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Abstract

The article discusses the potential of using Internet memes in teaching a foreign language. We consider an
Internet meme to be a set of semiotic signs. This approach explains the potential of Internet memes application
in educational process since most of the language learning methods rely on semiotic elements. Internet memes
are multimodal structures that can be used as an efficient tool for presenting material in teaching English.
Memes are classified into verbal, nonverbal and complex ones (combining image and verbal element). A set
of sample memes presenting the combination of images and verbal elements has been selected to demonstrate
the process of meaning making, which is an integral part of mastering a foreign language. Due to the
importance of visual perception in learning process and the very nature of Internet memes as widespread forms
of expression and communication existing in visual format, the use of them if beneficial for both teachers and
learners. The elements of the sample memes are analyzed in terms of Roland Barthes’ theory of image narrative
potential. We provide the evidence that anchorage and relay functions of linguistic messages account for the
process of meaning making. In terms of semiotics the effects of text and image combination are examined in
detail. Special attention in the article is given to the ways of memes application and the effectiveness of their
use in the in-class and out of class learning process for practicing a grammar phenomenon of modality. Memes
demonstrate a modal construction in the situation close to real life providing a sample of using it in context
and provoking imitation of real-life situation by student. The humorous effect inherent to Internet memes is
aimed at achieving a reaction from numerous addressees, thus making memes an efficient tool for
teaching/learning a foreign language due to an expected feedback. Special attention has been paid to Internet
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memes containing constructions with modal verbs expressing irony and paradox. The article provides tools of
teaching English modals via memes as well as experiment results and their analysis. The study reveals positive
results of the experiment in terms of efficiency of using Internet memes in educational process that
demonstrates better results in learning new material as well as a higher level of students’ involvement and
creativity.

Keywords: ESP, Internet meme, irony, modals, multimodality, paradox, semiotics.

1. Introduction
Our understanding of the world, making meaning in communication with others, is based on semiotic
resources which, if used in systematic ways, form semiotic modes. Such modes can be viewed as
multimodal, making, in turn, social communication multimodal as well (Danielsson & Selander,
2021). Approaches that comprehend and analyze communication and message representation beyond
language alone are referred to as multimodal. Thus, multimodality examines how people construct
meaning using various kinds of modes (Rowsell & Walsh, 2011). Various aspects of multimodality
have been examined by many scholars, including Ukrainian linguists (Morozova, 2017; Davydenko
& Shevchenko, 2018; Kovalenko & Martynyuk, 2021; Krysanova, 2022), from a variety of theoretical
perspectives (Kress &Van Leeuwen, 2001; Forceville, 2009; Kress, 2010; Jewitt et al, 2016). On this
basis, there has been an increasing interest in multimodal learning strategies based on using multiple
modes and their potential to improve student learning and motivation. The impact of multimodality
on the educational process and integration of multimodal resources has thus become the focus of
interest of many scholars (Lee, 2014; Van Leeuwen, 2015; Ostanina-Olszewska & Majdzinska-
Koczorowicz, 2019; Varaporn & Shitthitikul, 2019; etc.) including Ukrainian scientists (Vovk, 2008;
Velushhak, 2021).

Taking into account that different resources have different potential for meaning-making, the
ways in which content is presented differ for experts and learners, for whom it can be crucial in the
learning process