reinforced by modular layout and Al feedback mechanisms. Argumentation is shaped through
additive elaboration rather than critical opposition, while autonomy is bounded by interface cues and Al
prompts. The study also analyzes how Al systems — specifically tailored to and embedded within the LMS —
can participate as semiotic agents, influencing meaning-making through tone, visual presence, and structured
interaction. These patterns suggest a shift toward dialogic, hybrid academic discourse in which agency is
distributed across human and non-human actors. The article argues that in Al-supported, multimodal learning
environments, academic literacy should be reimagined as something created through collaboration between
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students, educators, and digital tools. It also highlights that developing critical digital literacy is essential for
designing curricula that meet the demands of the future.

Keywords: academic discourse, artificial intelligence, autonomy, cognition, digital literacy,
multimodal learning.

1. Introduction
Recent developments in artificial intelligence (Al) and the increasing use of multimodal learning
platforms are profoundly reshaping academic communication in higher education. Traditional forms
of academic discourse — rooted in lectures, essays, and formal assessments — are being redefined
through tools that integrate text, image, audio, interface, and algorithmic agents. This evolution
raises critical questions about how academic knowledge is construed, scaffolded, and communicated
in digitally enhanced learning environments.

While prior studies have examined the role of Al in assessment (Zawacki-Richter et al.,
2019), feedback generation (Chevalier et al., 2022), and digital pedagogy (Kress, 2010), relatively
few have addressed the intersection of Al agency, multimodal design, and cognitive structuring of
academic concepts within actual university-level instructional content. This article builds on
foundational research in cognitive linguistics (Lakoff & Johnson, 1980), sociocognitive discourse
theory (van Dijk, 2008), and multimodal semiotics (Kress & van Leeuwen, 2006), extending these
perspectives to analyze the evolving nature of academic discourse in Al-mediated environments.
The subject-matter of this study is academic discourse as it unfolds in Al-supported, multimodal
instructional modules, where meaning is constructed collaboratively between learners, educators,
and algorithmic systems. The material analyzed consists of two micromodules developed at the
University of Osnabriick — Welcome to the AI Jungle (University of Osnabriick, 2024c) and
Expedition AI (University of Osnabriick, 2024a) — which exemplify the integration of Al-generated
feedback, visual design, and modular sequencing within the LMS Stud.IP.

The article proceeds from the assumption that academic discourse is not merely a vehicle for
information transfer but a cognitively and socially embedded practice. Previous research has shown
that metaphoric framing (Fauconnier & Turner, 2002), interface architecture (Piwowar &
Dovhaniuk, 2025), and learner feedback loops (Mousavi, Mares, & Stonham, 2015) all shape how
students engage with abstract concepts such as learning, argumentation, and autonomy. However,
these dynamics have not yet been critically examined in terms of how Al and multimodal design co-
construct academic meaning.

The aim of the article is to investigate how Al-supported, multimodal environments reshape
academic discourse at the level of concept formation, learner agency, and knowledge
communication. The ebjectives are as follows:

» to identify the cognitive patterns that shape learners’ understanding of key academic
concepts in Al-integrated settings;

* to analyze the multimodal strategies used to scaffold meaning and guide learner interaction;

* to examine the discursive role of Al as an active participant in academic meaning-making.

These objectives correspond to the broader research task of redefining academic literacy in
digital contexts where human and algorithmic actors collaborate. The article further aims to
contribute to current debates on Al in education by emphasizing the need for critical digital literacy
and reflective pedagogical design.

2. Theoretical framework
This section outlines the theoretical foundations that inform the study, combining insights from
cognitive linguistics and multimodal discourse theory. These two approaches are used in tandem to
analyze how academic concepts are construed and communicated in Al-supported educational settings.
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2.1. Cognitive approach to discourse
A cognitive perspective on discourse emphasizes the idea that language is deeply connected to how
we perceive, organize, and make sense of experience. In academic contexts, this means looking at
how learners mentally structure abstract concepts through linguistic choices. The notion of construal
— how language reflects different ways of viewing a situation — plays a key role in understanding
how students interpret and express academic content (Langacker, 2008).

In addition, this study draws on the theory of conceptual metaphor and mental space blending,
which explain how abstract academic ideas (such as “learning paths” or “argument strength”) are
often built from more concrete or embodied domains (Fauconnier & Turner, 2002). The
sociocognitive model of discourse proposed by van Dijk (2008) is also particularly relevant here, as
it highlights how context models — mental representations of communicative situations — guide
language use in structured environments like classrooms or online forums.

2.2. Multimodal discourse theory
Multimodal discourse theory provides a framework for analyzing how meaning is constructed not
only through language, but through the interplay of visual, spatial, and interactive modes. In
digitally mediated academic environments, communication is increasingly realized across a range of
semiotic resources — from layout and typography to platform architecture and learner interfaces.
Drawing on the work of Kress and van Leeuwen (2006), this study adopts the view that each mode
offers distinct affordances for meaning-making, and that the design of learning content like
micromodules relies on the orchestration of these modes in pedagogically structured ways.

In this regard, the notion of ‘transmedia learning’ further enriches the multimodal perspective.
Fleming (2013) describes transmedia learning as “the application of storytelling techniques
combined with the use of multiple platforms to create an immersive learning landscape” (p. 371),
where “learners and content... flow seamlessly across media platforms.” This perspective is
especially relevant to the micromodules, which combine textual explanations, visuals, embedded
media, and interactive elements into cohesive, stepwise learning experiences. By sequencing
knowledge through media transitions — such as from infographic to quiz, or from video to reflection
prompt — micromodules embody a transmedia logic that promotes learner autonomy and deeper
conceptual integration. These patterns highlight not only the multimodal, but also the narrative and
cognitive coherence necessary in Al-enhanced academic environments

2.3. AI-Supported academic environments
The increasing use of Al tools in education adds another layer to both the cognitive and multimodal
dimensions of discourse. Tools like ChatGPT and automated writing feedback systems introduce new
agents and formats into the communicative process. These technologies influence not only genre and
formality, but also how turn-taking, feedback, and topic development occur in real-time (Zawacki-
Richter et al., 2019). Moreover, Al tools are not passive platforms; they often co-construct knowledge
with users by generating suggestions, predicting learner needs, and prompting further elaboration (Jones
et al., 2022). This shifts the traditional roles of teacher and student, raising new questions about
authorship, agency, and the boundaries of academic voice in Al-mediated communication.

At the University of Osnabriick, Al integration is approached through a range of tools
designed to support both content creation and learner interaction (University of Osnabriick, 2024b).
Free and data protection-compliant access to large language models is provided through an internal
platform called ‘kiwi’, which allows students, teachers and university staff to interact with advanced
language models via their institutional accounts. In addition, an Al-powered Stud.IP plugin called
Al Quiz automatically generates quiz questions based on the content presented in Courseware,
which is a plugin within the LMS for multimedia-content-creation. Integrated within Courseware,
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Al Quiz can be used to “chat” with the content of single pages of the units. This functionality
exemplifies how Al tools can dynamically structure academic content and facilitate knowledge
retrieval in ways that go beyond static instructional design.

The University of Osnabriick also employs Whisper, an Al transcription tool that converts spoken
language from audio and video files into editable text. This supports inclusive learning and promotes
multimodal engagement by making spoken content accessible in written form — an important
consideration for both accessibility and cognitive processing. Moreover, Al-generated visuals are used
to enhance learning, with text-to-image tools employed to visualize abstract concepts, metaphors, and
argumentative structures. These visuals contribute to a coherent visual language across course materials,
reinforcing thematic and conceptual clarity. Collectively, the active use of tools such as GPTs, Al Quiz,
Whisper, and visual Al generators reflects the university’s commitment to embedding Al meaningfully
into instructional design. These examples demonstrate how algorithmic systems are reshaping the
production, delivery, and reception of academic discourse in higher education.

The examples discussed above demonstrate how algorithmic systems are reshaping the
production, delivery, and reception of academic discourse in higher education. In the following
sections, we refer to these systems as exhibiting forms of Al agency — a term used to describe the
perceived or functional ability of Al tools to guide, shape, or co-construct meaning within learning
contexts. Likewise, we introduce the notions of semiotic actor (Al as a participant in meaning-
making processes) and bounded autonomy (learner independence constrained by design cues and
algorithmic scaffolding). These terms are used analytically to highlight the complex interplay of
control, representation, and decision-making in Al-enhanced educational environments.

3. Method and material
This study adopts a qualitative, discourse-based approach to examine how academic meaning is
constructed within Al-supported, multimodal learning environments. The analysis centers on a set
of micromodules developed as part of the UOS.DLL project at the University of Osnabriick, which
serve as authentic data for exploring the interplay between cognitive processes, multimodal
representation, and Al-mediated interaction in academic communication.

3.1. Context and data corpus
Micromodules are short, interactive online learning units (~90 minutes) designed to foster
transversal academic competencies such as digital literacy, critical reflection, and self-directed
learning. They are freely accessible via the university’s learning management system Stud.IP, which
also acts as the administrative backend for distribution and integration. All micromodules are
licensed under Creative Commons (CC-BY 4.0) and incorporate a range of media formats — text,
video, infographics, quizzes, hyperlinks, and Al-generated prompts — creating a multimodal and
semiotically rich learning environment.

The present study focuses on two specific micromodules:

- Welcome to the Al Jungle (originally in German: Willkommen im KI-Dschungel) (University
of Osnabriick, 2024c¢);

- Expedition AI — How Text-Generating Al Ticks (originally in German: Expedition KI —

Wie textgenerative KI tickt) (University of Osnabriick, 2024a).

These were selected because they are the most recent micromodules in the UOS.DLL series
and directly address the topic of artificial intelligence while also integrating Al tools into their
structure and delivery. Their dual role — both thematically and technologically centered on Al —
makes them particularly relevant for examining the evolving nature of academic discourse in Al-
supported learning environments. Both modules are designed to promote awareness of Al’s role in
academic practice, foster responsible tool use, and support reflection on the cognitive and ethical
dimensions of digital communication. They include student-facing content, dynamic feedback, and
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interactive pathways, making them ideal for analyzing how academic concepts are construed,
scaffolded, and sequenced in Al-supported discourse.

Importantly, these micromodules function as more than instructional artifacts; they represent
hybrid discourse spaces where meaning is co-constructed through the coordinated input of students,
instructors, Al-based tools, and Stud.IP infrastructure. Their modularity, openness, and embedded
automation offer a replicable, transparent, and pedagogically structured setting for investigating
how academic discourse is evolving in response to technological mediation.

3.2. Methodological approach
The analysis applies concepts and tools from Cognitive Discourse Analysis and Multimodal Content
Analysis — both described in Section 2 — to examine how academic concepts are shaped and com-
municated across textual, visual, and interactive modes. Special attention is paid to metaphorical
language, learner feedback, and the design logic of the micromodules, including the role of Al-generated
content in shaping reasoning and navigation. This approach supports the investigation of both internal
conceptual structuring and external semiotic orchestration in Al-mediated academic discourse.

3.3. Discourse participants and ethical considerations
Discourse in the micromodules unfolds through the interaction of multiple agents:

o Students engage with the material, navigate the learning paths, and respond to both fixed and

Al-generated prompts.

e Al based tools, especially within Expedition AI (University of Osnabriick, 2024a), generate

tailored feedback based on learner input, modeling academic reasoning processes.

e nstructors and course designers curate content, define learning goals, and construct the

pedagogical flow of the modules.

o Stud.IP administrators manage the platform infrastructure and oversee module integration,

usability, and data access protocols.

All data analyzed in this study are publicly available, anonymized, or covered under open
licenses (CC-BY 4.0). No personal student information or direct interaction data were accessed. In
accordance with General Data Protection Regulation and institutional research ethics, the analysis is
limited to non-sensitive, content-based materials and anonymized feedback where relevant.

4. Results and analysis
This section analyzes academic discourse in Al-integrated learning environments through cognitive
and multimodal lenses, using examples from two previously introduced micromodules developed at
Osnabriick University: Expedition AI — How Text-Generating Al Ticks and Welcome to the Al
Jungle (University of Osnabriick, 2024a; University of Osnabriick, 2024c).

The analysis is structured around four key dimensions. Section 4.1 examines how learners
cognitively construct core academic concepts like learning, argumentation, and autonomy. Section 4.2
explores the multimodal strategies employed in micromodule design to support comprehension and
engagement. Section 4.3 discusses how Al functions as a discursive participant in shaping knowledge
and interaction. Finally, Section 4.4 brings in learner perspectives to assess how students perceive and
evaluate Al-mediated academic discourse. Together, these dimensions offer a comprehensive view of
how meaning is co-constructed in digitally enhanced, Al-supported higher education settings.

4.1. Cognitive patterns in concept construction

In this study, we focus on three key concepts — learning, argumentation, and autonomy — as entry points
for analyzing the cognitive and discursive dynamics of Al-assisted academic modules. Their centrality is
well-documented in the literature on academic literacies (Lea & Street, 1998), cognitive discourse
functions (Dalton-Puffer, 2013), and learner agency (Mercer, 2011). These concepts represent
foundational dimensions of academic discourse across disciplines and are essential to understanding how
learners engage with knowledge in formal education settings. As such, they offer a coherent framework for
examining the shifts that occur when academic communication is mediated by Al-driven platforms.
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4.1.1. Learning. In academic discourse, learning is frequently represented as a developmental
and cumulative process, often framed through metaphors of growth, construction, or movement
(e.g., “building knowledge”, “progressing through stages”, “gaining insight”). These metaphoric
structures reflect underlying cognitive schemas that help learners make sense of abstract educational
experiences (Lakoff & Johnson, 1980; Stard, 1998).

In the context of our micromodules, we observe the prevalence of what Lakoff and Johnson
(1980) define as the conceptual metaphor LEARNING IS A JOURNEY. This framing is evident not
only in educational language (e.g., “learning path”, “progress report”) but also in how learners
describe their own experience of grappling with knowledge over time. In their reflections, the
students describe themselves as “just starting out” or “moving forward”. It is the digital learning
architecture — the quiz-based, stepwise progression interface — that reinforces this metaphor.
Quizzes serve as checkpoints, videos as on-ramps, and Al prompts as guides nudging students
forward or suggesting alternate routes (e.g., “You might want to revisit the section on Al bias™).

The table below presents selected examples of student feedback that explicitly or implicitly
reflects the LEARNING IS A JOURNEY metaphor. These responses, drawn from evaluations of
the micromodule Welcome to the Al-Jungle, illustrate how learners perceive their engagement with
the course as a process involving entry points, progressive stages, detours or delays, and strategic
navigation. Each comment is accompanied by its English translation and categorized by the phase of
the journey it represents. This metaphorical framing offers insight into the experiential logic

underpinning learners’ interactions with courseware.

Table 1
Illustrative Student Feedback Reflecting the LEARNING IS A JOURNEY Metaphor*
German (Original) English Translation Cognitive
Metaphor
Phase
1. gute Integration — auch Zeitpunkt | Good integration — the timing (at | Starting Point
(am Anfang) hat sehr gut gepasst the beginning) worked very well.
2. Sehr gelungen/passend — als Very well designed/fitting — as a Starting Point
Grundlage zu Beginn foundation at the beginning.
3. Durch Videos & Aufgaben — Texte | Through videos and tasks — texts Progression
wurden i.d.R. tiberflogen were usually skimmed. Through Stages
4. Durch die Quizfragen und den Through the quiz questions and Progression
Videos — grafische Darstellungen | videos — graphic representations. | Through Stages
5. Quiz hat aufgezeigt, was noch The quiz showed what still needed | Progression
vertieft werden sollte. to be deepened. Through Stages
6. Texte teilweise zu lang — Texte Texts were partly too long — texts | Detours /
wurden tiberflogen — Quiz half das | were skimmed — the quiz helped to | Repetition
Wichtigste mitzunehmen. grasp the most important points.
7. Texte + Quiz — u.U. etwas viel, Texts + quiz — possibly a bit too Detours /
wenn am Stiick gemacht mit allen much if done all at once with all the | Repetition
Links etc. — Motivation | links etc. — motivation dropped.
8. Videos, Zusdtzliche Links fiir Videos, additional links for deeper | Detours /
vertieftes Wissen knowledge. Repetition
0. mehr Zeit benotigt als 90 Minuten | Took more time than 90 minutes. Detours /
Repetition
10. | Abwechslung hat Aufmerksamkeit Variety kept attention up; videos Wayfinding /
aufrecht gehalten; Videos haben supported the texts well. Navigation
Texte gut untermauert.
11. | Videos und Quizfragen — aber die | Videos and quiz questions — but Wayfinding /
Texte waren gut. the texts were also good. Navigation
12. | Durch die Aufgaben und das Quiz | Through the tasks and the quiz — | Wayfinding /
— Zusammenfassung der Inhalte. summary of the content. Navigation
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The metaphor is also spatially and temporally embedded: learners describe movement through
content (text, video), adaptation to pace (“2 hours straight doesn’t work™), and the need to regulate
effort over time. This path-based reasoning supports cognitive coherence and enhances learner
orientation in multimodal environments where linearity is not always obvious.

4.1.2. Argumentation as additive refinement. Argumentation has long been central to
academic discourse, traditionally involving reasoned debate, engagement with counterclaims, and
the testing of ideas (Toulmin, 2003; Andrews, 2009). In the micromodules, however, argumentation
appears not through dialogic contestation but through affirmative elaboration — what we term
additive refinement.

A telling example occurs in Expedition AI, where an Al Quiz asks a learner to give a brief
definition of “humanization” (University of Osnabriick, 2024a). After analyzing the given answer,
the Al responds with: “Thank you for your answer. Let’s expand on that,” before elaborating on
ethical, epistemic, and social dimensions. This feedback simulates academic reasoning and models
disciplinary depth, but it does so without opposing or critically interrogating the original idea. The
result is a form of algorithmic alignment — an epistemic nudge toward complexity, but within a pre-
scripted framework (see Jones et al., 2022).

The language used by the Al is strikingly personified: phrases like “Let’s expand on that” or
“I appreciate your input” frame the Al as a conversational partner (cf. Nass & Moon, 2000).
Visually, the interface mimics a dialogue: student input and Al feedback appear in paired blocks,
echoing chat interactions and reinforcing the illusion of human-like exchange. Through this
stylization, the Al adopts a rhetorical identity — not merely delivering information, but performing a
tutoring persona.

However, this persona also introduces a subtle constraint. Learners are encouraged to
elaborate, not to disagree. By affirming and extending rather than challenging input, the Al narrows
the range of acceptable discursive moves, potentially undermining criticality. This reflects a broader
shift in argumentation pedagogy toward low-risk elaboration over confrontational reasoning,
especially in scaffolded digital settings (Mercer, 2011; Zawacki-Richter et al., 2019).

Student reflections mirror this pattern: learners describe how the course “expanded my
understanding” or “helped me look at the topic from a different perspective,” but rarely report
instances of argument construction through opposition or critique.

4.1.3. Autonomy as bounded agency. Autonomy — broadly associated with learner control,
choice, and metacognitive awareness (Little, 1991) — is a central goal in digitally mediated
education. In the micromodules, autonomy is structurally supported: learners can skip content,
revisit sections, or navigate at their own pace. However, this freedom is bounded by choice
architecture: subtle nudges and layout cues (or prompts, in the sense of Thaler & Sunstein, 2008)
that guide learner behavior without explicitly directing it.

Prompts like “You might want to review this topic before continuing” signal suggested routes
rather than open exploration. You might want to review this topic before continuing” signal
suggested routes rather than open exploration. This aligns with Evans’ (2007) concept of bounded
agency, where learners navigate within structured yet adaptable environments that foster guided
independence rather than complete autonomy.

In Welcome to the Al Jungle, this guidance becomes more embodied. The use of Al-generated
voice overs and avatars via tools like HeyGen introduces a literal Al “presence”. This digital
persona doesn’t just deliver content — it speaks with intonation, emotion, and consistency. The result
is a semi-anthropomorphic Al figure that performs instruction; reinforcing trust and emotional
engagement through affective semiotics (see Sundar & Kim, 2019). While this increases immersion
and accessibility, it may also reduce critical distance, leading learners to internalize rather than
interrogate the content.
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Still, the micromodules preserve elements of learner agency: users can choose entry points,
opt out of Al feedback, or navigate non-linearly. This interaction reflects negotiated autonomy,
where learners must balance personal initiative with the persuasive logic of interface design and
algorithmic feedback.

In summary, Al in these learning environments functions as both semiotic and pedagogical
actor. It shapes how learners move, think, and choose — often through subtle cues that simulate
human interaction while operationalizing instructional intent. Understanding Al as a discursive
participant reveals the urgent need for critical digital literacy: not only to navigate academic content,
but to interrogate the systems through which that content is increasingly produced and personalized.

4.2. Multimodal strategies in meaning-making
The micromodules developed at the University of Osnabriick demonstrate a highly intentional use
of multimodal design strategies to facilitate academic meaning-making in Al-supported learning
environments. These strategies align with the foundational principles of multimodal discourse
theory, which views meaning as constructed not through language alone but through the
orchestration of multiple semiotic modes — visual, spatial, textual, and interactive (Kress & van
Leeuwen, 2006). Within these micromodules, such modes are not ancillary but central to the
communicative architecture of the learning experience.

One prominent example is the spatial modularity of content. Micromodules are organized into
sequenced courseware blocks — including text, learning cards, hyperlinks, videos, and quizzes. This
structure supports what Kress (2010) terms “reader-designed pathways”, allowing learners to
navigate material in ways that suit their prior knowledge and learning goals. Visual formatting, such
as bolded headings, colored icons, or navigational tabs, provides a clear “red thread” through the
content, reducing cognitive load while supporting continuity and learner orientation (Piwowar &
Dovhaniuk, 2025).

Figure 1 below illustrates the screenshot from the micromodule Expedition AI (University of
Osnabriick, 2024a) introducing the advantages of the kiwi platform, which provides access to large
language models through the Osnbriick university’s infrastructure. This introductory paragraph
supports multimodal learning by combining visual elements (icons and tables), spatial structuring
(comparison columns), and microcopy (tooltips and privacy notes) to scaffold learner understanding
of system functionalities. The presentation of information is not merely factual — it is designed to
build trust, encourage exploration, and frame user agency.

Die Uni Osnabriick stellt ihren Mitgliedern unter Cukiwi.uos.de einen kostenlosen und
datenschutzkonformen Zugang zu verschiedenen textgenerierenden KI-Modellen
(LLMs) zur Verfligung.

Und ganz wichtig: Deine Chats kdnnen nicht von Dozierenden eingesehen oder dir

zugeordnet werden!

Deine Vorteile mit kiwi
kiwi () andere LLMs
Preis kostenlos unterschiedlich teuer

deine Daten werden

Datenschutz DSGVO-konform oft weiterverarbeitet

einfach tber deine du musst dir miihsam

Zugang ) einen Account
Uni-Kennung einrichten

ja, sogar von
verschiedene  verschiedenen immer nur von einem
Modelle? Anbietern und lokal = Anbieter

betrieben!

Figure 1. Screenshot of the page in the micromodule Expedition Al
introducing the kiwi platform (University of Osnabriick, 2024a).
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Within the micromodules themselves, visual media play a dual role: both as cognitive scaffolds
(e.g., infographics that clarify abstract concepts) and as affective cues that sustain learner
engagement across asynchronous, self-paced units. Decorative or thematic visuals — such as Al-
generated illustrations — signal content transitions and make otherwise dense topics feel accessible
and relevant (Piwowar & Dovhaniuk, 2025).

Interactive elements reinforce this design. For example, pre-quizzes in Expedition Al
(University of Osnabriick, 2024a) do not merely test factual recall but encourage reflection and self-
assessment through adaptive feedback mechanisms.

One of the most salient features is the strategic deployment of visual elements such as
infographics, images, and tables. These serve to clarify abstract concepts, organize information
spatially, and reduce cognitive load, thereby supporting learner comprehension.

In addition to these pedagogically functional visuals, Al-generated decorative imagery is
occasionally used to maintain attention and signal thematic shifts, contributing to a more dynamic
and engaging learning environment (Piwowar & Dovhaniuk, 2025). This design reflects the broader
goal of supporting sustained learner engagement, particularly in asynchronous self-study settings.

Importantly, the design also incorporates interactional features that emulate dialogic patterns
common in human-led educational settings. Although learners do not interact with a human
instructor in real time, the system offers responsive elements such as adaptive feedback prompts
(Figure 2), embedded suggestions for reflection or further action (e.g. Always verify the accuracy of
the generated texts, as Al-generated content may contain hallucinations), elaborative quiz responses,
etc. These features simulate conversational feedback and scaffold deeper processing, which is
essential for conceptual transfer and learner autonomy (Zawacki-Richter, Marin, & Bond, 2019).

A\
Teste unser KI-Quiz - beantworte die Fragen und priift das Feedback von KI!

? @

Was versteht man unter ‘Vermenschlichung' in Bezug auf KI?

Deine Antwort
Kl spricht als Mensch.

2 Feedback

Vielen Dank fiir Inre Antwort. Sie haben einen wichtigen Aspekt der Vermenschlichung von Kiinstlicher Intelligenz angesprochen, namlich dass KI-Systeme oft so gestaltet
sind, dass sie menschenahnliche Interaktionen ermoglichen, was dazu fahren kann, dass sie wie Menschen wahrgenommen werden. Allerdings kannte lhre Antwort
praziser sein. Der Begriff ,Vermenschlichung* bezieht sich nicht nur darauf, dass Kl ,spricht”, sondern auch auf die Tendenz, ihr andere menschliche Eigenschaften
zuzuschreiben, wie beispielsweise die Fahigkeit zu lernen, Entscheidungen zu treffen oder Emotionen zu empfinden. Diese Zuschreibungen kénnen gefahrlich sein, weil sie
ein falsches Verstandnis der tatsichlichen Fahigkeiten und Grenzen von Kl-Systemen férdern. Zum Beispiel, wihrend Kl in der Lage ist, aus Daten zu lernen und Muster zu
erkennen, geschieht dies auf eine ganz andere Weise als beim menschlichen Lernen. Eine genauere Antwort kénnte auch darauf hinweisen, dass diese Vermenschlichung
dazu fiihrt, dass Nutzer zu hohe Erwartungen an KI-Systeme haben oder sich {iber deren Funktionsweise tauschen lassen, was in Entscheidungen und sozialen
Interaktionen zu Problemen fiihren kann. Es wére also hilfreich, Ilhre Antwort um diese Aspekte zu erweitern. Insgesamt ist es wichtig, die Grenzen von Kl zu erkennen und
kritisch zu hinterfragen, inwiefern wir ihr menschliche Eigenschaften zuschreiben, um Missverstdndnisse und unrealistische Erwartungen zu vermeiden.

Nachste Frage anzeigen ‘ | Musterlésung anzeigen

Dieses KI-Quiz fordert dich heraus — zeig, dass du die Inhalte drauf hast und priife die Leistungsfihigkeit der KI!

Figure 2. Screenshot from the micromodule Expedition AI - Showing the Al
pointing out options to a student, i. e. returning to specific aspects within the
completed unit again that emphasize the given answer even more.

The tone of instructional language in the MiMos also reflects deliberate stylistic choices that
balance formality with accessibility. The presentation emphasizes the importance of tonal
calibration — alternating between serious and humorous, formal and informal registers — to maintain
learner engagement without sacrificing academic credibility (Figure 3). This aligns with recent
shifts in digital pedagogy that advocate for more personalized and emotionally resonant
communication, especially in modular, Al-supported environments.



ISSN 2218-2926 Cognition, communication, discourse. 2025, # 30 33

£ » Willkommen im KI-Dsch... / 1. KI-Entwicklungsstand im Somm... / Sprachmodelle: Nur stochastische Papageien?

diesem Interview.

Weizenbaum: [...] Der Computer bearbeitet Symbole, die fiir den Computer
absolut bedeutungslos sind. Und der Computer spuckt dann Signale aus in
natdirlicher Sprache, also Englisch zum Beispiel. Und es ist dann der Beobachter,
der diese Signale interpretiert und sagt: Ja, die sind sehr Menschen-like,
menschendhnlich.

Ich bin beeindruckt. Aber das bedeutet nicht, dass der Computer das geringste
Verstdndnis hat (iber das, was gesagt wird. Zum Beispiel, wenn ich dem Computer
sage: Gestern hat mich dieses Mddchen, in das ich, ich denke, so fast verliebt bin,
hat ihre Hand auf meine Schulter gelegt. Was ich da erlebt habe, das kann ich dir
gar nicht sagen. Und der Computer sagt: | understand. Ich verstehe. Na, dann ist
es eine Liige. Da ist doch niemand da in dem Computer. Der Computer ist doch
nicht sozialisiert. Er hat doch nie in der Welt gelebt zum Beispiel [...].

Quellen: G, https:/www.oeaw.ac.at/detail/news/gefangen-im-eliza-effekt;
Ghttps:/www.zukunft-braucht-erinnerung.de/joseph-weizenbaum/ Abb. 5: Joseph Weizenbaum 2006 in Jena, Foto von Peter Haas, Flickr, CC BY SA

v Link :

CI} Hier kannst du mit Eliza, der "Uroma" von Siri und Alexa, sprechen. (Externer Link zu www.masswerk.at)

Figure 3. Screenshot from the micromodule Welcome to the AI Jungle — Focusing the call
to action below: Here you can speak with Eliza, the “great-grandmother” of Siri and Alexa
(external link to www.masswerk.at)

Overall, the multimodal strategies observed in the micromodules are not merely enhancements but
integral components of academic discourse construction. They shape how learners interact with
content, manage their cognitive load, and internalize complex ideas. By combining linguistic clarity
with visual structure and interactive responsiveness, micromodules offer a compelling example of
how multimodal design can support both comprehension and critical engagement in digitally
mediated higher education.

4.3. Al as a discourse participant
In the micromodules, Al is not a passive delivery mechanism but an active participant in the
construction of academic discourse. In the micromodule Expedition Al — How text-generative Al
ticks (University of Osnabriick, 2024a), an Al quiz generator is presented with its main
functionalities — such as automated feedback and adaptive content generation — which demonstrates
the growing discursive presence of algorithmic systems in shaping how academic knowledge is
framed, scaffolded, and evaluated.

For example, a student selecting an incorrect answer might receive a tailored explanation or
an invitation to revisit a prior content block (Figure 4). This pattern mirrors formative feedback
loops traditionally provided by instructors and is instrumental in guiding the learner through self-
regulated learning pathways (Zawacki-Richter et al., 2019).


http://www.masswerk.at/
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Ll
.o

< » Expedition K| - Wie textgenerative Kl tickt / Herausfordernde Definitionen

Was ist AGIl und warum ist der Begriff oft umstritten? <<

Deine Antwort
Es geht um Artificial Global Intelligence

S2, Feedback

Vielen Dank fiir lhre Antwort. Leider stimmt |hre Definition nicht mit der gingigen Terminologie liberein. Der Begriff "AGI" steht fiir "Artificial General Intelligence" und
nicht "Artificial Global Intelligence". Artificial General Intelligence bezieht sich auf eine Form von Kiinstlicher Intelligenz, die in der Lage ist, eine Vielzahl von kognitiven
Aufgaben auf einem Niveau zu |8sen, das dem eines Menschen entspricht. Das bedeutet, dass eine AGI nicht nur in der Lage ist, spezifische Aufgaben zu bewiltigen (wie
es bei den meisten bestehenden Kl-Systemen der Fall ist), sondern auch komplexe Probleme in verschiedenen Doménen zu verstehen und zu I6sen. Der Begriff AGI ist oft
umstritten, weil es zahlreiche unterschiedliche Definitionen und Ansichten dariiber gibt, was AGI genau ist und wie sie erreicht werden kann. Zudem ist AGI derzeit eher
eine spekulative Idee, da wir im Moment noch keine Systeme entwickelt haben, die das Niveau menschlicher Intelligenz erreichen. Diese Unsicherheiten und die
unterschiedlichen Vorstellungen dariiber, was eine AGI ausmacht, fiihren zu viel Diskussion und Debatte in der wissenschaftlichen Gemeinschaft. Um lhre Antwort zu
verbessern, konzentrieren Sie sich darauf, die korrekte Definition von AGI zu verwenden und die Griinde fiir die Kontroversen um den Begriff klar darzulegen. Ich ermutige
Sie, weitere Informationen zu recherchieren, um lhr Verstindnis dieses komplexen Themas zu vertiefen.

Néchste Frage anzeigen ‘ | Musterldsung anzeigen

Dieses KI-Quiz fordert dich heraus — zeig, dass du die Inhalte drauf hast und priife die Leistungsfahigkeit der KI!

Figure 4. Screenshot from the micromodule Expedition Al
with learner’s response and Al generated feedback.

The micromodule Welcome to the AI Jungle (University of Osnabriick, 2024c¢) experiments with Al
tools like HeyGen for content creation. Such a tool was employed to function as a co-authoring
agent as well as to keep learners engaged.

From a discourse perspective, this form of Al integration reconfigures the traditional roles of
teacher and text, placing learners in a hybrid interactional space where content is delivered not
solely by a human instructor but by a semi-autonomous system. This shift raises important
pedagogical questions: when learners accept Al prompts or explanations without interrogation,
student autonomy and metacognitive agency can be inadvertently limited. Recent research by
Kosmyna et al. (2024) shows that students who used ChatGPT to support essay writing exhibited
lower brain connectivity, reduced ownership, and less cognitive engagement compared to those who
completed the task without AI support. These findings suggest that, while Al tools can increase
efficiency, they may also lead to passivity and a decline in metacognitive activity, raising important
questions about how LLMs reshape academic learning.

At the same time, the modules offer interactive affordances that allow learners to skip, return,
or remix content — preserving a degree of agency. For instance, the integration of self-paced
navigation, editable OER content, and “call to action” elements not tied to every content page gives
students flexibility in how deeply they engage with Al-scaffolded materials.

In summary, the micromodules reflect an emerging model of Al as a semiotic and pedagogical
agent. By participating in meaning-making through feedback, content formulation, and tone
modulation, Al systems begin to occupy an authorial space traditionally reserved for educators. This
development underscores the importance of critical digital literacy — both for students who must
learn to navigate Al-generated discourse critically, and for educators designing with these tools in
mind.

4.4. Learner perspectives on Al-supported academic discourse
The integration of student feedback provides a valuable perspective on how learners perceive,
interpret, and emotionally respond to Al-mediated academic discourse. Responses collected from 27
students across two seminar groups following the use of the micromodule Willkommen im KI-
Dschungel (University of Osnabriick, 2024c¢) reveal important themes related to learning strategies,



ISSN 2218-2926 Cognition, communication, discourse. 2025, # 30 35

cognitive engagement, multimodal preferences, and the perceived affordances and limitations of Al
in higher education.

Many students reported that they learned most effectively through a combination of videos,
quizzes, and infographics, noting that this multimodal format supported comprehension and
retention. Several explicitly mentioned using the quiz to “revisit the text”, suggesting a recursive
learning pattern and aligning with cognitive models of self-regulated learning (Hadwin et al., 2018).
One student noted: “Learned well through the quiz — texts were long and in-depth — the quiz made me
look at the text again,” highlighting the quiz as a cognitive trigger rather than a mere assessment tool.

Student reflections also demonstrate how autonomy is framed as navigational choice within
courseware. While some praised the self-paced flexibility, others described the structure as “too
much if done all at once,” indicating a tension between perceived control and cognitive overload.

Student awareness of AI’s limitations was evident. Several respondents reflected critically on
the epistemic authority of Al-generated content. For instance, one student cautioned that Al-
generated materials should not be “blindly trusted or passed on to students.” Another highlighted
the need for transparent sourcing of information, suggesting a metacognitive awareness of how
knowledge is constructed within Al systems: “One has to reflect — where does the information
come from?”

This reflects a shift from argumentation as acceptance to argumentation as verification,
positioning students as co-constructors of knowledge who engage with Al feedback not passively
but evaluatively. The value of Al in prompting such reflection is reinforced by comments like “Can
Al stimulate thinking?” which frames the machine as a provocateur of academic reasoning.

Feedback on multimodal design was particularly revealing. The use of videos was polarizing —
some found them “motivating” and helpful for complex topics, while others considered them
“exhausting” or preferred textual formats. One student summarized: “Texts were long and deep —
video helped support the text when complex,” indicating a preference for strategic multimedia
pairing rather than constant audiovisual input.

Visual tools such as infographics and icons were widely praised for aiding navigation and
summarization. Multiple students commented that the course structure and visual layout were
sometimes overwhelming, with issues such as unclear interface, navigation challenges on laptops,
and difficulty tracking progress. These issues highlight the need for a clearer alignment between
interaction design and cognitive load.

Several noted the potential of integrating Al into lesson preparation and student motivation
but emphasized the need for critical framing. For example: “Al is here to stay — enables innovative
teaching — topic: motivation!” However, concerns were also raised about data protection, student
readiness, and context-specific use: “Not everything is GDPR-compliant: can/may not be used in
school with students.”

These student voices affirm the discursive and cognitive findings of Sections 4.1 — 4.3 while
offering important user-centered insights. They suggest that for Al-supported discourse to be
effective, it must balance guidance and autonomy, personalize content without overwhelming, and
invite reflection without over-structuring responses. The pedagogical design must account not only
for what learners are meant to achieve but how they feel and position themselves in relation to Al as
a knowledge partner.

5. Discussion
The findings of this study foreground the emergence of academic discourse as a multimodal,
cognitive, and increasingly hybrid process shaped by both human and Al actors. The micromodules
from the University of Osnabriick illustrate a paradigmatic shift from static, monologic discourse to a
form of interactive reasoning that blends narrative scaffolding, visual logic, and machine feedback.
Cognitively, students’ experiences reflect an internalization of metaphoric frames such as
LEARNING IS A JOURNEY, reinforced not only linguistically but structurally through sequential
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quiz prompts, Al-generated suggestions, and path-based navigation. These interactions illuminate
how digital tools co-construct meaning with users, transforming cognitive metaphors into interface
logic. Learners don’t merely move through content—they traverse cognitively framed terrains,
guided by semiotic and algorithmic cues.

The multimodal design of the micromodules plays a decisive role in shaping academic
understanding. Visual elements like infographics and Al-generated illustrations, along with adaptive
text and feedback layers, actively support comprehension and emotional engagement. Student
feedback underscores this value but also signals a threshold: multimodality, if overused or
misaligned, can overwhelm rather than assist, highlighting the need for intentional design attuned to
cognitive load.

Al emerges not just as a tool but as a participant in academic discourse. It performs functions
traditionally associated with instructors — such as feedback, explanation, and prompting — while also
shaping the tone and rhythm of academic interaction. Students describe Al feedback as insightful
and even “human-like,” suggesting a reconfiguration of epistemic authority. Yet they also express
skepticism, questioning the reliability and source transparency of Al-generated content. This
ambivalence signals the development of epistemic vigilance — a critical competence in the age of
Al-mediated knowledge.

These developments challenge established models of academic literacy. In contrast to
traditional pedagogies emphasizing solitary authorship and linear argumentation, the Al-supported
environment promotes collaborative, iterative meaning-making within a bounded yet flexible
architecture. Learner autonomy is exercised within guided pathways; argumentation is framed more
often as elaboration than confrontation. The implication is not a wholesale replacement of
traditional discourse but an evolution toward more fluid, dialogic, and multimodally encoded
academic practices.

These findings resonate with prior work in both cross-cultural metaphor research (Shevchenko
& Shastalo, 2021) and multimodal discourse analysis in affective film contexts (Krysanova &
Shevchenko, 2021), highlighting the cognitive flexibility of meaning-making across domains and
modalities. They also align with the objectives of the Erasmus+ DigiFLEd project, which supports
the integration of Al tools and multimodal course design in foreign language teacher education
across Ukrainian institutions. Like the Osnabriick case, DigiFLEd promotes modular, learner-
centered learning environments, embedding digital literacy and reflective pedagogy into scalable
training formats. Together, these initiatives point to a shared imperative to reimagine academic
discourse as a collaborative endeavor between human and algorithmic agents.

To navigate this new terrain, both learners and educators must cultivate not only digital
proficiency but critical digital literacy — the ability to interpret, question, and strategically engage
with Al-mediated discourse. This calls for pedagogical approaches that foreground transparency,
agency, and reflexivity in the design and use of Al tools in higher education.

6. Conclusion
This article has examined how Al-supported, multimodal environments reshape academic discourse
in higher education, using micromodules from the University of Osnabriick as a case study.
Through a combined cognitive and multimodal discourse analysis, the study has shown how
learners construct meaning at the intersection of human cognition, digital design, and Al-generated
input.

The metaphor of LEARNING AS A JOURNEY emerged as a central cognitive schema,
embodied in both interface design and student reflection. Multimodal strategies — including visual
scaffolds, dialogic feedback, and tonal modulation — were found to be essential not only for
comprehension but for sustaining engagement and signaling authority. At the same time, the presence
of Al as a discursive co-participant raises critical questions about agency, authorship, and trust.
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Student perspectives affirmed the potential of these environments for personalization and
engagement but also revealed concerns about overload, interface usability, and epistemic reliability.
These tensions underscore the need for pedagogical frameworks that integrate critical digital
literacy with instructional innovation.

In conclusion, academic discourse in the age of Al is no longer a purely human endeavor. It is
co-authored, multimodally expressed, and algorithmically scaffolded. The challenge ahead is to
ensure that such environments support — not substitute — critical thinking, reflexive learning, and
equitable participation in academic knowledge-making. As educators, researchers, and designers,
we must engage with Al not just as a tool, but as a transformative presence in the evolving ecology
of higher education.
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AHoTaNinA

VY craTTi po3rnisgaeThes, SK aKaJAEMiYHHMU TUCKYpPC TpPaHC(OPMYETHCS Yy BHILIM OCBITI Mif] BILTMBOM
inTerpauii mwry4yHoro inrtenekty (III) Ta MyapTHMOanpHOTO AM3alHY, IO PO3YMIETHCS TYT y MeXax
MYJIBTEMOJTBHOI Teopii auckypcy (a He B ceHci MmynsTuMmomansHux IlI-momerneii). Crimparodmch Ha
KOTHITHBHY JIIHI'BICTUKY, COLIIOKOTHITUBHY TEOPil0 AUCKYpPCY Ta MyJIbTHMOJAIbHY CEMIOTHKY, TOCIIIKEHHS
aHaJlizye SIK aKaIeMiuHl TOHATTS CTPYKTYPYIOTbCA Ta NEpPENaloThCs y HaBYAIBHOMY CEpEAOBHILI,
30araueHomy IIII. OG’ekTOM eMIIpUYHOIrO aHa3y € JABa MIKpPOMOIYJi, po3pobiieHi B OCHAOPIOKCHKOMY
yHiBepcureTi — Welcome to the Al Jungle 1 Expedition Al, sxi MOENHYIOTh TEKCT, Bi3yallbHI €JIEMEHTH,
IHTepaKTUBHICTh Ta 3BOpoTHHH 3B’s130k Bix LI Ha mmatdopmi ynpasiinas HaByanHsMm Stud.IP (LMS).
MeToI0I0TIYHO JTOCTIDKEHHST TO€AHY€E KOTHITMBHUM aHaji3 IUCKYpCYy 3 aHaai30M MYJbTHMOIAJIbHOTO
KOHTEHTY, 30CEpEe/PKYIOUNCh Ha TOMY, SK CTYJCHTH ONPAIbOBYIOTh TIOHSTTS HAGYAHMS, apeyMeHmayii Ta
a6moHoMii B YMOBaxX B3a€MOJII 3 aJITOPUTMIYHIMH areHTaMH.

Pesynpraty mokasyooTh, 10 CTYIEHTH OPIEHTYIOThCS Yy KOHTEHTI 4epe3 KOHLENTyalbHi MeTadopu Ha
3pazok HABUAHHA — HE TTOAOPOX, ski miIKpimOIOThCS CTPYKTYPOI MOAYJIB Ta MEXaHi3MaMHU
3BOPOTHOTO 3B’SI3Ky. ApryMEHTALlisl peali3yeThCsl Y BUTIISII MOETAITHOTO PO3TOPTAHHS TyMKH 0€3 MOJIEMIKH,
TOIl SIK aBTOHOMIiSL opMyeThest y Mexax iHTepdelicHoi Hairamii. Il mocrae sik ceMioTMYHMH y4YacHUK
aKaJeMIYHOr0 JHMCKYpCy, BIUTMBAIOYM Ha TMOOYZOBY 3HAYEHHS Yepe3 TOHAJIbHICTh, Bi3yaslbHi 00pasu Ta
ctumizaniro mianory. Lli matepHHM Bka3yroTh Ha 3MIilEHHSA y OiK TiOpHIHOrO, AiaJIOTIYHOIO aKaaeMidyHOIO
CIIJIKYBaHHS, JI€ areHTHICTh PO3MOAIICHA MK JIOJbMHU Ta alrOpUTMaMu. Y CTaTTi CTBEPDKYETHCS, IO B
yMOBaxX MyJIbTUMOJAIBHOTO HaB4YaHHs 3 BHKopucTanHsMm LI  akamemiuHy rpaMOTHICTH — CIiX
MEPEOCMUCITIOBATH K Pe3yJbTaT CHIiBIpalll MiXK CTYJCHTaMH, BUKJIaadyaMy Ta IH(QPOBUMH 1HCTPYMEHTaMH.
Takox HaroJIOUIyeThCs, IO PO3BUTOK KPHUTHUYHOI HU(PPOBOI I'PaMOTHOCTI € KIIFOYOBHM JUIS CTBOPEHHS
HaBYaJILHUX TPOTPaM, OPIEHTOBAHUX HA BUKIUKH MaliOyTHBOTO.

KuarouoBi cioBa: asmonomis, akademiunuii OUCKYPC, MIKPOMOOYIb, MYTbMUMOOANbHICMb, NI3HAHHSL,
WMy4HUL IHmenexm, yugposa cpamomHicme.

Jexaapaitist npo koH(IIKT iHTepeciB
ABTOpHY Ha MalOTh KOJHUX KOH(IIIKTIB IHTEPECIB LIO/I0 IIi€T CTATTI.
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Abstract
This study quantifies the internal semantics of the mock-saint calendars that appeared annually in Poor
Robin’s Almanack between 1664 and 1674, the most widely circulated comic almanac of Restoration
London. From ten digitized issues a corrected onomastic corpus of 2728 tokens was compiled; every name is
time-stamped by month and year, classified under one of eight narrative roles — Heroes & Knights, Lovers,
Magic & Supernatural, Notorious Women, Outlaws & Rogues, Sages & Satirists, Tricksters & Fools, and
Tyrants & Traitors — and tagged for cultural provenance (Greek myth, broadside ballad, contemporary
pamphlet, etc.). Token frequency serves as an historical production norm; the category concentration and
intra-class typicality translate that frequency into prototype strength. Results reveal a graded folk taxonomy.
Lovers and Heroes & Knights form tight, myth-anchored nuclei dominated by a handful of classical and
romance figures, whereas Tricksters & Fools and Tyrants & Traitors display deliberately flat profiles open to
continual topical additions. Provenance tags show a strong correlation between lexical concentration and
cultural homogeneity: categories with high concentration draw most of their tokens from a single narrative
pool, while diffuse categories recruit names from five or more source domains. Diachronically, the calendar’s
centre of gravity first shifts toward political invective, then toward jest-book humor, quantifying how popular
print renegotiates the sacred—profane boundary in step with shifting political climates and the taste for
novelty. Methodologically, the article demonstrates that fixed-format onomastic satire can be mined much
like production norms: name extraction, semantic tagging, prototype metrics and diachronic slicing together
provide an alternative for historical cognitive linguistics.

Keywords: almanac; onomastics; cognitive linguistics; prototype, historical linguistics, Early
Modern English; London vernacular; folk taxonomy, calendral folklore

1. Introduction
Restoration and early-Georgian almanacs constituted the bestselling vernacular print genre of seventeenth-
century England, moving an estimated 400,000 copies annually during the reign of Charles I (Wardhaugh,
2012). Their structured month-by-month calendars, planetary tables, and household "remembrancers"
offered ordinary people a structured framework of time comparable in cultural significance to the Bible and
statute book for the elite (Kassell, 2011). However, alongside these earnest publications emerged a vibrant
genre of mock almanacs, satirizing everything from astrological forecasts to religious marginalia. Chief
among these satirical counterparts was Poor Robin’s Almanack (1663—1828), issued by the Stationers’
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Company and traditionally attributed to the Essex pamphleteer William Winstanley (Wardhaugh, 2012). At
its peak during the late Restoration period, Poor Robin achieved annual sales reaching approximately
20,000 copies, rivaling serious almanacs like Old Moore and far exceeding comparable pamphlet formats
(Akers, n.d.; Smyth, 2008).

A distinct feature of Poor Robin was its distinctive dual-calendar structure, juxtaposing a
traditional saints' list on the left column with an irreverent “mock saints™ list featuring characters
like Robin Hood and Mother Bunch on the right. Walker (2018) argues that mock almanacs
cultivate a ‘purposeful ignorance’ which exposes the contingency of seemingly totalizing forecasts.
Poor Robin’s mock-saint lists exploit exactly this strategy: once the high-diagnostic frame Saint X’s
Day is recognized later as a comic violation — a textbook prototype effect. Burke’s (1984) review
of modern saint-studies underlines that ‘sainthood’ is a negotiated social label, thus Poor Robin’s
pseudo-hagiographical device not only mocked ecclesiastical authority but also reflected and
reinforced popular moral hierarchies by positioning celebrated outlaws closer to virtue than
established figures of authority or scandal. Due to minimal changes in layout despite significant
variation in content, these calendars offer a stable corpus ideal for investigating how Restoration
readers cognitively reorganized elements of folklore, history, and scandal within a sacred frame.

While the almanac tradition and its comic counterpoints have attracted scholarly interest,
existing literature largely focuses on aspects like authorship, satirical intent, political propaganda,
mathematics, and print culture (Capp, 1979; Perkins, 1996; Palmeri, 1998; Wardhaugh, 2012).
Capp’s (1979) foundational catalogue documents the historical print parameters but relegates Poor
Robin to anecdotal status. Perkins’s (1996) monograph chapter was the first sustained literary
analysis, arguing how Poor Robin’s persona of the “Knight of the Burnt Island” lampooned social
and professional elites, a dynamic that sustained its extraordinary longevity and inspired myriad
provincial “Poor” imitations on both sides of the Atlantic. Palmeri (1998) expanded the satiric view,
reading mock almanacs between 1660 and 1760 as vehicles for Whig historiography through
calendrical humor, using familiar authority of the almanac form to expose the arbitrariness of both
political allegiance and religious devotion, inviting readers to laugh at the fervor of would-be
martyrs and prophets. Wardhaugh (2012) shifted analytical focus to numeracy, examining how Poor
Robin popularized arithmetic puzzles within rural households.

Despite these critical advancements, the existing scholarship primarily adopts formalist and
historicist approaches, neglecting linguistic and cognitive dimensions. Poor Robin’s mock-saints
lists are frequently noted but have not been analyzed systematically for onomastic patterns or
cognitive organization. Yet, insights from prototype theory (Rosch, 1975; Lakoff, 1987) and folk-
taxonomy research (Anderson, 2003; Kay & Smith, 2004) suggest that repeated lists inherently
encode a graded category structure, where some names act as prototypical exemplars and others as
peripheral members. Employing a diachronic and onomastic angle, this study aims to critically
evaluate the semantic prototypes underlying Poor Robin’s mock sainthood and analyze how these
prototypes evolved throughout the politically volatile Restoration decade. Objectives of this
research are twofold: first, to quantify the internal semantic structure of Poor Robin’s mock
calendars by identifying prototype strength within name categories; and second, to explore how
these semantic prototypes shifted diachronically, reflecting broader political and cultural
transformations. By linking these semantic patterns explicitly to historical context and cognitive
theories, the present study not only adds to the existing scholarly discourse but also introduces a
methodological framework for analyzing onomastic satire in fixed-format historical texts. The
subject-matter of this study is the semantic organization of mock-saint calendars within Poor
Robin’s Almanack. The material comprises the corpus of Poor Robin’s almanacs spanning the
years 1664 to 1674.
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2. Materials and methods
Although prototype theory has been quantified mainly in synchronic experimental and
computational measures: typicality-rating studies (Rosch, 1975; Rosch & Mervis, 1975; Rogers,
2016); category-production norms (Battig & Montague, 1969; Van Overschelde et al., 2004);
distributional semantics (Rips et al., 1973; Boleda, 2020) — the present article extends this toolkit
to an historical corpus. Instead of eliciting modern judgements, token frequency in calendar prose is
viewed as an implicit production norm, and two concentration metrics are adapted to quantify
centrality: the Herfindahl-Hirschman Index captures how steeply a semantic class is peaked, while
the T;-percentage identifies the focal exemplars themselves. By adding time-stamping tokens, it can
be further tracked how prototypes strengthen, weaken or migrate across eleven years. Satirical
almanacs supply an ideal test-bed for this type of study: the Poor Robin series riffs on the same
compilation of cultural types year after year, leaving a frequency-rich record of Restoration
England’s moral imagination. Thus the Poor Robin ledger complements experimental work by
showing, in a single satirical artefact, how prototype structure can be measured, compared and
allowed to drift through historical time.

All name tokens across the Mock Saint/Sinner in fully digitized transcriptions of the Poor
Robin issues 1664-1674, held by Early English Books Online (EEBO) constitute the primary
dataset. High-resolution PDFs were downloaded, for each monthly calendar page the right-hand
“mock saints” column (in most issues February lists them as Sinners) was isolated — the locus of
the parody name list — and subjected to OCR recognition with following manual proofreading and
correction. The output was tokenized and annotated to one of eight semantic classes (Heroes &
Knights, Lovers, Magic & Supernatural, Notorious Women, Outlaws & Rogues, Sages & Satirists,
Tricksters & Fools, and Tyrants & Traitors). A pilot feature inventory showed that names grouped
this way (Table 1) share maximal family-resemblance attributes within class while remaining
conceptually distinct across classes. The eight-way split therefore maximizes within-class feature
overlap while keeping classes large enough for the token counts. The labels mirror the satirist’s
comic binaries — virtue vs vice, authority vs subversion, natural vs supernatural — allowing the
data to speak directly to changing moral emphases.

Table 1.
Semantic Classification and Defining Attributes

Semantic class Defining attributes
Heroes & Knights Valorous figures embodying chivalric ideals
Lovers Figures noted for constancy and amatory martyrdom
Magic & Supernatural Figures explicitly linked to supernatural powers
Notorious Women Prominent women marked by scandal or infamy
Outlaws & Rogues Folk-hero lawbreakers and highwaymen
Sages & Satirists Persons famous for wisdom, intellect, or moral commentary
Tricksters & Fools Comic deceivers and professional jesters
Tyrants & Traitors Infamous figures who misuse or betray authority

The right-hand “mock saints” lists recur unchanged in format for every issue, yielding a neat year-
by-month grid. They also stand apart from verses or epigrams, as the author had to select and name
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an individual for each calendar slot, which produces discrete onomastic data: the number of times a
figure appears across the decade works like a historical production norm, revealing which mock
saints felt most familiar or salient to Restoration readers; the same grid is printed in each surviving
issue, so the cast of characters can expand, contract or pivot with changing political moods. These
names are not just proper nouns; they are compressed cultural schemas. For instance, Robin Hood
activates a whole bundle of features (outlaw, archer, Sherwood, justice), thus treating each name as
a data-point therefore brings onomastics and cognitive linguistics together by counting how often
each schema is invoked — and how those counts drift — given insight into how the folk conceptual
system of Restoration readers evolved in real time.

The cleaned corpus (Poor Robin’s mock-saint calendars, 1664-1674) contains 2728 individual
tokens distributed across 542 distinct names. These names fall into eight semantic frames that
parody the canonical sanctorale (Table 2). A single residual slot (Unclassified) contains Giles
Pritchard (3 tokens).

Table 2.
Distribution of Name Tokens by Semantic Class
Category Distinct names Tokens
Tyrants & Traitors 166 811
Tricksters & Fools 128 553
Magic & Supernatural 60 384
Outlaws & Rogues 42 270
Sages & Satirists 67 264
Notorious Women 37 200
Heroes & Knights 23 157
Lovers 18 86
Unclassified 1 3
Total 542 2747

To demonstrate that the Poor Robin name-lists are structured around prototypes rather than random
choice, the structure of Poor Robin’s mock-saint taxonomy is captured by two complementary
indices. The Herfindahl-Hirschman Index (HHI), originally a measure of market-share dominance,
is repurposed as a metric of prototype strength: if one or two names monopolize a category’s token
budget, HHI rises towards 1; an even distribution drives it down towards 1 / n. In prototype theory
this maps onto how strongly a category is pulled toward its cognitive centre. The typicality weight
Ti, by contrast, is a member-level statistic: it expresses, in percentage terms, the share of a given
name in its own class’s token budget and thus states which individuals function as focal exemplars.
The two metrics reveal not only whether a category is tightly centred or diffuse, but also which
names perform the centring or, in other words, HHI reveals whether a class behaves like a tight
nucleus or a loose list while 7; reveals who sits at that nucleus for Poor Robin almanacs.



44 ISSN 2218-2926 Cognition, communication, discourse. 2025, # 30

Usig the 1664—1674 name corpus (120 viable months as 1673 almanac skips the mock saint
calendar), we compute for each name i n a macro-class C. First we convert every raw token count to
a relative share

p = token(i)
i E},E Ctokens(j) '

Next, we square each share—thereby magnifying the weight of frequent items—and sum the
results:

HHI = Y p
c ieC
Because squaring amplifies large frequencies, two very common names contribute far more to HHI
than ten rare ones; the index therefore records how strongly a class is monopolized by its prototype
set (Table 3). Classes such as Tyrants & Traitors (HHI = 0.0083) and Tricksters & Fools (0.0119)
display extremely flat frequency profiles, signalling a diffuse prototype. In contrast, Lovers (0.0760)
and Heroes & Knights (0.0542) show sharply peaked distributions governed by a few names,
signalling a focused prototype.

Table 3.
Category-level concentration
Category HHI
(here — prototype concentration)
Tyrants & Traitors 0.0083
Tricksters & Fools 0.0119
Magic & Supernatural 0.0224
Outlaws & Rogues 0.0320
Sages & Satirists 0.0207
Notorious Women 0.0349
Heroes & Knights 0.0542
Lovers 0.0760

Category-internal typicality values specify which names serve as focal prototypes, so for every
unified name i in category C we calculated:
tokensi

Ti - 2}_6 Ctokens}_ X 100
Where T; is the he typicality weight of name i within its semantic category C; tokens; is the raw
frequency count of name i in the corpus. Xj.ctokens; is the sum of tokens for every name ; that
belongs to the same category C and by multiplying by 100 we convert the resulting proportion to a
percentage, so T;expresses what share of the category’s total mentions is contributed by name i.
Thus, if Mother Shipton occurs 34 times in the Magic & Supernatural class and the entire class

contains 429 tokens, her typicality weight is Tspipron= % x100 = 7.9%.
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The higher the percentage, the more that name dominates its category and anchors our mental
representation of what counts as a Tyrant & Traitor, Outlaw & Rogue, etc., in Poor Robin’s satirical
world. Flat distributions suggest no single exemplar clearly governs the category; steep ones
indicate such exemplars (Table 4). Because the text is humorous, typicality also hints at which
cultural figures Poor Robin expected readers to recognize instantly within each frame (e.g., Mother
Shipton in Magic & Supernatural).

Table 4.
Top prototypes by typicality
Category Name Tokens Ti

Lovers Penelope 10 11.63

Lovers Hero 10 11.63

Lovers Patient Grissell 10 11.63

Lovers Leander 7 8.14

Lovers Paris 7 8.14
Heroes & Knights Amadis de Gaul 12 7.64
Heroes & Knights Parismus 12 7.64
Heroes & Knights Maiden Knight 11 7.01
Heroes & Knights Tom Thumb 11 7.01

Lovers Flora 6 6.98

3. Results
3.1. Distribution of prototype strength across semantic classes

3.1.1. Highly concentrated prototypes. The Lovers class displays the highest concentration in
the corpus (HHI = 0.076). Five names alone Table I — Hero, Patient Grissell, Penelope, Leander and
Paris — claim over half of all tokens in the set (7; = 11.6 %, 11.6 %, 11.6 %, 8.1 % and 8.1 %
respectively). In cognitive terms the almanac creates a distinct “martyr for love” prototype whose core is
female fidelity and self-sacrifice. Prototype theory predicts that tightly centred categories often display a
radial organization in which peripheral members inherit subsets of properties from the focal exemplar
(Lakoff, 1987). The Lovers class illustrates this through the core triad — Hero, Patient Grissell,
Penelope — as they all enact a script of female constancy and granted prototype status comparable to
that of real saints. Peripheral members such as Leander and Paris preserve only parts of that script
(tragic devotion, illicit passion) and therefore occupy second-ring positions. Thus the Lovers class can
be viewed not as a flat list but as a radial network whose fringe represent shared narrative attributes, i.e.
the family-resemblance chaining that Rosch took to be diagnostic of natural categories.

The next most focused category, Heroes & Knights (HHI = 0.054), is anchored by romance
heroes imported from continental fiction — Amadis de Gaul and Parismus (both T; = 7.6 %).
Although less monolithic than Lovers, the set still behaves as a true prototype: three to five literary
paladins are enough to evoke the entire chivalric schema. The prominence of Spanish and French
titles rather than Arthurian ones suggests that Restoration popular piety, as refracted through satire,
preferred printed romance to native legend when forging secular saints.

3.1.2. Balanced prototype cores. Mid-range HHI values occur in Notorious Women (0.035)
and Outlaws & Rogues (0.032). In the former, notorious brothel-keepers Sue Flavel (T= 5.5 %) and
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Damaris Page (5.0 %) sit alongside the long-standing model of Jane Shore (4.5 %). Here the
almanac links topical Restoration scandal with fifteenth-century court gossip, producing a
composite but recognizable anti-saint model of female transgression. The Outlaws & Rogues class
is headed by Little John (5.9 %) and ballad-writer Martin Parker (4.8 %), followed at a short
distance by Robin Hood himself (4.1 %). The presence of a living pamphleteer next to legendary
forest brigands confirms that the satirist’s strategy is to keep a small collection of salient names
while leaving the periphery open to new arrivals.

3.1.3. Diffuse categories. Prototype concentration drops sharply in the remaining four classes.
Magic & Supernatural (HHI = 0.022) is led by Friar Bungay and Mother Shipton (both T; = 4.7 %),
but no single witch or prophet monopolizes the frame; the category behaves more like an open list
of supernaturals than a canon. Sages & Satirists (0.021) distributes its tokens almost evenly among
obscure prophetic writers such as Arise Evans (3.8 %) and humanist by-names like Aristippus (3.4
%). Tricksters & Fools (0.012) and Tyrants & Traitors (0.008) are the flattest of all: their highest-
scoring members — Lazarillo (2.0 %) and Hannam (2.3 %) respectively — never exceed two to
three percent of the class budget. The vanishingly small HHIs indicate a satirical choice to replace
fixed focal saints with a revolving door of clowns, heretics and despots, ensuring that each new
issue can absorb topical villains without destabilizing the reader’s schematic expectations.

3.2. Correlation of prototype strength with cultural origins

In order to test whether prototype strength is tied to cultural provenance, every mock-saint name
was annotated with a Source label (e.g. Greek mythology, Restoration pamphlet, English folklore —
Robin-Hood cycle). Table 5 summarizes origin diversity for all eight semantic classes and a clear
gradient emerges: Lovers display both the sharpest lexical prototype (HHI = 0.076) and the
narrowest origin base, with fully 45 % of their tokens drawn from Greek mythology. Prototype
homogeneity thus coincides with cultural homogeneity. At the opposite end, Outlaws & Rogues and
Magic & Supernatural mirror their flat lexical HHIs — these classes recruit exemplars from at least
five distinct cultural pools — classical epic, medieval balladry, news-pamphlet criminal biography,
continental folklore, and pseudo-historiography — so no origin gains sufficient entrenchment to
anchor a focal prototype.

Table S.
Dominant source categories per semantic class
Semantic class Top token sources
Lovers Greek mythology (38); European folklore — ATU 887 (10); Greek

mythology — Homeric epic (10)
Heroes & Knights | Medieval romance (27); Elizabethan fiction (21); Greek mythology (14)

Magic & Supernatural Greek mythology (83); German folklore — Faust legend (21);
Renaissance fiction — Rabelais (21)

Outlaws & Rogues Historical — Stuart England (34); English folklore — Robin-Hood cycle
(26); English folklore — Child Ballad 145 (16)

Notorious Women | Historical — Restoration England (21); English broadside bawd — 17th c.
(11); English broadside ballad (9)

Tyrants & Traitors Historical — Interregnum England (regicide 1660) (150); Historical —
Restoration England (19); Biblical (16)

Sages & Satirists Historical — Stuart England (Welsh visionary, d. 1660) (10); English
satire — 17th-c. (9); Historical — Classical Greece (9)

Tricksters & Fools English satire — playing-card knave cycle (c. 1600) (20); Renaissance
fiction — Cervantes (1605) (20)




ISSN 2218-2926 Cognition, communication, discourse. 2025, # 30 47

3.3. Diachronic implications for prototype distribution. In addition to the prototype counts,
every mock-saint token was logged with its year, month, name and semantic class and the ten
almanacs fall into three contiguous blocks (Table 6). For each year, the eight class totals were
converted to percentages of that year’s token budget; these percentages were then averaged within
each block.

Table 6.
Relative composition across periods

Semantic class Early Restoration Mid Restoration Late Restoration

(1664-66) (1667-69) (1670-72 + 1674)
Tyrants & Traitors 27 % 37 % 27 %
Tricksters & Fools 16 % 17 % 27 %
Magic & Supernatural 15 % 13 % 13 %
Sages & Satirists 13 % 9% 6 %
Outlaws & Rogues 9% 9% 12 %
Notorious Women 6 % 6 % 8 %
Heroes & Knights 7 % 4% 5%
Lovers 6 % 5% 2%

In Early Restoration (1664-66), the earliest issues still reproduce a recognizably medieval moral
code. A stable quarter of the entries is given over to Sages & Satirists, Lovers and chivalric Heroes
& Knights— figures that re-map martyrdom, wisdom and fidelity onto secular stories. Yet the
largest single share already belongs to Tyrants & Traitors. The imagination of the newly restored
kingdom is still haunted by the civil war memory of regicide and by pamphlet tales of persecution.
In prototype terms, readers carry two entrenched schemas simultaneously: the role model (Hero,
Patient Grissell, Aristippus) and the arch-villain (Phalaris, Nero, Cromwell), with moralizing
comedy mediating between them.

In Mid Restoration (1667-69), the share of Tyrants & Traitors climbs by nine percentage-
points by dredging up ever more despots from the recent past and newsbooks, reaching 37 % and
the gain comes almost entirely at the expense of Sages & Satirists (— 4 pp) and Lovers (— 2 pp). The
almanac’s cognitive centre of gravity shifts toward a sharply bounded prototype — the murderous
ruler — while the moral exemplars begin to erode; fewer fresh tokens are added to Lovers or Sages
& Satirists and soon lose retrieval strength.

In Late Restoration (1670-72 + 1674) Tyrants & Traitors drop back to their original share,
and those ten percentage-points migrate almost intact to 7ricksters & Fools, which jump from 17 %
to 27 %. By 1674 nearly one calendar day in three honors a jest-book rogue or professional buffoon.
Diffuse categories that invite constant replenishment — Outlaws & Rogues, Notorious Women —
also grow, while the once central Lovers retreat to statistical irrelevance. Cognitively, the prototype
field flattens: instead of a few highly salient villains or paragons, the mock calendar now offers a
rolling catalogue of low-stakes anti-heroes. The change coincides with the rise of cheap printed
genres prioritizing novelty over morality. Table 7 shows how Poor Robin’s almanac captures the
culture that first tries to moralize the recent trauma of civil war, then grows weary of admonition
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and turns instead to the quick pleasure of topical scandal and slapstick and ultimately functions as a
barometer of what ideas were easiest to conjure in Restoration London.

Table 7.
Diachronic share reallocation
Category Early to Mid Restoration Mid to Late Restoration
(percentage-points) (percentage-points)
Tyrants & Traitors +9.0 -99
Tricksters & Fools + 1.8 +11.0
Outlaws & Rogues -0.6 +4.0
Sages & Satirists -4.1 -3.1
Lovers -2.0 -3.0

4. Discussion
The prototype patterns uncovered in Poor Robin’s Almanack show far more than the mechanics of its
humor. They chart what Restoration readers in Early-Modern London found instantly accessible,
morally resonant and culturally thinkable, revealing how entrenched knowledge, topical novelty and
social anxiety interacted in the collective mind. The mock-saint calendars confirm a central claim of
prototype theory: repeated naming in a fixed format produces a graded, feature-clustered taxonomy
rather than a random roster. The Lovers and Heroes frames show steep Herfindahl indices and a tight
radial structure, demonstrating that Restoration readers still accessed a small core of courtly-moral
exemplars; yet those cores sit in a sea of diffuse, low HHI classes that show preference for topical
variety over mnemonic depth.

For instance, three Greek-myth heroines dominating Lovers category reflect the cognitive
shortcut that Greco-Roman myths offered to a populace drilled on Latin grammar-school curricula.
Because those stories were already lodged in long-term memory, the mere mention of Hero or
Leander was enough to activate a fully-fledged script of tragic fidelity. Poor Robin exploits this
entrenched schema to parody sainthood with minimal processing effort, effectively showing how
pedagogical canons become cognitive canons. At the opposite pole, the almanac cultivates shallow,
wide activation rather than deep entrenchment. The pleasure for readers came not from recalling a
fixed life story, but from the sheer variety of rogues, heretics, bawdy caricatures paraded across the
calendar pages year after year. That design choice reflects a Restoration taste for topical miscellany
— newsbooks, diurnal sheets, theatre prologues optimized for novelty, surprise and instant
discardability rather than durable moral exemplarity. The very coexistence of these two
architectures — sharp nuclei beside flat catalogues — illustrates the elasticity of Restoration folk
cognition. Familiar, prestige-laden narratives (Greek myths, continental romance) are granted
prototype status, while the chaotic margins remain deliberately open, able to absorb every new
rogue, bawd or pamphlet villain that the press could supply.

Diachronically, the corpus documents a two-step re-weighting of attention. In the middle
years (1667-69) the cognitive centre of gravity tightens around Tyrants & Traitors, matching the
polemical atmosphere of parliamentary debates on tyranny and popery. What can be observed here
is usage-driven conceptual accessibility — the frequency data show which stories sat on the tip of
the tongue in 1660s London: classical myths confer status and mnemonic efficiency; topical
pamphlet lore supplies a pool of rapidly swappable names; blending across time allows satire to be
both biting and safe.
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5. Conclusions
This study set out to reconstruct the conceptual architecture encoded in the comic saint-lists of Poor
Robin’s Almanack. Treating every name in the right-hand calendar as a token of a culturally loaded
schema, demonstrated that the lists constitute a structured folk taxonomy rather than a casual
miscellany. Two quantitative metrics made that structure visible: showed that while some classes
such are sharply peaked around a handful of exemplars, others display deliberately flat profiles open
to continual topical replenishment; and identified the focal exemplars within each class. Adding
provenance tags revealed a further regularity: strong lexical concentration is coupled with cultural
homogeneity while diffuse classes engage names from multiple narrative pools. Across the years the
almanac’s semantic centre moves twice: first toward polemical Tyrants, then toward jest-book
Tricksters and folk-hero Qutlaws. The shift quantifies how Poor Robin recalibrated the sacred—
secular boundary in response to political events and commercial tastes, confirming that prototype
salience is historically contingent rather than timeless.

A promising cognitive-semantic follow-up could track how the emotional tone of adjectives
that co-occur with each mock-saint name shifts across later print, testing whether highly
prototypical names keep a tighter, more stable affective profile than peripheral ones.
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AHoTanis
Le mocnimKeHHs KITbKICHO BU3HAYAE BHYTPIIIHIO CEMaHTHKY KaJCHAAPS JKapTiBIMBUX CBATHX, SIKI LIOPIYHO
3'seisincs B Poor Robin’s Almanack mix 1664 1 1674 pokamu, HaRIOIIMPEHIIIOMY KOMIYHOMY ajlbMaHaci
Jlonmona emoxu PecraBpamii. 3 gmecsaTd ouu@pPOBaHMX BHUIYCKIB OyJ0 YKIAJACHO BHIIPABICHUI
OHOMACTHYHHH Kopmyc 3 2728 nexceM; KOKHE iM'sl Mae MO3HAuKy yacy 3a MicsALEM 1 POKOM, KIacuiKyeThCs
3a O/IHI€IO 3 BOCBbMH HapaTHUBHUX poiieil — ['epoi Ta nuuapi, 3akoxani, Maris Ta Hagnpupoase, CyMHO3BiCHI
KiHKkH, Po30iitHMKM Ta mpoinuceiTi, Mynpeni Ta caTHpuku, XUTpyHH Ta Ona3Hi, TUpaHu Ta 3paJHUKH i
MO3HAYEHO 3a IMOXO/PKEeHHAM (rpeupkuil Mid), mumpoxodopmaTHa Oanajga, CydacHUH mamQieT, TOLIO).
YacToTHIiCTh (YHKLIOHYE SIK iICTOPUYHA HOpPMa MPOIYKILIi: KOHLIEHTpALisl KaTeropii Ta BHYTPIIIHbOKIACOBA
THUTIOBICTh TIEPETBOPIOIOTH 1[I0 YACTOTHICTh HA CHWIIy NPOTOTUIY. Pe3ynbTaTé TOKa3yroTh TrpaayHdoBaHy
HapoJHYy TakcoHOMito. 3akoxaHi Ta ['epoi i Jlumapi yTBOpIOIOTh IIibHI, 3aKpimieHi MiGaMu sijpa, B SIKHX
JIOMiHYy€ KMEHbKa KIAaCHYHHUX 1 POMaHTHYHHUX MOCTATeH, TOMI SIK XUTPYHHU Ta OnasHi, Tupanu Ta 3pagHUKN
JIEMOHCTPYIOTh HABMHUCHO TUIACKI MTPOQiiIi, BIIKPUTI ISl MOCTIHHUX TEMaTHYHUX JTOMOBHEHb. [10X0MKeHHS
3acBiJluye TICHHH 3B’S30K MK JICKCHYHOIO KOHIICHTpAIi€l0 W  KyJIbTYPHOK  OJHOPIJHICTIO:
BHCOKO-KOHLICHTPOBAHI KaTeropii uyepnaroTh iMeHa 37e0iIblIoro 3 OAHOTO HApaTUBHOTO JKepena, TOAl SIK
Iudy3HI KIacu 3alydyaroTh NEPCOHAXKIB IIOHAWMEHIIe 3 I'ATH Pi3HUX Tpaaulii. Y IOiaxpoHHOMY po3pisi
HEHTP TSOKIHHS KaJleHAaps CIepIry 3MIIIYeThCS IO TONITUYHOI MOJEMIKH, a 3roJJOM — J0 SIPMapKOBOTO
TyMOpY, IO Ja€ 3MOTY KUIBKICHO TPOCTEXKHUTH, SIK MOMYJSIPHUH JIPYK TEperiisjiac Mexy MK CBATHM 1
npoaHHUM Y BiJIMIOBi/Ib HA 3MiHU MOJITUYHOTO KJIIMATy Ta 3alUT Ha HOBU3HY. MeTOMYHO PoOOTa MOKa3Yye,
IO CAaTHPUYHY OHOMAcCTHKY (ikcoBaHOro (GopMaTy MOMKHA JOCHIKYBAaTH 32 3pa3kOM HOPM IMPOAYKIIi:
Bif0ip iMEH, CeMaHTHYHE MapKyBaHHS, BUMIPIOBAaHHS MPOTOTHIIOBOCTI Ta JiaXpOHIYHI 3pi3H YTBOPIOIOTH
aNbTePHATUBHUHN 1HCTPYMEHTApil ISl iCTOPHYHOI KOTHITUBHOI JIIHTBICTHKH.
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Abstract
There is currently a broad debate concerning the application of Al-based tools in academic contexts,
particularly in the domain of academic writing of students, as well as concerning the Al-related skills
necessary for these pursuits (cf. Long & Magerko, 2020). The utilization of Generative Al (genAl),
underpinned by Large Language Models (LLM), holds considerable promise in facilitating academic
processes, particularly for students to whom the language of academic study is not their first language (L1).
A cross-sectional survey of students at German universities (von Garrel & Mayer, 2023) revealed that
approximately two-thirds of respondents were already using genAl-based tools in the 2022/23 winter term,
but only a quarter did so (very) frequently. Similar studies have primarily yielded a series of discrete
snapshots of genAl utilization in academia. A notable limitation of these studies is the absence of any
distinction between L1 and L2 students. The survey we conducted focuses on potential group differences
between students with German as L1 and German as L2 and also aims to track developments in the use of
tools based on genAl, knowledge about genAl, and attitudes toward genAl in the first years of the general
availability of genAl-tools (2023-2025). To this end, a total of 143 questionnaires from students of various
degree programs (primarily German as a Foreign and Second Language) from the University of Leipzig
encompassing a period of two years are evaluated. The results of the survey presented in this paper
concentrate on the students’ awareness of and disposition towards genAl / LLM (but see Ketzer-Noltge &
Riiger, in press, for complementary results).

Keywords: Artificial Intelligence (Al), generative Al, Al usage, Al literacy, Large Language Models
(LLM), academic purposes, student’s attitudes, longitudinal study, survey

1. Introduction

Shortly following the release of ChatGPT by OpenAl in November 2022, Kasneci et al. (2023)
pointed out the numerous opportunities presented by Large Language Models (LLMs) for
educational applications in a position paper. They listed a wide range of potential applications for
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academic work at universities. The authors also explicitly mention the considerable opportunities
for dealing with (foreign) languages in higher education and for disadvantaged student groups. The
new opportunities for empowerment, particularly for students with (German as) a second language
(L2) or from educationally disadvantaged backgrounds, were also the starting point for the study
presented in this article. The utilization of Artificial Intelligence (AI) in educational settings,
assessments, and research endeavors has been a subject of intense debate, often accompanied by
considerable skepticism (see, for instance, Dwivedi et al. 2023). However, the question arose as to
whether and how students with L2 German, in particular, would actually understand and use the
new (generative) Al tools as a support. In order to take this into account in our teaching and to be
able to provide meaningful impetus, students in selected seminars at the Herder Institute of the
University of Leipzig were surveyed from the summer semester of 2023 to the winter semester of
2024/25 about their assessments, insights, and actual use of generative Artificial Intelligence
(genAl) in their studies. For the majority of the students surveyed, German is not their native
language and they attended seminars to enhance their academic language skills in German. A
particular emphasis was placed on potential differences between students with German as their L1
and L2. Consequently, this study is also regarded as a contribution to the empirically supported
implementation of Al in study and teaching from a diversity-oriented research perspective (cf.
Gottburgsen, Hofmann, & Willige, 2023, p. 138). Furthermore, the survey was administered
repeatedly at various points in time to address the necessity for longitudinal studies.

In the following, we first present the relevant theoretical and empirical foundations. It is on
this basis that we derive the specific research interest and research questions.

1.1. AI usage in academic contexts
In recent years, numerous studies have examined how often and for what types of tasks students use
genAl based on LLMs. These studies often consist of large-scale quantitative surveys with several
thousand participants (cf., e.g., von Garrel & Mayer, 2023). Most studies report a relatively high
number of students using genAl in their studies, and some have shown significant increases over
time between studies. This suggests that using genAl in academic contexts is becoming more
common (cf. Freeman, 2024). However, the student surveys on Al use up to 2024 could not yet
identify regular, intensive, and broad use for a wide range of academic tasks. Different levels of
usage were observed, especially among different academic subjects: GenAl usage was particularly
prevalent among computer science and mathematics students (cf. Hiisch et al., 2024).

A study by Wulff, Héusler, and McGury (2024) compared students for whom German was
either a first or second language, as well as students from German- and non-German-speaking
countries. From November 2023 to January 2024, the authors surveyed a total of 192 students of
German Language and Literature / German as a Foreign Language. The number of L1 and L2
students was approximately balanced. The authors found relatively minor differences between the
two groups regarding Al use (e.g., ChatGPT usage: 64% for L1 vs. 66% for L2 German).
Additionally, there were hardly any differences between the language groups regarding the goals
and concerns for genAl usage or the students' assessments of problematic aspects regarding this
usage.

In the survey study presented in this paper, students with German as L1 and L2 were also
asked about their genAl use in general and for specific tasks for academic purposes. The results of
this quantitative part of the survey are published in Ketzer-Noltge and Riiger (in press) and are
summarized in the following. To enable a longitudinal comparison, the participants were divided
into two cohorts, each of which comprised two consecutive semesters (cohort 1: May 2023 to
February 2024 and cohort 2: April 2024 to February 2025). The data showed that students were
increasingly using Al for their studies (approximately 90% of respondents in cohort 2 vs. 40% in
cohort 1) and that Al was being used in more differentiated ways in the study context. A
comparison of the two language groups (L1 vs. L2, encompassing both cohorts) revealed many
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similarities but also a tendency for L2 German students to use genAl tools more frequently for
writing, correcting, and rephrasing study-related texts. In contrast, students with L1 German used
these tools more often for conceptual tasks, such as brainstorming and creating outlines. The current
paper reports the results of the same survey on selected aspects of Al literacy, particularly students’
knowledge of genAl and their attitudes and opinions about the potentials and limitations of using
genAl in an academic context.

1.2. Definitions of Artificial Intelligence
It is imperative that students, as users of genAl-based tools, possess a fundamental understanding of
the nature of Al To that end, it is essential that they understand how a particular Al-supported tool
works and what it is based on, thereby acquiring an understanding of its capabilities and
applications. Consequently, the present survey inquired about the respondents’ conceptions and
definitions of Al In the following, this paper will therefore elucidate the various definitions of Al
that are discussed in the extant research literature. These definitions also correspond to the
deductive codes used to categorize the students’ answers, which are noted in parentheses.

There are numerous competing descriptions of the term AI, which are not necessarily
mutually exclusive. The term Artificial Intelligence was coined in 1956 by John McCarthy (cf.
Russel & Norvig, 2010, p. 27), who focused on the comparison with human behavior: The objective
is to engineer machines that exhibit behaviors akin to human intelligence (see also Nilsson, 2009).
Loder and Nicholas (2018, p. 11) formulate this as follows: “Computers that perform cognitive
tasks, usually associated with human minds, particularly learning and problem-solving.” (Code 1;
the concept of Codes is explained in section 3.1.1 below).

Current definitions of Al frequently allude to the acquisition of knowledge without guidance:
“Artificial Intelligence (Al) is a broad term used to describe a collection of technologies that can
solve problems and perform tasks to achieve defined objectives without explicit human guidance”
(Cisek, 2021, p. 4; Code 2). This definition encompasses a further aspect, namely that Al does not
refer to a (single) specific technology, but is used as a generic term for various (analytical) methods,
such as machine learning, data mining, neural networks, deep learning, or specific algorithms
(Celik, Dindar, Muukkonen, & Jarveld, 2022; Code 4).

According to Long and Magerko (2020, p. 3), many people perceive Al as synonymous with
robotics (Code 5), leading to the attribution of the designation “not AI” to any entity that does not
exhibit human-like intelligence (ibid.). This is where the distinction between weak/narrow Al (Al
for explicitly delineated, specific tasks) and strong/general Al (vision for Al that emulates human
intelligence across diverse domains) becomes salient (ibid.), whereby contemporary Al, particularly
generative Al/large language models, can be exclusively ascribed to the former category.

In the academic domain, which is the focus of this study, students primarily engage with
textual materials. Consequently, Natural Language Processing (NLP), defined as the automated
processing of human language (e.g., ChatGPT), is predominantly utilized in this context. Respective
tools are also classified as generative Al because they generate language (cf. Kobis, 2023, pp. 34—
36). A corresponding understanding of currently available Al applications and the classification of
new ones is part of Al literacy, which will be described in more detail below.

1.3. Al literacy
At this point, the competencies required to work successfully with Al in higher education will be
discussed. We will focus on the Al literacy model developed by Long and Magerko (2020), which
provides respective competencies for the analysis of the survey results reported.

Long and Magerko (2020) define Al literacy as “a set of competencies that enable individuals
to critically evaluate Al technologies; communicate and collaborate effectively with Al; and use Al
as a tool online, at home, and in the workplace” (Long & Magerko, 2020, p. 2). The objective is
thus the adept and contemplative utilization of Al as a tool, for which media competencies in
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general (digital literacies) are a fundamental prerequisite, as well as particular competencies
pertaining to Al In their article, Long and Magerko (2020) conducted a comprehensive review of
150 scientific publications on Al competencies (including gray literature) in the field of Al
education for learners without a technical background (as a scoping study). The identified 17
competencies are then classified into five overarching areas (Long & Magerko, 2020): “What is
AI?” (Competencies 1-4), “What can Al do?” (Competencies 5-6), “How does Al work?”
(Competencies 7-15), “How should Al be used?” (Competency 16), and “How do people perceive
AI?” (Competency 17; Long & Magerko, 2020, pp. 3-10).

The first area of competence, “What is AI?” (cf. also 1.2), is pertinent for students who utilize
Al in their studies. This is particularly relevant when certain expectations regarding the performance
of Al tools are not aligned with reality. For instance, expectations regarding the accuracy of content
generated by (mere) LLM are misguided, as these have not been developed nor trained for this task.
As stated by Long and Magerko (2020, p. 3), “the ability to recognize Al [...] is a critical skill
necessary for informed interactions with AL.” Hence, the survey’s primary focus is on this first
competence area of Al literacy, as a comprehensive understanding of Al is fundamental to its
recognition and effective utilization. Consequently, participants were requested to provide their own
definition of Al (see 3.1).

The second area of competence, “What can Al do?” is concerned with two aspects. Firstly, it
encompasses an understanding of the strengths and weaknesses of AIl, which falls under
Competency 5. Secondly, it involves the ability to envision the future of Al, which falls under
Competency 6. This area is also encompassed by the scope of our survey. The third area, entitled
“How does Al work?” is only partially addressed in the current survey, yet it plays a role in our
inquiries concerning students’ own approaches to using Al tools. The fourth area, entitled “How
should AI be used?” focuses primarily on ethical aspects (Competency 16). The students’
reflections on this topic are integrated into their expectations and concerns regarding advancements
in the domain of Al. The fifth area of competence “How do people perceive AI?” is also pertinent to
these reflections (see 3.2).

1.4. Research questions and epistemic interests
The review of current studies indicates a necessity for diversified data collection concerning
students’ utilization of, cognizance of, and disposition toward Al, with a particular emphasis on a
differentiation between students for whom German is their L1 or L2. Respective findings will
enable conclusions to be drawn about whether, how, and to what extent students with German as an
L2 may benefit from the use of generative Al in their studies at universities in German-speaking
countries, and how they can be supported in a meaningful and targeted manner. The findings of this
study may also be applicable to L2 students worldwide.

Moreover, extant surveys do not permit direct conclusions to be drawn about developments
over a longer period of time, as the data collected at different points in time are hardly comparable
due to the diversity of target groups and questionnaire items. To this end, surveys were conducted at
multiple points in time over the course of two years. These considerations give rise to the following
research questions:

1. How often and for what purposes do students use (which) Al-based tools?
2. What do students know about AI?
3. What are students’ attitudes toward the use of Al in their academic studies,

particularly for coping with requirements of language for academic purposes?

For each of the three research questions, the data was analyzed comparing students with L1
and L2 German, additionally the development over the survey period was examined. The results of
the first research question have been published previously by Ketzer-Noltge and Riiger (in press; for
a short summary see 1.1). The following therefore refers to the second and third research questions,
only.
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2. Method

2.1. Participants
This survey constitutes a longitudinal study, specifically a trend study, in which different subsets of
a participant population are surveyed at multiple points in time. A total of 143 online questionnaires
were completed by 136 respondents over a period of two years'. To establish two comparable
cohorts, the participants were segmented into two groups, with each group encompassing two
consecutive semesters. The sample size for the first cohort, ranging from May 2023 to February
2024, was 73 participants, while the second cohort, spanning from April 2024 to February 2025,
comprised 63 (or 70 individuals, respectively'). The survey was administered as part of three
courses: Two courses were specifically designed to address German as a Second Language for L2
students, with one being offered within the university-wide BA programs and the other within the
MA program German as a Foreign/Second Language (GFL/GSL). The third course was a subject-
specific content seminars in the BA GFL/GSL program. The students who were in attendance at the
seminar were given the opportunity to complete the questionnaire during the course of the seminar.
Alternatively, the remaining students could complete the questionnaire online. Participation was
voluntary and not reimbursed.

The majority of respondents indicated in the demographic section of the survey that they were
studying GFL/GSL (n = 71), while 36 participants were studying other subjects in the field of
linguistic and cultural studies. The subjects studied by the remaining participants can be assigned to
the subject groups of social sciences (n = 22) and natural sciences (n = 6; one response missing).
The distribution across degree programs is as follows: The data set includes 98 individuals who are
studying in a BA program, 26 in an MA program, 11 individuals who are undergoing teacher
training?, and one individual was engaged in doctoral studies.

With regard to first languages (L.1), the responses show that 32 participants grew up speaking
German (three of whom also speak another L1). Additionally, nine participants started German
language acquisition prior to the age of 11. Consequently, the total number of individuals who
indicated German as a second language (L2) is 95, while the total number of languages indicated as
their L1 is 25, with multiple L1s being possible. The most prevalent L1s are Arabic (n=19), Russian
(n=12), Chinese (n=7), Spanish (n=7), and Ukrainian (n=7).

The respondents evaluated their own digital literacy on a scale ranging from 1 (beginner) to
10 (expert), with an average rating of 6.80 (SD = 1.76). The distributions of all characteristics
presented here are comparable between the two cohorts (2023/24 and 2024/25) and language groups
(L1 or L2 German). Therefore, it can be posited that the criteria L1, field of study, and self-assessed
digital literacy do not exert an undue influence on the comparison groups to be addressed
subsequently.

2.2. Materials

The survey instrument was composed of six sections. First, respondents provided demographic
data (a). Next, respondents indicated their media skills and the frequency of their media use
during their academic studies (b). Third, respondents were requested to describe their initial
encounters with Artificial Intelligence (c). Fourth, respondents were asked to define Artificial
Intelligence (d). Fifth, respondents were prompted to identify their experiences with Artificial
Intelligence use in academic writing and work (e). Finally, respondents indicated their attitudes
regarding Artificial Intelligence, in particular their expectations and wishes for the future (f). In
section d), participants were asked to formulate their definitions as free text. In sections ¢) and f),
closed questions (single and multiple choice) were supplemented by open questions on
approaches, surprises, and challenges in Al use to date, as well as on the potential and concerns
regarding further developments.
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3. Findings
This chapter will report on and classify selected results. The present paper will focus on research
questions 2 and 3, i.e., the students’ attempts to define AI (3.1) and the respondents’ attitudes
toward Al (3.2). In each instance, the data analysis procedure will be first delineated, followed by
the presentation of the results.

3.1. Students’ conceptualizations and definitions of Al
3.1.1. Data evaluation procedure. In order to assess the open-ended responses to the item,
“Al — what is it actually? Please try to formulate your own brief definition of ‘Artificial

Intelligence’.”, we were able to inductively derive four codes from the extant literature (see 1.2)°:
e Code 1: comparison to human behavior / human intelligence, or rational behavior;

e Code 2: acquisition of knowledge / learning without (human) guidance, solely through input;

eCode 4: Al as equal to specific analytical method(s): algorithm, neural network, deep
learning, machine learning, neural networks, etc.;

e(Code 5: Al as synonym for robotics / robots.

Furthermore, an iterative coding process was employed, resulting in the creation of three

additional deductive Codes:

e(Code 6: naming a specific application/ Al-based tool, such as ChatGPT (thus equating Al
with the named tool);

e(Code 7: naming / listing general (a) or specific (b) functions / goals of genAl (Al-based
tools);

eCode 8: Al is reduced to being a searchable database or an advanced search engine.
Two supplementary codes must also be noted: The Code “unclassifiable” is used for responses that
could not be interpreted (in the sense of the established Codes; 9 instances). For example, consider
the response of P97 (L2), which falls outside the purview of the prevailing classification system: /¢
is a tool that scientists are constantly developing (#01%). “n/a” is used when a response is missing
(6 instances).

All responses were analyzed by two coders according to the presented code system’.
Subsequently, cases that were initially coded differently underwent a process of standardization, and
the underlying rationales were thoroughly documented®.

3.1.2. Results. Given the detailed and multifaceted nature of the comments made by the
students surveyed, a total of 42 responses were assigned multiple codes: 38 responses were assigned
two codes, while 4 responses were assigned three codes.

With 56 cases, Code 7 “naming / listing general (a) or specific (b) functions / goals of genAl
(Al-based tools)” was assigned most frequently (two times both general and specific functions were
named). The following response is an example of a general function description (7a):

#02 (P2, L2) These are media that people can use to make their lives easier.
Specific functions related to Al-based tools (7b) include:
#03 (P69, L1) Tools that can produce or evaluate texts, images, and videos based on different
data (In addition, Code 8 was assigned to this example).
#04 (P79, L1) A writing program with access to various platforms that can help you answer a

wide range of questions, provide suggestions, or solve tasks.

The second most common response was Code 1, i.e., definitions of Al that refer to comparisons
with human behavior, intelligence, or rational thinking (34x):
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#05 (P44, 1L2) When machines try to imitate human abilities.
#06 (P113, L1) the ability of the machine to perform tasks that normally require human
intelligence (making decisions, being creative, etc.)

In most cases, Code 1 appears alone, but is sometimes specified with concrete or general functional
assignments (5x codes 1 +7), e.g.:

#07 (P142, L2) Imitation of human cognitive abilities in order to obtain information or achieve
performance faster (not necessarily more correctly).

It is noteworthy that three individuals supplied definitions of such complexity and
comprehensiveness that Codes 1 and 2 were jointly allocated to them, e.g.:

#08 (P19, L1) Al can independently establish connections between topics, draw conclusions from
them, and learn from them. In this sense, it forms an analogy to the cognitive processes in the
brain/human memory, in which new neural connections are constantly being created and new
knowledge is stored and linked to existing knowledge.

These three respondents are all BA students of GFL/GSL or German studies from the first cohort
(P5, P17, P19). They rate their media skills as “average” (5, 6, 6) and indicate German as their L1.

Subsequently, the categorization of Al as data collection or search engine (Code 8) manifests
itself 33 times.

#9 (P70, L1) Al is a computer program (software) that searches for information on the Internet
on demand or provides the information with which it was trained.

#10 (P102, L2) Al collects results and data available on the internet and presents them in a
structured manner.

This Code occurs particularly frequently in connection to the naming of functions (Code 7; 13x):

#11 (P33, L2) A4 tool that can perform tasks by collecting large amounts of data.

#12 (P71, L1) Al is a program that can serve different purposes. For example, it can be used as a
search engine or to create images or texts. What makes it special is that it responds to search
commands in a very individual and precise manner.

Code 2, which refers to unguided learning by Al, was assigned a total of 20 times, only 6 of which
were independent (e.g., #13: for self-learning program, P86, L2) and the rest in combination with
Code 1 (3x), Code 7 (4x), Code 8 (3x), Code 4 (3x) and once together with Codes 1 and 7:

#14 (P143, L2) Al is a technological product that is capable of processing large amounts of
information, performing various tasks, and, above all, learning like a human being.

Specific analytical methods (Code 4) were mentioned 14 times (e.g., #15: neural networks, P65,
L1), and 6 people understand Al as synonymous with robotics / robots (Code 5):

#16 (P130, L2) online machine-human / robot that generates information.

A specific Al application (Code 6, here: #17: ChatGPT) was referenced on a single occasion by P83
(L1) as a definition or synonym for Al
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In the L1 group, the responses were distributed almost evenly across Codes 1, 2, 7, and 8, with
each code accounting for approximately 20% of the total (see Table 1). A comparison of the two
language groups reveals differences primarily regarding Code 7. It was assigned to slightly more
than one third of the responses (36%) from respondents with L2 German, but only 20% of LI
speakers. The responses of the L2 participants were particularly infrequent for Code 2 (L2: 6% vs.

L1: 22%).

Table 1.
Distribution of Codes (including multiple codings) among all given answers (in percent)

Percentage of Percentage of Percentage of
Codes Codes Codes Codes
(overall; n = 144) (L1;n=155) (L2;n=124)

Code 1:
Comparison to human behavior /
human intelligence, or rational 19% 20% 19%
behaviour

COdt? k2n ledge /

Acquisition of knowledge

learning without (human) 11% 22% 6%
guidance, solely through input

Code 4:
Al as equal to specific analytical
method(s): algorithm, neural 8% 7% 8%
network, deep learning, machine
learning, neural networks, etc.

Code 5:
Al as synonym for robotics / 3% 2% 4%
robots

Code 6:
Naming a specific application /
Al-based tool, such as ChatGPT 1% 2% 0%
(and thus equating Al with the
named tool).

Code 7:
Naming / listing general (a) or
specific (b) functions / goals of 31% 20% 36%
genAl (Al-based tools).

dCOdfl 8: b
Al is reduced to being a

searchable database or an 18% 24% 16%
advanced search engine.

unclassifiable 5% 4% 6%
n.a. 3% 0% 5%

3.2. Student’s attitudes toward Al-supported tools

3.2.1. Data evaluation procedure. The final section of the survey addressed the students’
impressions, expectations, and attitudes regarding the integration of Al in their academic pursuits.
First, closed questions were used to gather the students’ conjectures regarding the (future)
utilization of Al for various predefined study-related activities. Second, the students were presented
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with the opportunity to elaborate on and provide clarifications for their assessments through free-
text responses.

The items for the closed questions were formulated based on the research process (e.g.,
“selecting quotes and incorporating them into texts” or ‘“developing research questions”) and
supplemented with additional study-related aspects (e.g., “Al as a learning coach”, “evaluation of
exam performance”). The provided answer options, which range from positive expectations to
skepticism or concerns, were numerically coded as follows in order to identify corresponding trends
and draw comparisons (German original in parentheses):

+2 = That is/will be a great relief. (“Das ist/wird eine gro3e Erleichterung.”)
+1 = Sounds cool, but is it possible? (“Klingt cool, aber geht das?”)

0 =TI have no idea. (“Keine Ahnung.”)

-1 = This still requires people. (“Dafiir braucht man weiter Menschen.”)

-2 = That worries me. (“Das macht mir Sorgen.”)

This also made it possible to calculate averages for individual subgroups, which revealed a tendency
toward optimistic, to rather cautious or skeptical attitudes.

The closed questions in this final section of the questionnaire were supplemented by the
following open-ended questions (free text): “Where do you see the greatest potential for Al in the
next 2-3 years?” and “What do you consider unrealistic with regard to Al in the next 2-3 years?
What are the concerns that you have regarding this matter?” The responses were coded deductively,
with multiple items from the closed questions also being utilized as codes (see Appendix III). As the
students’ open comments were designed to provide additional context and clarification to their
responses to the closed questions, they are primarily presented in relation to the quantitative results.
This approach is taken to obtain a more precise representation of the students’ positive expectations,
as well as their concerns and doubts.

3.2.2. Results. In the following, first, a presentation of general findings from the open-ended
comments will be made, after which a summary of important results from the closed questions on
students' expectations of Al in an academic context will be presented. Important results will be
supplemented by quotes from the open-ended questions.

a) General results of the open-ended questions

It should be noted that approximately 20% of the 136 respondents did not respond to the two open-
ended questions. The proportion of those non-responders is much higher among cohort 1 and among
L2 students compared to the other groups. 26 students did not respond to the question regarding
potentials of Al or they indicated that they lacked the necessary knowledge to provide a
comprehensive assessment. A total of twenty-five students did not provide responses to the inquiry
regarding their concerns about Al. The following and analogous statements are also coded as “No
answer / don’t know””:

#18 (P100, L2) I really don't know enough about it, I have no idea. I'm actually not very
interested in the topic.
#19 (P73, L2) I still have to learn.

The open comments, in particular, demonstrate that the majority of students occupy a position
between two extremes. A mere 10% of the polled student population falls into either the “extremely
optimistic” (code 2-8, n=12) or “very skeptical” (code 1-11, n=11) categories regarding the
imminent prospects of Al, albeit without providing further elaboration. This phenomenon is
exemplified by the following statements, among others:
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#20 (P27, L2) Everything is realistic, to be honest

#21 (P103, L2) Nothing is impossible.

#22 (P143, L2) There are no limits to the sky

Vs.

#23 (P85, L1) [Potentials] / do 't see any.

#24 (P52, L2) I'm not interested in Al, so I don’t see any potential [...]

Most of the students’ comments relate to academic work and study tasks, e.g.:
#25 (P62, L1) It will change academic tasks just as the calculator changed math class

However, a significant number of comments express skepticism regarding the social impact of Al
developments, e.g.:

#26 (P13, L2) I am concerned that parts of the population will feel useless: potential for social
unrest.

#27 (P28, L2) It will become more difficult to know what is real and what is artificial.

#28 (P105, L2) That artificial intelligence will be used in wars and to harm humanity

In a subset of approximately 20% of the comments, all groups most frequently indicated a rather
general simplification for various domains of work as a potential benefit (Code 1-1).

#29 (P59, L2) Saving time on extensive tasks
#30 (P83, L1) Making certain tasks easier or easier to understand

The most frequently articulated concerns or doubts relate to the uniqueness of human interactions
compared to those with machines (Code 2-1). This perspective is shared by 28% of the respondents.
However, the belief that Al is incapable of assuming all human tasks or that human intervention is
necessary for Al to function is expressed at a much higher frequency in cohort 2 (38%) than in
cohort 1 (19%). L1 and L2 students do not differ in this regard. This is evidenced, for example, by
the following statements:

#31 (P23, L2) You can never write a term paper with it
#32 (P80, L2) People still need people. And Al still makes mistakes.
#33 (P110, L2) Even as Al continues to evolve, human input will still be necessary.

b) Evaluation of the role of Al in Academic Studies
As answer options to the closed question, “How would you rate the potential of Al-based tools for
your future studies in the following areas?” (“Wie schitzen Sie das Potenzial von Kl-basierten
Tools fiir Thr weiteres Studium in den folgenden Aufgabenbereichen ein?”), the following 15 areas
were specified:

a) Generating and structuring ideas (“Ideen generieren und strukturieren”)

b) Help with wording, text correction (“Formulierungshilfe, Textkorrektur™)

c¢) Writing texts/drafts (“Text(entwiirf)e schreiben”)

d) Researching contents, managing sources (“Inhaltlich recherchieren, Quellen verwalten”)

e) Selecting quotations and incorporating them into texts (,,Zitate auswéhlen und in Texte

einbauen”)

f) Formatting text (“Texte formatieren”)

g) Developing research questions (“Forschungsfragen entwickeln™)

h) Preparing data, e.g., transcription (“Daten aufbereiten, z. B. Transkription™)
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1) Analyzing data, e.g., coding (“Daten analysieren, z. B. Kodierung”)
J) Creatively expressing thoughts as images, sounds, or videos (“Gedanken als Bild, Ton,
Video kreativ umsetzen™)
k)Programming without programming skills (“Programmieren ohne
Programmierkenntnisse™)
1) Assessment (“Priifungsleistungen bewerten”)
m) Al as personal tutor (“KI als persdnlicher Lerncoach™)
n) Providing individual learning content / tasks (“Lerninhalte/-aufgaben individuell
kombinieren”)
0) Learning through exchange (“Lernen durch Austausch™)
The students’ expectations for the various areas of application differ quite considerably in some
cases. In Figure 1, the two upper categories of each bar correspond to confident assessments. As can
be seen, students’ attitudes toward any area of application of Al are more positive when the bar is
lighter. Students see considerable potential for Al in the domains of text correction and formatting,
as well as in the preparation of research data. A large proportion of students also have high
expectations for the use of Artificial Intelligence in literature-based research. Skepticism pertains to
the utilization of Al for assessment and its potential role as an individual learning coach. No
definitive optimistic or skeptical stance can be ascertained for the other areas of application.
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Figure 1. Expectations regarding the use of Al for various activities. Distribution of overall
responses to preformulated items in absolute numbers, sorted from negative “That worries me.”
(-2, dark blue) to positive “That is/will be a great relief.” (+2, light blue).

Consequently, in the open-ended question concerning the prospects of Al—in addition to an
anticipated general simplification of work, especially for routine tasks (Code 1-2, 15x)—frequently
positive expectations are expressed for tasks involving working with texts (Code 1-6, 11x), idea
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generation (Code 1-3, 13x), and the processing of research data (Code 1-5, 11x). For instance, the
following statements were made:

#34 (P15, L2) Perhaps Al can help with proofreading, finding sources, or structuring ideas.

#35 (P16, L1) Many people find it difficult to start homework assignments and instead put them
off. If AI can help by gathering and structuring ideas, many people will be more motivated.
#36 (P137, L2) [...] simplification when dealing with complicated programs such as data

analysis [...]

The concerns highlighted in the quantitative data are corroborated by the open comments. The
respondents generally ascribed particular importance to a diversified human perspective (Code 2-1,
38x). In addition to emphasizing personality, individuality, and emotions as unique characteristics
of humans (Code 2-1d, 13x), the use of Al for evaluating exams (Code 2-1a, 16x) and as a learning
companion (Code 2-1b, 10x) is viewed with particular skepticism:

#37 (P71, L1) Al cannot recognize human feelings and thoughts. This means that it can only
evaluate exam performance if this is completely irrelevant to the task at hand. Individual
writing style also plays a role here. Can Al recognize what is well written and what is poorly
written?

#38 (P132, L2) Al as a personal learning coach lacks empathy, which is important.

¢) Comparison of language groups

For most areas of application, the mean responses of L1 and L2 students are relatively close,
however some differences also become apparent. The graph in Figure 2 shows the means for all
students (left bar, blue), for L1 students only (middle bar, red), and for L2 students only (right bar,
green) for each task area. Overall, most assessments are slightly positive (mean for all task areas:
+0.46). Since the scale ranges from minus 2 to plus 2, mean values close to 0 indicate a divided
picture of opinions. For L1 students in particular, the mean is relatively high in some cases (above
1). L1 students are clearly more optimistic than L2 students, especially in the task areas related to
the research process. The discrepancy between L1 and L2 students is particularly strong in their
assessment of the potential of Al for research, text formatting, formulating research questions,
handling research data, and for individualizing learning processes. When it comes to creative tasks
and designing their own learning (Al as a tutor and exchange partner), but also with regard to the
assessment of exams (with -0.27 overall, the lowest value), L2 students show slightly more
confidence in Al than L1 students. In general, however, students are much more skeptical about the
latter tasks than about most research-related activities. The greatest agreement between L1 and L2
students can be seen on the potential of Al for text correction, with the highest overall value
(+1.29), and on skepticism regarding the use of Al for selecting and using citations in writing for
academic purposes.
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Figure 2. Expectations regarding the use of Al for various activities. Comparison of results between
language groups (L1 vs. L2), sorted by increasing mean value (overall).

It is evident from the comments that only minor discrepancies between language groups are
discernible. Most notably, students with L1 German express higher levels of confidence in the use
of Al-powered research assistance. This finding is consistent with the quantitative data analysis.
Concerning the reliability and credibility of research outcomes in the field of Al, both L1 and L2
students concur on the associated concerns (Code 2-4, 16x, with 7x being L1 and 9x being L2):

#39 (P17, L1) Al frequently makes mistakes or works with “made-up facts” and is therefore not
particularly reliable.

#40 (P137, L2) Researching sources -> currently difficult because, for example, ChatGPT cites
non-existent sources and quotes incorrect passages/no passages at all.

Conversely, a greater proportion of spontaneous comments from L2 students (code 1-5, 11x, of
which 1x L1 and 10x L2) pertain to the potential of Al in data analysis, thereby contextualizing the
quantitative findings. A discernible discrepancy emerges in the quantitative data concerning the
individualization of learning processes, with L1 students exhibiting a more pronounced inclination
than L2 students. Within the section designated for comments, general explanations are provided
that refer to the education system or educational institutions outside the university (Code 1-7, 11x).
It is also important to note that some of these explanations include the broader accessibility of
learning resources.

#41 (P50, L2) Transcriptions and accessibility in education.
#42 (P70, L1) As an individual learning coach (too many students, too few teachers; every
student can be supported more individually with Al).

However, an excess of individual support from Al gives rise to concerns that independence will be
curtailed due to excessive reliance on Al. Code 2-3, designated “People become lazy, dumber, and
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less independent through the use of AI”, was assigned 20 times, with corresponding statements
distributed proportionally across cohorts and language groups.

#43 (P100, L2) My concern is that the thought process is increasingly being left to third
parties—until one is no longer able to formulate a thought themselves.

d) Comparison of cohorts

A comparison of the two survey periods also yields some interesting results. As illustrated in Figure
3, the alterations are evident in a number of selected task areas. For the majority of task areas, no
significant alterations or only negligible increases in the mean values are evident when comparing
cohort 1 (2023/24) with cohort 2 (2024/25). The overall mean value increased from 0.43 to 0.5. The
most prominent increases are observed within the range of 0.1 to 0.2 (for instance, in the context of
data analysis, from 0.63 to 0.79, or for the utilization of artificial intelligence for the selection of
quotations, from 0.25 to 0.41). A more substantial increase in confidence in Al is evident in the
domains of text correction (from 1.12 to 1.47) and text production (from 0.01 to 0.36). By contrast,
there has been a substantial decline in students’ optimism regarding the utilization of Al for research
tasks, with a decrease from 1.15 to 0.64.
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Figure 3. Changes in expectations regarding the use of Al for various academic activities.
Comparison between means of the two cohorts for selected task areas.

The lower level of optimism among cohort 2 regarding Al as an aid to research activities is also
evident in the students’ free comments (Code 1-4, cohort 1: 9 out of 73 vs. cohort 2: 4 out of 63).
Concurrently, cohort 1 also refers more frequently to concerns about fake news, bias, and unreliable
research results (code 2-4, cohort 1: 12x vs. cohort 2: 4x). In some cases, the same individuals
express both optimism and concerns on this topic, e.g.:

#44 (P82, L1) Question about the potentials of Al: In my opinion, Al can enable quick research
and ensure that you can quickly get a basic idea of tasks. Very good for presentations/term

papers
#45 (P82, L1) Question about concerns towards Al: Incorrect information
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A final illustrative example demonstrates this contradiction through the juxtaposition of optimistic
expectations and doubts within the same statement. In this statement, an additional aspect becomes
apparent, namely the recognition that certain skills are required in order to utilize the new
technological possibilities in a meaningful and targeted manner (Code 1-12).

#46 (P35, L2) Al can shorten the path to new ideas and promote human creativity, but only
if it is used correctly (as a tool, not an author) and if we learn to ask precise questions.

4. Discussion
The most important findings will now be summarized and discussed. Overall, the presented data
suggests that, as expected, knowledge of Al (see section 3.1) and attitudes toward its potential and
challenges in academic contexts (see section 3.2) are heterogeneous. However, given the wide range
of LLM-based Al tools and their concrete applications for study-related tasks, some of which have
already been tested with positive results, it is surprising how little students know about and use
these tools (on the usage see Ketzer-Noltge & Riiger, in press). The most common attempts at
definition (Code 7 — naming functions of Al tools and Code 8 — database/search engine) reflect that
many students’ ideas of what Al is, remains vague. On the other hand, Al seems so ubiquitous as a
basis for applications, and the tools that work with it are so diverse, that this does not automatically
lead to a concrete idea of what AI may be. Clearly, students associate Al, a rather complex concept,
with something they are familiar with, an understandable strategy for comprehension. At the same
time, the idea that Al makes large amounts of data analyzable and usable is accurate and
fundamental to critically assessing what happens to one’s own data. Concerning this, five students
explicitly expressed corresponding concerns about data protection elsewhere (3.2).

Code 7, i.e., the naming of specific Al functions, was by far the most frequently assigned code
for L2 students’ definition attempts (36%), while three of the most conceptually comprehensive
definitions (Codes 1 and 2) came from native German speakers. Due to the restricted number of
participants, differences between language groups should not be overinterpreted; however, these
differences in definitions between L1 and L2 speakers could mean that it is linguistically easier to
name concrete functions and applications (Code 7) than to provide abstract, conceptually
comprehensive definitions (e.g., expressing uncontrolled learning as a property of Al, Code 2).

Overall, many respondents demonstrated only limited understanding of what Al is, how it
works, and how generated data is created. Only a few of the students surveyed were able to provide
a definition of Al that indicated that they knew and understood the basic functioning of genAl
However, keep in mind that complex answers (Codes 1 and 2; #08) do not necessarily mean that
students are knowledgeable about these aspects; they may simply be repeating what they have heard
or read. Nonetheless, detailed answers show that students are engaged with the topic and find it
relevant.

The results allow us to draw cautious conclusions about the group surveyed regarding the
areas of Al competence described by Long and Magerko (2020), such as “What is AI?”, “How does
Al work?” and “What can Al do?”. These competence areas seem to be underdeveloped in many
students. The results suggest that university teaching should give greater consideration to the topic
of Al, its fundamentals, and how it works. This is necessary to ensure students can use Al-based
tools purposeful and effectively.

The answers to the definition question and the other open questions reflect social debates
within and beyond the academic context. These debates include the expectation of a general relief of
workload in many areas along with the risk of massive job losses. It also includes the influence of
Al on creative human activities and ethical concerns such as questions of data protection and the
appropriate use of genAl.

However, a relatively large proportion of respondents (more L2 than L1 students) did not take
the opportunity to answer the open questions about the potential and challenges of genAl. In some
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cases, they explicitly stated that they did not yet have sufficient knowledge to answer. In cohort 2,
however, the proportion of unanswered questions decreased by far. This can certainly be attributed
to the increasing public presence of the topic, but above all to the students’ own experiences,
meaning that they are more familiar with genAl and have formed opinions on the topic.

The questioned students see a lot of potential, but they also express concerns, some of which
concern society and are global in nature, others relate to their professional future. These concerns
reflect the public debate about the disruptive potential of Al technology. Many responses address
the question of the human component: What specific human abilities and skills cannot be replaced
by AI? In this regard, a differentiated view, individual personality, and emotions are mentioned as
particularly relevant for tasks such as exam assessment and learning support—areas of Al
application viewed with skepticism (see Figure 2).

According to the data presented here, students with German as their L2 tend to be slightly
more optimistic than L1 students about AI’s potential for performing routine tasks. However, they
also express greater concern about Al replacing humans in many professional fields. Quantitative
data on students’ expectations for using Al for various study-related tasks shows that students with
German as their L1 are more optimistic overall, even if the differences are small. Expectations were
positive for almost all of the suggested task areas on a scale from +2 to —2. Respondents saw the
greatest potential (with a mean value of over +1) in text correction and in preparing research data.
They were particularly skeptical about using Al for exam assessment and as a learning coach.
Students are also divided on the generation of text by Al (Al-supported text production: mean value
close to 0). Consequently, it can be inferred that conceptual activities performed by humans and
interaction with humans in academic context remain important to students.

A comparison of the two cohorts (2023/24 vs. 2024/25) revealed that concerns about the
unreliability of Al-based tools declined. The greatest increase in expected potential is seen in the
use of Al for text correction. Although Al-supported tools are indeed becoming more reliable, there
is still a risk that Al is blindly trusted, based to an overestimation of the usefulness and functionality
of Al-based tools and an uncritical approach to Al-generated outputs. Critical and reflective
promotion of Al skills at universities is necessary in this context as well, including the ethical
component targeted with Competency 16, “How should Al be used?” by Long and Magerko (2020).

Conversely, fewer students in the 2024/25 cohort see positive potential for source work and
scientific research with Al tools. Regarding this, trust is much higher among L1 students than
among L2 students. The lack of trust in Al-based tools for literature research may be due to (L2)
students' frequent use of these tools with poor results. This may be because Al is not used
competently in this area, hence often delivering inaccurate, inappropriate, or incorrect results.

Finally, it should be argued that this study is a small-scale survey focusing exclusively on
students at one university. This naturally limits the scope and generalizability of the results.
However, in contrast to earlier studies, the present survey offers a more in-depth, qualitative
analysis of knowledge, attitudes, and utilization of Al in higher education students. The perspectives
of different student groups—in this case, students with German as their L1 or L2—were also
considered more thoroughly. However, when we regard the distinction between L1 and L2 as a
continuum for comparing L1 and L2 students, it is not always possible to clearly classify the results.
L2 students who have acquired German since childhood (and were categorized as L1 students in this
study) may not have been socialized in the German education and academic system. However, this
could be a decisive factor for the survey results presented here. Assigning these students to the L1
group (a total of nine students) may have led to an overemphasis or blurring of the results when
comparing L1 and L2 students. Future studies with larger cohorts could examine this more closely.

5. Conclusion
The study presented here encompasses various courses offered at the Herder Institute of the
University of Leipzig, including study programs for teacher training® as well as BA and MA
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degrees. Since the survey was repeated in the same seminars (with different cohorts), it provides
comparable insights into the status quo of knowledge and attitudes toward Al over two years,
particularly regarding L2 students. L2 students made up approximately two-thirds of the
respondents and have largely been overlooked in previous Al surveys at German universities. Due
to its design as a longitudinal study, initial conclusions can be drawn about trends in attitudes
toward Al since the widespread release of ChatGPT. However, it is unclear to what extent these
results can be generalized to other university contexts.

The survey results show that the use of Al in higher education is developing dynamically.
Students are also shown to be aware of social and academic debates on the topic of Al and they are
gaining experience that influences their knowledge and understanding of Al, as well as their
assessments and expectations of future developments. Nevertheless, the results reveal respondents'
uncertainties about the competent use of Al and their limited understanding of Al Some
respondents also have vague or contradictory expectations about Al's potential for academic work.

Comparing the Al usage of students with German as their L1 to those with German as their L2
would allow us to draw conclusions about whether L2 students benefit from Al in compensating for
linguistic disadvantages in their studies. The current results show that—similar to L1 students—L2
students are familiar with some essential Al functions and characteristics and are increasingly
concerned about the topic. Students (both L1 and L2) are more confident in the future potential of
Al for text correction than for text production. Although L2 students use Al tools in many areas,
they are more cautious than L1 students about the future of Al in most areas of study. Overall,
respondents are particularly cautious about evaluating exams with Al and using Al as a learning
companion, i.e., for activities more related to teaching. This also shows a fairly fundamental
skepticism about Al performing tasks considered very human. Nonetheless, confidence is increasing
for certain tasks in the academic work process.

However, the available data does not allow us to conclude that L2 learners benefit from Al in
their studies. This would require a different study design that focuses on specific Al usage processes
and results. Such a study would be worthwhile, especially since language skills are important for
interacting with Al. Language is the most important medium for education and the central interface
of human-computer interaction (e.g., Ballod, 2024, p.82). Accordingly, there is currently a
discussion about prompting skills (see, e. g., Gattupalli, Maloy, & Edwards, 2023), and there is a
growing trend of user-friendly Al tools offering prompt support. As discussed above (see 1.2),
meaningful prompting is just one of many Al skills that need to be developed. The present study’s
heterogeneous results indicate that these skills do not arise automatically but require targeted
promotion in courses to provide all students with equal opportunities. Budde, Tobor, and Friedrich
(2024, p. 25), among others, argue that Al skills must be firmly anchored in all programs of study
and they hold university management, rather than individual teachers, responsible for this.

Notes

! Seven respondents stated that they were participating in the survey for the second time.

2 As do many German universities, University of Leipzig offers degree programs targeted specifically at
teacher students as an alternative to MA and BA programs, ending with a state examination.

3 Code 3 was originally designated for statements that exhibited characteristics of Codes 1 and 2. This
approach was subsequently discontinued in favor of a more systematic “double coding”.

* To ensure transparency, all data examples provided within the paper are numbered consecutively and
translated into English. In addition, Appendix I contains a tabular overview listing the original, uncorrected
responses in German.

5 The percentage of rater agreement is 79.02%. Cohen's k yielded k = 0.72 as the proportion of agreement
exceeding chance (z = 18.9, p <.001 ***), This can be classified as “good” (Altman 1991).

¢ All coding tables can be viewed on OSF and in Appendixes:
https://osf.io/smwfj/files/osfstorage/68567cf1b99951ad985cfd22 [2025-06-23].
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Appendix I

Tabular overview of data examples provided within the paper, including the original,
uncorrected responses in German and Englisch translations. Numbered consecutively

according to order of appearance in the paper.

Exa;nple Participant | German Original Englisch Translation
Es ist ein Werkzeug, das . L
#01 P97, L2 Wissenschaftler stindig [tis a tool that sczgntlsts are
} X constantly developing
weiterentwickeln
Es sind Medien der Man nuzten kan | These are media that people can
#02 P2, L2 . o .
um das Leben einfacher zu machen. | use to make their lives easier.
Tools, dl? ba;zerend auf Tools that can produce or
unterschiedlichen Daten, Texte, .
#03 P69, L1 . . . evaluate texts, images, and
Bilder und Videos produzieren bzw. . ;
. videos based on different data
auswerten kénnen
Ein Scﬁresz rogramm mii Zugang 4 writing program with access
verschiedenen Plattformen, die .
. N . to various platforms that can
einem helfen konnen verschiedenste .
#04 P79, L1 help you answer a wide range of
Fragen zu beantworten oder . . :
questions, provide suggestions,
Anregungen zu geben oder auch
. or solve tasks
Aufgaben zu losen
Wenn die Maschinen menschliche When machines try to imitate
#05 P44, 1.2 el g
Fihigkeiten imitieren versuchen. human abilities.
die Fdhigkeit der Machine, die the ability of the machine to
Aufgaben zu erledigen, die perform tasks that normally
#06 P113, L1 normalerweise menschliche require human intelligence
Intelligenz erfordern (Entscheidung | (making decisions, being
treffen, kreativ sein usw) creative, etc.)
Imitation menschlicher kognitiven Imitation of human cognitive
Fihigkeiten, um Informationen zu abilities in order to obtain
#07 P142, L2 erreichen oder Leistungen schneller | information or achieve
(nicht unbedingt richtiger) zu performance faster (not
erzielen. necessarily more correctly).
KI kann wie selbststdndig Al can independently establish
408 P19. 11 Verbindungen zwischen Themen connections between topics,

herstellen und daraus
Schlussfolgerungen zu ziehen und

draw conclusions from them,
and learn from them. In this
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dazu lernen. In diesem Sinne bildet
sie eine Analogie zu den kognitiven
Prozessen im Gehirn/dem
menschlichen Geddchtnis, bei denen
stetig neue neuronale Verbindungen
entstehen und neues Wissen
gespeichert und mit
bereitsvorhandenem Wissen
verkniipft wird.

sense, it forms an analogy to the
cognitive processes in the
brain/to human memory, in
which new neural connections
are constantly being created and
new knowledge is stored and
linked to existing knowledge.

Kl ist ein Computerprogramm
(Software), welche auf Nachfrage
Informationen aus dem Internet

Al is a computer program
(software) that searches for
information on the Internet on

#09 P70, L1 heraussucht bzw. die Informationen | demand or provides the
zur Verfiigung stellt, mit denen Sie information with which it was
trainiert wurde. trained.

KI sammelt Ergebnisse und Daten, Al collects results and data
410 P102. 12 die auf dem Internet zur Verfiigung available on the internet and
’ stehen, und gibt diese strukturiert presents them in a structured
wieder. manner.
Em Tool ‘dze Aujgaben erledigen A tool that can perform tasks by

#11 P33, L2 konnen, indem es groffe Menge von .

collecting large amounts of data.
Daten sammelt.
Eine Kl ist ein Programm, das fiir Al is a program that can serve
unterschiedliche Zwecke dienen different purposes. For example,
kann. Man kann sie bspw. als it can be used as a search engine

410 P71. L1 Suchmaschine nutzen, sich Bilder or to create images or texts.

’ oder Texte erstellen lassen. Das What makes it special is that it
Besondere ist, dass sie dabei sehr responds to search commands in
individuell und prdzise auf den a very individual and precise
Suchbefehl eingeht. manner.

#13 P86, L2 Selbstlernendes Programm self-learning program
K1 lS.t e techno{ogls'ches Produld, Al is a technological product
das in der Lage ist, eine grofie . .

. that is capable of processing
Menge an Informationen zu large amounts of information
#14 P143, L2 verarbeiten, verschiedene Aufgaben e an ; ’
.. X performing various tasks, and,
auszufiihren und vor allem die o
ot o .. above all, learning like a human
Fahigkeit zu haben, wie ein Mensch .
being.
zu lernen.

#15 P65, L1 neuronale Netzwerke neural networks
online Maschinenmensch / Roboter, | online machine-human / robot

#16 P130, L2 . . . .
der Informationen generiert. that generates information.

#17 P83, L1 ChatGPT ChatGPT
feh lfenne nych wzrklzc}‘z viel zu 1 really don't know enough about
wenig aus, ich habe keine Ahnung. . . ,

#18 P100, L2 .2, . it, I have no idea. I'm actually
Mich interessiert das Thema ot very interested in the topic
tatsdchlich eher wenig. "y PIE.

#19 P73,1L2 Ich muss noch lernen. 1 still have to learn.

#20 P27, L2 alles ist realistisch ehrlich gesagt fgzgl{hmg is realistic, 1o be

#21 P103, L2 Nichts ist unméglich. Nothing is impossible.
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Nach oben sind keine Grenzen

#22 P143, 12 There are no limits to the sky
geselzt
#23 P85, L1 [Potenziale] Sehe ich nicht [Potential] / don t see any
44 P52 12 Ich habe keine Interesse mit KI und | I'm not interested in Al, so [
’ dann sehe kein Potenzial [...] don't see any potential [...]
Es wz‘rd das Y{/zssenschaft ?zche 1t will change academic tasks
#25 P62, L1 Arbeiten verdndern so wie der just as the calculator changed
’ Taschenrechner den Matheunterricht
i math class
verdnderte
Ich mache mir Sorgen , dass Teile I am concerned that parts of the
#26 P13,L2 der Bevilkerung sich unniitzlich population will feel useless:
fiihlen: Potenzial fiir soziale Unruhe. | potential for social unrest.
Es wird schwieriger zu wissen was [t will become more difficult to
#27 P28, L2 .o know what is real and what is
wahr oder kiinstlich ist. o
artificial.
Dass kiinstliche Intelligenz in That Artificial Intelligence will
#28 P105, L2 Kriegen und zum Schaden der be used in wars and to harm
Menschheit eingesetzt wird humanity
#29 P59, L2 Zeilsparen bei umfangreichen Saving time on extensive tasks
Aufgaben
Gewisse Aufgaben zu erleichtern . . .
#30 P83, L1 oder Dinge verstindlicher zu Ma/'cmg certain tasks easier or
easier to understand
machen
431 P23, L2 Man kann.niemaltv damit eine You can never write a term
Hausarbeit schreiben paper with it
Menschen brauchen immer noch .
#32 P80, L2 Menschen. Und KI macht immer Pe.OP fe still n?edp cople. And Al
still makes mistakes.
noch Fehler.
Auch wenn sich die KI Even as Al continues to evolve,
#33 P110, L2 weiterentwickelt, ist menschlicher human input will still be
Input weiterhin erforderlich. necessary.
Vielleicht kann KI mit Perhaps Al can help with
#34 P15, L2 Korrekturlesen helfen oder Quellen | proofreading, finding sources, or
zu finden oder Ideen strukturieren. structuring ideas.
Es fallt vielen schwer, Hausarbeiten | Many people find it difficult to
anzufangen und stattdessen schieben | start homework assignments and
435 P16. 11 sie die vor sich her. Wenn durch eine | instead put them off. If AI can
’ KI geholfen und Ildeen gesammelt help by gathering and
und strukturiert werden konnen, structuring ideas, many people
bekommen viele mehr Motivation. will be more motivated.
[...] Erleichterung beim Umgang mit | [...] simplification when dealing
#36 P137, L2 komplizierten Programmen wie bei | with complicated programs such
der Datenanalyse [...] as data analysis [...]
Die KI kann keine menschlichen Al cannot recognize human
Gefiihle und Gedanken erkennen. feelings and thoughts. This
Somit kann sie Priifungsleistungen means that it can only evaluate
#37 P71, L1 auch nur dann bewerten, wenn so exam performance if this is

etwas vollig irrelevant fiir die
Aufgabenstellung ist. Hier zdhlt auch
der individuelle Schreibstil rein.

completely irrelevant to the task
at hand. Individual writing style
also plays a role here. Can Al
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Kann eine KI erkennen, was gut und
was schlecht formuliert ist?

recognize what is well written
and what is poorly written?

Kl als personlicher Lerncoach hat

Al as a personal learning coach

#38 P132, L2 keine Empathie, was wichtig ist {acks empathy, which is
important
KI macht hdufi Fehler oder arbeitet fvlozciqxze't’;zﬂx;ailie-zm]l;;tcatlf’saonrd
#39 P17, L1 mit ‘ausgedachten Fakten und ist is therefore not par ni - lar]
dadurch nicht sonderlich verldsslich. . P Y
reliable.
} ->
Quellen recherchieren -> momentan Researchmg sources
schwierig, weil z.B. ChatGPT nicht currently difficult bec'ause, Jor
#40 P137,L2 existierende Quellen und beim zg?el; lf;igiifﬁ; dc”pe; tzgn_
Zitieren falsche Textstellen/keine . 4
Textstelien angibt incorrect passages/no passages
at all.
441 P50. 1.2 Transkriptionen und Barrierefreiheit | Transcriptions and accessibility
’ in der Bildung in education
- As an individual learning coach
Als Individuellen Lerncoach (zu (t00 many students, too few
viele Schiiler zu wenig Lehrer, jeder Y ’
#42 P70, L1 R SR teachers, every student can be
Schiiler kann mit kl individueller . .
ofirdert werden supported more individually with
£ Al
Meine Sorgen bestehen darin, dass My concern is that the thought
der Denkprozess immer dfter an process is increasingly being left
#43 P100, L2 Dritten iiberlassen wird — bis man to third parties—until one is no
selbst nicht mehr in der Lage ist, longer able to formulate a
einen Gedanken zu formulieren. thought themselves.
Frage zu Potenzialen: KI kann . .
meii or Meinune nach schnelles Question about the potentials of
. gnach Al: In my opinion, AI can enable
Recherchieren ermoglichen und vick research and ensure that
#44 P82, L1 dafiir sorgen, dass man schnell eine 9 . ..
.o you can quickly get a basic idea
grundsdtzliche Idee von Aufgaben of tasks. Very good for
haben kann. Sehr gut fiir e
Vortrige/Hausarbeiten presentations/term papers
) Question about concerns
#45 P82, L1 5;;5;263222% on: Falsche towards Al: Incorrect
information
Die KI kann Wege zu neuen Ideen Al can shorten the path to new
verkiirzen und die menschliche ideas and promote human
446 P35. 12 Kreativitdt fordern, aber nur wenn creativity, but only if it is used

man sie richtig nutzt (als Hilfsmittel
und nicht als Autor) und wenn man
lernt, genaue Fragen zu stellen.

correctly (as a tool, not an
author) and if we learn to ask
precise questions.




76

ISSN 2218-2926 Cognition, communication, discourse. 2025, # 30

Appendix II

Codes used for responses to question asking for Al defitions

Code# in Paper
"Meta-Cognition
on AI" (CCD,
2025)

Original German
code used in
coding process

Code definition

Anchor examples
(uncorrected German
original)

Code 1 (inductive):
Comparison to
human behavior /
human intelligence,
or rational behaviour

1 — Vergleich zu
menschlichem
Verhalten /
menschlicher
Intelligenz, bzw.
rationalem Handeln

“computers [that] perform
cognitive tasks, usually
associated with human
minds, particularly
learning and problem-
solving” (Russel &
Norvig, 2010, p. based on
the original definition by
McCarthy, 1956) and “that
activity devoted to making
machines intelligent, and
intelligence is that quality
that enables an entity to
function appropriately and
with foresight in its
environment” (Nilsson,
2009, p. xiii).

“Kiinstliche Intelligenz
versucht Antworten und
Reaktionen dhnliche die
eines Menschen zu geben.”;
“Tools/Programme/Framew
orks, die die Aufgaben
erledigen konnen, die
gewOhnlicher Weise
menschlicher Intelligenz
bediirfen (zB
Entscheidungen treffen,
Ubersetzen usw)”

Code 2 (inductive):
Acquisition of
knowledge / learning
without (human)

2 — Aneignung von
Wissen / Lernen
ohne (menschliche)
Anleitung allein

Reference to more recent
attempts at definition:
“Atrtificial Intelligence
(AI) is a broad term used

“KI bezeichnet eine
Maschine oder ein
Programm, die/das lernfahig
ist.”;

guidance, solely durch Input to describe a collection of | “Ein Programm, welches
through input technologies that can solve | mit meinen Input (und je
problems and perform nach vorhandenen
tasks to achieve defined Input/Informationen) neue
objectives without explicit | Informationen bzw.
human guidance” (Cisek, | Antworten generiert”;
2021, p.4) “Selbstlernendes
Programm”
no separate code 3 — Mischung: see 1 +2 “Ein Algorithmus, der durch
used for Menschliche Unmengen an eingespeisten
combinatons of Intelligenz + Daten von Nutzern deren
several codes, codes | Wissensaneignung Verhalten kopieren und
are always named durch Input damit “eigenes" Verhalten

directly

generieren kann”;

“KI kann wie selbststindig
Verbindungen zwischen
Themen herstellen und
daraus Schlussfolgerungen
zu ziehen und dazu lernen.
In diesem Sinne bildet sie
eine Analogie zu den
kognitiven Prozessen im
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Gehirn/dem menschlichen
Gedichtnis, bei denen stetig
neue neuronale
Verbindungen entstehen und
neues Wissen gespeichert
und mit bereitsvorhandenem
Wissen verkniipft wird

Code 7 (inductive):
Naming / listing
general (a) or
specific (b) functions

4 — Benennung /
Auflistung von
allgemeinen (a)
oder konkreten

The functions or intended
uses of Al tools are
identified: general
functions, such as being

“Hilfsmittel fiir unser
Leben, kann z.B. das
Erlernen anderer Sprachen,
oder das Lehren

/ goals of genAl (Al- | (b) Funktionen / helpful (4a), or specific erleichtern”;
based tools). Zielen von KI functions (4b), such as “Ein Schreibprogramm mit
(- Tools) translation (translation Zugang zu verschiedenen
program) / grammar Plattformen, die einem
correction / idea helfen kénnen
generation (a + b not verschiedenste Fragen zu
always easy to beantworten oder
differentiate). Anregungen zu geben oder
auch Aufgaben zu I6sen”
Code 8 (inductive): |5 — Al is reduced to being a “Kiinstliche Intelligenz ist
Al is reduced to Datensammlung / searchable database or a eine Programm, dass
being a searchable Suchmaschine better search engine. Informationen aus einer
database or an Datenbank verarbeitet und
advanced search so Fragen beantworten kann
engine. (mit der groften
Wabhrscheinlichkeit aus der
Datenbank).”;
“Ein Tool die Aufgaben
erledigen kénnen , indem es
gro3e Menge von Daten
sammelt.”
Code 6 (inductive): | 6 — konkrete Name a specific “ChatGPT”
Naming a specific Anwendung: z. B. | application / Al tool, such
application / Al- ChatGPT as ChatGPT.
based tool, such as
ChatGPT (and thus
equating Al with the
named tool).
Code 4 (inductive): | 7 — Konkrete Al as a generic term for “Eine auf
Al as equal to Analysemethode(n) | various methods such as Wahrscheinlichkeit Theorie
specific analytical : Algorithmus, machine learning, data basierte mathematische
method(s): neuronales mining, neural networks, Modelle”;
algorithm, neural Netz(werk), or specific algorithms. “Eine Netzwerk des
network, deep DeepLearning, Al as a generalizing term | Neuron-Verbindungen, die
learning, machine Machine Learning, | that encompasses various | trainiert wird, bestimmte
learning, neural Neuronale analytical methods: Aufgaben zu erfiillen.”

networks, etc.

Netzwerke, etc.

machine learning (ML),
neural networks, and deep
learning (Celik et al. 2022).
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Code 5 (inductive):
Al as synonym for
robotics / robots

8 - Synonym fiir
Robotics / Roboter

Many people think that Al
is synonymous with
robotics (Long &
Magerko, 2020, p. 3).

Kiinstliche Intelligenzen
sind schlaue, nicht-
menschliche Roboter oder
Programme.

no separate code
used for
combinatons of
several codes, codes
are always named
directly

9 - Mischung
verschiedener
Codes (dann in
Kommentar
Nummern konkret
benennen)

Note: use as infrequently
as possible

“Eine neue Tool, die nicht
menschliche Intelligenz ist
aber von Menschen
entwickelt wurde. KI -
Anwendungen befinden sich
in sehr viel verschiedenen
BereicheMit dieser neuen
Benutzung der KI kann man
leicht und schnell viele
Problem / Fragen 16sen und
antworten." (1, 4)

Code 10 (inductive):

unclassifiable

10 - nicht
kategorisierbar

Answer cannot be
interpreted (in terms of the
codes)

“Bei der Bearbeitung des
Textes ist zu beachten, dass
es sich lediglich um einen
Vorschlag handelt, der nicht
als hervorragend bewertet
werden kann. Hilfe sollte in
Anspruch genommen
werden.”

unsere Zukunft”
“Computer, der gut
Verlinkungen bearbeiten
kann”

n.a.

n.a.

No entry / empty field or
not answered

“fallt mir gerade leider
nichts ein”

Appendix III

Coding of responses to open-ended questions about potential and concerns regarding the use
of Al (in studies)

n = 136, frequent multiple codings

Part 1: “Where do you see the greatest potential for Al in the next 2-3 years?”

Teil 1: “Worin sehen Sie das grofite Potenzial von KI in den néichsten 2-3 Jahren?”

Code | Description (original code in German in parenthesis) Number

177

I-1 General: Al makes life easier in various areas 29
(Allgemein: Erleichterung durch KI in verschiedenen Lebensbereichen)

1-2 Completion of routine tasks 15
(Erledigung von Routineaufgaben)

1-3 Generate and structure ideas 13
(Ideen generieren und strukturieren)

1-4 Literature research & source work 13
(Recherche & Quellenarbeit)

1-5 Data processing/ data analysis 11
(Datenverarbeitung/-analyse)

1-6 Text work (formulation, correction) 11
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(Textarbeit (Formulierung, Korrektur))

1-7 Customization of learning processes 11
(Individualisierung von Lernprozessen)

1-8 Completion of creative tasks 9
(Erledigung von kreativen Aufgaben)

1-9 Programming 9
(Programmieren)

1-10 | Translation 7
(Ubersetzung)

1-11 | Improvement and democratization of education 7
(Verbesserung und Demokratisierung von Bildung)

1-12 | Despite potential, reference to risks 5
(Trotz Potenzialen, Verweis auf Risiken)

1-13 | General skepticism, no potential 11
(Allgemeine Skepsis, keine Potenziale)

1-14 | No response / I don't know 26
(Keine Angabe / weil} nicht)

Part 2: “What do you consider unrealistic in terms of Al in the next 2-3 years? What

concerns do you have? ”

(Teil 2: “Was halten Sie fiir unrealistisch in Bezug auf KI in den nichsten 2-3 Jahren?

Welche Sorgen haben Sie? )

Code | Description Number

(204)

2-1 General: People are important; machines cannot do everything. 38
(Allgemein: Menschen sind wichtig, Maschinen kénnen nicht alles)

2-la | = People are important: grading exams 16
(= Menschen sind wichtig: Priifungen bewerten)

2-1b | = People are important: Learning coach/ Learning is social 10
(= Menschen sind wichtig: Lerncoach/ Lernen ist sozial)

2-1c | = People are important: various academic activities 10
(= Menschen sind wichtig: verschiedene akademische Tatigkeiten)

2-1d | = People are important: unique characteristics such as subjectivity, 13
personality, emotions, and interaction
(= Menschen sind wichtig: Alleinstellungsmerkmale Subjektivitit,
Personlichkeit, Emotionen und Austausch)

2-2 Replacing/degrading people leads to injustice 21
(Ersatz/Herabsetzung von Menschen flihrt zu Ungerechtigkeiten)

2-3 Al use makes people lazy, dumber, and dependent 20
(Menschen werden durch KI-Nutzung faul, diimmer und unselbststindig)

2-4 Fake news, falsehoods, bias, unreliability 16
(Fake, Unwahrheiten, Bias, Unzuverlissigkeit)

2-5 great power of Al to the detriment of humanity 10
(grofBe Macht von KI zum Schaden der Menschheit )

2-6 Loss of value in art, etc. (collapse of the creative industry) 7
(Wertverlust in Kunst usw. (Zusammenbruch Kreativindustrie))

2-7 Data protection 5
(Datenschutz)

2-8 General confidence, no worries 12
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(Allgemeine Zuversicht, keine Sorgen)

2-9 No response / I don't know 25
(Keine Angabe / weil} nicht)
2-10 | unclassifiable 1

(nicht kategorisierbar)
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AHoTanis
Hapasi TounThCsl mmMpoka IUCKYCis IIOAO 3aCTOCYBAaHHSA iHCTPYMEHTIB Ha OCHOBI IITyYHOTO iHTEJIEKTY B
aKaJIeMidHOMY KOHTEKCTI, 30KpeMa B Tajy3i akaJeMidHOTO NMHChMa CTYACHTIB, a TaKOX MO0 HAaBHYOK,
MOB'SI3aHUX 31 IITYYHUM IHTEJIEKTOM, HEOOXimHMX uid mux 3aHath (muB. Long & Magerko, 2020).
BukopucTanHs reHepaTUBHOIO IITYYHOTO iHTeNeKTy (genAl), mo 6a3yeTbcs Ha BEIMKHX MOBHHMX MOJCISIX
(LLM), € myxe MepCleKTHBHUM JUIS MOJIETIICHHS OCBITHIX MPOLECiB, OCOOJMBO AJIs CTYIEHTIB, M SKUX
MOBa aKaJIeMiYHHX JIOCTIKEeHb He € pijHot. [lepexpecHe oMMTyBaHHS CTYJICHTIB HIMEIIbKUX YHIBEPCHUTETIB
(von Garrel & Mayer, 2023) noka3zano, 1m0 NpuOIM3HO ABI TPETUHH PECIIOHJICHTIB BXKE BHKOPHCTOBYBAJIH
IHCTpYMEHTH Ha OcHOBI genAl B 3umoBoMy cemectpi 2022/23, ane nuie uBepTs poOmiia 1e (Iy’Ke) 4acTo.
PeneBaHTHI JIOCTI/KCHHS TIEPEBAKHO JIAM CEPiI0 OKPEMHX TIOKAa3HWKIB BHKOpHCTaHHs genAl B
aKaJgeMiYHUX KoJjiaX. ICTOTHMM OOMEXKEHHSM IMX JOCIIIKEHb € BIJICYTHICTH OY/b-SIKOTO PO3PI3HEHHS MIXK
crygeatamu L1 1 L2. IlpoBeneHe HamMH ONUTYBaHHS 30CEPEIXKYETbCS HA MOTCHUIMHUX TPYNOBHX
BIIMIHHOCTSIX MDK CTyJIEHTaMH, JUIsS SIKUX HiMellbka MoBa € L1, 1 TuMu, JUia Skux HiMelbka MoBa € L2, a
TaKOX Ma€ Ha METi BIICTEKUTH PO3BUTOK BUKOPHUCTAHHS IHCTPYMEHTIB Ha OCHOBI genAl, 3HaHHs mpo genAl
Ta cTaBleHHsA 10 genAl y mepmri poku 3aranbHOi JOCTYmHOCTI X iHCTpyMeHTiB (2023-2025). I3 miero
METOI0 OyJIO0 OLiHEHO 3aranoM 143 aHKeTH CTYACHTIB Pi3HHX HaBYAJBHHUX Hporpam (MEepeBaXHO HiMeLbKa
MOBa SK iHO3¢MHa Ta Jpyra MoBa) JIGHIIIUM3bKOrO YHIBEPCUTETY 3a JBOPIYHMU mepiog. Pesynbrarth
OTIUTYBaHHS, TPEJICTABIIEH] B I[iil CTATTi, 30CEPEIKYIOTHCS Ha 00I3HAHOCTI CTY/ICHTIB Ta IXHHOMY CTaBIICHHI
1o genAl / LLM (mozxo momatkoBux pe3ynbsraTiB nuB. Ketzer-Noltge & Riiger, y npyii).

Kurouosi ciioBa: wmyunuil inmenexm, eenepamuenuti 1111, esuxopucmanns LI, epamomuicms y cepi
LI, eenuxi moeni modeni (LLM), axademiuni yini, cmaenents cmyoeHmis, 00820mpueadne O0CHiONCEeHHS,
ONUMYBAHHS

Jexyapanisg npo KOH(JIIKT iHTepeciB
ABTOpH HE MAIOTh KOJTHUX KOH(IIKTIB iIHTEPECIB MO0 i€l CTATTI.
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AHoTamisn
MeTo10 CTaTTi € IHTETpyBaHHS TCOPETUKO-METOIOJIOTIYHAX MOKIIMBOCTEH TIepeKIIai03HaBCTBA 1 KOTHITUBHOT
JIHTBICTUKYM JUIS 3allPOBADKCHHS ITUTICHOI METOIWKH TIEPEKIIamaIlbKoro aHaily, ska 0a3yeTbCs Ha
TIyMaueHHi MepeKIaJeHoro MOBHOT'O BUpa3y SIK OJHOTO 3 B3a€MOIIOB’s3aHMX MOBHHUX 1 HEMOBHHX (aymio-
Bi3yaJbHHUX Ta Bi3yaJbHUX) EKCIOHEHTIB 3arajbHOrO TCIITATBTHOTO CMHCIY, SKHH KOHCTPYIOETHCS 3
ypaxyBaHHSIM YyCiX MOKJIMBHX BHUMIPIB KOHTEKCTY: SIK MOBHOIO (CEMaHTHKO-CHHTAKCHYHOrO0), TaK 1
M03aMOBHOTO (CHUTYaTHBHOI'O 1 COLialibHO-KYJbTypHOro). IlpomoHoBaHa mpouenypa mepeKiIaganbKoro
aHaJi3y BKIIOYae: 1) OMMC CUTyaTUBHOTO Ta COLIAIBHO-KYJIBTYPHOTO KOHTEKCTY, B IKOMY BiOyBa€ThCs Iist /
MOJIis, aKTyalli30BaHa aHaJi30BaHUM BepOaIbHO-BI3yallbHUM BHCIIOBIIOBAHHSM;, 2) 3’CyBaHHS BHECKY
B3a€MOIIOB’I3aHUX JIEKCUKO-()Pa3eoyIOriYHUX 1 TIpaMaTHYHHUX, a TaKoX Bi3yaJbHHX EKCIIOHEHTIB B
KOHCTPYIOBAaHHS T€IITaJbTHOIO CMHCIY OPHIIHAJIBHOTO 1 MEPEKIaJeHOr0 BHCIIOBIIIOBaHb. 3aCTOCYBaHHS
MPOTIOHOBAHOI METOMIUKH JUIA aHami3zy cyoTurpyBanHs MoBieHHs Lllepnoka XonmMca y OpuTaHCEKOMY MiHi-
cepiam [llepnox BUSBWIO TEHICHINIO 30€peKCHHS PaIiOHAILHOTO MPOMO3UIIIMHOTO 3MICTy IMpPH BTpPaTi
MOJAJIBHUX €MOLIHHO-OLIHHUX CMHCIOBUX HIOaHCIB. Llg TeHaeHuis mposiBuseTbea y: 1) crporueHHi
CUHTAaKCHYHOI CTPYKTYpHM OpPHIIHAJIBHOTO MOBIICHHS, IO, TPOTE, HE 3HIXKYE TOYHOCTI BiJITBOPCHHS
paIliOHAIBHOTO IPOIO3UIMMHOIO 3MicTy; 2) BIJMOBI BiJ Mepekiaay 4YacTOK 1 MOAAQIbHUX JIECIHIB, IO
YCKJIQAHIOIOTh MPUCYIOK 1 OepyTh y4dacTh B HIOAHCYBaHHI KaT€TOPUYHOCTI NEIyKTHBHUX INPHUIYLICHb, a
TaKoX KOHCTPYIOBaHHI ipOHii i capka3my, II0 YacTKOBO KOMIIEHCYETHCS Bi3yalbHUM PAIOM 1 3BYKOBOIO
JIOPIKKOI0; 3) 30epexeHH] LTFOCTPaTHBHOT BiMIOBITHOCTI 300pakeHHs 1 MOBJICHHS, TIPOTE BTpaTi BepOanbHO-
Bi3yaJIbHOI TPH Yepe3 3aCTOCYBaHHs YKpaiHCHKHX €KBIBaJCHTIB, SIKi IUTICHO MEPEOCMUCIIOIOTE pedepeHTHy
CUTYyaIlifo, BiIOOpaXkyrouM ii CMHCI, aje CKJIaJaloThCs 31 CIIB 30BCIM iHIIOI, TOPIBHSHO 3 OPHTiHAJIOM,
CEMaHTHUKH.

KnrouoBi cioBa: sepbanvro-6i3yanvhe 6UCIOBNI08AHHSA, EKCHOHEHM 2euwmanbmy, KOHMeKCm,
MOOANbHICMb, NEPEKNA0AYbKUL AHALI3, NPONOUYITIHULL 3MICT, CYOMUMPYBAHHSL.

1.Beryn

ABTOpH MepeKIafabKiX JOCIIHKEHb YCiX piBHIB — BiJl KypcOBOi poOOTH 10 JUcepTalii Ha CTYIiHb
JOKTOpa (PLITOJOTIYHUX HAYK — MAIOTh CITUPATHUCS Ha MEBHY KJIaCH(IKaIiI0 MepeKIagalbKuX pillicHb
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ab0 cHHTEe3yBaTH TMOJIOKEHHS KUIbKOX Kiacudikamiiinux cuctem. llepexnanganpki pileHHs
Ha3WBalOTh PI3HUMH TepMiHaAMU — ‘“‘cTpareris’ / “strategy” 1 “raktuka” / “tactic”, “meronm” /
“method”, “mimxix” / “approach”, “mpomenmypa” / “procedure”, “omepamis”’ / “operation”,
“Tparcdopmaris” / “transformation”, “mpuiiom” abo “croci6” / “technique”, “3mina” / “change”,
“3cyB” / “shift”, “3amina” / “replacement” (IuB. OrisiA TEpMiHIB 1 CHIBBIAHOIIEHb MK HUMHU
Akhmedova, 2023). Mu BXuBaTUMEMO TEpPMIH ‘‘TIepeKJIamallbKe pIlIeHHS , KWW BiIoOpakae
pO3yMiHHS Tiepekyiany sk TBopuoi mismbHOCTi (Rebrij, 2012) i Bumaerbcs Ham HaHOUIBII
YHIBEpCAJTbHUM.

Bbararopiuauii 1ocBin poOOTH 3 iCHYIOUMMH Kiacu(ikalisiMy NepeKafalbKuX pillleHb SK
yYKpaiHChKUX (IuB., 30Kkpema, Karaban, 2004; Maksimov, 2012; Naumenko & Hordieieva, 2011),
Tak 1 3apyOikHUX (nuB., 30kpema, Newmark, 1988; Vinay & Darbelnet, 1958) aBropiB, cBiTuuTH,
110 yCi BOHU OPIEHTOBAHI Ha cmpykmypanicmcwvKy Konyenyiro mosu (Saussure, 1916; Hjelmslev,
1953), ne MOBa MUCIIUTHCS SIK CHCTEMa 1€papXiyHO OPTraHi30BaHUX OJUHHIIb CUMBOJIBHOI IPUPOIN —
(hiKkcOBaHWX, KOHBEHIIIHUX 1 TOBIJILHUX CITIBBIHOIICHb ()OPM 1 3HAYEHD, SIKI YTBOPIOIOTH CIIOBHUK
1 KOMOIHYIOTBCSI 32 TIEBHUMH MPABUIIAMH, 110 KOHCTUTYIOIOTh rpaMaTHKy. OCHOBHOIO BIIACTHUBICTIO
OJIMHHIIb MOBHU BB@XKAETHCS PO3KIAJHICTh HAa KOMIIOHEHTH 1 KOMOIHATOpHiCTh. BimmosimHo,
YSIBIISETHCS, 110 OAMHUIA BHUILOTO PIBHA i€papXii yTBOPIOEThCS HAa OCHOBI KOMOIHYBaHHS OJMHUIIb
HIDKYUX PIBHIB 1 3HAYCHHsI OJAWHUIIl BHUIIOTO PiBHS MOXHA BHUBECTH, KOMOIHYIOYM 3HAYCHHS Ii
KOMITOHEHTIB.

3a Takoro MIAXOAy OCHOBHOIO OJWHUIICIO TEPEKIIaJallbkoro aHami3dy € CcJIoBo abo
CIIOBOCHIOJIYYECHHS (BLIbHE UM (Ppa3eosIOTiyHe), sIKE € BUPBAHUM i3 IMIMPIIOTO MOBHOT'O KOHTEKCTY, a
TOYHIIIE — 13 CEMAHTUKO-CHHTAKCHUYHOI CTPYKTypH. 3apyObKHI aBTOpH (AMB., HANPUKIAI,
Newmark, 1988; Vinay & Darbelnet, 1958) nepeBaxkHo nuiie moOigyHO 1 y3araibHEHO 3ralylOTh
PO TpamMaTHUKy B 3arajbHOMY TEpEJiKy MepeKIagalbKiuX pilieHb. YKpaiHCbKlI aBTOPH (IIWB.,
Hanpukiag, Karaban, 2004; Maksimov, 2012; Naumenko & Hordieieva, 2011) onucytoTs JeKCUYHI
1 rpamaTudHi TpaHnchopmarllii okpemo. B 000X Bumagkax HE BPaxOBYETHCS, IO caMe€ CEMaHTHKO-
CUHTAKCUYHA CTPYKTYypa CTBOPIOE, TaK OM MOBUTH, “‘CIIOTH’, SIKi 3aIlIOBHIOIOTHCS PI3HOMAHITHUMU
CIIOBaMU 1 CJIOBOCIIOTYYEHHSIMH, IHTEpIpETAIlisl IKUX BU3HAYAETHCSA HE JIMIIE IXHbOT CEMaHTHKOIO,
3a()iKCOBAaHOIO B CIIOBHHMKAX, @ W IXHBOIO MO3MII€I0 Yy BIJMOBIIHIN CEeMaHTHKO-CUHTAKCHYHIH
CTPYKTYp1 1 CEMAaHTHUKO-CHHTAaKCUYHUMH 3B’ SI3KaMU 3 JICKCUIYHUMU / (Ppa3eoOTIYHUMH OJTMHULISIMH,
1110 3aTIOBHIOIOTH 1HII CJIOTH L€ CTPYKTYpPH.

[{t0o 0coOIMBICTH BPaxOBY€ @HYHKYIOHANIbHO-KOSHIMUBHA KOHYEenyisi Mo8u, 3ampoBaHKEeHa
korHiTuBHUMHE JiHTBicTamu (Lakoff, 1987; Langacker, 1987), siki cTaBisSTh MiJ CyMHIB 3arajibHO
MPUMHATE CTPYKTYpPATICTChKE MOJIOKEHHS, 1110 3HAYEHHS CKJIATHOTO BUpPa3y 3BOJAUTHCS 1O 3HAYECHb
HOTr0 KOMITOHEHTIB 1 TPaMaTUYHUX TPABHII iX KOMOIHYBaHHS, 1 MOCTYIOIOTh, 0 (DYHKIIIOHYBaHHS
rpaMaTUYHO TMPABWIBHUX PEYCHb-BUCIOBIIOBAHh  YMOXKIIUBIIOETHCS  AKTHBAIIEID  YiTiCHUX
KOHYenmyanbHux cmpykmyp e3aemonos szanux enemenmis (Fillmore, 1968; Lakoff, 1977), sxi
PENpPEe3eHTYIOTh K MOBHHM, TaKk 1 HEMOBHUHU (palliOHAILHUN Ta CEHCOPHO-EMOIIIMHMIA) JOCBIf,
BOyzoBaHU B ‘“‘Oe3mocepenHii KOHTEKCT MoBJeHHs (immediate context of speech), skmii B
IIMPOKOMY CMUCII IHTEPIPETYEThCS SK TaKWi, M0 BKIIOYAE (Pi3W4HI, MEHTaIbHI, COLIaJbHI i
KyneTypHi ooctaBunn” (Langacker, 2001, p. 145).

Jlns mepexsiao3HaBCTBA OCHOBHUI BHCHOBOK, IO 3aKOHOMIPHO BHUTIKA€E 3 MPUHHATTS
(YHKIIIOHAJIbHO-KOTHITUBHOT KOHIICTIIII MOBH, 3BOJUTHCA 1O TOTO, IO 3HAYCHHS OYIb-IKOTO
aHAJI30BaHOTO TMEPEKJIAJICHOT0 MOBHOTO BHpa3dy € KOMIIOHEHTOM OUIBIIOI CTPYKTYpH, sKa
B1IOOpa)KAa€ThCS B HAIIIM CBIJIOMOCTI SIK TEIITAIBT, KUK XOY 1 MOXKHA YMOBHO PO3KJIACTH Ha
KOMITOHEHTH, TPOTE 3PO3YyMITH CMHUCI IIUX KOMIIOHEHTIB MOXKHA, JIMIIE 32 YMOBU YCBIJIOMJICHHS
yCl€i cHCTEMHU B3a€MO3B’3KiB MK HUMU. BinrTak, nepekiaganbkuii aHa i3 Mae BpaxOBYBaTH:

1) ceMaHTHUKO-CHHTAKCHUYHY CTPYKTYypy BepOaTbHOTO BHCJIOBIIOBAHHS, SIKA KOHCTPYIOE
BIIMOBIIHY pedepeHTHY CUTYaIlif0, KOMIIOHEHTH SKOi MO3HAYCH] CIIOBAMH UM CIIOBOCIIOYYCHHSIMU,
SIKi MU aHAJTI3Y€EMO, 1 5IKa 33]]a€ CUCTEMY CEMAaHTUYHHUX B3a€MO3B’SI3KIB MiXK [IMMH KOMITIOHEHTAMU;
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2) MyJIbTUMOAAIBHUNA CUTYaTUBHHM (PI3SMUHUI KOHTEKCT, KM 3 HEOOXIJHICTIO BKIIIOYAE SIK
BepOabHI BHUCIIOBIIIOBAHHSA, TaK 1 KOMYHIKQTHBHO 3HAYyIly HEBEepOaJIbHY MOBEIIHKY YYaCHUKIB
YKyTIi 3 yciMa iHIIMMHU CEHCOPHO CIPUIMAHUMU CKJIQJIHUKaMU KOMYHIKaTHBHOT CUTYallii;

3) MCHTAJIbHWI CHUTYyaTUBHUW 1 COIIQJIbHO-KYJBTYPHHM KOHTEKCT, B SKHU 3aHypeHe
BepOanbHO-HEBEepOATbHE BUCIOBIIOBAHHS, 1 0€3 YCBIJIOMJIIGHHS SKOTO WOTO HEMOXKIJIHBO
KOMYHIKaTUBHO BJIAJIO IHTEPIIPETYBATH.

Y 1upoMy 3B’A3Ky BUIAEThCS ~ aKTyallbHUM  MEPETJISHYTH TPAAMINIHI ~ METOJIUKU
MepeKIaabKoro aHali3y 3 ypaxyBaHHSIM HaOyTKIB KOTHITUBHOI JIIHTBICTHKH.

Memoro CTarTi € IHTETpyBaHHS ~ TEOPETUKO-METOJNOJIOTIYHUX  MOXKJIMBOCTEH
MePEKIIaI03HABCTBA 1 KOTHITUBHOI JIIHTBICTUKY JIJIS1 pO3pOOKH METOJWKH aHATI3y MepeKiiany, ska 0
JI03BOJIMJIA MAKCHMAIILHO 3IYYUTH JIO0 PO3TISAY KOHTEKCT — SIK MOBHUH (JIEKCHKO-TpaMaTHYHUH),
TaK 1 m03aMOBHUH ((HI3UIHUI CUTYaTUBHHUH 1 COIIAIbHO-KYITYPHHUN ).

Mamepian nocnimxenHs Bkmodae 97 ¢dparmentiB MmosneHHs Illepmoka Xommca B
OputancbkoMy MiHi-cepiani [lleproxk Ta yKpaiHCBKI CyOTHTpH Yy CYIpPOBOJI BIJMOBITHOTO
BI3yaJIbHOTO psify, pencTasieHi Ha caiiti (Rezks-ua-tv, n. d.). Yci npukiaau, aHanmizoBaHi y cTarTi,
ni0paHi 3 IIbOTO JHKepera.

Bubip maTepiany 3yMOBJIEHUH TUM, 110 BiH MOJEIIOE peallbHy KOMYHIKaTUBHY B3a€MOJIIIO, JIe
BepOanbHO-HEBEpOATbHE  BUCIOBJIIOBaHHA €  3aHYpEHUM B CEHCOPHO  CIpHIMaHMiA
MYJIbTUMOIATbHUN CUTYaTUBHHIA KOHTEKCT, 1, BOJHOYAC, MEHTAIBHO-YCBIIOMIIFOBAaHUH MOTOYHHIA
COIIAIbHO-KYJBTYPHHM KOHTEKCT, SIKHA TPUPOJHUM YHMHOM BKJIIOYAE 1 OCMUCICHHS (hi3UYHOTO
CUTYaTHUBHOTO KOHTEKCTY.

006’ckmom ananizy € yKkpaiHChbKi CyOTHUTpH, 10 BiATBOPIOI0TH MoBieHHs [llepmoka Xommca,
nepcoHaxa OpUTaHCHKOTO MiHi-cepiany [llepnok, 3HsATOrO 32 MOoTHBaMHu TBOpiB Konan Jloitns, a
npeomemom — B3a€EMOJIISl CHHTAKCHUCY, JIEKCUKH / (ypa3zeosorii, 1 300pakeHHs / Bi3yalbHOTO POy B
KOHCTPYIOBaHHI T€IITAIBTHUX CMHUCIIB 1 BIATBOPEHHI iX y nepeKiai.

[IponoHoBaHwMii y cTaTTI MiaXig 3a0e3medye MepCrneKTUBHICTD IIOTO JOCIIKEHHS MTOPIBHIHO
3 YHCICHHUMH DO3BIIKaMH MYJIbTUMOAAILHOCTI B (kiHO)mepekmani (Boria & Tomalin, 2020;
Kaindl, 2013; O’Sullivan & Cornu, 2019; Pérez-Gonzélez, 2014) 1 kino auckypci (Bateman &
Schmidt, 2012; Krysanova & Shevchenko, 2022), 30kpema, nepekiaai BepOaibHO-Bi3yaabHOI IT'pH
(Aleksandrova, 2020; Kazmierczak, 2017; Martinez-Sierra, 2005), OCKUIBKH MOHSTTS TCIITAIBTY
JI03BOJISIE BpaxyBaTH 1 MO€JHATH YCI MOXIIMBI EKCIIOHEHTH CMHUCIHIB, sKi OepyThb yd4acTb B
MPOIYKYBaHHI Ta IHTEPIIPETAIlli OPUTIHATIEHOTO MYJIbTUMOIAIEHOTO TEKCTY 1 HOTO TIEpEeKIady.

2. TeopeTnKo-MeTO10JIOTiYHE MIATPYHTS
VY KOTHITMBHIM JIHTBICTHIIl 1HTEpHpETallisl pPEYCHb-BUCIOBIIOBAHb, OIUCYETHCS B TEpPMiHAX
aKTHBAIii IUIICHUX KOHLENTYaJIbHUX CTPYKTYP B3a€MOIIOB’SI3aHMX EJIEMEHTIB, SKi MalOTh pi3HI
Ha3BU B PI3HUX PO3Taly’KEHHSX IIbOTO HAYKOBOTO Hampsmy — “dpeiimu”, “imeanizoBaHi KOTHITUBHI
Mmojeni”, “obpaz-cxemu”’, ‘“Marpuil AOMEHIB”, ‘“MeHTanbHI mpoctopu”. Pa3om 3 TuM, MOXHa
CTBEP)KyBaTH, 10 0a30BOI0 CTPYKTYPOIO KOTHITUBHO-JIHTBICTUYHOTO aHANIZY € CeMaHMUYHUlL
@petim — “Habip KOHIIETITIB, OB’ A3aHUX TAKMM YUHOM, IO JJISi PO3YMIHHS OHOTO 3 HUX MOTPiOHO
3pO3YMITH IIUJTICHY CTPYKTYpy, A0 ckjiamay sikoi Bonm 3amydeHi” (Fillmore, 1982, p.111).
Cemantuuni ¢peliMu  OyAylOTbCS Ha OCHOBI nponosuyii, TOOTO aOCTpaKTHHUX CXEM, IO
OpPraHi3yIOTh KOHIIENTH, SKI PEMpPe3eHTYIOTh CYTHOCTI OTOYYyH4YOoro cBity (I[IOCh / XTOCH), B
TepMiHaX TMEBHUX CeMaHmMuyHux poieil abo apeymenmie — CYB €KT JIi, OB’€KT Jili, PELIUIIIEHT,
EKCIIPIEHCEP, IHCTPYMEHT Tomro. L{i cemaHnTHuHi poii 3agaroThcs mpeaukaTtom (i / MPOLIEC /
CTAH), SKWWA BU3HAYA€ KITBKICTh MOMJIMBUX apPTyMEHTIB 1 B3a€MOBIIHOIICHHS MK HHUMHU.
Hanpuknan, peueHHs-BucnoBmoBanHsa John bought Mary a birthday present MoXxHa 3pO3yMiTH
3aB/ISIKA aKTHBAIIl] y CBIIOMOCTI 1HTEpIIpeTaTopa cCeMaHTUIHOTO dpeitMmy KOMEPLIIMHA JISJIbHICTD,
AKUM 3alaeTbes TMpeaukaroM bought (xynysamu-JI9 3 BATATBMA OB’€KTAMU) 1 MICTHUTb
iH(dopmariito mpo yci B3a€MONOB’SI3aHI CYTHOCTI, 3aisiHI B pedepeHTHId cutyarlii: OKYIIEI[b-
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CYB’€KT Jili (John), TOBAP-OB’€KT AIi (a birthday present), PEUUINIEHT-BEHE®ILIAHT JIi (Mary).
AxTuBalis GpermMy He € CYyTO aBTOMAaTHIHUM ITPOIIECOM 1 BKJIFOYA€E BUBEACHHS iHepeHyill.

Pi3Hi koH(irypauii apryMeHTiB i IpeauKaTiB CTBOPIOIOTH Pi3HI KOHCMPYKmMU, K1 € “TIPOSIBOM
HaIoi 3JaTHOCT1 PO3YMITH 1 B1IOOpaKaTh OJHY 1 Ty caMy CUTYaIlil0 albTepHATUBHUMH CIIOCOO0aMu’
(Langacker, 2008, p. 43). KinacuuHuMm npuKiIagoM pi3HUX KOHCTPYKTIB OnHi€l 1 Tiei camoi
pedepeHTHOT cuTyallii € aHTHChKI KOHCTPYKIIiT aKTUBHOTO 1 MTaCUBHOTO cTany (Mary loves John =
John is loved by Mary). Po30ikHICTE TpaMaTHYHUX CTPYKTYp MOB OpHTIHAIIY 1 MEPEKIaay MOXKe
BTUTIOBATUCA B PI3HUX KOHCTPYKTaX 1 CHOPUYUHATH TEPEKIaallbKy Mpo0JjeMy HaBiTh IPH
BIITBOPEHHI €JIeMEHTapHUX a0CTpakTHUX peueHb. Hanpukian, BUOip macuBy B aHTIIHCHKOMY OMHKCI
o1tk JI>xona 1 bina Bill was hit by John immutikye emmnaTito MoBIls 10 bina, Ha BiAMiHY BiJ] aKTUBY
John hit Bill (Croft & Cruse, 2004, p. 61). Cneundika ykpaiHCbKOTO Ji€CTIBHOTO CTaHy, Yepe3 Ky
aKTHBHI KOHCTPYKIIII MEPEBaAXHO HEMOXJIMBO TpaHC(HOpPMYBaTH B TMAacHUBHI 0€3 CTHUIIICTUYHOTO
yepoy (*bin 6ys yoapenuti /piconom <« [wcon yoapus bina) CIOHyKae MEpeKiIanadiB MIyKaTH
1HIITII MOYKJIMBOCTI KOHCTPYIOBAHHSI BIJIOBITHOT CUTYaAITIi.

[epexin Big aHamizy aOCTpakTHHX PEYEHb JO KHMBOI KOMYyHIKaIlii, HeXail 1 3MOAETbOBaHOI B
cepiaiii, JO3BOJISIE 3pO3YMITH, 110 aKTUBHY pOJIb B KOHCTPYIOBaHHI 3HAUYE€HHS MOBHHMX BHUPAa3iB sK
€KCIIOHEHTIB KOMITOHEHTIB TeIITANBTY BiAIrpac HAaKOMMYEHUH TOCBIA HAIIOI B3a€MOJIIi 31 CBITOM,
KWW BKITIo4Yae “(1) sk HOBI, Tak 1 MPUHHATI YABJICHHS; (2) HE JUIe “IHTEeNEKTyalbH1 MOHATTS, ajie
TaKOXX 1 CCHCOPHUH, MOTOPHUH 1 eMoIiiHuI 10CBix; (3) ycBiqOMIIEHHS (hi3UYHOTO, JIIHTBICTUYHOTO,
COIIAIBHOTO 1 KyJIbTYPHOTO KOHTEKCTY; (4) YSBJICHHS, 1110 CKOPIIIE PO3BUBAIOTHCS 1 PO3TOPTAIOTHCS
B PI3HUX YaCOBHX paMKax (aHiX BHUSBISIOTHCS oqHo4yacHO)” (Langacker, 2008, p. 30)

Opniero 3 mpoOiieM, sika BHHUKAE TPHU aHaTi31 CYyOTUTPYBaHHS 1 € TICHO TIOB’SI3aHOIO0 3
OpIEHTOBAHICTIO ICHYIOUMX KiacHu(ikaliid mepexyiafalbKuX pillleHb Ha JUCKPETHICTh aHali3y, L0
HE BpPaxOBY€ TeITAIBTHICTh JYMKH, € BIICYTHICTh IHCTPYMEHTIB aHaJIi3y PI3HOMaHITHUX BIATIHKIB
MOJAJIBHOCTI.

Mooanvuicms po3yMieMo K Cy0’€KTHUBHE CTABJICHHS MOBIIS JO0 3MICTy BUCIIOBIIIOBAHHS, SIKE
BUPAXKAETHCS MOETHAHHSAM E€KCIIOHEHTIB KOMITOHEHTIB aKTHBOBAHOTO BHCIIOBIICHHSIM TeIITAIBTY, 1
HaKJIaJIa€ThCS Ha paIliOHATBHUI MPOMO3UIIIMHII 3MICT.

B anamizoBaHOMY JETEKTHBHOMY Cepiayli MOJAIbHICTh YBHPA3HIOETHCS Y JBOX AacleKTax
MOBJIEHHS Xo0JMca:

1) crymeHi BIpOTiMHOCTI TOrO YH IHIIOTO TPUIYIIEHHS B O€OVKMUBHOMY MOGIEHHI
MEpCOHaXa, SKE € HHU3KOK CYyKCHb-TIPOMO3HUIIH, OB SI3aHUX MPUYMHHO-HACIITKOBUMH
BiJTHOIICHHSIMU, JI€ MIeplIe CY/HKEHHS (apryMEHT) ONUCY€e TeBHUN (akT, CTaH CHpas, abo MO0, a
HaCcTyIHE € YMOBHUBOJOM (HACIIIKOM), III0 BUIUIMBAE 3 aHAMI3y IbOTO (akTy, cTaHy crpaB abo
moAii, 1 poOUTbCsT Ha MiACTaBl 1H(PEPEHI[iH; CHHTAKCUYHO 1 apryMEHT, 1 HACIiJI0K MOXYTb OyTH
MPEJCTaBICHI TPaMaTUYHUMHU CTPYKTYPaMH Pi3HOI KIJIBKOCTI 1 CKIIaJHOCTI (BiJl CKJIQAHOMIAPSAHUX
3 Oararbma MiJPSATHUMHU 10 OJHOCITIBHUX HEIOBHHUX PEUYEHB); CTYIIHb BIPOTIAHOCTI, SIK TIPABHUIIO,
BIITBOPIOETHCS MOJAILHUMH JIIECTIOBAMH Y CTPYKTYPi IPUCYIKY 200 BCTABHUMH KOMIIOHEHTAMU;

2) ipoHiyHOMY a00 CapKaCTUYHOMY CTaBJICHHI Cy0’€KTa MOBJICHHS O 00 €KTIiB MOBJICHHS,
CIMIBPO3MOBHMKIB 1 HaBiTh JO caMoro ce0e, sIK€ BHUPAXKAETbCS HU3KOIO B3aEMOIOB’SI3aHUX
KOMITOHEHTIB pPE€UY€Hb-BUCIIOBIIIOBAHb, BKIIFOYHO 3 MOJAIBHUMHU JII€CIIOBAMHU.

Crenudikoro aHaIi30BaHOTO Marepiajly € Te, 0 MOAAIBHICTH SIK CMHCIOBUN KOMIIOHEHT
TeMITAIBTY aKTyalTi3y€eThCS MYJIBTHMOJIAILHO — 32 B3a€MOJ11T MOBJICHHS 1 BI3yaJIbHOTO Py, SIKUH,
SK BJIaCHE 1 MOBJICHHSI, € YACTUHOIO CEHCOPHO-CIPUIMAHOTO (Pi3UYHOTO KOHTEKCTY SIK KOMIIOHEHTY
nooii mosnenns (Langacker, 2001). ®i3uuHMiA KOHTEKCT TMOMAII MOBJICHHS BKIIIOYA€ K (OHOBE
300pakeHHs / Bi3yaJbHHUI psif, IO PENpPE3CHTY€E aHaNi30BaHy MOJII0 B yCiX ii AeTtansix (micue, yac,
KUTBKICTB 1 POJII YYaCHHUKIB), TaK 1 pENpe3CHTAIlil0 HeBepOaIbHOI MOBEIIHKH YYaCHHKIB, 30KpeEMa,
MIMIKHU Ta 1HTOHAIII].

B tepminax bapta (Barthe, 1964/1986), y B3aemoii 300pakeHHs 1 TEKCTY (BUCHHI TOBOPUB,
HacaMmIiepe/], Mpo MUCbMOBUI TEKCT, MPOTE, TE K CaM€ CTOCYETHCS 1 YCHOT'O MOBJICHHS ), TEKCT MOXKe
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BUKOHYBaTH (YHKIIIO “SKkops” B MOpi cMuciHiB (anchorage) — sik, ckaxiMo, mianuc “JliBunHa Ha
naBii”’, Mo OyKBaJIbHO OMHUCYE 300paKCHHS IBUYMHM, SIKA CHUIAUTH HA JIABI[l B MApKy 1 MHJIBHO
BIMBIIAETHCS B JalediHb ajnei, abo “pene-mepemukada’ (relay) — sk migmnuc “B ouikyBaHHI
KOXaHOTO” MMl THM CaMUM 300pa)KEHHSM, KM TIEPEeMHKA€e PEIUITi€HTa 13 300paKeHHsI Ha TEKCT,
MPUBHOCSIYM B CUTYallil0 HOB1 CMHUCIIH.

[ToxiOHMM YKMHOM, Bi3yaldbHUHN PsJ CEpially MOXKE BUKOHYBATH a0o0 itrocmpamueny yHKYiio,
HiATPUMYIOUYH BepOaIbHO-aKTyalli30BaH1 SKIpHI CMUCIHU (AWB. IpUKIaau 5, 6), abo KorcmpykmusHy
¢yHKyito, TPUBHOCSYM B CUTYyaIlll0 HOBI CMHCIH 1 IMEPEMUKAIOUW PEIUIIIEHTAa 3 BepOAIBbHO-
aKTyaJi30BaHUX CMHUCIIIB HA CMUCIIH, aKTyaJli30BaHi Bi3yaJbHUM PsIoM (AUB. pukianu 7, 8).

[Ilo crocyerbcst HeBepOanbHOI (Hacamrepes, MiMiKu) 1 TmapaBepOanbHOi (IHTOHAIIT)
KOMYHIKaTUBHOI TIOBEJIHKM, BOHA TEX MOXE peali3yBaTu LloCmpamusHy @yuKyito, KOIH
MOBJIEHHS 1 300paXK€HHSI aKTUBYIOTh OFHI ¥ Ti caMl CMHUCIH, a00 KOHCMPYKMUBHY QYHKYII0, 1
MOBJICHHSI 1 300pa)kKeHHS aKTUBYIOTh Pi3HI CMHUCIH.

bepyun 1o yBarm 3a3HayeHi BHWINE OOCTaBHHH, MH MPOMOHYEMO TaKy MpPOLEAYyPY
MepeKIIalalibKoOro aHalizy:

1) omuc TOTOYHOTO CHUTYaTHBHOTO KOHTEKCTY, B SKOMY BiJOyBaeTbCs Misg / TIOHIA,
aKTyali30BaHa aHaJi30BaHUM BepOabHO-BI3yaJIbHUM  BHCJIOBIIOBAHHAM, 3 YypaXyBaHHSAM
COIIAIBHO-KYJIBTYPHOT'O KOHTEKCTY, B SIKHW 3aHYpEeHa 1151 Jis1 / TIOis;

2) BCTaHOBJIICHHS CMHCJIOBUX 3B’S3KIB MDK TIpaMaTUYHUMHM Ta JICKCUHYHUMH /
(dhpazeooriYHUMHA KOMIIOHEHTAMH OPHUTIHAJIBHOTO 1 MEPEKIIaIeHOTO BUCIOBIIOBaHb Ta 3’ SICYBaHHSI
iXHBOT'O BHECKY B KOHCTPYIOBAaHHS I'CIITAILTHOTO CMHCITY;

3) imentudikamis QyHKIT BizyaapHOTO psAAy (SK HeBepOaapbHOI 1 mapaBepOaIbHOT
KOMYHIKaTUBHOI MOBENIHKHM, Tak 1 (OHOBOrO 300pa’keHHs) Ta 3 SCyBaHHS MOro BHECKY B
KOHCTPYIOBaHHS ~ 3arajbHOTO  TEMITAJIBTHOTO CMHUCIY OpHWTIHAJBHOTO 1  MEpeKIaJeHOTO
BUCJIOBIIIOBAHb.

3. PesyabTaTn
Pesynbratu aHanmizy aHrI0-yKpaiHCHKOTO CyOTUTPYBaHHS MOBJICHHSI XO0JIMCa B OpUTaHCHKOMY MiHi-
cepianti [llepnok cBig4aTh, MO CYOTUTpPH, SIK NPABWIO, BIATBOPIOIOTH pPALIOHATBHUNA 3MICT
OpHUTiHaJy, IPOTE BTpavaloTh CMHUCIIOBI HIOAHCH MoaaibHOCTI. Hampukian:

(1) I referred to her husband in the past tense. She joined in. Bit premature. They've only just

found the car.

HaBenenuit ¢parment miamory mixk Xonmcom Ta BarcoHom BinOyBaeTbcss Ha MiCIi 4eproBOTO
37I0YMHY — BOMBCTBA. X0JIMC BHKJa/lae BaTrcony aprymMeHT, HaciaiAKOM SIKOTO Ma€ CTaTh YMOBHBIJ,
10 JApY’KUHA BOUTOrO MOXe OyTH MPHUYETHOIO 0 HOro cMepTi. ApryMeHT, BUPAKECHUH JIiHIHHOIO
MOCTIIOBHICTIO TIPOCTOTO  JABOCKJIQAHOTO PpEYCHHS 3 TEePEXIAHUM J11€CTOBOM-TIPUCYIKOM,
YCKJIaJIHEHUM O0CTaBHHOIO criocoOy il [A eosopueé npo ii yonosika 6 mMunyiomy 4acil; mpocToro
JBOCKJIATHOTO PEUYEHHS 3 HEMEPeXiTHUM J11€CIIOBOM-TIPUCYIKOM [Bona npuednanacs], cCHTyaTUBHO
HETMOBHOT'O PEYCHHS, SIKE HaJa€ OLIHKY JisM IPYKUHU 1 pOOUTH akIEHT Ha JeTali, 10 CIIOHyKala
XonMmca nmo migo3pu [Tpoxu nepeduacro] 1 TPOCTOTO IBOCKIATHOTO PEUCHHSI 3 TEPEXiTHUM
TI€CTOBOM-TIPUCYIKOM 1 A0AaTkoM [Bowu minvku auwe 3uatiwau mawuny]. HaBenena Huzka
OyKBaJIbHO BIITBOPCHUX PEYCHB-BUCIIOBIIIOBAHb 3BOAUTRLCS 10 iH(epeHIii [pyxuHa roBopuia mpo
YOJIOBiKa K HaueOTO BiH OyB MEpTBHM, Xoua JIOKa3iB I[bOro He icHyBano|. Ha meii panioHambHUA
3MICT HaKJIaJa€ThCsl CapKaCTHMYHO-TVIY3JIMBE CTaBJIEHHsS XojMca A0 3JIOYMHHHUII, TPy AKOi Homy
BIAsIOCA pO3KpUTH. Lle cTaBieHHs BUpaKaeThCs B3a€EMOJIEI0 BepOaliki 1 HeBepOalliku, e MiMika i
IHTOHAIlISI BUKOHYIOTh UTIOCTPATHBHY (PYHKIIIIO a came: 4acTKOI bit — mpiwku, sSiKa aKTyami3ye
MpOTUJIe)KHE OyKBaTbHOMY 3HAYEHHS, aJKE KOHIENT IEPEIUACHICTh He mependadae rpamarii, i,
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BOJIHOYAC, MiMiKOI0 XosiMca (y HamiB-MOCMINII MiAHATI KYTH TY0, IPOTe 04l HEe MOCMIXal0ThCs) Ta
iHTOHAITlI€I0 (TTepeOUIBIIEHO BUCXITHUN PyX TOHY Ha ClIoBax Bit premature).

[lepen aBTOpamu CyOTHUTpIB CTOITh 3aBJIaHHS BUKOHATH INEPEKIIAN, SIKUM OM aKkTHBYBaB ycCi
OMHCaHI CMHCIIOBI HIOAHCH. | 1€ 3aBAaHHS MOJXKHA BUPIIIUTH, JHINE SKIIO CIHpUAMATH 1
iHTepIpeTyBaTd pedepeHTHY CUTYallil0 fK TeIITalbT 1 HE MPHB A3YBAaTHCS 10 KOHKPETHOTO
BepOATHHOTO 1 HEBEPOATLHOTO BTUICHHS 11 KOMITOHEHTIB:

(2) A eosopus npo ii yonosixa y munynomy uaci. Bona meswc. 3apano, noku wio mino e 3HAULIU.

ABTOpH CYOTHTpiB 30€piratoTb CTPYKTypy NEpIIOr0 pEYeHHs, BJAIOYHCh IO JIEKCHYHOTO
y3arajJbHEHHS IUITXOM KOHTEKCTYaJIbHOI 3aMiHM JI1ECIOBA-TIPUCYIKY referred — 32adyseas Ha OB
3arajibHe 206opus. Jlpyre peueHHs MepeTBOPIOIOTh B HEMIOBHE, CUTYaTHBHO 3aJISKHE BiJl MEpIIOTO,
npote QYHKIIIHO eKBiBajIeHTHE opuriHaibHOMY. {070 ineHTHdIKaIli mepeKIaabKoro pileHHs,
B ICHYIOUMX KJIacu(iKalisgx MPaKTUYHO HEMOXKIIMBO 3HAMTH BIIMOBIIHUH SPIUK, OCKUTBKA BOHHU HE
BpPaxOBYIOTh KOTE€31iiHI 1 KOT€PEHTHI 3B’S3KH MK (parMeHTaMud MOBJIEHHsA. TpeTe 1 ueTBepTe
pedeHHs 00’ €IHYIOTh y CKIIAIHOIIIPSIAHEe TPUYUHU 3 TOJIOBHUM 0€30C000BUM, a MPHU BIATBOPEHHI
CJIOBOCIIONTYUYEHHS found a car BAAIOTHCS A0 MOYJISIII1, TTOSCHIOIOYH / Haraayr4H TJIs1a4eBl, 0 y
3HalZICHOMY aBTOMOOUTI Tiia *epTBU HE Oyno. Y MiJACYMKY, CyOTHUTpH, SK 1 OpUTIHAJIBHHUNA TEKCT,
MIJIBOJSITh PEIUITIEHTIB A0 iHbepeHIi [[pyxuHa ropopuia Mpo 4YOJIOBiKa, K Ha4yeOTO BiH OYyB
MEpTBHM, XO4Ya JOKa3iB 1boro He icHyBano]|. [Ipore, Takwii mepekyiag HE MOXKHA BBAXKATH
KOMYHIKQTUBHO BIQJINM, OCKIJIEKM aBTOPH CYOTHUTPIB BIIMOBJISIOTHCS BiJ Mepeaavi YacTKu bit, 110
YHEMOJKIJIMBIIIOE BiTBOPEHHS Capka3My, XOda Il BTpaTa YaCTKOBO KOMIICHCYEThCS Bi3yalbHUM
PSAIOM 1 3BYKOBOIO JIOP1KKOTO.

HactynHwuii npukiaa TakoX JEMOHCTPY€E B3a€EMOJII0 BepOaIbHOTO 1 HeBepOAIbHOTO MOJYCIB
B aKTHBAIlli TreMTAIBTHOTO 3MICTY peepeHTHOI cuTyartii:

(3) So, this investigation might move a bit quicker if you were to take my word as gospel.

Pemika XonmMca mpeacTaBieHa CKIQIHOMIIPSIHAM MPUIMHHO-HACTIAKOBUM peueHHsIM. MoanpHe
TECTIOBO might y CTPYKTypl TPHUCYIKY TOJIOBHOTO PEUCHHS, SKE, 3a3BHYall, BHpaKae Maly
BIPOTi/IHICTh, Y IbOMY KOHTEKCTI YKYTIi 3 YaCTKOIO @ bif Ta MOJAIbHUM J1IECOBOM were y CTPYKTYpi
MPUCYAKY TIAPSITHOTO PEUEHHS IMIUIIKYIOTh 1pPOHIIO: HACTpaBai XOJIMC ITIJIKOM BIIEBHEHHWH, IO
po3ciigyBaHHs pyxayocs 0 He TPILIKH, a 3HAYHO MIBUALIE, AKOU nojinencpkuil iHcniekrop Jleictep,
3 SIKUM BiH sIKpa3 PO3MOBIISIE, 0 HHOTO TPUCITyXaBCs. [pOHIs MepeTBOPIOETHCS Ha CapKa3M 3aBIsKH
BXKHMBaHHIO (ppazeonorizmy-meradopu fo take one’s word as gospel, sxkuii o3Hauvae ‘“‘cpuiiMaTH
I0Ch SIK ICTHHY”, K Hadye O 1i¢ OyB €BaHTEIbCHKUH IOCTYyJAT. 3 ypaxXyBaHHSIM OCOOHCTOCTI
XonmMmca, Ui SIKOTO HE ICHY€ Hi aOCOJIIOTHUX aBTOPUTETIB, Hi a0CONIOTHUX ICTUH, TMM Oilblie
peniriiHuX, a TaKOXK 3arajbHOTO 3HEBAXJIMBOTO CTAaBJICHHS XoJiMca N0 iHcrekTopa JleicTepa,
BiJIOMOTO TJISJJa4€Bi 3 KOHTEKCTY MOMEPEIHIX MO/ii, BUCIOBIIOBAHHS 3BYYUTH SIK TIy3YBaHHS HaJ
CIiBpO3MOBHHKOM. CapKacTHYHA I1HTEpIpeTalis MiATPUMYEThCS 1 HEBEPOAIBHOIO MOBEIIHKOIO
XonmMca, ToAIOHOO 10 OMUCAHOI B TIpolieci ananizy npukiany (1).
ABTOpH CyOTUTpPIB HAaJIAlOTh TAKUW TEKCT MEPEKIIATY:

(4) Lle po3crioysanus pyxanoce ou dewso weuoute, axou_Bu sipunu meni Ha cnogo.

[lepexnan BiTBOPIOE CHUHTAKCHYHY CTPYKTYpPY OpHIiHATy 3a JOMOMOIOI0 YMOBHOI'O PEUCHHS.
Jlekcn4He 3HAYCHHS Ii€CIIOBA-TIPHCYAKY TOJOBHOTO PEYEHHS TEX IMEPeaacThcs OyKBAIBHO, SIK 1
yacTtka a bit — dewjo, X04a TPU IILOMY CIOCTEpPIraeMoO BiAMOBY BiJl BiITBOPEHHS MOJAIBHOTO
niecnoBa might, ske Oepe y4acThb y BHUPaKEHHI capka3zMmy. Dpaszeoiiorism to take one’s word as
gospel y IiipsSAHOMY YMOBH 3aMiHEHO YKPAaiHCHKUM KYJBbTYPHUM €KBIBaJICHTOM — Gipumu Ha CJ1080,
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KW, IPOTe, HE Mae METaQOpPUYHOIO 3MiCTy. SIK HACTiIOK, BTpAa4yaloThCs IMIUTIKALii, OB sA3aHi 3
€BAHTEIILCHKUMH TIOCTyJaTamMu. J[0 TOTO K, aBTOpPH CYOTHUTPIB BIIMOBJIISIOTBCS BiJl TMEpPEKIaTy
MOJIaJILHOTO JIECTOBa f0 be to (were) y CTPYKTypl MPUCYAKY MiAPSTHOTO YMOBHOTO PEUCHHS. Y
MIJICYMKY, CYOTUTPH TIepEAaroTh PAIlIOHAILHUNA 3MICT OPHTIHATY, OJHAK BTPAdalOTh OOPa3HICTh 1
CapKaCTUYHICTh MOBIIEHHST XOJIMCa 1, BIJNOBIAHO, AKTUBYIOTh JalleKO HE BCI KOMIIOHEHTHU
remranbTy. Sk 1 B cyotutpax (2), CMUCIIOBI BTpATH YaCTKOBO KOMITEHCYEThCS BI3YaJTbHUM DPSIIOM 1
3BYKOBOIO JOPIKKOIO, SIKI pENPE3CHTYIOTh CapKaCTUYHY MIMIKY Ta iHTOHAIiI0 X0JIMca.

[IpeacraBneHuii HWX4YE TNPUKIAT I[IKABUH THM, IO JEMOHCTPYE HE JIMIIC B3aEMOJIIO
MOBJICHHSI 1 HeBepOaJabHOI Ta mNapaBepOalbHOI KOMYHIKATHBHOI MOBEIIHKM MEPCOHaXIB, a M
UTIOCTpaTUBHY (PYHKITIFO 300pakeHHs / BI3yaJbHOTO psAIYy B KOHCTPYIOBAaHHI TeIITAIbTHO
OB’ sI3aHUX CMUCIIB, JIe 300paXKCHHSI B3a€MO/II€ 3 MOBIICHHSIM 32 TIPUHIIAIIOM SIKOPIO:

(5) We're looking for a killer who can climb, who can shin up a rope. Where else would you find
that level of dexterity?

[TepeOyBatoun B 1UpKy pa3zom 3 BarcoHom i i#oro komeroro Caporo, XoiaMC 03By4Yy€ CBOI
JEeTyKTHBHI MIpKyBaHHS. ApPrymMeHT XOJIMcCa BHUPAXKAETHCS CKIAJHOMIIPSIHOIO CTPYKTYpPOIO 3
IBOMa O3HAYAJILHUMH MiIPSITHAMH PEUCHHSIMHU, TIOB’SI3aHUMH OE3CTIOIYYHUKOBUM CYPSTHUM
3B’si3Kk0M. I1iipsiiHI peueHHs pO3KpPHUBAIOTh, SIKUMU HABHUKAMHU BOJIOJI€ MMOBIPHUN BOMBIISI — MOXKe
JIA3UTH BBEPX 1O CTiHI 1 MOTY311i. Hacmiok BTUTFOETHCS pUTOPUYHUM PEYCHHSIM, OYKBATLHUN 3MICT
aKoro — [[e we 6 moznu 6u 3HauwLIU MAKuil piseHb cnpumHocmi?] — BUBOJIUTHCS 13 3aTyUEHHSIM
BI3yaJIbHOTO DSy, SKUA UIIOCTPYE MICIle 3HAXOKCHHS TEPCOHaXKIB 1 HAMOBHIOE PUTOPUYHE
3alUTaHHS 3MICTOM, CIIOHYKAIOYM TISAIa4iB 10 iHQepeHmii [3MOYuHI CIiJ IIyKaTd B IHPKY].
MopanbeHe niecnoBo would yCKIagHIOE CTPYKTYPY NMPHUCYAKY PUTOPHYHOTO 3alMTaHHS, HAJAlOUH
BUCIJIOBJIIOBAHHIO XOJIMCa TMEBHOI BiJICTOPOHEHOCTi, CTPUMAHOCTI, a YKYIIi 31 CIOBOCIIONYyYCHHIM
level of dexterity, sike OyKBaJbHO O3HAYAE pi6eHb Cnpumuocmi, e W Tepeaac ipoHil / capkasm,
OCKIUJTBKA MaJIOMMOBIpHO, 110 XOJMC HACHpaBIi BHUXBajisie BOMBIIO 3a CHpUTHICTH. Ha BipHICTBH
Takoi IHTepIpeTarlii BKazye 1 HeBepOaJlbHAa MOBEAIHKA XoymMca (BiMOBIIHA MiMiKa Ta 1HTOHAITiS,
1o onucadi B npukiani (1)).
CyOTuTpH enio 3MIIyrTh CMUACIOB] aKIIEHTH OPUTIHAITY:

(6) Haw yousys modxce nasamu no cminax i momy3syi. ¥ Kko2o we moscyms Oymu maxi_ Haguuku?

ABTOpH CYOTHTpPIB TEPETBOPIOIOTH MiAPSTHO-CYPSIIHY CHHTAKCHYHY CTPYKTYPY apryMeHTy Ha
IPOCTY, 1 3BOJATH apryMEHT 10 KOHCTaTalii HaBUYOK yOWBI. PUTOpUYHE 3amUTaHHS NEpeMillye
aKIICHT 3 MICIA Ha JIIOJIMHY: B OpUTiHail XOJMC aKIEHTYyE Ha TOMY, IO BOWBIIIO CJiJ ITyKaTH B
LIUPKY, a CyOTUTPH — HA TOMY, 1110 O3HaYEeHI HABUYKH MOXKYTb OYTH NMPUTaAMAaHHUMHU apTUCTY IIHPKY.
Bizyansauit psg nigrpumye Taky iHTeprperaitiro. CioBocnonydeHHs level of dexterity mepenaeTbest
CIIOBOM Ha6uyKku, 1O (HAKTUYHO € Yy3araJbHEHHSAM IepeNliYeHUX B apryMeHTi 3Ii10HOCTel
iMoBipHOTO BOUWBII. Yepe3 CTUCTICTh 1 CTHIICTHYHY HEUTPANBHICTh Il JICKCHYHUN BUOIp HE
3MATHUN TiepenaTH ipoHii / capkasMy. SIK 1 B ONMCaHUX BHILE BHIIAAKaX, LI CMUCIOBI BTpaTH
YaCTKOBO KOMIICHCYEThCSA BI3yaJIbHUM PSIOM 1 3BYKOBOIO JOPDKKOIO, SIKI PEMpe3eHTYIOTh
CapKacTHUYHY MIMiKy Ta iHTOHaIi0 XoJMmca.

VY npencraBaeHOMY HIKYE MPUKIAAl 300paKeHHS / Bi3yalbHUH Psii BUKOHYE KOHCTPYKTUBHY
(byHKI1110, B3a€EMOJIIIOYH 3 MOBJICHHSIM 3a MIPUHIIUIIOM peie:

(7) Because dead men get listened to, he needed to do more than kill you. He had to discredit
every word you ever said about your father. And he had the means right at his feet.
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Xonmc, Barcon, Incniexrop Jleiictpen Ta I'enpi 3HaxoasaThesa Ha 6010Ti. BoHM 3HAaX0AATH TOKTOpa
®pankiaeHaa 3 c00aKo-poOOTOM, KU € KIII0YEeM JI0 PO3KPUTTS 3JI0UMHY. X0JIMC nosicHIoe ['eHpi,
YoMy 3JIOYMHIIO OyJl0 BaXJIMBILlE TUCKPEIUTYBAaTH, aHDK IPOCTO BOWTH HOro. ApryMmeHT
BUPOKCHHI HU3KOK CHHTAKCHYHUX CTPYKTYp: CKIAIHOMIAPSAHUM TpUIHHU [OcKineku 00
MepmMEUx NpUcIyxaiomvcs, UomMy nompiono Oyno 3podoumu Oinvwie, awuidc 6bumu eacl;
CKJIAHOMIAPAMHAM O3HAYAJbHUM, sKe JeTalidye HaMmipu 3ioumHIs [Homy 6yno nompibuo
OUCKpeOUmy8amu KOXNCHe Cl060, sKe 68U KOIU-HeOYOb 2080puUiu npo c6020 6amvKal; MPOCTHM
pEUYCHHSIM 3 JIOAATKOM 1 OOCTaBHMHOIO Micus [/ 6in mas 3acobu npsmo 6i0 noeamu]. MonambHe
T€CTIOBO need B MEPUIOMY PEUYEHHI BKa3zye Ha HEOOXIIHICTh Ta IMIUTIKYE CapKa3M, PO3KpUBAIOYH
IUHI3M cTpaTerii 3mounHIs. [{ikaBuM € moBTOp miecioBa had, ne Tiepie BXKUBAaHHS aKTyali3ye
MOJIaJibHE 3HAYCHHS HEOOXITHOCTI, a apyre — BoJojiHHA. [loBTOp mpuBeprae yBary 10 Jpyroro
BXKMBaHHS Ji€ciioBa had, sike € 4dacTuHOIO (paszeonoriamy to have right at one’s feet. llei
¢bpaszeosiorisaM € MOMiCeMiYHUM 1 Mae K OyKBalbHE 3HA4YeHHA — “B Oe3mocepenHiil ¢iznyHii
OJIM3BKOCTI; OJM3BKO JI0 HIr’, TaK 1 NEPEHOCHE 3HAYCHHS — “aCOIIOETHCS 3 JIETKUM YCIIXOM™, sSIKE
HiKPECITIOE JIETKICTh JOCTYIY /0 3ac00iB AucKpenuTalii. BepOanbHuili Moyc akTUBY€ IEPEHOCHE
3HAYCHHS BUpa3y, a BI3yalbHUH s — Horo OyKBaJbHE 3HAYEHHS, BKa3ylOUd Ha Te, IO 3acO00H
BTUICHHSI 33JyMy 3JIOUMHIISI — OOJIOTO, MEepeTBOpeHe Ha 3aci0 BOMBCTBA 3a JOIIOMOIOI COOaKH-
poboTta, — B OyKBaJIbHOMY CMHCII 3HAaXOJWJIOCS Yy 3JIOYMHIIS miag Horamu. OJHOYacHA aKTHBAIIis
JIBOX HECYMICHUX CEMaHTUYHUX CTPYKTYP CTBOPIOE BepOaIbHO-Bi3yalbHY TPY.
ABTOpH CyOTHUTPIB BIATBOPIOIOTH OMKCaHy pedepeHTHY CUTYAIII0 TAKUM YHHOM:

(8) bo mepmeum sipsaimob, mpebda O6yn0 He 6oumu mebde, a OUCKpeOuUmysamu me, wo mu Kasae npo
c6020 bamvka. A 30pos 6yna npocmo nio HocoMm.

CunTakcuyHa CTpPYKTypa (parMeHTy 3MIHIOETbCA. ABTOPH CYOTHUTpPIB HACHIAYIOTH JIMIIIE
rpaMaTU4Hy CTPYKTYPY MiAPSIHOTO TMPHYWHK, BIAIOYHCH 10 MOIYJISIII 3HAYEHHS Mi€cioBa-
npucynKy get listened to — npucnyxaromvca — 6ipsams. ['0lI0BHE PEUEHHS CKIIQIHOMIAPSIHOTO
NPUYMHA CIPOIIYIOTh 1 3 €IHYIOTh 3 WAPSJAHAM O3HAYAIBHUAM, SKE€ TEXK CIPOIIYIOTh,
BiJIMOBJISIFOUHCH BiJ| MEPEKJIay HU3KH KOMIIOHEHTIB, BHACTIIOK YOTO TYOUThCS IMILTIKAIisS, IO TE,
110 3ayMaB 3JI0YHHEIb, Ha JyMKY X0JIMca, OyJI0 TipiiuM 3a BOUBCTBO. OCTaHHE pedyeHHS, sIKe Oepe
y4acTh y CTBOPEHHI MOBHOI I'pH, LITICHO NMEPEOCMUCITIOETHCA: 3acodu (means) 3aMIHIOIOTBCS Ha
30poro, a dpa3eosioriam to have right at one’s feet — Ha yKpaiHCbKUH €KBIBAJICHT, SIKH 0Opa3HO
MEPEOCMUCIIOE KOHIENT JIOCTYIHICTh: “OyTH mmij HOramu’ — “OyTH Ml HOCOM™, aJanTyr4d
MOBHE BTUICHHS IIPOTO KOHIIENTY IO YKPAiHCHKOI JIIHTBOKYJIBTYpU. Y IMIJICYMKY, BepOabHO-
Bi3yaJbHa MOBHA I'pa BTPAYAETHCS.

4. BHCHOBKH
[aTerpyBaHHa TEOPETHUKO-METOAOIOTIYHMX MOXKIMBOCTEH NEpeKIalo3HaBCTBA 1 KOTHITUBHOL
JIHTBICTUKHU JUIsl PO3POOKHM METOIWKH aHai3y Mepekiany, ska O J03BOJisIa B3STH JI0 yBarw sk
MOBHUH (CEMaHTHKO-CHHTAaKCUYHUI), TaK 1 MO3aMOBHUH (K (Pi3UUHUIl — Bi3yalbHO-ayialbHUM,
TaK 1 CHTYaTHUBHHH, 1 COIIAIbHO-KYIbTYPHUIN) KOHTEKCT, JO3BOJISIE 3PO3YMITH, 110 KOMYHIKaTHUBHO
BJIaJIe BIATBOPEHHS 3HAUYEHHS MOBHOTO BHPAa3y € MOXKJIMBHUM, JIMIIE 32 YMOBH YCBiJIOMIIIOBaHOTO /
HEYCBIIOMJIIOBAHOTO PO3TJISAY I[HOTO MOBHOTO BHpPAa3y SK OJHOTO 3 B3a€EMOIIOB’S3aHMX MOBHHX 1
HEMOBHUX (HeBepOanbHUX / Bi3yallbHO-ayJlaIbHUX Ta 300paXkalbHUX / Bi3yalbHUX) €KCIIOHEHTIB
3arajJbHOTO TEMITATBTHOTO CMHUCITY, SIKHH KOHCTPYIOETHCS 3 YPaxXyBaHHSIM yCiX MOXIIMUBHX BHMIpiB
KOHTEKCTy. IcHyroui kmacudikaiii nepekiaganbKux pilleHb HE BigOOpa)kaioTh KOMIUIEKCHOT
MYJIBTUMOAIBHOI TPUPON KIHONEPEKIIATYy.

PesynbraTi aHaizy aHIIO-yKpaiHCHKOTO CYOTUTPYBaHHS MOBIICHHs X0JIMCa B OpUTaHCHKOMY
MiHi-cepiani “Ilepnok’™ BUABISIOTH TaKi TEHJICHIIII.
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1. Mae wmiciue CcrpolIeHHsS CUHTaKCHYHOI CTPYKTYpU OpPUTIHAJIBHOIO MOBJIEHHS B IMEPEKIIai
(omymieHHsT KOMITOHEHTIB CKJIQJHUX peYeHb 1 TpaHchopMmallis CKIAIHUX PEYCHb Yy TPOCTI), IO
YaCTKOBO TIOSICHIOETHCSI YaCOBHMH 1 TPOCTOPOBUMH OOMEXKEHHSMH, SIKI HAaKIAJarOThCS Ha
CyOTHTpYBaHHS K BUJ KiHomepekiamy. [IpoTe, CHHTaKTHYHE CIPOIICHHS HE 3HIKYE TOYHOCTI
nepeaayi parioHaIbHOTO MPOMO3HUIIHHOTO 3MICTY OPUTIHAIBHOTO MOBJICHHS.

2. CrocTepiraeTbcs BiAMOBA Bij TIEPEKIay YacTOK 1 MOJAIBHUX JIECIIB, IO YCKIIATHIOIOThH
NPUCYZIOK 1 OepyTh y4acThb B HIOAHCYBaHHI KaTErOPUYHOCTI JEIyKTUBHHMX MPHUIYIICHb, a TAKOX
KOHCTpPYIOBaHHI 1poHii 1 capka3my. Brpata 1mux cy0’ €KTHMBHO-OI[IHHUX MOJQJIBHUX CMHCIIB
YaCTKOBO KOMIICHCY€ETHCS Bi3yaJIbHUM PSIIOM 1 3BYyKOBOIO JOPIXKKOIO.

3. Tlpu BiaTBOpEeHHI B3aemMoOjii BEepOAIBHOTO 1 BI3yallbHOTO MOJIYCIB B KOHCTPYIOBaHHI
CMHCIIB, aBTOpaM CYOTHUTPIB BJAETHCS MOCATTH IIIOCTPATHBHOI BIIMOBIAHOCTI 300pa)KeHHS 1
MOBJICHHS, POTE HE BAAETHCS BUPIMIUTH O1IBIIT CKJIAHOTO 3aB/IaHHS BiTBOPEHHS KOHCTPYKTHBHOT
¢yHKUii Bi3yallbHOTO psIy, 30KpeMa NpHU MepeKaai BepOalbHO-BI3yaJlbHOTO KanaMOypy, depes
3aCTOCYBaHHSI YKPAaiHCHKHX €KBIBAJICHTIB, SIKI IIUTICHO MEPEOCMHUCITIOITh pedepeHTHY CHUTYAIIilo,
BiJOOpaXyIouH ii CMHUCI, NMPOTE CKJIANAIOTHCS 31 CIIIB 30BCIM 1HINOI, TMOPIBHSIHO 3 OPHUTIHAJIOM,
CEeMaHTHKH.

Ilepcnekmueu JOCIIDKEHHS TIOB’A3YEMO 3 TECTYBAaHHSIM 3allPONOHOBAHOI METOJIUKHU
MepeKIaabKoro aHajgidy Ha IUPIIOMY MYJBTHMOJAILHOMY MaTepiami 3 MOAIbIION 1l
JeTani3ali€ero.

Jexyiapanisi npo KOHQJIIKT iHTEpeciB
ABTOpPH HE MAalOTh KOJHUX KOHKYPYIOUHX 1HTEpeciB a00 (iHAHCOBOI MIATPUMKH, MPO SKI BOHHU
MOTJIH O 3asIBUTH.
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Abstract
This article aims to integrate theoretical and methodological affordances of translation studies and cognitive
linguistics to introduce a holistic methodology of translation analysis, which is based on the interpretation of
the translated linguistic expression as one of the interconnected linguistic and non-linguistic (audio-visual
and visual) exponents of a general gestalt meaning, which is constructed with the participation of all possible
dimensions of the context: both linguistic (semantic-syntactic) and extralinguistic (situational and socio-
cultural). The proposed procedure for translation analysis includes: 1) a description of the situational and
socio-cultural context in which the action/event, actualized by the analysed verbal-visual utterance, takes
place; 2) clarification of the contribution all the interconnected lexical-phraseological and grammatical, as
well as visual exponents make into the construction of the gestalt meaning of the original and translated
utterances. The application of the proposed methodology to the analysis of the subtitling of Sherlock Holmes'
speech in the British mini-series Sherlock revealed a tendency to preserve rational propositional content
while losing modal emotional-evaluative shades of meaning, which is manifested in: 1) simplification of the
syntactic structure of the original speech, which, however, does not reduce the accuracy of the reproduction
of the rational propositional content; 2) refusal to translate particles and modal verbs that complicate the
predicate and participate in constructing certainty degrees of deductive assumptions, as well as irony and
sarcasm, which is partially compensated by the visuals and the soundtrack; 3) preservation of the illustrative
correspondence of the image and speech, but the loss of verbal-visual puns due to the use of Ukrainian
equivalents, which holistically rethink the referential situation, reflecting its meaning, but consist of words of
completely different semantics compared to the original.

Keywords: context, gestalt exponent, modality, propositional content, subtitling, translation
analysis, verbal-visual utterance.
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Abstract
This article explores how multimodal similes are construed in internet memes on the X platform responding
to the 2024 U.S. presidential election. Drawing on insights from cognitive linguistics, a multimodal simile is
defined as a simile in which the source and target domains are cued in different modes. The study analyzes
four representative memes that prompt figurative comparisons between verbally and visually cued domains.
Captured in the X is like Y format, multimodal similes are categorized as either narrow-scope or broad-scope.
Narrow-scope examples typically pair emotionally charged images with when- or if-clauses, prompting
viewers to map specific emotional or physical states onto abstract experiences. These similes rely on EFFECT-
FOR-CAUSE metonymy, mapping vivid, delimited attributes onto the target domain. In contrast, broad-scope
similes tend to involve be like-clauses to trigger more complex, dynamic mappings. For instance, one meme
mocks Kamala Harris’s electoral loss by comparing her campaign trajectory to the erratic movement of a
faulty shopping cart. Another critiques Democratic priorities through a comparison of Democrats with a lone
figure celebrating a minor legal victory amid urban devastation. These examples rely on frame metonymy
and metaphor to construct satirical political critique. In all cases, humor emerges from the incongruity
between incompatible conceptual structures, while the simile serves as both a cognitive mechanism and a
communication strategy. The findings suggest that, despite being often overshadowed by metaphor in
cognitive-linguistic research, a multimodal simile has substantial rhetorical power, exploiting the affordances
of verbal and visual modes to forge figurative links across disparate conceptual domains.

Key words: 2024 U.S. presidential election, cognitive linguistics, humor, internet memes, metaphor,
metonymy, multimodal simile, X platform.

1. Introduction
With the rise of social media, internet memes have become one of the most popular forms of online
communication. Given their ability to influence public opinion, exacerbate ideological divisions and
convey group identity through humorous and emotionally charged content (Mahasneh & Bashayreh,
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2021; Ross & Rivers, 2018; Shifman, 2014), memes are by no means just entertainment; they play a
significant role in political discourse.

Originally coined by Richard Dawkins (1976) to describe a replicable unit of culture, the term
meme has gained renewed relevance in the digital era. According to the Merriam-Webster
Dictionary (n.d.), a meme is “an amusing or interesting item (such as a captioned picture or video)
or genre of items that is spread widely online especially through social media.” In social studies,
memes are more precisely defined as “(a) a group of digital items sharing common characteristics of
content, form, and/or stance, which (b) were created with awareness of each other, and (c) were
circulated, imitated, and/or transformed via the Internet by many users” (Shifman, 2014, p. 41).

The aftermath of Donald Trump’s 2024 election victory once again underscored the rhetoric
power of memes. In the days following the announcement, supporters of Trump flooded the
platform X (formerly Twitter) with memes celebrating his return and poking fun at Democratic
figures such as Joe Biden, Kamala Harris, and the Democratic Party as a whole. Often satirical,
emotionally charged, and visually exaggerated, these memes served as digital acts of political
alignment, critique, and celebration. They functioned not only as humorous commentary but also as
ideologically motivated discourse reflecting partisan attitudes in the wake of the election.

A large portion of these memes took the form of image macros, i.e., captioned pictures
combining verbal and visual cues to deliver punchy, often humorous political messages. Although
internet memes appear in a variety of formats, including captioned images, short videos, hashtags,
slogans, and recurring characters like Pepe the Frog or Scumbag Steve, one of the most prevalent
formats is the image macro. Recognized as a prototypical meme form (Lou, 2017, p. 107), image
macros are described as “emerging multimodal constructions relying as much on image as on text”
(Dancygier & Vandelanotte, 2017, p. 565).

This article focuses on image macros as multimodal constructions that activate a variety of
cognitive mechanisms, including metaphor, metonymy, and more complex conceptual processes.
Due to their multimodal nature, these memes exploit the semiotic affordances of both verbal and
visual modes, fostering creativity in the evocation of multimodal tropes. As a result, a growing body
of research has explored visual and multimodal metaphor and metonymy in internet memes
(Benammar, 2024; Bondarenko, 2024; Dancygier & Vandelanotte, 2017; ElShami, Shuaibi, &
Zibin, 2023; Huntington, 2016; Krysanova, 2024; Martynyuk & Meleshchenko, 2022;
Meleshchenko, 2024; Ngan & Dung, 2025; Piata, 2016; Scott, 2021, Younes & Altakhaineh, 2022).
Despite this scholarly interest, multimodal simile remains significantly understudied, with relatively
few contributions addressing this trope (Benammar, 2023; Dancygier & Vandelanotte, 2025; Lou,
2017; 2021). This imbalance is perhaps unsurprising, given simile’s long-standing secondary status
to metaphor in cognitive linguistics.

This study aims to address this gap by investigating how multimodal similes are constructed
in internet memes, specifically those disseminated on X/Twitter in the wake of the 2024 U.S.
presidential election. The specific objectives are: 1) to define a multimodal simile and distinguish it
from metaphor from a cognitive linguistics perspective; 2) to identify types of multimodal similes
used in internet memes related to the 2024 U.S. presidential election; 3) to explore their socio-
pragmatic potential to construct political critique and generate humor through incongruity.

The material for this study consists of 100 multimodal memes retrieved from the social media
platform X (formerly Twitter) between November 6, 2024, and January 19, 2025, a period marked
by a surge in politically charged online discourse following the U.S. presidential election.

2. Methodology: theoretical background
Simile has long been treated in literary studies and rhetoric as a figure of speech (a trope) that
prompts an explicit comparison between two unlike entities (Leech, 1969, p. 156). However, its
close conceptual and functional ties to metaphor have prompted debates across disciplines regarding
its theoretical status. According to common assumption both tropes rely on resemblance, but while
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simile makes this resemblance explicit through comparative markers such as /ike or as, metaphor
presents it implicitly: the “parts of the analogy have to be hypothesized from 'what is there' in the
text” (Leech, 1969, p. 153). In light of ongoing debates about whether simile is a subtype of
metaphor or a distinct cognitive phenomenon, it is necessary to consider it from the perspective of
cognitive linguistics.

Conceptual Metaphor Theory (CMT) offers a foundational framework for understanding
metaphor as a cognitive process rather than a figure of speech. In CMT, metaphor is defined as
“understanding and experiencing one kind of thing in terms of another” (Lakoff & Johnson, 1980,
p. 5). This process involves a partial and unidirectional conceptual mapping: the target domain is
typically construed via a more concrete source domain (Kdvecses, 2002). While similes also rely on
mappings between domains, according to Dancygier and Sweetser (2014), simile and metaphor
exhibit “different patterns of mapping” (p. 148). Similes result in more constrained, surface-level
inferences, whereas metaphors encourage deeper conceptual integration (Dancygier & Sweetser,
2014, p. 148). Ruiz de Mendoza Ibanez (2023, p. 125) similarly highlights that simile establishes a
“less tight, more open relationship” than metaphor, with a stronger emphasis on overt comparison
and less subjectivity.

This contrast is also reflected in their constructional properties. Similes “rely heavily on
comparative forms” (Israel et al., 2004), and their markers such as like or as play a crucial role in
signaling the need to identify a mapping between source and target domains. As Dancygier and
Sweetser explain, “the target domain is ‘compared’ to the source and construed in terms of it”
(2014, pp. 146-147). This contrast is formalized in the simile pattern X is /ike Y, as opposed to the
metaphorical X is Y.

While the general construction of similes involves explicit comparison, scholars have noted
important differences in how similes are interpreted. To capture this variation, Moder (2008)
introduced, and Dancygier and Sweetser (2014) later elaborated on, a distinction between narrow-
scope and broad-scope similes. Narrow-scope similes are characterized by their ability to “evoke
specific dimensions of similarity” (Dancygier & Sweetser, 2014, p. 143) between the source and
target domains. They “are restricted in their interpretation by the explicit linguistic specification of
the attribute or dimension along which the mapping from source to target domain is to be made”
(Moder, 2008, p. 312). These similes highlight specific qualities or features and typically serve an
attributive function. For instance:

(1) He slept like a log.

In this case, the attributes STILLNESS, IMMOBILITY, and UNRESPONSIVENESS are mapped from the
source domain (LOG) to the target domain (PERSON), yielding a focused and constrained comparison.

Broad-scope similes, by contrast, tend to be “typically relational rather than attributive and
more open in their possible interpretations than the narrow scope similes” (Moder, 2008, p. 313).
They are less accessible and require context to determine the relevant dimension of comparison.
Consider a popular joke employing a broad-scope simile:

(2) Men are like plungers... they spend most of their lives in a hardware store or the
bathroom.

Here, the simile establishes a humorous, less immediately obvious comparison. The link between
men and plungers is inferred through context and background knowledge. Further explanation helps
to evoke similarity between the behavior of men and plungers in terms of preferred ways of
spending time.

While these distinctions are useful for analyzing verbal similes, the digital environment
introduces an additional layer of complexity: multimodality. Accordingly, we can extend
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Forceville’s (2009) concept of multimodal metaphor, “whose target and source [domains] are
represented exclusively or predominantly in different modes” (p. 24), to a multimodal simile,
defined a simile in which the source and target domains are cued in different modes. Lou (2017,
p. 109), who has conducted an extensive research of multimodal similes, points out that unlike
multimodal metaphors, where the verbal and visual components are tightly integrated to evoke a
conceptual blend, multimodal similes often preserve the distinctiveness of each mode and
selectively map specific attributes across them.

According to Lou (2017, p. 128), in multimodal broad-scope similes the visual input may
initially appear jarringly incongruous with the accompanying text. However, the intended
comparison can often be uncovered by unpacking frame metonymies (Lou, 2017, p. 128), defined as
cases where “characteristic parts of a frame are sufficient to call up whole frames” (Dancygier &
Vandelanotte, 2017, p. 567). This aligns with Kovecses & Radden’s (1998, p. 39) broader definition
of metonymy as a cognitive process in which one entity provides access to another within the same
domain.

Multimodal narrow-scope similes, on the other hand, tend to be more accessible. Even if the
image and text initially seem mismatched, they usually highlight a clear perceptual similarity,
facilitating mapping between the modes (Lou, 2017, p. 128). Lou (2017) further distinguishes
between two subtypes of a multimodal simile: the multimodal mimetic simile, where the image
directly depicts the action or emotion expressed in the text, and the source-focused simile, in which
the absurdity or incongruity of the image is preserved rather than clarified by the verbal component
(p. 128). In the current study, mimetic similes are treated as a subtype of narrow-scope simile, as
they highlight a specific emotional or perceptual attribute across modalities. While source-focused
similes fall outside the scope of this analysis, they remain relevant for broader typological
classification.

Finally, it is important to acknowledge that meaning-making in social media discourse is “a
complex process that depends on the information supplied by different semiotic resources, social
context of perception, and the end user’s personal experience” (Shevchenko, 2022, p. 67).
Accordingly, the analysis of multimodal similes in this study takes into account not only verbal and
visual cues of the analyzed memes, but also the specific political and social context in which they
emerged.

Having outlined the main types of simile and their multimodal characteristics, we now turn to
the analysis of multimodal simile in internet memes on X created and disseminated in response to
the 2024 U.S. presidential election.

3. Multimodal simile types in political internet memes: analysis and discussion

3.1. Multimodal narrow-scope simile: when-memes
As an initial example, let us consider Figure 1, which features a photo of Kamala Harris
accompanied by a when-clause. According to Lou (2017; 2021) this meme is a typical when-meme
that employs both visual and verbal modes to cue a multimodal simile.

In figure 1 below, the meme presents a close-up image of Kamala Harris, the former Vice
President of the United States and a 2024 presidential candidate. The blurred background draws the
viewer’s full attention to Harris’s facial expression: she appears serious and strained, her eyes seem
thoughtful, and there is no trace of a smile. She looks as though she is either processing something
deeply disappointing or reacting to a harsh realization. The verbal component of the meme is split
into two parts: the top caption reads, “When you tried to be unburdened by what has been,” while
the bottom line adds an ironic twist: “Only to realize you were the burden all along.”

While the meme does not include an explicit simile marked by conventional forms such as
like or as, it cues a multimodal simile through the interplay of the when-clause and the image with
the image functioning as the then-clause of a complex sentence. As argued by Lou (2021, p. 141),



96 ISSN 2218-2926 Cognition, communication, discourse. 2025, # 30

when-memes are simile-based in that they use an image to show someone or something feeling the
same as what is expressed verbally.

fied'to’de unburder
what has been

Only to realize you were the burden all
along

Figure 1. “When you tried to be unburdened by what has been ... Only to realize you were the
burden all along” meme (Coach Cam, 2024).

In this example, the emotional state suggested by Harris’s facial expression is mapped onto the
situation in which someone realizes they are the cause of their own problems. Importantly, Harris is
not actually realizing that she has done something wrong; rather, she appears to be giving an
interview. Consequently, the multimodal simile cued by this meme can be paraphrased as:

(3) When you tried to be unburdened by what has been only to realize you were the burden all
along feels like Kamala Harris feels in a 2022 NBC interview.

The text cues the target domain of the simile, while the image, capturing Harris’s expression of
tension and disappointment, cues the source domain. Notably, in the 2022 NBC interview, Harris
discussed the nation’s “suffering” following the Supreme Court’s decision on abortion rights
(Kamisar, 2022). Thus, the emotional state cued by the image and mapped onto the target domain
can be interpreted as SUFFERING and DISAPPOINTMENT. It is accessed through an EFFECT-FOR-CAUSE
metonymy: HARRIS’S FACE EXPRESSION FOR MENTAL STATE.

In the context of Donald Trump’s presidential victory, this meme is not intended to elicit
identification with Harris personally. The audience is neither invited to empathize with her nor to
view the situation from her perspective. Instead, the meme mocks Harris as someone whose well-
meaning efforts (“when you tried to be unburdened”) ironically contributed to the very outcome she
likely feared, i.e., Trump’s re-election. The humor arises from the incongruity between the earnest
tone of the original quote and the unexpectedly self-deprecating punchline. Harris’s visible
expression of disappointment reinforces this incongruity and amplifies the meme’s humorous effect.

3.2. Multimodal narrow-scope simile: if~-memes
Figure 2 provides another instance of a multimodal narrow-scope simile, which unlike the previous
example uses a conditional clause. This meme features a viral photo of Joe Biden taken during the
White House Christmas tree lighting ceremony on December 5, 2024. The image was widely
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circulated online, sparking numerous memes that poked fun at the former U.S. president’s
appearance.

F THEA LS1T @ VE!Ems

s + .
WAS A Pl(}'TUHE

Figure 2. “If the last four years was a picture” meme (Gunther Eagleman, 2024)

In the meme, Biden appears disheveled and weary: his hair is unkempt, his eyes look slightly
unfocused, and his facial expression conveys fatigue, confusion, and decline. The deliberately
unflattering photograph is paired with a caption in bold white capitals, placed above and below the
image, reading “If the last 4 years was a picture.”

Although this meme does not include a conventional simile marker such as like or as, we
argue that it still functions as a narrow-scope simile. The meme invites the viewer to compare an
abstract temporal experience, “the last four years”, to a single, emotionally charged image. The
multimodal simile it evokes can be paraphrased as:

(4) Biden’s four years of leadership look like Biden looked in 2024 White House Christmas tree
lighting ceremony.

The photo of Biden cues the source domain of the simile while the text “the last four years,” put in
the context of Trump’s recent victory, cues its target domain — Biden’s four years of leadership.
Crucially, it is not Biden as a political figure per se who is targeted by the simile; rather, the simile
maps certain attributes onto his presidential term to reflect the collective experience of those years.
Biden’s visual appearance maps DECLINE, DISORDER and FATIGUE through an EFFECT-FOR-CAUSE
metonymy (BIDEN’S PHYSICAL APPEARANCE for MENTAL/PHYSICAL STATE) onto the target domain of
the simile. The comparison remains restricted to a specific, perceptually salient attribute:
emotional/physical decline and fatigue. This mapping aligns the example with narrow-scope
similes', which are typically characterized by clearly delimited interpretive dimensions and vivid,
often exaggerated, representations of the source domain.

The rhetorical force of the simile also relies on a CONTROLLER FOR CONTROLLED metonymy
(Kovecses & Radden, 1998), in which the agent (Biden) stands for his state. Therefore, a
metonymic chain might be further inferred: BIDEN’S APPEARANCE FOR BIDEN’S MENTAL/PHYSICAL
STATE FOR THE STATE OF THE COUNTRY UNDER BIDEN’S LEADERSHIP. Although an underlying
conceptual metaphor such as TIME IS A PERSON may also be at play, it is not structurally
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foregrounded. The incongruity between the abstract notion of a timeframe and the concrete,
exaggeratedly unflattering image of Biden creates a humorous effect, making the meme both
expressive and emotionally charged.

3.3. Multimodal broad-scope simile: be like-memes and frame metonymy
Unlike the previous examples, where the source domains map vividly embodied physical and/or
emotional states, restricting interpretation to salient attributes, the meme in Figure 3 is a broad-
scope simile. Rather than merely attributing static qualities, it sets up a dynamic comparison
between relational processes, namely, Kamala Harris’s 2024 presidential campaign and the erratic
movement of a shopping cart with a faulty wheel.

Wheels on a shopping cart be like

Figure 3. “Wheels on a shopping cart be like” meme (Planet Of Memes, 2024).

The meme contains the caption “Wheels on a shopping cart be like”, which appears above four
images arranged in a 2x2 grid. The first three images are identical official portraits of Kamala
Harris: she is smiling, dressed in a navy-blue jacket, with the U.S. flag in the background. The
fourth image, located in the bottom right corner, is a still from a video in which she addresses her
supporters for the first time after losing the 2024 presidential election. In this photo, Harris looks
dejected; her expression suggests fatigue or discomfort. Unlike the earlier images, she is not smiling
and appears against a backdrop of beige curtains rather than the U.S. flag seen in the portraits.

The verbal part of the meme evokes the frame of pushing a shopping cart with a faulty wheel,
which is a frustrating and widely relatable situation. It introduces the simile through the phrase be
like, a construction characteristic of African American Vernacular English (Cukor-Avila, 2002).
Although one might say that the meme cues the simile Wheels on a shopping cart are like Harris’s
presidential campaign, we argue that this is the case of reversibility of a multimodal simile, which
is made possible by the multimodal format as audiences are likely to process the image before
reading the text (Lou, 2017, p. 118). That is, the meme is likely to invite the viewer to conceptualize
Harris’s presidential campaign in terms of the dysfunctional dynamics of a shopping cart and not the
other way around. Therefore, the simile can be paraphrased as:

(5) Harris’s presidential campaign was like maneuvering a shopping cart with a faulty wheel.
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The source domain (maneuvering shopping cart with a faulty wheel) is conveyed exclusively
through the verbal mode, while the target domain (Harris’s campaign) is communicated visually.
The comparison is constructed not just on static imagery, but through the progression and contrast
between images, drawing attention to the shift from steady appearances to a moment of breakdown
or exhaustion.

Crucially, the multimodal simile relies on frame metonymy. The dejected image of Harris
does not merely depict her personal emotional state; it evokes the entire frame of her campaign with
its challenges, public reception, and outcome. This is an example of PART-FOR-WHOLE metonymy,
where one photograph representing the aftermath of Harris’s campaign gives access to the whole
frame.

The simile sets the stage for humor, which emerges from the incongruity between a familiar
bodily experience (maneuvering a wobbling cart) and a complex political trajectory. By projecting
low-stakes bodily annoyance (janky cart) onto high-stakes political failure, the meme mocks Harris
by downscaling the seriousness of the situation. The meme frames Harris’s campaign as unstable,
difficult to manage, or directionless not by directly critiquing her as a person, but by exaggerating a
mundane mechanical failure to reflect campaign mismanagement, contributing to its perceived
downfall.

3.4. Multimodal broad-scope simile: be like-memes and metaphor
While the preceding meme constructs its multimodal simile through frame metonymy, the example
in Figure 4 introduces an explicitly metaphorical setting in its source domain. It stages a dystopian
landscape to compare alleged Democrats’ post-election response to that of a lone figure finding
consolation amid widespread ruin.

Democrats be like
“at least we have abortion”

Figure 4. “Democrats be like ‘at least we have abortion™ meme
(Declaration of Memes, 2024)

The meme displays a be like-clause at the top reading, “Democrats be like ‘at least we have
abortion’”. Below, an image shows a lone woman in a tattered dress standing atop a hill,
overlooking a devastated, dystopian city. Most of the buildings are damaged or collapsed, and a
high-rise in the background is in flames, with thick smoke rising into the sky. The juxtaposition of
the woman in the foreground and the sprawling destruction before her constructs a bleak,
emotionally charged scene.

This juxtaposition creates a strong tension between the visual and verbal elements. The quoted
speech “at least we have abortion” adopts a tone of defiant consolation or misplaced relief, which
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clashes with the apocalyptic landscape. The simile, cued by the meme’s construction, could be
paraphrased as:

(6) Democrats are like a person overlooking a destroyed city, saying, “at least we have
abortion.”

Here, the verbally cued target domain, Democrats as a political group, is compared to a visually
constructed source domain: a lone woman in a ruined cityscape responding with misplaced
optimism. The verbal cue “Democrats be like...” initiates a comparison between a real-world
political subject (Democrats after Harris’s electoral loss) and a fictionalized scenario (a lone woman
responding to a catastrophe). This broad-scope simile maps not just specific traits or emotions, but a
full attitudinal stance, embodied in the woman’s placement, passivity, and verbal reaction, which
prompts viewers to interpret alleged consolation of Democrats through the lens of emotional
misalignment with material reality.

The dystopian cityscape also functions metaphorically, reflecting the meme's portrayal of the
United States' condition after Trump’s victory. The metaphor THE U.S. AFTER BIDEN’S LEADERSHIP
IS A RUINED CITY is implied, with DESTRUCTION mapped onto the outcome of Biden administration’s
policies (e.g., inflation, crime, and border control). Despite this ‘ruin,” the meme suggests that
Democrats remain focused on abortion rights, an issue portrayed here as relatively unimportant in
the face of broader national concerns.

The meme also relies on metonymy. Firstly, the verbal input “at least we have abortion”
evokes the broader frame of Democratic policies on abortion rights, encompassing their philosophy,
achievements, and shortcomings. Notably, although Harris lost the presidency, Democrats
succeeded in advancing abortion rights in 7 of the 10 states that held referendums during the 2024
presidential election (see Derceux & Romain, 2024). Secondly, the Democrats represent the
Democratic Party as a whole, including its leadership, platform and voter base, which is an example
of PART-FOR-WHOLE metonymy.

The humor derives from the incongruity between the visual chaos and the perceived triviality
of the spoken consolation, reinforcing the critique of the Democratic Party’s messaging. By visually
dramatizing post-election devastation and pairing it with a statement of misplaced optimism, the
meme presents a satirical critique of the Party’s priorities, implying that this focus may have
contributed to their 2024 electoral defeat.

4. Conclusions
This study has examined how multimodal similes were constructed and functioned in political
internet memes in the aftermath of the 2024 U.S. presidential election. Drawing on insights from
cognitive linguistics, a multimodal simile has been defined as a simile in which the source and
target domains are cued in different modes. The study examined four representative memes that
give rise to similes prompting comparisons between the source and target domains cued in verbal
and visual modes.

The two narrow-scope similes (the memes with when- and if-clauses) focused on clearly
delimited emotional or physical attributes such as SUFFERING, DISAPPOINTMENT, DECLINE, DISORDER,
or FATIGUE, which were accessed through the EFFECT-FOR-CAUSE metonymy evoked by facial
expressions or body language and mapped then onto abstract target domains like self-perception or
a presidential term.

In contrast, the two broad-scope similes (both built around be like-clauses) engaged viewers in
more complex mappings of relational or narrative processes accessed via frame metonymies and a
metaphor. One meme poked fun at Kamala Harris presidential election loss by comparing her
campaign to the experience of navigating a malfunctioning shopping cart. The other meme
embedded the metaphor THE U.S. AFTER BIDEN’S LEADERSHIP IS A RUINED CITY within the source
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domain of its simile. The meme aimed to critique Democratic priorities by comparing Democrats as
a group to a lone figure rejoicing over the passing of an abortion law while observing a city in ruins.

Across all examples, humor emerged through incongruity between incompatible conceptual
structures. Simile, as both a cognitive mechanism and a communication strategy, enabled
comparison and critique: it brought together disparate domains while exposing contradictions,
misalignments, or perceived weaknesses in political performance and public perception. The
findings suggest that, although often eclipsed by metaphor in cognitive-linguistic studies, a
multimodal simile possesses considerable potential to shape public opinion by creatively using the
semiotic affordances of verbal and visual modes to construe figurative links across different
conceptual domains.

Future research could apply this analytical framework to a broader corpus of political memes
to examine how multimodal similes function across different genres, platforms, and ideological
contexts. Corpus-based studies of simile constructions (e.g., be like-, when-, if-memes) could also
yield deeper insight into how verbal and visual modes interact to co-construct meaning in online
political discourse.

Notes

IThe “If the last four years” meme might be seen as edging toward broad-scope evoking the overall outcomes
of Biden’s presidency. However, its mapping remains limited to specific attributes such as DECLINE,
DISORDER, and FATIGUE, thus supporting its classification as a narrow-scope simile.
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AHoOTamis

Y craTTi mOCHIIKYETHCS Te, K KOHCTPYIOIOTHCS MYJIBTHMOJANBHI TIOPIBHAHHS B IHTEpHET-MEMaX Ha
miatpopmi X, gki mpucesdeni BuOopam mnpesunenta CLHA 2024 poxy. Chnuparourch Ha 3000YTKH
KOTHITHBHOI JTHTBICTUKH, MYyJIbTHMOJAIbHE TIOPIBHSHHA BH3HAYAETHCS SK TMOPIBHAHHSA, B SKOMY
JDKEpeIbHUH 1 ITLOBHN TOMEHH MOJAIOTHCS B Pi3HUX MoAycax. [IpoaHanizoBaHO YOTHPH perpe3eHTaTUBHI
MEMH, SIKi TOPOJDKYIOTH TIOPIBHSHHS, IO CIOHYKAIOTH 31CTABIISITH JPKEPENbHUH Ta IIThOBUH JOMEHH, BTiJIeHI
BepOaIbHUM Ta Bi3yalbHUM MoAycaMu. MyJbTHMOJaNbHI TMOpIBHSHHA MaioTh ¢opmar X € sx Y T1a
MOJUIAIOTECS HA MOPIBHSIHHS BY3bKOTO Ta HIMPOKOTO Aiana3ony. [Ipukiaay NOpiBHAHE BY3bKOTO Jiana3oHy
3a3BUYal MOETHYIOTH €MOIIIITHO HacHUeH] 300paykeHHs 3 MiAPATHUME 4acy Ta YMOBH, CIIOHYKAIOYH TIISA/A9iB
[POEKTYBATH KOHKPETHI eMomiiini a6o (i3uyni cTanu Ha aOCTpaKTHUH OCBiA. [PyHTYIOUMCH HA METOHIMIi
HACJIJIOK 3AMICTbG ITPUYMHU, 11i TOPIBHIHHS IPOEKTYIOTH SICKPaBi, YITKO OKPECIICHI aTpUOYTH Ha IMITHOBUI
JoMeH. HaTtoMicTh MOpIBHSHHS IIMPOKOIO Iiana3oHy 3a3BU4ail BUKOPUCTOBYIOTH KOHCTPYKUil 3 be like,
3aydaroyd CKIIIHINII Ta TWHAMIYHINI MarmyBaHHS. Hampukiman, ogwH i3 MeMiB BHCMIIO€ mopasky Kamanm
Iappic Ha BuOOpax, MOPIBHIOIOYM TPAEKTOPilO ii KaMmaHii 3 XaOTUYHUM PyXOM HECIPABHOTO Bi3Ka ISt
MOKYTOK. [HIMH KpPUTHKye MPIOPUTETH IEMOKpaTiB depe3 IMOPIBHAHHA iX i3 CAaMOTHBOIO OCOOOI0, IO
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CBATKY€ NPUUHATTS HE3HAYHOTO 3aKOHY Ha Tii 3pylHOBaHOro Mmicra. Taki MpUKIaAW CHHPAIOTHCS Ha
(dbpetiMmoBy MeToHIMIIO I MeTaopy IS CTBOPEHHS CATUPHYHOI IMOMITHYHOI KPUTHKH. Y BCiX BHITaJIKax
TyMOp BWHHKA€ 3 IHKOHTPYEHTHOCTI MIX HECYMICHHUMH KOHIICNTYaIbHUMH CTPYKTYpaMmH, TOAi SK
NOpiBHIHHS (PYHKIIOHYE 1 K KOTHITUBHUM MEXaHi3M, 1 sIK KOMyHikamiiiHa ctpareris. OTpuMaHi pe3ylibTaTu
CBiJT4aTh, 110, TIOTIPH T€ IIO MMOPIBHSIHHS YaCTO 3aIHIIAETHCS B TiHI MeTadOpH Y KOTHITHBHO-JIIHT'BICTHYHUX
CTYZisIX, MYJbTUMOJANbHE TIOPIBHAHHSA Ma€ 3HAYHUA PUTOPUYHMN MOTEHIal 3aBISKH TBOPUYOMY
BUKOPHUCTAHHIO CEMIOTHYHHX MOXIMBOCTEH BepOalbHOTO Ta Bi3yaJhbHOTO MOIYCIB 3 METOI CTBOPEHHSA
00pa3HUX 3B’S3KIB MiXkK PI3HUMHU KOHLENTYaTbHUMHU TOMEHAMH.

KmarouoBi caoBa: subopu npesudenma CILIA 2024 poky, eymop, iHmepHem-meMu, KOSHIMUGHA
JHe8IcmuKa, Memaghopa, MemoHiMis, MyTbMUMOOAIbHe NOPIGHsHHS, naamgpopma X.

Jexyapanis npo KOH(JIIKT iHTepeciB
ABTOpPH 3asBIISIOTH, IO HE MAIOTh JKOAHNX KOH(MIIIKTIB iIHTEPECIB MIOAO ITi€T CTATTI.
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Abstract

The article explores the concept of identity in Frédéric Beigbeder’s autofictional and autobiographical novels
through the prism of synergetics, self-organised systems and meta-metaphor. By analysing the writer’s
works, including trilogies about Marc Marronier and Octave Parango, as well as his autobiographical texts,
the study examines how the processes of self-organisation and the interaction of various social, cultural and
psychological factors determine the formation and evolution of characters’ identity. The application of the
synergetic approach reveals the mechanisms of identity formation through the system of attractors (goals,
values, aspirations) and repellers (crisis events, destructive factors), which demonstrates the dynamics of the
characters’ self-identification in the conditions of modern socio-cultural changes.

Meta-metaphors in the works by Frédéric Beigbeder play an important role in the construction of
layers of meaning, conveying complex aspects of individual and collective self-identification. For example,
the arrest in Un roman frangais symbolises the awareness of his own past, the dam in Un barrage contre
["Atlantique reflects the struggle against destructive natural tendencies, the Tower of Babel in Windows on
the World represents globalisation, and the cathedral in Au secours pardon illustrates existential crisis and the
search for meaning. In addition, meta-metaphor serves as a way of literary transformation of biographical
experience, turning the author’s personal experiences into universal models of identity comprehension.

The results of this study show that Frédéric Beigbeder’s autofictional and autobiographical works are
complex multi-layered systems that combine the author’s personal experience with postmodernist writing
strategies. His protagonists function as dynamic systems undergoing transformations under the influence of
social, cultural and psychological factors. The study highlights the significance of self-organised systems and
meta-metaphors in the modelling of identity and opens new perspectives for the analysis of postmodern
novels, showing how literature reflects the processes of personal self-determination in a changing world.

Keywords: identity, synergetics, self-organised systems, meta-metaphor, discourse, Fréderic
Beigbeder, autofictional/autobiographical novels.

1. Introduction. Identity in literature: an interdisciplinary approach
Literature is a complex phenomenon that reflects not only objective reality, but also the multifaceted
nature of human consciousness. As a means of representation of social processes and cultural
transformations, it forms a space for comprehending identity in all its diversity. Literary texts of
different epochs and traditions express both individual experiences and collective perceptions of
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self-determination conditioned by historical, political and philosophical contexts. It follows that the
study of literature as an instrument of identity modelling allows gaining a deeper understanding of
the mechanisms of constructing the ‘Self” in the socio-cultural space.

The study of identity is a complex scientific task due to its multidimensional and
interdisciplinary nature. This concept covers a wide range of philosophical, sociological,
psychological and cultural aspects, which requires the application of complex methodological
approaches. In this context, the synergetic analysis, which allows considering the processes of
formation and transformation of identity as a result of systemic interaction of various factors, is of
particular importance. This approach contributes to a deeper theoretical reflection and empirical
understanding of the mechanisms of identity construction in the socio-cultural space.

Western Romance literature, characterised by genre and thematic diversity, as well as the
influence of various cultural and historical traditions, is a significant object of research in the
context of identity studies. Its texts demonstrate the complex processes of formation, representation
and transformation of the individual and collective self, which makes them valuable material for
complex analyses.

Directly, the novels of the French writer Frédéric Beigbeder are largely represented by
autobiographical and autofictional works, where a direct connection between the author and the
literary projections of his protagonists can be traced, which makes him an ideal object for identity
research. Such works allow to trace the evolution of author’s identity against the background of
socio-political and cultural changes (Allamand, 2018), globalisation, digitalisation, cancel culture,
isolation and other phenomena of modernity (Sargar, 2013). The personal and creative experience of
Frédéric Beigbeder provides valuable material for analysing the concept of identity, as it reflects the
historical and cultural context in which his novels were created. The writer’s childhood was spent in
an affluent environment, which undoubtedly influenced the development of his cognitive and socio-
emotional qualities. Growing up in a privileged environment, he had access to a wide range of
educational opportunities and intellectual stimulation that laid the foundation for his later creative
endeavours. Also, his life illustrates the complex interplay of factors of postmodern environment,
social status, and personal choices that shaped his development as a literary figure. Frédéric
Beigbeder’s contribution to contemporary French and world literature is of particular importance
due to several key aspects that make his works particularly valuable for identity studies.

Based on the foregoing, the objective of this study is to provide a comprehensive analysis of
identity in the works of the French writer Frédéric Beigbeder through the lens of self-organizing
systems and meta-metaphors. To achieve this objective, the following tasks must be undertaken:

= to analyse the concept of synergetics as the basis of the theory of self-organised systems and
its connection with meta-metaphor;

= to define the concepts of meta-metaphor and self-organised systems in the context of
literary analysis;

= to examine the novels by Frédéric Beigbeder in order to find examples of meta-metaphors
and self-organised systems;

= to analyse these examples and their role in shaping and revealing the identity of the
characters.

The subject of the study is the concept of identity in Frédéric Beigbeder’s autofictional and
autobiographical novels through the use of self-organised systems and meta-metaphors, and the
material is Frédéric Beigbeder’s works, namely his autofictional works of the trilogy about Marc
Marronier: Mémoires d’un jeune homme dérangé (Beigbeder, 1990), Vacances dans le coma
(Beigbeder, 1994), L’ ’amour dure trois ans (Beigbeder, 1997), the trilogy about Octave Parango:
99 Francs (Beigbeder, 2000), Au secours pardon (Beigbeder, 2007), L ’'Homme qui pleure de rire
(Beigbeder, 2020) and the autobiographical works: Un roman francais (Beigbeder, 2009),
Un barrage contre |’ Atlantique (Beigbeder, 2022) and Windows on the World (Beigbeder, 2003).
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2. Theoretical background

2.1. Synergetics principles of identity dynamics
Since antiquity, philosophers have endeavoured to find a universal method of cognition of
existence. Thus, the ancient Greek thinker Heraclitus came to the conclusion that “only the whole
has meaning” (Hussey, 1982, p. 36), thus initiating a new concept. This idea continued to develop
and regained relevance in the 20" century. In 1926, the term ‘holism’ was introduced into
philosophical discourse by Jan Smuts, who argued that the whole is more than the sum of its parts
(Smuts, 2005/1927), and that the study of the world should take into account all its aspects.

It was the idea of holism that became one of the prerequisites for the emergence of
synergetics, a scientific trend that explains the processes of formation and self-organisation of
patterns and structures in open systems that are in a state far from thermodynamic equilibrium
(Pikhtovnikova, 2018, p. 273). In other words, synergetics studies open systems, which are not only
the objects of its research, but also actively interact with each other.

Moreover, objects in the field of synergetics exchange energy, information or matter with the
environment. It is important to note that such systems can be of a different nature: they can be
cognitive, social, technical, biological, chemical and even cosmic. In addition, synergetics analyses
the phenomenon of self-organisation, a process in which different systems establish
interrelationships that determine their further development.

2.2. Self-organised systems and their elements
Any system works on the principle of self-organisation if it is able to independently adequately
respond to external changes and influences, adjusting its parameters, structure and functions, thus
preserving its integrity. The response of the system is not necessarily reduced to passive self-
adaptation — it may include active change of the system’s position and influence on the
environment. Such a system acting on the basis of self-organisation is usually called self-organised
(or self-managed).

A self-organised system inevitably has a purpose (or purposes) for its existence, which may
change and develop over time. In addition, it is characterised by both obligatory and inadmissible
factors that determine its stability or, on the contrary, can lead to its destruction. In synergetics,
according to Pikhtovnikova (2018, p. 281) the goals of a self-organised system are denoted by the
term ‘attractors’, and the factors necessary for its existence or detrimental to it are called ‘repellers’.

For example, in the system of self-identification, attractors can be, for example, a person’s
awareness of his/her belonging to a certain social group and the desire to consolidate this feeling, or,
on the contrary, the desire to leave this group. At the same time, the ability to perceive and realise
one’s belonging acts as a repeller: in its absence or interruption, any self-identification disappears.

Attractors in systems often oppose repellers, facilitated by external factors. In synergetics,
these external influences are called order parameters, because they can order the goals and structure
of the system in a new, optimal way or, on the contrary, contribute to its destruction. Such relative
opposition of attractors and repellers stimulates evolutionary changes, transformations of self-
identity, which leads either to the formation of a new configuration of the system or to its collapse.

The concept of synergetics, which is an interdisciplinary field of knowledge that studies the
processes of self-organisation and evolution of complex systems, has a deep connection with the
concept of discourse. As a form of social interaction and communication, discourse manifests itself
in a variety of forms and meanings, representing a dynamic process of exchanging information,
ideas, and meanings. The synergetic approach allows considering discourse not only as a means of
information transmission, but also as a mechanism that contributes to the evolution and self-
organisation of social systems. Thus, synergetics and discourse, being interrelated concepts, open
new horizons for analysing and understanding the processes occurring in socio-cultural systems.

It follows from the above that self-organised systems are systems capable of independently
responding to external influences and changing their parameters, structure and functions to maintain
integrity. Such systems are not limited to passive adaptation, but actively change their position,
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influencing the environment. They are characterised by the presence of goals (attractors) that can
develop and change over time, as well as limiting factors (repellers) that determine their stability or can
lead to destruction.

2.3. Meta-metaphor as a symbol and image of identity
Every self-organised system has a certain purpose and a set of constraints that influence its
development. In the context of discourse, the goal is to structure the communication process
between participants, as well as to create and transmit specific information and knowledge. In
literary discourse, the goal is to form and disseminate visual and aesthetic information that reflects
the perception of the world and the author’s interpretation. To realise this goal, a meaningful
dialogue is established in literary discourse not only between the author and the reader, but also
within the discourse itself — between the author and his protagonists.

Concretisation of the general purpose of the literary discourse is carried out through the
author’s choice of key ideas, characters, image construction, speech strategies, authorial codes and
stylistic features. At the same time, the author has to take into account a number of constraints, such
as the linguistic picture of the world of a given nation and epoch, accepted norms of narration,
archetypes of genres and communicative practices, as well as the extra-linguistic context of the
work’s creation. In literary discourse, special importance is attached to metaphor and metonymy,
which together form literary works, performing not only expressive, but also numerous pragmatic
functions — from nominative and conceptual to evaluative, expressive and the function of
influencing the recipient of information.

Pikhtovnikova (2012) states that classical metaphor is sometimes unable to fully express the
author’s idea, which is especially noticeable in voluminous works with deep content or in short
satirical genres such as fables and parables (p. 15). In such cases, regardless of the length of the text,
whether it is an extended work of fiction or a concise work united by a single idea, the concept of
meta-metaphor is widely used. Individual metaphorical elements may carry different meanings, but
they are united by a common semantic basis and are often organised in a hierarchical structure,
which reinforces the common meaning.

“Meta-metaphor is defined as a system in which ordinary metaphors are combined into a two-
way hierarchical construction, where each component forms a syntagmatic relationship in the text”
(Pikhtovnikova, 2012, p. 16). Since all the elements of this metaphorical structure relate to the same
object, meta-metaphor establishes semantic links on the paradigmatic axis, ensuring the expansion
of meaning through remote interaction.

Undoubtedly, the idea of meta-metaphor is closely related to the features of identity, which
brings additional comprehensiveness to the analysis of these concepts in the works by Frédéric
Beigbeder. Meta-metaphor, which implies the use of symbolic elements and images (McLeish,
2020), fulfils a key role in conveying aspects of identity. As Prykhodko notes (2008, p. 29), these
components have informational, evaluative and symbolic character.

In the works by Frédéric Beigbeder, the memories and personal characteristics of the
protagonists are not presented as abstract categories, but realised through concrete symbols and
images. Such image-symbolic elements highlight the identities, distinguishing them from their
fictitious counterparts, and give the characters additional depth, making them more authentic to the
reader.

The use of meta-metaphor in the writer’s works emphasises the importance of symbolic
components in the mechanisms of memory and identification, demonstrating the uniqueness of
human experience, which cannot be fully emulated or interpreted by fully-fictional works. In
addition, this literary technique enriches Frédéric Beigbeder’s texts, offering readers the opportunity
to view the world through his unique point of view. Frédéric Beigbeder masterfully integrates
complex ideas and concepts through meta-metaphors, demonstrating the diversity of aspects of
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human experience, and the study will be focused on the most expressive and significant examples of
their use in his novels.

Thus, meta-metaphor is literary device in which the meanings of one concept are transferred
to another through figurative expression, which makes it possible to establish new semantic links in
the text. In literary discourse, meta-metaphor performs not only an expressive function, conveying
aesthetic and conceptual information, but also a pragmatic function — it organises a dialogue
between the author, his characters and the reader, increasing the emotional and evaluative impact of
the work.

3. Results and discussion

3.1. Self-organised systems in Frédéric Beigbeder’s narratives
From the perspective of complex self-organised identity systems, the autofictional novels by
Frédéric Beigbeder are of particular interest. Changing the facts in the fiction only enhances the
literary and narrative integrity of the three stories. By creating a fictionalised version of real events
and people, the writer is given the creative freedom to shape the narrative to best suit the purpose of
the story. This allows him to explore themes, develop characters, and create compelling storylines
without being constrained by the confines of reality.

Frédéric Beigbeder’s approach to autofiction is distinguished by the dual nature of the process
of ‘fictionalisation’. He does not limit himself to simply transforming his biography into a novel
(the so-called ‘fictionalisation of the self’) but uses literature as a tool for creating an authentic
narrative of the author's life, where it becomes an iconic mediator that defines both the ‘Self” and
the ‘Other’. It is through literature that a virtual identity is formed, bringing together three key
elements of autofiction: the emphasis on personal experience and self-expression, the representation
of the self in the text, and the establishment of the boundaries of the autobiographical narrative. This
dual process of fictionalisation turns autofiction into a factual event, positioning the writer in the
role of a ‘chronicler’ who records real events and facts within the framework of literary reality,
while blurring the line between fiction and reality.

The first novel in the trilogy about Marc Marronier, Mémoires d’'un jeune homme dérangé
(Beigbeder, 1990), presents a young and promising socialite presenter, Marc Marronier, who self-
identifies with the bohemian community. In this context, the attractor, i.e., the goal of the system,
belongs to this environment — a sense of wealth, elitism, popularity, prestige and influence.
However, the meeting with Anne becomes a destructive repeller for the protagonist. His self-
identification undergoes an evolution: although he continues to see himself as a representative of
high society, this status is no longer paramount. From now on, the main attractor for him becomes
his relationship with Anne and the time he spends with her.

In the next novel of the trilogy, Vacances dans le coma (Beigbeder, 1994), the new attractor
of purpose is suppressed by the old one: the emphasis shifts again to belonging to the bohemian
community — the protagonist goes to the noisiest party in Paris, where the further events of the
narrative unfold. As it should be bright discos, all the ‘stars’ are gathered here: the best DJ, first-
class music, excellent alcohol, small talk — all the signs of the elite community, which again draws
Marc Marronier into its net.

Towards the end of the novel, however, the protagonist encounters several destructive
repellers. The first of these is an encounter with a girl who is “something different from all the other
women at the party. She is different, she is above everyone else” (Beigbeder, 1994, p.196). As it
turns out, this is Anne, to whom Marc Marronier has already been married for two years. The second
repeller, which radically changes the course of events, is the trio of dead, mutilated representatives of
bohemia in the ladies’ lavatory. After this, Mark finally cuts his ties with high society, seeking to
leave the club with Anne as soon as possible. This destructive repeller not only affects the inner state
of the protagonist but also sets a new narrative vector in the story of Marc Marronier.
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The final novel of the trilogy, L ’amour dure trois ans (Beigbeder, 1997), centres on the
protagonist’s relationship with his objects of love. The narrative begins with the news of Marc
Marronier and Anne’s divorce, which instantly destroys the former attractor — the goal of a
comfortable and sincere relationship with which the protagonist was associated. However, the
process of the destruction of this goal manifests itself gradually: Mark finds that he is unable to
devote himself to one woman for the rest of his life; he finds long-term relationships commonplace,
which prompts him to put forward the theory that “love lasts three years” (Beigbeder, 1997, p. 26).
Without undergoing a significant evolution or changing the fundamental attractor, the protagonist
merely replaces one link in the chain — Anne with Alice, a married woman he meets at his
grandmother’s funeral. And, having achieved what he wants, having established a new relationship
and seemingly having restored his former purpose, the protagonist betrays Alice as he continues to
count down the ‘three years’. On the so-called ‘Day X’ the novel ends, leaving the finale open-
ended. In the final lines of the narrative, an author’s voice declares: “Marc Marronier is dead. 1
killed him. From now on it is only me here, and my name is Frédéric Beigbeder” (Beigbeder, 1997,
p. 228), revealing the identity hidden behind the image of Marc Marronier.

The Octave Parango trilogy is also of interest for the analysis of complex self-organised
systems. In the first novel 99 francs (Beigbeder, 2000) the protagonist appears before the reader in
the role of a successful advertising specialist. His main goal (attractor) is to enter the circle of
people who control the mass consumer. As he states:

It seems that you are free to choose, but here it is: one day you will see my product on the
supermarket shelf and take it just to try it; believe me, I know the oats (Beigbeder, 2000, p.9).

Octave Parango is surrounded by an abundance of material wealth and leads a promiscuous
lifestyle, indulging in drugs and sexual liaisons. It is during this period that he meets Sophie, who
immediately attracts his attention. However, Sophie’s confession that she is pregnant by him
becomes fateful, which acts as a destructive factor (repeller). Now the protagonist faces a dilemma:
to keep the usual way of free life, but without Sophie, or to experience the joy of fatherhood. Octave
chooses the first option, which throughout most of the novel he deeply regrets. Unable to cope with
the pain of loss and the grief that Sophie, who has left with their boss, commits suicide, the
protagonist falls into despair, commits murder and ends up in prison.

In the next novel, Au secours pardon (Beigbeder, 2007), the plot begins when Octave Parango
is released from prison. However, he is no longer offered prestigious positions as before but is
merely assigned to the role of an ordinary scouter, which excludes him from the circle of the elite
with whom he once identified. Octave goes to Moscow in search of a new face for a cosmetic
advert. During this search, he encounters the harsh reality of Russian life — a destructive repeller
which radically diverges from his previous ideas about the world. Amidst a maze of snow, beautiful
women and cocaine, Octave falls in love with Lena, whom a priest has told him about. The
climactic destructive repeller is the discovery that Lena is his daughter, which leads to the cathedral
being blown up, where the story ends.

In L’Homme qui pleure de rire (Beigbeder, 2020), Frédéric Beigbeder presents a mature
Octave Parango in a state of existential crisis, reflecting on his experiences and the pressing
problems of modernity. This work acts not only as a memoir of the fictional protagonist’s carefree
years, but also as a socio-political analysis of globalisation, cultural interactions, and the influence
of humour and social media on today’s lifestyles. With a background in radio, Octave Parango
assumes the role of an analyst, closely observing events and trends in society. The narrative focuses
on how media, advertising and political structures influence people’s behaviour and thinking.
Frédéric Beigbeder’s deep media background is obvious, as evidenced by his participation as a
consultant to presidential candidate Robert Hue in 2002 and his experience as a television presenter.
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The analysis of Frédéric Beigbeder’s works through the prism of self-organised systems
demonstrates the complex dynamics of identity of his protagonists and author. The writer’s
autofictional novels blur the boundaries between the real and the fictional, allowing him to construct
a literary version of his biography and explore personal transformations. The development of Marc
Marronier and Octave Parango obeys the mechanics of attractors and repellers, which reflects the
non-linear nature of their evolution. Each new stage of the protagonists’ lives is conditioned by their
encounter with destructive factors, leading to a change of reference points. In this context, Frédéric
Beigbeder’s autofiction becomes a way of literary reflection on identity, where the author’s
reflection becomes a tool for analysing and constructing subjective reality. By critically examining
the relationship between Frédéric Beigbeder’s personal development and the storylines of the
characters Marc Marronier and Octave Parango, the reader is able to see how the author’s
philosophical quest and evolution are reflected in his postmodern works, challenging established
norms. This article section highlights the dynamic dialogue between the writer’s self-analysis and
the development of his characters’ narrative, demonstrating how these processes are intertwined
with his own evolution. Frédéric Beigbeder’s oeuvre clearly shows the multifaceted nature of his
literary personality, reflected in the autobiographical elements of his fictional works.

3.2. Meta-metaphors in Frédéric Beigbeder’s texts
Meta-metaphor is not just a complex literary device, but a way of multilayered comprehension of
reality, in which the personal, cultural and historical intersect. In Frédéric Beigbeder's texts, this
technique plays a key role, turning biographical and social events into symbolic constructions that
reveal the deep contradictions of the modern world. The arrest in Un roman frangais (Beigbeder,
2009), the dam in Un barrage contre I’Atlantique (Beigbeder, 2022), the Tower of Babel and the
Twin Towers in Windows on the World (Beigbeder, 2003) — these images go beyond their literal
meanings, connecting individual experiences with collective myths. The study of meta-metaphor in
Frédéric Beigbeder’s autobiographical novels reveals how literature redefines the boundaries of the
personal and the social, the material and the symbolic, the real and the imaginary.

In Un roman fran¢ais (Beigbeder, 2009), the arrest of Frédéric Beigbeder appears not only as
a fact of the writer’s biography, but also as a profound meta-metaphor. Here the notion of detention
takes on a double meaning: it refers both to the literal confinement of his physical body and to the
symbolic imprisonment of his memories, from which he tried to escape through amnesia as a
consequence of his irresponsible lifestyle. Realising his guilt for his self-isolation from his past, his
loved ones and his family, Frédéric Beigbeder decides to confront his own ignorance by breaking
down the barriers between past and present, between who he was and who he has become, as if
freeing himself from imprisonment. In the end, the writer emerges from his state of ‘confinement’
by recovering for himself the most significant memories. Thus, this ‘confinement’ becomes a meta-
metaphor reflecting the complexity and multi-layered nature of the protagonist’s inner world, which
allows the reader to penetrate deeper into his experiences and understand how the past affects his
present and future.

In Un barrage contre I’Atlantique by Frédéric Beigbeder the use of meta-metaphor is evident.
The Cap Ferret peninsula, located between the Gulf of Arcachon and the Atlantic Ocean, acts as a
barrier, shielding the inner part of the bay from sea waves. As the world faces unprecedented
environmental challenges — accelerating climate change, increasing frequency of extreme weather
events, rising sea levels and disrupted ecosystems — Frédéric Beigbeder raises the issue of
environmental destruction and focuses on the role of humans in exacerbating natural disasters. This
issue is reflected through the fate of ordinary people, represented by Benoit Bartherotte.

Thus, the ‘dam’ in this context appears not only as a material structure that protects against
ocean waves, but also as a symbol of human resistance to destructive natural forces, climatic
changes and other factors that hinder this struggle. The comparison with Marguerite Duras’s Dam
Against the Pacific only reinforces the multi-layered nature of this meta-metaphor, as in both works
the dam becomes an emblem of human perseverance and determination in the face of
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insurmountable natural and social forces. “Benoit is Marguerite Duras’s mother, who wanted to
cultivate arice field at sea level, on the swampy plain of Prey-Nop, in Cambodia” (Beigbeder, 2022, p.159).

In Windows on the World (Beigbeder, 2003), Frédéric Beigbeder resorts to a meta-
metaphorical device to analyse human selfishness by integrating a motif from the Book of Genesis
into the narrative. Despite the fact that he notes: “I do not know why I am thinking of the Book of Genesis”
(2003, p.39), a complex metaphorical construction is evident in this context. The initial component of
this meta-metaphor is the imagery of the Twin Towers, echoing the Tower of Babel described in
Genesis 11, where people erected a tower in an effort to make themselves a name.

According to Frédéric Beigbeder, modern society has provoked God’s wrath by its desire for
greatness and ‘reaching for the heavens’: this has manifested itself not only through the erection of
the World Trade Centre towers, but also through attempts to establish a new global order through a
capitalist system aimed at creating a unified social space. Thus, Frédéric Beigbeder uses the image
of the Twin Towers as a symbol of the centre of world existence and American hubris, which is
reflected in such names as “World Trade Centre’, ‘Windows on the World’, ‘The Greatest Bar on
Earth’ and others, and the terrorist attack is perceived as a heavenly punishment for arrogance.

The second component of the meta-metaphorical image lies in the language in which,
according to the Book of Genesis, the Tower of Babel was built before God mixed the languages,
depriving people of mutual understanding and stopping the construction, and in modern English,
which is its direct continuation. In the post-war period, American capitalism has had a significant
impact on the world, infiltrating the fields of business, technology, science and entertainment. After
the collapse of the USSR, according to the writer, the United States assumed a dominant position,
actively promoting its own ideology. As Frédéric Beigbeder notes, “Today, having lost its antipode,
America has become a ruler whom one would like to overthrow. America has become its own
enemy” (2003, p. 125).

Thus, American English became the only ‘language of the future’ and °‘language of
perspectives’, replacing the one that had lost its importance at the time of the Tower of Babel. The
spread of English began as early as 1600 and went through a series of stages. The main stage
occurred in 1900, when the colonies began to actively introduce education in English and organise
special courses for immigrants in the USA, Canada and Australia. The independence gained by the
British colonies in 1945 also contributed to its global spread.

The widespread use of English in science, technology, international organisations, aviation,
maritime navigation, communications and business, as well as its use in the work of the United
Nations, has stimulated the interest of young people from different countries in learning it. In
particular, Frédéric Beigbeder notes that:

My parents met on the Basques coast, but almost immediately went to America to study.
Today, no one remembers anymore how much American universities, particularly business
schools, attracted brilliant French graduates (Beigbeder, 2003, p. 126).

Frédéric Beigbeder states: “I love Frenglish, it is the language of the future” (2003, p.128). In the
novel Windows on the World (Beigbeder, 2003), the author focuses on the impact of Frenglish
(French-English) on French culture. Language fusion, due to the influence of English on other
language systems, is further developed in the context of globalisation. At the 1998 Debates of the
Canadian Senate, former Senator Lowell Murray reflected on the precarious situation of French-
speaking minorities outside Quebec, emphasizing that despite progress made under the Official
Languages Act, French was still at a disadvantage compared to English. He pointed to census data
showing stagnating or declining numbers of francophones in several provinces, which he saw as a
result of institutional neglect and insufficient support for French-language education and services.
Senator Murray warned that without sustained political will and federal commitment, French risked
becoming marginalized in the face of English’s dominance in public life, media, and interprovincial
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mobility (Senate of Canada, 1998). This displacement of other languages by English can be traced
in many other countries.

Within the framework of global linguistic contacts, the influence of American English
language is manifested in a variety of linguistic communities, as evidenced by the growing interest
in the process of borrowing not only in French-speaking countries, but also around the world. The
abundance of Anglicisms (Dubéda, 2020) throughout the novel, as well as the presence of
untranslated lines from American characters, serve a dual purpose: they not only contribute to a
deeper immersion of the reader in the tragic atmosphere of the work, but also reflect the gradual
embedding of English in other cultures as an integral part of the modern world. As Frédéric
Beigbeder emphasises:

We should not be afraid of English words. They enter peacefully into our language, creating a
world language, defying God: the only language of the Tower of Babel. The World’s Words.
The new lexicon of SMS (A12C4), emoticons on the Internet, the popularity of ‘“dorky”
spellings, the proliferation of argot — all these help to give birth to the newspeak of the third
millennium (Beigbeder, 2003, p.128).

In autofiction, meta-metaphor fulfils the function of not only a literary device, but also a mechanism
for comprehending reality through multilayered symbolic constructions. In the novel Au secours
pardon (Beigbeder, 2007), meta-metaphor is realised through the image of the Cathedral of Christ
the Saviour, chosen by Frédéric Beigbeder as a place of action for the protagonist Octave Parango.
This architectural symbol is endowed with multiple layers of meaning, reflecting its complex history
going back to the 19th century. The initial decision to build the cathedral was taken after the War of
1812, but the first project proposed for its construction was rejected, in part due to corruption factors.
In 1832, the approved new project allowed ordinary citizens to raise funds for the construction of the
building, which was consecrated in 1883. Thus, this meta-image embodies not only the memory of
the past, but also the idea of national unity with a pronounced social connotation.

Later, in 1931, by order of the Soviet authorities, the cathedral was closed and destroyed, and
its restoration in 1999 became a symbol of the people’s repentance for their denial of God, giving
the metaphor the meaning of a return to eternal religious values. On the other hand, the modern
building is often criticised for its lack of authenticity, as it is perceived as a product of post-
perestroika times, incapable of evoking true religious feelings. The protagonist of the novel Au
secours pardon (Beigbeder, 2007) also fails to find a sacred beginning in the cathedral, which
emphasises the absurdity of modern attitudes towards religion and sacred objects, adding a critical
tone to the meta-metaphor. As in the trilogy about Marc Marronier, Frédéric Beigbeder plays with
the death of his alter ego in the work. In the finale of the novel Au secours pardon (Beigbeder,
2007), Octave Parango stages a terrorist attack by blowing up the Cathedral of Christ the Saviour,
leaving some 526 people, including Octave himself, missing and 362 injured.

Thus, the image of the cathedral acts as a meta-metaphor uniting different levels of perception
and interpretation of reality, which allows the author to reveal more deeply the complexity and
contradiction of the modern world, and its subversion — the rejection of everything that connected it
with the modern world and even humanity.

4. Conclusions
In this article, a comprehensive analysis of the concept of identity in the novels of Frédéric
Beigbeder was carried out using the approaches of self-organised systems and meta-metaphor. The
study allowed identifying the main mechanisms of formation and transformation of identity in
autofictional literature on the example of the French writer’s works.

The analysis has shown that Frédéric Beigbeder’s autofictional novels are a complex system
of interaction of various factors such as social environment, cultural transformations, personal
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experiences and philosophical reflections of the author. His protagonists Marc Marronier and
Octave Parango act not only as a reflection of the writer’s personal experience, but also as models
for comprehending the dynamics of self-identity in the modern world.

The use of the synergetic approach allowed to consider Frédéric Beigbeder’s novels as self-
organised systems in which the process of identity formation is determined by the interaction of
attractors (goals, values, aspirations) and repellers (destructive factors, crises, social challenges).
This analysis showed that the protagonists’ self-identity goes through stages of evolution, changes
in priorities and encounters with external and internal conflicts.

Meta-metaphor, in turn, has been identified as a key tool for constructing layers of meaning in
Frédéric Beigbeder’s texts. Through symbolic and multilayered images, such as the arrest in Un
roman frangais (Beigbeder, 2009), the dam in Un barrage contre I’Atlantique (Beigbeder, 2022),
the Tower of Babel in Windows on the World (Beigbeder, 2003) and the cathedral in Au secours
pardon (Beigbeder, 2007), the author conveys the deep processes taking place in the minds of the
characters and society as a whole. These meta-metaphorical structures enhance the expressiveness
of the narrative and create an additional dimension in the interpretation of identity.

Overall, the study confirmed that Frédéric Beigbeder’s autofictional and autobiographical
works are multi-layered constructions which reveal identity through the prism of self-organised
systems and meta-metaphors. This approach allows for a deeper understanding of the literary
mechanisms used by the author to model identity and opens up new perspectives for the analysis of
postmodern novels in a broad cultural context.

The results obtained may be useful for further research in the fields of literary, philosophy,
and cultural studies, as well as for a more detailed study of autofiction and autobiography as genres
reflecting contemporary trends in the perception and construction of individual and collective self.
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AHoTanis

VY crarTi AOCHiIKYyeTbcS KOHLENT iACHTUYHOCTI B aBTOQIKUiHHIA Ta aBToOiorpadiuHiii pomanicTHI
Openepika berbeme kpish NOpU3My CHHEPIeTHKH, CaMOOPIaHI30BaHHUX CHCTEM Ta MeTa-MeTahopH.
AHauizyloud TBOpW MUCbMEHHHKA, BKIIOYHO 3 TpwiIoriimMu npo Mapka Mapponbe Ta OkrtaBa [lapanro, a
TaKOXX Horo aBrobiorpadiyHi TEKCTH, PO3IJINAETHCS, SK MPOLECH CcaMoopraHizamii Ta B3aeMomis
PI3HOMAHITHHX COI[laJIbHUX, KYJbTYPHHUX 1 IICHXOJOTIYHMX YMHHUKIB BH3HA4YalOTh (OPMYBaHHSI Ta
€BOJTIOITII0 IICHTUYHOCTI TEPCOHAXIB. 3aCTOCYBaHHS CHHEPTETHYHOTO INOXOMy A€ 3MOTY BHSBUTH
MeXaHi3MHU CTaHOBJICHHSI OCOOHMCTOCTI Yepe3 CHUCTEMY aTpakTopiB (Wijiel, HiHHOCTEH, IparHeHsb) 1 penenepis
(Kpu30BHX NOJIH, pyHHIBHMX YMHHHUKIB), IO JEMOHCTPYE IHWHAMIKY caMoifeHTH}IKaIli MPOTAaroHICTIB B
YMOBaX Cy4aCHHUX COITIOKYJITYPHHX 3MiH.

Mera-metadopu y TBopax @penepika berbene BimirpaioTh BaKIMBY pOJib Y KOHCTPYIOBaHHI
CMUCIIOBUX IIJIACTiB, MEPENalouu CKJIAJHI acleKTH IHIMBIAyalbHOI Ta KOJIEKTUBHOI camoigeHTHikarii.
Hanpuknan, apemt y «@panyyzokomy pomani» CAMBOII3YE YCBIIOMIICHHS BIACHOTO MUHYJIOTO, Tpebis B
«I pebni npomu Amaranmuunoco okearyy BiII3epKaIIOe 60pOTE0Y 3 pyHHIBHUMHU MPUPOIHIMU TEHIACHITIIMU,
BaBunonceka Bexa y «Bixuax y ceim» penpe3eHTye riodanizamito, a Xxpam B «loeaiby 1MIOCTpYy€e peliridiiy
Kpu3y Ta Tmommyk ceHcy. Kpim Toro, mera-meradopa ciIyrye cCrocoOOM XymOXHBOI TpaHchopmartii
OiorpadigHOTO0 IOCBiAY, TEPETBOPIOIOYH OCOOWCTI TIEPSKMBAHHS aBTOpa Ha YyHIBEpPCAIbHI MO
OCMUCIICHHS 1A€HTHYHOCTI.

Pesynpratn JoCHiIKeHHS TMOKa3yloTh, M0 aBTOQikuiiiHi Ta aBToOiorpadiuni TBopm Ppenepika
berbene saBisA10TE COO0I0 CKITaIHI OaraTomapoBi CHCTEMH, B SIKUX OCOOHMCTHI IOCBIZ aBTOpa MOETHYETHCS 3
IOCTMOJICPHICTCHKUMH CTPATErisMU MAChMa. Moro mpoTaronicT# GyHKIIOHYIOTh K TUHAMIYH] CHCTEMH, 11O
NiAnaroTbes TpaHcopMalisiM IMiJi BIUIMBOM COLIAJbHUX, KYyJIbTYPHHX 1 IICHXOJOTIYHMX YHHHUKIB.
JlocmimKeHHST MAKPECTIoe 3HAYYIIICTh CaMOOPTaHI30BaHMUX CHCTEM 1 Mera-MeTadop y MOICITIOBaHHI
IIEHTUIHOCTI Ta BIAKPHUBAE HOBI MEPCICKTUBU JJI aHATI3y ITOCTMOJEPHICTCHKOI POMAaHICTHKH, ITOKA3yIOUH,
K JIiTepaTypa BiIA3epKANIOE POLECH CAMOBHU3HAUCHHSI OCOOMCTOCTI Y CBITI, IO 3MiHIOETHCA.

KarouoBi ciioBa: idenmuunicms, cumepeemuxa, CamoOpeamizo8ami cucmemu, OUCKYpC, Mema-
memacghopa, @pedepix berbeoe, asmoghikyitina/asmobdioepaghiuna pomanicmuxa.

Jexnapaitist npo koH(IKT iHTepeciB
ABTOp 3asIBIISIE PO BiACYTHICTH KOH(DIIIKTY iHTEpeciB abo (iHaHCOBOI MiATPUMKH Li€i poOOTH.
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AHoTanis
OmiHKa OXOIUTIOE B MOBI MIMPOKUH Ta BEJIMKUH CIIEKTP MOBHUX OJUHMLB Pi3HUX PIBHIB, CTYAIIOBAHHS SIKUX €
aKTyaJbHAM B CydJacHiil minrsictuimi. [{e 3yMOBI€HO THUM, IO B3a€EMO3B’S30K MK CEMaHTUUYHUMH Ta
MparMaTUYHUMHU ACTIEKTAMU MOBJICHHSI CTaB OJHIEIO 3 KIIFOYOBUX MPOOJIEM MOBO3HABCTBA. Y LOMY
KOHTEKCTI OIlIHKa TOCTa€ SIK MOBHE BiTOOpa)X€HHS I03aMOBHOI peadbHOCTI. MOBHa cHCTEMa,
TpaHC(HOPMYIOUH PEANbHICTh, CTPYKTYpYy€ ii HAaHOBO, HaJalOUM iMeHa 00’€KTaM HABKOJIUIIHBOTO
CBITY. Y mpoleci pO3BUTKY MOBH OIliHKA, PEATI3yIYHCh Y BIAKPUTIH (GopMi, TOCTYIIOBO
oopMITIOETECS B MOBHI OJMHMII — agiKCH, JIEKCEMH Ta OKpPEeMi BHCIIOBIIOBaHHS. MeToro JaHOi
CTaTTi € aHAJII3 MOBHOCTICTIM(IUYHUX 3aC001B peatizallii mparMaKOTHITUBHOTO TTOTEHITIATY OI[IHKH.
Hapasi 3anumiaroThCsi HENOCTaTHBO JOCTIPKEHUMHU MEXaHi3MH BUHUKHEHHS OI[IHHOI

JIEKCUKU Ta YMHHMKH, 1110 3a0€3MeuyroTh 3/JaTHICTh CJIOBa BUPA)KaTH IEBHE OLIIHHE CTABJICHHS.
AJKe caMme OIliHHE CJIIOBO HEece MOBHUN 00CAT SIK IEHOTATUBHOTO, TaK 1 M03aJICHOTATHBHOTO 3MICTY.
VYci crmoBa 3 OMIHHUM 3MICTOM MOKHA YMOBHO TMOIUIMTH Ha: a) palliOHAIBHO-OIIHHI, B SIKUX
JIOMiHY€ JIOTiYHE OCMHCIIEHHS; ©) eMOLIWHO-OLIHHI, II0 NepeAalTh IMOYyTTs, 3YMOBJEHI
COIIAIBHUM CINPUUAHATTAM 00’ekTa. [IpoTe dUiTKe po3MeXyBaHHS NHMX THIIB YCKIIATHIOETHCS,
OCKIUJTBKM €MOIIiiHI peakiii 3a3BU4ail CyNpOBOKYIOThCS pAIlliOHATBHUMHU CyJDKeHHAMHU. OIliHHE
3HAYCHHS PO3IJISIIAETHCS K PI3HOBHU KOTHITUBHOI 1H(MOpMAIlii, 0 MEepeacThCs Yepe3 CEMaHTHKY
clioBa 1 BijoOpaska€ KOTHITUBHY CTPYKTYPY BIAMOBIIHOTO KOHLENTY B i#oro nedinimii Bono
(GYHKIIOHYE SIK CEMAaHTUYHUNA MaKpOKOMITOHEHT, SIKHH BXOAUTH JI0 MPAarMaTUYHOi 30HU 3HAYEHHS 1
pearizyeTbcsi B CIOBHMKOBOMY TIyMadeHHi. Pi3HOMaHITHICTH (OpM OI[IHHOTO 3HAYEHHS, IO
CTPYKTYPYIOTh JIEKCHUHY CEMAHTHKY, UTIOCTPYE CKJIQJHY MPUPOJY IIIHHICHOTO CIIPUUHATTS CBITY Ta
B3a€MOJIII0 KOTHITMBHHUX 1 €MOLIHHUX YWHHMKIB y Tporeci mi3HaHHA. OIlliHHE 3HAYCHHS €
KOHIICTITYaJTbHOIO OCHOBOIO KOHKPETHHX OINIHOK Ta IOB'S3aHUX 3 HEIO €MOIliil Ha JISKCHYHOMY piBHI. BoHO
BUCTYIIA€ CKJIaJHUM KOTHITHBHO-IIPAarMaTUYHUM ()EHOMEHOM.

KarouoBi cioBa: oyinxa, sHauenHs, npazmakoeHIMusHU, NOMEHYIAN, CeMAHMUKA, OeHOMAMUEHU,
n03a0eHOmamueHUlL.
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1. Beryn
Or11iHKa B MOB1 Ta MOBJICHHI OXOTUTIOE IIIMPOKHUHA CIIEKTP OJWHUIIb PI3HUX PIBHIB, TOCIHIKEHHS SIKUX
€ HA/J3BUYAHO aKTyaJIbHUM CY4aCHHM €TarioM PO3BHUTKY JIIHIBICTUKU. AJDKE CITIBBIIHOIIEHHS U
B3A€EMO/IisI CEMAHTHKH 1 MParMaTHUKH CTAJU OJIHIEIO 3 IIEHTPAIBLHUX MPO0OJIEM MOBO3HABCTBA.

BopaHouac 1iHHICHA Opi€HTAIls CIIPHsIa CTAHOBJICHHIO Ta PO3BUTKY L1101 HU3KH HANPSIMKIB
HE JIUIIC B MOBO3HABCTBI, a i y KOMIT IOTEpPHUX HAyKax, TCHHIN 1HXEHEpil Ta 1HIIUX raxy3sx, 110
CBIUUTH MIPO MIIHY MDKAUCIHUILTIHAPHICTh KOTHITHBHOI TAPaIUTMH.

3Ha4YeHHS OILIHKU CTa€ OCOOJIMBO OYEBUIHUM Yepe3 MparMajioriyHui aHall3 MoJeel CBITIB,
mo ¢GopMyIOThCS B cBigoMocTi komyHikaHTiB (Mendoza & Masegosa, 2014). Orxe, moTpiOHO
BpaxOBYBaTH BJIACTUBOCTI KOTHITHUBHMX MOJENed y (inoreHe3i, OHTOTE€HE3l Ta COIIOTeHE3I,
OCKIUJIBKU COIIIaJIbHO-€KOHOMI4HI, TOJITUYHI, AyXOBHI Ta €THOKYJbTYPHI (DaKTOpU NETepMiHYIOTh
OIIIHKY.

OxpiM KOTHITHBHOI, TisSUTHHICTh 3 OI[IHIOBAHHS € i MparMaTUYHOIO: BIUIMBAIOYW Ha IIHHICHI
Opi€HTaIIli azpecaTa, BOHA CIIPSIMOBYE HOTO aKTUBHICTh. CeMaHTHYHI 1 TparMaTuiHi KOMIIOHCHTH B
OLIIHIII HEPO3JUIbHI — BOHM B3a€EMOJIIOTH y MPOLECI i BUPaKEHHS BJIACHOTO 3HAYEHHS JIEKCHYHOI
OJIMHHMII, 1 B YyMOBaX KOMYHIKaTHBHOT'O KOHTEKCTY, CIPUUHSATTI MOBHOI KOMIETEHIIi ciyxada,
CTaBJICHHI MOBIIS JI0 BUCJIOBJICHOTO i Hioro BrutuBi Ha anpecara (Foolen, 2023, pp. 21-31).

OI11iHKa € CYTHICTIO MOBHOI MpEe3eHTaIlil pealbHOCTI — MOBa BiOMBAE, MEPECTPYKTYPYE CBIT,
HazuBae ¥ Haxminsge o0’ektu imeHamu (Kocmena, Xamiman, 2011). B eBomromiifHii nepcrneKTuBi
OIIIHIOBAHHS TIPOSIBIISIETHCS CIIOYATKY SIBHO, a 3r0J0M — (DOPMY€EThCS B MOBHI OJUHHIN: adiKCH,
CJIOBA, BUCIIOBTFOBAHHSI.

BaxxnuBo 3a3Ha4uTH, 110 OLIHKA HEPIIKO HEBIAUYTHA B JIGKCHUHUX OJUHUIISIX: BOHU HE JIUIIE
HA3MBAIOTh SBUIIA, a U OMIHIOOTH iX. Llei mpomec HoMiHAIIT €, 3a3BUYal, OMTOCEPEAKOBAHIM, YACTO
MPUXOBAHUM 1 JIATCHTHUM, OO TIOB’SI3aHWM 3 PO3YMIHHSAM 00’€KTa OTOUYYIOYOi JIHCHOCTI
HOMIHATOPOM.

MogHiI criocoOu BHpa)KEHHS OIIIHKH po3pi3HstoThes: JekcuuHi (Roth, 2013), 3acobu MoxyTh
MICTUTH SIBHY OIlIHHY ceMaHTUKY (ekcruminuTHa ominka) (Kosmeda & Kovtun, 2024, pp. 165-183)
a00 TeHepyBaTH OIIHKY 3aBSKH KOHTEKCTY (TIepe/I- UM MiCIATEKCTY ).

Mema 3anpoONIOHOBAHOI CTaTTI MOJIATA€ B TOMY, MO0 PO3MISIHYTH MOBHOCHEIM(IYHI
3ac00M BUPaKEHHSI IPArMaKOTHITUBHOTO IMOTEHITIATY OIlIHKH.

[Tpobnemu 11010 OIIHHOI JIEKCUKH 1 ChOTO/IHI 3aJIUIIAIOTHCS aKTYaIbHUMU Ta TUCKYCIHHUMH.
HesBakatoun Ha 11e, 1HTEpeC He 3racae 4epe3 BEJIUKY MPAaKTUYHY Il TEOpPeTUYHY 3HAUYIIICTh:
PO3YMiHHS TOTO, SIK CJIOBA HECYTh ACHOTATUBHY, TaK 1 M033JCHOTATUBHY 1H()OpPMAIIiIO, € BaKIHMBUM
1 BUPIMIAJILHUM I JOCTIDKEHHS 3B’SI3Ky MOBH 3 CYCHUIBCTBOM, (DYHKIIII MOBHU Ta MOBJICHHS.
[IpoTte mie HEMOCTAaTHHO BUBYEHI 3aKOHOMIPHOCTI MOSIBH OIIHHKMX CJIIB 1 YUHHUKH, K1 JTO3BOJISIOThH
CIIOBY TE€pPENaTH NIEBHE CTABJICHHS.

Oco0MBO BHU3HAYHMMH TSI TIPAarMaTHYHHUX JOCTIIKEHb € TaK 3BaHI MapKOBaHI JICKCUYHI
OJIMHUIIl — CJIOBA, SIKI KPIM JCHOTAaTHBHOI CEMAHTHKH MAalOTh €MOTHUBHUN a00 OLIHHUN CKJIaTHUK
(Foolen, 2016, pp.473-490). Taki “mparmaTu4Hi Cj0oBa” BKJIOYAIOTh KOTHIONpPAarMeMu, a came
CEeMaHTHYH1 OJTMHMIII, SIKI BITOOPaXaroTh CTaBJIEHHS MOBLS J0 IO3HAYYBAaHOTO SIBUIIA a00 00’ €KTa 1
MaroTh IIHHICHUN XapakTtep. Llel ¢dakT miaTBepIKy€e akmyaibHicmb BUBYCHHS OLIIHHOI JIEKCUKH
0c00JIMBO B KOHTEKCTI 3pOCTAI0YOr0 iHTEpPECY /10 3B’ SI3KiB CEMAHTUKHU Ta MIPArMaTUKH.

2. MeToanka i MaTepiaJj 10CaiIKeHH s

Meroau Ta mMpuUWOMHU aHAIi3y, 3aCTOCOBAaHI B i PO3BIIN, BH3HAYAIOTHCS MOCTABICHUMH
3aBJAaHHSIMM, MaTepiaioM, TEOPETUYHOIO CIPSMOBAHICTIO POOOTH Ta MAlOTh KOMIUICKCHHIMA
xapakTep. BoHU 1HTErpyIOTh MOJIOKEHHSI KOTHITMBHOI Teopii Ta Teopii mparmatuku. Jljis aHamizy
CEeMaHTHYHOI CTPYKTypu JeKceM OyJo 3acTocoBaHO MeTox nediHiniiiHoro anamizy. Ilupoxo
3aCTOCOBYETHCSI OMMMCOBHI METOJI, ITi/I SKUM MU PO3YMIEMO CYKYIHICTh JOCTITHUIIBKUX MPUHOMIB,
[0 JIO3BOJISIOTH PyXaTUCS BiJl KOHKPETHHX CIIOCTEPEKEHb JI0 y3arallbHEHHS Ta BHCHOBKIB,
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€JIEMEHTH JIIHTBICTUYHOI CTATUCTHKH, IO I03BOJISIFOTH BUSIBUTH MICIIE Ta POJIb OLIHHOTO CKJIaIHUKA
B CEMAHTHIIl JIEKCEMMU.

Martepian mocmimkeHHs ckiaB 6mu3pko 12 000 neKCHYHMX OAWHUIL, BITIOpaHUX METOAOM
cyninpHOi BUOIpKHU 3 Longman Dictionary of the English Language (Longman, 1991), 3 HacTymHOO
MEPEBIPKOIO 3a JEKITbKOMA 1HITUMH TIIYMauYHUMH CIIOBHUKAMH.

Kpurepii n1060opy martepiany. Ilepmmuii kpuTepiii — HasBHICTh OIIHHOI HOMIiHAIi, IO
EKCIUTIKYEThCS:

a) CJI0Ba 3 HETaTMBHO-OIIHHUMH ceMaMH (3 To3Haukow derogatory, contemptuous, ironical Tomo),
Hanpuknan: ballad-monger, poetaster, brat, dabbler, gas-bag;

0) cioBa 3 mo3uTHBHOIO oIliHKOIO (humorous, facetious, poetic), Hanpuknan: casque, bide, avaunt,
B) HAsBHICTh OIIIHHOI ceMU Oe3mocepeHbo B AediHilii (Ipu c1oBax BUKOPUCTOBYEThCS good abo
bad), nanpuknan: calf, rake, toad,

r) mapkep “guilty of”’, mo Bupaxae HeraTMBHY OLIHKY (Hampukian: hypocrite, cad, turncoat,
renegade, goal-bird),

1) ceMu HaaMipHOCTI (too much, exorbitant), siki MOXXyTh OyTH i HETaTUBHHUMH, i TO3UTUBHUMHU
(manpuknan: exactor, flatterer, gourmet, exquisite).

Jlpyrum KpuTepieM N00OpY CTadM €KCTPaJIiHIBalbHI (CUTyaTHBHI Ta HeBepOajbHI) YMHHUKH,
SKI TaKOX BIUIMBAIOTh HAa (OpPMYyBaHHS OIIHKW. SKIIO OIlIHHA KOHOTAIlisl — 1€ JIIHTBaJbHUN
(dakTop, TO MOBICHHEBA CHUTYAIlil BU3HAYAETHCS SIK MPOILEC BHHUKHEHHS OIIIHKH, a KOHTEKCT
PO3IIISIIAETHCS SIK HACTIAOK, S0 (PIKCYE OIIHKY B KOHKPETHOMY BHCIIOBJICHHI.

3. Buau OouiHHOI0 3HAYEHHSH

VYci ci0Ba 3 OLIHHOIO CEMaHTHUKOIO MOYKHA YMOBHO PO3JIIIMTH Ha:
a) PO3yMOBO-OIliHHI, OI[IHKA SIKMX CHUPAETHCS OLIbIIE HA PO3yM, HDK Ha MOYYTTS; b) €MOIIHHO-
OLIIHHI, 110 MEepeaoTh BiMUyTTs, BUKIuKaHi 00’ektoM (Baider & Cislaru, 2014, pp. 1-20). Ognax
YiTKa Me&Xa MK HUIMH € YMOBHOIO: OUIBIIIICTh TAaKUX CJIIB MICTHUTB SIK PO3YMOBHUH, TaK 1 €eMOIIHHUI
aCTIeKT.

OriHHEe 3HAYEHHS TPAKTYEThCSA SK PI3HOBUJ KOTHITMBHOI 1H(OpMAIlii, IO MICTUTHCS B
CEeMaHTHIIl CJIOBa Ta BIATBOPIOE Yy Horo naediHimii KOHUIENTyajdbHYy CTpykTypy. Cam mpouec
OIIIHIOBAHHS SIBJISIE COOOO TICUXIYHY MISUTHHICTD, III0 OXOILIIOE JIBA aBTOHOMHI BUMIPH — PO3YMOBHIA
Ta emouiHuil. Lle sBHIEe HOCUTH MEpeBaKHO CyO €KTUBHHMM XapakTep 1 Moxe BiAOyBaTHUCh SIK
CBIJIOMO KOHTPOJIHOBAaHUN PO3YMOBHI aKT.

KoruiTuBHE OLIIHIOBaHHS pE3yJNbTATiB MAISUIBHOCTI € OCHOBOIO €MOLIWHOI peakiii, IIo
BHCTYIIA€ MPOBITHUM KOMIOHEHTOM emotliitHoro noceiny (Diaz & Prinz, 2023). BaxkaeTbcs, 1mo
BUTOKHM OIIIHHOI JiSUTBHOCTI TIOB’si3aHI 3 E€MOIIIHHOI0 (OPMOIO CHPUMHSTTS PEATbHOCTI —
Haii1aBHIIIOK (GOPMOIO BiJOOpaKeHHs Cy0’ €KTHO-00’ €KTHUX Bi1IHOCHH.

3arajJpHOBIIOMO, IO TMi3HAHHS TOYMHAETHCS 13 OE3MOCEPEIHBOTO0 CEHCOPHOTO KOHTAKTY
cy0’ekTa 3 HABKOJMIIHIM CEpEIOBUINEM 1 3aBepuIyeTbcs (OPMYBaHHSAM i€aIbHOTO 00pasy
JIHACHOCTI, 3aCHOBAHOTO Ha momnepenHboMy uyTTeBoMmy aocBimi (Krysanova & Shevchenko, 2021,
p- 359). Emottii, y 1bOMy KOHTEKCTI, HE PEMPE3EHTYIOTh peasibHI 00’ €KTH M SBHINA O€3M0CEPEIHbO,
a TIepelaloTh IXHIO BiAMOBIAHICTh MoTpedam moaunau (Lachlan, 2019).

OuiHHe 3HAYEHHS pO3IJSAAETbCS SK BUJA KOTHITHUBHOI iH(doOpMmarii, 110 MICTHTBCS B
CEMaHTHIIl CJIOBAa Ta PEKOHCTPYIOE€ B Ne(diHIIii MOHSTTS KOTHITUBHY CTPYKTYPY KOHIICTTY,
BUPAXEHOr0 LUM CJIOBOM. OIIHIOBaHHS CJiJl PO3YyMITH SIK TCHXIYHUN aKT, MISUIbHICTH IBOX
ABTOHOMHUX c(ep NCHUXIKM — PO3yMy Ta MOYYTTIB, IO 3HAYHOIO MIpPOI0 € Cy0’ €KTHBHOIO 1
3MIMCHIOETHCST SIK JIOBUIBHO YCBIJJOMJIEHA, KOJM MH KEPYEMOCS PO3YMOM, a HE IMOYYTTSAMH.
KorniTuBHE OIliHIOBaHHS Pe3yJIbTATIB MISTIBHOCTI CKJIaJa€ MPOBIAHUNA KOMIIOHEHT CTPYKTYpPH
€MOLIiii, 110 BiT0Opakae TOJIOBHE B 3aralibHIN peakiii.

OcoOnMuBICTh €MOIlili ToJIATae B TOMY, IO BOHHU € OJHOYACHO 1 0O0’€KTOM MOBHOTO
BiToOpaxkeHHs, 1 3ac000M I1bOT0 BifoOpaxkeHHs. Sk crpaBeyuBo 3ayBaxuB Kovecses (Kovecses,
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2014, pp. 15-28), y ocHOBiI Oyab-sKOi eMOLlii JEeKUTh MEBHA OIiHKA, a OTXKE, KOKHE EMOIliiiHe
MEPSKUBAHHS € HACTIAKOM TICBHOrO BHUAY OIliHIOBaHHA. OT)Ke, MOXKHA TOBOPHTH TIPO OIlIHHE
HiATPYHTS €MOIIii.

BomHowac emorris MoOXe CcTaTh OCHOBOIO i peamsanii ominku. Ile cBiguuTh mpo
B3a€MO3AJICKHICTh €MOIIiil Ta OLIHKH, sIKa Ma€ MPUYMHHO-HACIIIKOBHNA XapakTep. 3 OJHOro OOKYy,
OIlIHKa — II€ JyMKa MpO I[IHHICTh 00’€KTa, 3 IHIIOIO — €MOIliS € TMEePEKUBAHHIM IIi€T JTYMKH.
Emoriiina ckaamoBa, TAKUM YMHOM, € HEBII €MHOIO YaCTHHOIO MOBHOI MOJAJIbHOCTI.

OcKUTbKM MOBA 3aBXK/IH Tepeadadae eJIeMEHT paIlioHATBHOCTI, PO3MEKYBaHHS €eMOIIHOTO Ta
JIOTIYHOTO AaCIMEKTIB y MOBJICHHI € JHIle yMOBHHM. [IpoTe HOBITHI JOCHIIKEHHS ITOBOJISTH
HasBHICTh €MOIIITHOTO THITy MHCJEHHS, IO BIIOKPEMIIIOETHCS BiJ PAIIOHAIBHOTO SK OKpema
ckimagosa intenekty (Foolen, 2012, pp. 347-368). Ouinka Ta emoIisi MOXYTh KOMOIHyBaTHuCs B
MeXaxX OJHOTO MOBHOTO 3HAYCHHs, HANIapOBYBaTHCh a00 MeEpexXpenryBaTHCh, IO JIO3BOJISIE
BUJIUTUTH TPH TUIH OLIHHOTO 3HAYCHHS:

e PammionanibHe — 0a3zyeTbcs Ha JIOTIYHOMY aHali31 BJIACTUBOCTEH 00’€KTa, CIUPAEThCS Ha
3HAHHS, y3yC, )KUTTEBUN JOCBIJl MOBHOTO KOJICKTHURY;

e EMoriiliHe — BHpa)kae €eMOIliliHE CTaBJICHHS MOBIlS, OIIHIOE HA OCHOBI Cy0 €KTHBHOTO
CIPUHHATTS, IPUIHUCYIOUN 00’ €KTOBI IMIEBHI XapaKTEPUCTUKH;

o EMorriiiHO-paitioHanbHe — CHHTE3y€ KOTHITHBHI CY/KEHHSI 3 €MOIIHHUM TMEepPEKUBAHHSM,
YTBOPIOIOYHU €IMHE TICUX0-CEMAHTUYHE IIiJIe.

[Tompu Te, moO O00’€KT 1 CyO’€KT OIIHKK 3a3BHUYail 301raroThCs, MIACTaBU EMOIMHOI Ta
pamioHalbHOI OLIHKA MOXYTh HE 30iratucsi, IO SCKpaBO UIIOCTPYIOTh PI3HOBHIM KOMIYHOTO
edekTy. MoBa 3aBx1au repeadavae parioHaIbHUN aCleKT, a TOMY PO3MEKyBaHHS PalliOHATBLHOTO
Ta YUCTO €MOIIIHOTO B MOBi € yMOBHUM. OfHAK, OCTaHHI JaHI JESKUX HAYKOBUX JOCIiIKEHb
JIOBEJIA MPABOMIPHICTh BUIIJICHHS €MOIINHOTO THITy MHUCJICHHS, BIJIOKPEMJICHHSI €MOIIIHHOTO Ta
parioHaJIbHOTO K pi3HUX cdep inTenekty (Foolen, 2012, pp. 347-368). Kpim Toro, mapamerpu
OIIIHKK Ta €MOIlli B CEMaHTHI[l MOBHUX OJWHHIIb MOXXYTh KOMOIHYBaTHCS: MEpEeXpelryBaTUCS,
HamapoByBaTucsi onuH Ha ojHoro (Krysanova & Shevchenko, 2022). Orxe, ne Moxe OyTH
KOMITPOMICHUM BHUPIMICHHSM TWTAHHS MPO CHIBBIIHOMICHHS PAI[iOHAJBHOTO 1 €MOIIMHOTO B
MOBI, 110 JJO3BOJISI€ BUAUIMTH TaKi TUIU OI[IHHOTO 3HAYEHHS: palliOHAJIbHE, eMOIliifHEe, eMOIIIIHO-
parioHagbHE.

L Tumonoris migHIMAaE 11e OHe KI0YOBEe MUTAHHS — MICIIE OLIIHHOTO 3HAYEHHS B CTPYKTYpi
CEMaHTUKH cJIoBa. Uepe3 HEOIHOPIIHICTh OIIHHOTO KOMIIOHEHTa, HWOTO B3a€EMOIA 3 1HIIMMH
CEMAaHTHUYHUMU €JIEMEHTaMH TaKOX pi3Ha.

VY HTBICTHIN ICHY€ KITbKa MOJENEH CEeMaHTHYHOI CTPYKTYpH CJIOBa. BiabIIiCTh 3 HHX
BHU3HAIOTH MO HA SJEPHY (OCHOBHY, ACHOTATUBHY) Ta NepudepiiiHy (KOHOTaTHUBHY) 30HU. 3T1THO
3 II€F0 MapaJUrMOI0: TPEIMETHO-JIOTIUHE 3HAUCHHS (ICHOTATUBHE) OMUCY€E 00’ €KTHBHY PEabHICTh
1 BIZMOBIJIa€ KOHIENTyaIbHOMY a00 KOTHITUBHOMY 3HA4€HHIO, KOHOTATUBHE 3HAYCHHS JOJA€ [0
OCHOBHOTO 3MICTy €MOI[iIIfHO-OI[iHHI BiATIHKH.

bararo cniB B aHTIIMCHKIA MOBI MalOTh JIMINE JCHOTATUBHE 3HAYCHHS W TOMY BBa)KAIOTHCS
HEUTPaTbHUMU — BOHH HE BUPAKAIOTh CTABICHHS MOBIS (Hanpukian, dog, lion, red, wooden). Ane
B J)KMBOMY MOBJICHHI, OCOOJIMBO B XYIOXKHIX 1 PO3MOBHUX CTWJISX, IIl CJIOBAa MOXYTh HaOyBaTH
JOJaTKOBUX €MOLIWHUX a00 CTUIIICTUYHUX 3a0apBIICHb, 3aJI€KHO BiJ] KOHTEKCTY.

OKpiM TOrO, ICHYIOTh JIEKCEMH 31 CTaJTUM €MOI[IHHUM a00 CTHIIICTUYHUM 3a0apBICHHSM, K1
aKTUBHO BUKOPUCTOBYIOTHCS JUI BUPAXKCHHS OLIIHKH. BOHM MICTATh UITKO BUpaKEHUH OI[IHHUN
KOMITOHEHT, [0 00OMEXY€ MOMIIMBICTh IXHHOTO BUKOPHUCTAHHS B IHIUX 3HAYCHHSAX. Taki OXMHMII
JIE€MOHCTPYIOTh PO3MAITTA (hOpM BUSABY CYyO’€KTUBHOTO (pakTOpa B MOBI

Y KOHTEKCTI KOTHITMBHO-TIPArMAaTHYHOTO TMIiAXOAY BaXKJIWBUM € aHai3 CTHJIICTHYHOTO
3HA4YeHHS, a/PKe BOHO PO3KPHBAa€ CyO €KTHMBHE CTaBJIeHHS MoBLs 10 pedepenrta. Emoriiine
3a0apBlieHHS CJIOBa BHUHHMKA€ 3aBISKH HASBHOCTI OIIHHOTO €JIEMEHTY, SKHH y TO€qHaHHI 3
€MOILIITHIM KOMIIOHEHTOM BiJITBOPIOE HAIlIOHATIBHO-KYJIBTYPHY CIIEIU(IKy Cy0’€KTa OLiHIOBAHHS.
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OuiHHUHI CKIIAIHUK CTUIICTUYHOTO 3HAYEHHS BKIIOYA€E MO3UTHUBHY UM HETATUBHY OIIIHKY.
[To3uTHBHI OIIHKY 3a3BUYail BUPAXKAIOTHCS Yepe3 CXBaJIbHI, MECTIUBI a0 JKapTIBIUBI JIGKCEMH, a
HETraTUBHI — dYepe3 TJy3JIMBi, 3HEBAXIMUBI, JainmBi Tomo. L[i BIATIHKM MOXyTh OyTH Malo
MTOMITHUMH 200 3MIHIOBATUCS 3AJICKHO BiJl ICTOPHYHOTO TEPioay i MOBHOTO KOHTEKCTY.

Xoua OIIHHUN KOMITOHEHT TPAIHIIIfHO BBa)XKaeThCs yacTHHOK KoHOTalii (Gowerdowskiy,
2002, p. 52), cyuacHi ysBIEHHS TPO HOTO CKIAJHY CTPYKTYpy (pO3MOIia Ha EMOIIMHMMA Ta
paIfioHanbHUN acleKTH) T03BOJISIIOTh CTBEPKYBATH, II0: JESKi CII0Ba MAIOTh OLlIHHE 3HAYCHHS K
YaCTUHY JCHOTATHBHOI CTPYKTYPH, 1HII — SIK KOMIIOHEHT KOHOTAIIIi, a B ACSIKUX BUMAAKAX Il THITH
MOETHYIOTHCS, YTBOPIOIOYH €MOIIHHO-paIliOHabHE OIlIHHE 3HAUYCHHS, IKE OJHOYACHO HAJICKHUTh JI0
000x cdep.

VY3araibpHIOIOYM BHKJIAJCHE, MOXHa BHU3HAUUTH OIlIHHE 3HAYCHHS SK MAaKpPOKOMIIOHEHT
CEMaHTHYHOI CTPYKTYpH CJOBa, IO HAJIEKHTh JO MParMaTHYHOI 30HH 1 pPeali3yeThCs depes
TIyMaueHHs, TOOTO TMpPOSBISAETHCS B CEMAHTUYHOMY TpocTopi. PO3MaiTTss THUMIB OIIIHHOTO
3Ha4YeHHS, SAKI (OPMYIOTH BHYTPIIIHIO OpraHi3amil0 JEKCHYHUX OJWHHIb, BiIOOpaXkae
0araTomapoBiCTh ILIHHICHOTO CHPUHHATTS pPEANTbHOCTI Ta CKIQJHUH B3AaEMO3B’S30K MIX
EMOIIHHNUMH 1 paIliOHATPHUMH aCTIEKTaMH MT3HABAJIILHOTO MPOIIECY.

4. OuiHHA JIEKCUKA
[Tepexonsun 10 OGE3MOCEPEAHBOIO AHAII3Y OIIHHOI JIEKCHKH, BAPTO 3a3HAYUTH, IO TOCIIHKCHHS
BuOipku o6csirom 12000 cmiB 3acBimumno: 8620 nekcem (72%) MaroTh y CBOiM CeMaHTHYHIM
CTPYKTypi HEeraTuBHO-OLIHHI cemu. Bogunouac 3380 crniB (28%) BUSBISAIOTH TO3UTHBHY OIIHHICTb.
Takuit posmomin e pa3 MIATBEPIKYE HEOMAHOPITHICTH OIIHHOTO Mmapy Jekcuku. [lomaioHe
CHIBBITHOIIICHHS TAKOXX MOXE CIyTYBaTH JOJaTKOBUM apryMEHTOM Ha KOPHCTh TBEPKCHHSI, 1110 B
MOBHOMY JIOCB1Ji KOJIGKTHBY HETaTUBHI sSBUIA (DIKCYIOTHCS YaCTIIle, HI’K MIO3UTHBHI.

Ha piBHI JekcHKH OIliHKa 00’ €KTiB JifiCHOCTI (hOPMYETHCS, 30KpeMa, 3aBISKU EepPUBALIHHUM
nporecaMm. OIiHHICTh TIOCTA€ HE JIMIIE SK CMUCIOBUHN BIATIHOK y 3HA4YEHHI CJIOBA, a K CKJIAJ0Ba
YacTUHA MOr0 CEMaHTUYHOI CTPYKTYpH, 3/1aTHA 3MIHIOBaTH a00 yTOYHIOBATH 3arajibHE 3HAYCHHSI.
Takum 4uHOM, aKCiOJIOTIYHY JEPUBAIlII0 MOXKHA PO3IIISIATH SK OKPEMUU PI3HOBH] CEMaHTHYHOI
JiepyYBallii, 0 BUCTYIA€ OJHUM i3 MEXaHi3MiB MOIMOBHEHHS CIOBHUKOBOTO CKJIaly MOBU OI[IHHOIO
JIEKCUKOIO.

AHaniz MOBHUX 3ac00iB, 110 OepyTh y4acTh B aKTyati3alii OL[IHHOI'O MOTEHIIally caMe Ha
JIGKCUYHOMY PiBHI, JO3BOJISE€ MPOCTSKUTH TMEBHUN MeXaHi3M ii peamizamii y BUIISAI HHU3KH
CTPYKTYPHHX CXE€M, BIACTUBHUX JICKCHIII.

Haitnpoctimmm cmocobom peartizaliii OLIHKK € caMe CJI0BO, MOBHO3Ha4yHa Jiekcema. lle
TepeIyCciM CIIOBA-OIIHKH (JIEHOTAT JOPIBHIOE OIliHIN ), HAPUKIAA: good, bad, nice, ugly Tomo, a
TaKOX 1HIIN HETOXI1/IHI ¥ TOXiIHI CIIOBA, [0 MICTATh OI[IHKY.

Hemnoxiani cioBa — 11e TBipHa OCHOBA JIJIT TBOPEHHSI MTOX1THUX, TOOTO JIEPUBATIB 3 OI[IHHUM
3HaueHHsSM. Y MacuBi BUOIpKM HapaxoByeThcs Ot 8 360 mpoctux cmiB, To06To 76% Bin
3a3Ha4YeHOi KuUTbKOCTI. Jlo HHUX MOXXHA BIJHECTM YMOBHO pPO3KJAJHI W HEpPO3KJIaJHI Ha
CHHXPOHHOMY DpiBHI MOpP(OJIOriYHI CTPYKTypHU CJOBa, HANpPHUKIAA: Sycophant — naKysa,
i 1a0y3HUK; perjurer — KIATBONMOPYITHUK (YMOBHO PO3KJIaaH1) 1 parasite — mapa3ut, 1apMoOis;
cipher — HikueMa (HEpO3KJIa/IH1).

Cepen HenoxigHUX ciB 2165 — IMEHHUKH, 3 SIKUX JIUIIE 758 cTanu TBIpHOIO OCHOBOIO ISt
MOXITHUX CIIB 3 OLIIHHUM 3HAYCHHSIM, [0 BHOCHUTHCS 3 JIOMOMOTOI0 cydikcallii, HapuKIaI;
bribe — briber — xabapHuuk; perfidy — perfidious — BipoJIoMHU; fool — foolish — nypuuii; spite —
spiteful — 3nocnuBuit; lass — lassie — nmro0a (niBYMHA), TFOOKA.

VYV macuBi BUOIpKHM HamMu BigMideHO 532 mpoCTi IMEHHHKH, IO CTATd TBIPHUMH OCHOBaMH
s TipediKcalbHUX JIEPUBATIB 3 OI[IHHUM 3HAYCHHSM, HaNpukiaa: fool — befool — nypuru,
obmyproBatu; enemy — arch-enemy — 3aKJIATHH BOPOT, caTaHa; friend — befriend — ctaBuTHCA TI0O-
TPYKHbOMY.
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B sKocTi TBIpHHUX OCHOB JJisi TBOPEHHS MOXIJHUX IUIAXOM Mpedikcalii 3aTHI CIIyKUTH
MPOCTI IMEHHHMKH, CEMaHTHYHA CTPYKTypa SKHX MICTHTh IOTEHIIIHHI CEMHU OIlIHKU: repute —
disrepute — HecnaBa, cTpam; fame — defame — 060piXyBaTH, HECJTABUTH.

Y wmacuBi BuOipku 3apeecTtpoBaHo 4951 mpocTuil NPUKMETHUK, 3 sAkux 2118 13 HuxX
CIIy’KaThb OCHOBOIO i Cy(iKCaJbHOTO TBOPEHHS IMOXIJAHMX, IO MICTATH OLIHKY. Hampukman:
dolt — doltish — Tynuii, po3yMOBO oOMexeHui: idle — idleness — miHOII, HEPOOCTBO; gentle —
gentlehood — MINAXETHICTB, OO’ sI3HICTH; 3HATHICTH. llpedikcanbHUX AEpUBATIB 3 OLIIHHUM
3HAYEHHSIM, YTBOPEHHUX BiJI MPOCTUX MPUKMETHHKOBUX OCHOB, HamMu BusBieHO 1075, Hanpukian:
fine — superfine — Han3BUYaAHO BUITyKaHWM; [icit — illicit — He3aKOHHUH.

VY NpUKMETHUKOBUX, SIK 1 B IMCHHUKOBHX JIepHUBaTax 3 OI[IHHUM 3HAYEHHSIM TBIpHI OCHOBH
31e01IBIIOT0 BXKE MICTATH MOTEHIIIMHI OLIIHHI CeMHU, AK-0T: equal — unequal — HepiBHUM; typical
— atypical — HETUTIOBHI; Worn — well-worn — 3HOIICHUH, 3as710)KEHUM, TOHOIIICHUHN.

[Ipoctux giecniB y macuBi aidpanoro marepiany — 1244. 3 Hux 526 ciy»aThb OCHOBOIO IS
TBOPEHHS MOXIAHUX 3 OIIHHUM 3HAUYCHHSM NUITXOM cy(dikcartii, Hanpuknan: abhor — abhorrence
— Bigpasa; trick — trickster — nypucBiT, 0OMaHIUK; confide — confidence — nosipa. Jlume 348
JIECITIB CITY»aTh OCHOBOIO JIJISI TBOPEHHS MOX1THUX 3 OLIHHUM 3HAYEHHSM MUIIXOM Tpedikcartii:
lie — belie — 000pexartu, 3HECTABUTH; BUKpUBATH; abuse — disabuse — BUBOJIUTU 3 OMaHMU.

VY GiIbIIOCTI BUIIAJKIB TBIPHUMHU OCHOBaMU TpediKcaabHUX JIEPUBATIB € MPOCTI TIECIOBA,
CEMaHTHYHA CTPYKTypa SKHUX MICTHUTh MOTCHIIHI CEMM OLIHKHW, HANPUKIAL: trust — distrust —
MiI03pIOBaTH, HE NOBIpATH; deed — misdeed — 3moumH, 37M0AINWCTBO; lighten — enlighten —
MIPOCBIIIATH.

Takum uymHOM, 3 8360 mpocTux cmiB jume 5387 cioyaTh OCHOBOIO [IJII TBOPEHHS
MOXITHUX 3 OIIHHUM 3Ha4YeHHsSM. lle € CBiYeHHSM TOro, IO B YMMAH KIJIbKOCTI BHIIAJIKIiB
OIliHKA ONMCYBAHUX SIBUII Ta MO BUPAKAETHCS MPOCTUMH CJIOBaMHU.

Haii6inpima KiTbKiCTh MIPUKMETHHUKIB Y MAacHBi BUOIPKU MOSICHIOETHCS THM, IO aJ1 €KTHUBH,
Oymydd O3HAKOBHMHU, MPEAUKATHUMH CJIOBaMH, sKI MEpPeAal0Th CUTHI()IKATUBHUN 3MICT, MAIOTh
HaWBUIIMI OIIHHUA TIOTEHIial TOMY, IO OIIHHICTh € Tepll 3a BCE XapaKTePHUCTUKOIO
NPUKMETHUKIB SIK KJacy CHiB, JI€ 3HaKW “+” 4ym “—” BIAacCTUBI CEMaHTHIIl CaMOTO CJIOBa YH
1HIyKOBaHI B KOHTEKCTI.

Ha BigMmiHy Big pocTHX CIIiB, TIOX1JIHI HE JIUIIE HA3UBAIOTh OKPEMI JIii, IPEIMETH YH SBHIIA,
a i BUpaxalTh IXHIM 3B’S30K 3 IHIIUMH 00’e€kTamu a0o0 mpouecamu. 3aBASKH I[bOMY BHHHMKA€e
MOXJIMBICTh TIOETHATH HOBY 1H(GOpMAIlI0O 3 YK€ BIJOMOIO, OCMHUCIIIOBATH HE3HalloMe depe3
3Haifome. PO3yMiHHS MOXITHUX CITIB Y 3B 3Ky 3 MOJABIMHUM XapakTepoM iX pedepentii (1o cBiTy
1 10 MOBHOI cHCTeMH) iepedadae 000B’I3KOBE 3BEPHEHHS 10 3HAYCHHS BiAMOBIIHOI TIEPBUHHOL
OCHOBH.

5. BucHOBKH
Y  jocnmimpKeHHI BHUXIIHUM TIOJIOKEHHSM € Te, MmO (OpPMYyBaHHS OI[IHHOTO 3HAYCHHS B
CJIOBOTBOPYOMY TIPOIIECi TIOB’SI3aHE 3 BUSABICHHAM CEMAaHTHUHUX 3B S3KIB MIX JE€PUBATOM Ta HOTro
CKJaloBUMU enemMeHTamu. [IpoBeneHuil aHami3 TUIIB TaKuX 3B S3KiB JO3BOJISIE MIPUIYCTUTH, IO iX
MOKHa YMOBHO 3TPYITyBaTH y JIBI OCHOBHI KaTeropii, siki BiqoOpaxaroTh HANpsIMOK CEMaHTHYHOL
B3a€EMO/III: BiJl TBIPHOI OCHOBM JO JEPHUBAIIMHOIO €JeMeHTa a00 HaBMaKH — BiJ JEpUBAIIHOTO
eJIEMEHTA JI0 TBIpHOI OCHOBH.

OrniHHEe 3HAYEHHS € KOHLEMNTYaJlbHOI OCHOBOIO KOHKPETHUX OIIIHOK Ta MOB’S3aHHUX 3 HEIO
eMOIIi}i, Ha JIEKCHYHOMY PiBHI. BOHO BUCTymHa€e CKJIaHUM KOTHITUBHO-IIParMaTUYHUM (DEHOMEHOM.
Or1iHHE 3HAYEHHS, SIK OJMH 13 TIParMaTHYHUX KOMIIOHECHTIB CEMAHTHKHU CJIOBA, BUKOHYE (YHKIIIIO
HOCIS KOTHITUBHOI iH(opMarlii, a came BifoOpakae ysiBIEHHS Cy0’ €KTa MpO LIHHICTh 00’ €KTa IS
HBOTO Ta MICTUTh €MOIlilfHE HABAHTAXKECHHSI, 1110 BUSBIBIETHCS y CTABJICHHI 0 00’ €KTa OI[IHIOBaHHS.
Ile 3yMOBIIOE BHOKPEMJICHHS TPhOX OCHOBHUX THUIIIB OILIIHHOTO 3HAYEHHS: PAI[iOHAIBHOTO,
€MOIIIHHOTO Ta EMOIIITHO-PaIlOHATBHOTO.
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3anpornoHoBaHa METOJMKA Ta pe3yJNbTaTH M€l PO3BIAKK BIIKPUBAIOTH HEPCHEKMUBU
nOOANILUIUX OO0CTIOHCEHb EMOTHUBHOI JIEKCUKH IS AeTalli3allli OKpEMUX THITIB OI[IHHOTO 3HAYCHHS
Ha MaTepiaii 0/IHi€T MOBHU Ta B MOPIBHSUIBHOMY HAIIPSIMKY.

Hexapauisi npo KoHQJIIKT iHTEpeciB
ABTOp 3asBJISIE PO BIACYTHICTH KOHMIIKTY 1HTEpPECiB a00 hiHAHCOBOT MIATPUMKH ITi€T pOOOTH.
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Abstract
Evaluation covers a wide range of linguistic units across various levels of language structure, the study of
which is of particular relevance at the current stage of linguistic inquiry, because the correlation and
interaction of semantics and pragmatics have become one of the central issues within contemporary linguistic
theory. Evaluation constitutes the essence of linguistic presentation of extralinguistic reality. Language
dissects reality, restructures it, and then assigns labels to its constituent elements. Throughout the evolution
of the linguistic system, evaluation—manifesting itself in explicit form—has crystallized into specific
linguistic units such as affixes, lexemes, and particular syntactic constructions. The present article aims to
examine language-specific mechanisms for conveying the pragma-cognitive potential of evaluative meaning.

To date, the regularities underlying the emergence of evaluative vocabulary remain insufficiently
investigated; particularly, the factors enabling the expression of evaluative attitudes toward referents through
lexical means, as it is the word that conveys the entirety of both denotative and extradenotative content. All
lexemes containing evaluative meaning can be categorized into: a) mental-evaluative, in which the evaluation
comes not from the heart, but from the mind; b) emotional-evaluative, indicating feelings, usually aroused by
objects that are socially appraised in a particular way. However, it must be acknowledged that a clear
distinction between mental-evaluative and emotional-evaluative vocabulary is not always easily delineated,
as affective expressions often incorporate an underlying cognitive appraisal. Evaluative meaning functions as
a specific type of cognitive information transmitted through lexical semantics and encapsulates within the
definition of a concept the cognitive framework associated with the corresponding linguistic expression. It is
regarded as a macrocomponent of a word’s semantic structure, situated within the pragmatic domain and
rendered explicit through interpretive mechanisms, i.e., within the realm of semantics. The diversity of
evaluative meanings embedded in lexical structures reflects the multifaceted value-oriented perception of
reality, as well as the complex interplay between evaluative and affective dimensions in the cognitive
process. At the lexical level, evaluative meaning constitutes the conceptual foundation for both specific
judgments and the emotions associated with them. It is best understood as a complex cognitive-pragmatic
construct.

Keywords: evaluation, meaning, pragma-cognitive, potential, semantics, denotative, extradenotative.
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2. Method
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3. Findings / Results
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important. Your aim in your Results section is to make your results as comprehensible as possible
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Authors should refer in the text to all tables and figures used and explain what the readers
should look for when using the table or figure. Focus only on the important point the readers should
draw from them, and leave the details for the readers to examine on their own. Each table and figure
must be intelligible without reference to the text, so be sure to include an explanation of every
abbreviation (except the standard statistical symbols and abbreviations).

Give titles to all tables and figures, number all tables sequentially as you refer to them in the
text (Table 1, Table 2, etc.), likewise for figures (Figure 1, Figure 2, etc.).
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4. Discussion
If necessary an article may have more sections and subsections.
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body of a paragraph.

Sentence or textual examples, preferably numbered through the article, are given in separate
paragraphs in italics (their source is given straight) with indentation 1,0 cm for the whole paragraph
and separated from the previous / following text by one blank line. Example:

(1) “I'm Prendergast,” said the newcomer. “Have some port?”
“Thank you, I'd love to.” (Waugh, 1980, p. 46)
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This section simply states what the researcher thinks the data mean, and, as such, should relate
directly back to the problem/question stated in the introduction. By looking at only the Introduction
and Conclusions sections, a reader should have a good idea of what the researcher has investigated
and discovered even though the specific details of how the work was done would not be known.
After moving from general to specific information in the introduction and body paragraphs, your
conclusion should restate the main points of your argument.

Conclusions should finish up with an overview of future possible research.

6. Notes (if necessary)
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the paper.
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TEXT FORMAT

All materials should be Times New Roman, 12, font 1; indentation 1,0 cm, margins: left — 2 cm.,
right — 2 cm., top & bottom — 2.5 cm. The first lines in all sections and after Fig.s and tables are not
indented.

Manuscripts may be submitted as email attachments in Microsoft Word (file marked “author’s
name.doc/docx”) to the e-mail: cognition.discourse.journal@karazin.ua. If special symbols are used
their fonts should be sent separately.

Contributions should be in English, may include multilanguage examples. Spelling should be
either British or American English consistently throughout the paper. If not written by a native
speaker of English it is advisable to have the paper checked by a native speaker.

Footnotes should be avoided.

In-text citations. The journal uses APA-6 format (APA style). If you are directly quoting from a
work and the author is not named in a signal phrase, you will need to include the author, year of
publication, and the page number for the reference: (Pocheptsov, 1976, p. 15; Leech, 1985, pp. 373-4).

If the quotation includes the author's last name, it is simply followed by the date of publication
in parentheses; if no last name is mentioned in the text it is given in parentheses. For example:
According to Jones (2005), “Students often had difficulty using Gerunds and Infinitives, especially
when it was their first time” (p. 156). Or “Students often had difficulty...” (Jones, 2005, p. 156).

If you cite a work of two to five authors (use ‘&’ within parentheses; use ‘and’ outside parentheses):

a) Becker and Seligman’s (1996) findings contradicted this result. This result was later contradicted (Becker &
Seligman, 1996). Mind no comma before & in citing two authors!

(b) Medvec, Madey, and Gilovich (1995) examined a group of Olympic medalists. Or medalists were examined in
(Medvec, Madey, & Gilovich, 1995) (Mind a comma before & in citing three to five authors in parenthesis!) A
subsequent citation would appear as (Medvec et al., 1995).

In case of six or more authors, cite only the last name of the first author, followed by “et al.”
and the year of publication: Barakat et al. (1995) attempted to ...

APA-6 In-Text and Parenthetical Citation Examples

Quote with author’s name in text Smith (2019) states that, “...” (p. 112).

Quote with author’s name in reference This is quoted as, “...” (Smith, 2019, pp. 112-4).

Paraphrasing with author’s name in text Smith (2019) stated these facts, too.

Paraphrasing author’s name in reference This fact has been stated (Smith, 2019).

No author — give title of work abbreviated to first major word This book is true (Long, 2019).

Italics for books & journals, “quotation marks” for articles & web pages This article is true (“Long,” 2019).

Citing entire website — put URL This has evidence (www.pubmed.gov).

Quote from website — use paragraph number According to, “...” (Smith, 2019, para. 4).

More than one author with same last name P. L. Smith (2018) and J. M. Smith (2019)

Source has more than one author in text Smith and Lee agree that (2019)

Source has more than one author in reference This is agreed upon (Smith & Long, 2019).

Citing more than one work We all agree (Smith, 2019; Lee, 2018).

Citing more than one work by same author published in the same year We all agree (Smith, 2019a, 2019b, 2019c¢)
Smith (2019a) believes .....

It has been reported ... (Smith, 2019c)

The quotations longer than three lines should constitute a separate block, indented 1.0 cm
paragraph(s), single spaced, font 12 pts, italics, with no quotation marks, e.g., Kdvecses (2018,
p. 133) writes:
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In sum, the intratextual use of conceptual metaphor does not necessarily produce
metaphorically homogenous discourse. In most cases, a variety of different conceptual
metaphors is used in particular media and other texts... ..........ccccceveeiesees e it iee e e e e

For such quotations their author may be cited in a parenthesis below, not italicized, e.g.:

In sum, the intratextual use of conceptual metaphor does not necessarily produce
metaphorically homogenous discourse. In most cases, a variety of different conceptual
metaphors is used in particular media and other texts. This is a natural phenomenon, given
the nature of conceptual metaphors as based on the general structure of concepts (i.e., that
the concepts have various aspects and we use the conceptual metaphors to comprehend those
aspects). (Kovecses, 2018, p. 133).

Quotation marks. Single quotation marks should be used for the translation of non-English
words, e.g., cogito ‘1 think’.

Double quotation marks should be used in all other cases, i.e., direct quotations in running
text.

Please always use rounded quotation marks (. . .””) not "straight" ones.

Dashes. Spaced EM dashes (long English dashes) are used as parenthetical dashes (“text —
text”). Please do not use double hyphens (--).

Unspaced EN dashes (a short dash corresponding to the Ukrainian dash) should be used
between inclusive numbers to show a range), e.g., 153-159, 1975-1979.

A long dash (EM dash, —) without spaces on the left or right in English texts might set off
a phrase at the end of a sentence—Ilike this one. Or, EM dashes may set off a phrase midsentence—
a technique that really draws a reader’s attention—as they do in this sentence.

Italics should be used for:
« Words, phrases, and sentences treated as linguistic examples
. Foreign-language expressions
 Titles of books, published documents, newspapers, and journals
« Drawing attention to key terms in a discussion at first mention only. Thereafter, these
terms should be set straight.
« Emphasizing a word or phrase in a quotation indicating [emphasis mine — N.N.]

Bold or underlining may be used sparingly to draw attention to a particular linguistic feature
within numbered examples (not in the running text).

Please keep the use of italics and boldface type to an absolute minimum. CAPITAL
LETTERS and SMALL CAPS should not be used for emphasis.

Punctuation. Please use a serial comma (an Oxford comma or a Harvard comma) placed
immediately before the coordinating conjunction (and or or) in a series of three or more terms as in
“France, Italy, and Spain” (with the serial comma), but “France or Spain” (two terms only).

Put a comma before ‘which’ to introduce attributive clauses (“Tom’s book, which he spent ten
years writing, is now a best seller.”). Do not use a comma to introduce questions and prepositional
phrases (“in which”).

Abbreviations. List of Common Latin Abbreviations for APA Style

Abbreviation | Meaning Used inside of parentheses only

cf. “compare” or “consult” (to | Never put a comma after “...in (cf. Zeller & Williams, 2007)”.
contrast information)

e.g., “for example,” (exempli Always put a comma after: “Some studies (e.g., Macmillan, 2009)...”
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gratia)
etc. “and so on” | “and so forth” | Put a comma before if used to end a list of at least two other items: “(chemistry,
math, etc.). In other cases do not use a comma “(biology etc.)”.
ie., “that is,” (id est; specific | Always put a comma after: “(i.e., first, second, or third)”
clarification)
Vs. “versus” Put a full stop after: “(low vs. high)”, do not italicize.
ibid. “ibidem” for citations Not used in APA to refer again to the last source previously referenced. Instead
give each citation using author names as usual.

References (Times New Roman 12, bald, caps, not numbered)
A reference list (usually about 30 authors, preferably of the last decade) must comprise all the
references cited in the text of your paper, listed in alphabetical order at the end of the paper and not
numbered. Each reference in the reference list needs to contain all of the bibliographic information
from its source (referencing style APA-6). In each new item, its first line is aligned right, other lines
(if any) are indented 1,0 cm. Please make your URL and DOI active.

For materials in Latin:

Books (authored work) & e-books:

Langacker, R.W. (2008). Cognitive grammar: A basic introduction. New York, NY: Oxford
University Press.

Chandler, D. (1998). Semiotics for beginners. Retrieved September, 1, 2018, from
http://www.users.aber.ac.uk/dgc/Documents/S4B

Book chapter:

Mind that editors’ first names are cited before their family names, without a comma before “&” for two
editors. In case of three or more editors, there is a comma before “&”.

Haybron, D. M. (2008). Philosophy and the science of subjective well-being. In M. Eid & R. J. Larsen
(Eds.), The science of subjective well-being (pp. 17-43). New York, NY: Guilford Press.

E-book not from a database and without a DOI: in the URL field include the full URL or the
homepage URL. Leave out Place and Publisher:

Maugham, W. S. (1995). The Moon and Sixpence. Project Gutenberg [eBook #222].
https://www.gutenberg.org/cache/epub/222/pg222.txt (Original work published 1919).

E-book from a Library database: In the URL field include the URL but remove the details:

Best, A., Hanhimaki, & Schulze, K. E. (2015). International history of the twentieth century and
beyond (3rd ed.). Retrieved from https://ebookcentral-proquest-com

Journal articles:

Peterson, T. (2017). Problematizing mirativity. Review of Cognitive Linguistics, 15(2), 312-342.
https://doi.org/10.1075/rcl.15.2.02pet

On-line newspaper article:

Brody, J. F. (2007, December 11). Mental reserves keep brain agile. The New York Times. Retrieved
from http://www.nytimes.com

Several volumes in a multivolume work:

Koch, S. (Ed.). (1959-1963). Psychology: A study of science (Vols. 1-6). New York, NY: McGraw-
Hill.

Reference book:

VandenBos, G. H. (Ed.). (2007). APA dictionary of psychology. Washington, DC: American
Psychological Association.

Print journal article. Article titles use sentence style capitalization, i.e., capitalize the first word of
the title and subtitle (after a colon, if there is one), and any proper nouns (names).
Journal/magazine and newspaper titles use headline style capitalization, i.e., capitalize each
significant word but not articles and prepositions. In the year field for reference type Article in
press enter the words: (in press). Mind a comma before “&” to cite more than one authors!
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Wilson, S., Spies-Butcher, B., & Stebbing, A. (2009). Targets and taxes: Explaining the welfare
orientations of the Australian public. Social Policy & Administration, 43, 508-525.
https://doi.org/10.1037/arc0000014

Fennimore, D. L. (1981). American neoclassical furniture and its European antecedents. American
Art Journal, 13(4), 49-65. Retrieved from http://www.jstor.org

Webpage, with author but no date:

Flesch, R. (n.d.). How to write plain English. Retrieved October 3, 2017, from
http://www.mang.canterbury.ac.nz/writing_guide/writing/flesch.shtml

Webpage with corporate author (an organisation or group):

New Zealand Government. (2008). Digital strategy. Retrieved April 12, 2009, from
http://www.digitalstrategy.govt.nz/

Dissertation. Print/Hardcopy format
Knight, A. (2001). Exercise and osteoarthritis of the knee (Unpublished master's dissertation).
Auckland University of Technology, Auckland, New Zealand.

Thesis or dissertation, online from an institutional repository or a website
Thomas, R. (2009). The making of a journalist (Doctoral thesis, Auckland University of
Technology, Auckland, New Zealand). Retrieved from http://hdl.handle.net/10292/466

Conference paper in regularly published proceedings, retrieved online:

Houzel, S., Collins, J. H., & Lent, R. (2008). The basic nonuniformity of the cerebral cortex.
Proceedings  of the  National Academy  of  Sciences, 105,  12593-12598.
https://doi.org/10.1073/pnas.0805417105

Film/movie
Scorcese, M. (Producer), & Lonergan, K. (Writer/Director). (2000). You can count on me
[Motion picture]. United States: Paramount Pictures.

Blog post:

Author, A.A. (2019, December 12). Title of post [Description of form]. Retrieved from
http://Www.XXxX

For more details go to:

APA 6 Publication Manual https://apastyle.apa.org/6th-edition-resources
In-Text Citation Reference List https://www.scribbr.com/category/apa-style/6th-edition/

For materials in languages other than English:
The in-text citation and reference should use the English translation of the materials and mention
their original language. As a rule, recent priodicals, dissertations, etc. in languages other than
English supply the English translations on their official cites.

Examples. In-text: (Martynyuk, 2020).
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Sources for illustrations (bald, not numbered)
All textual examples cited in the article should have full bibliographic information about their

sources listed in alphabetical order and not numbered (citation style APA-6).
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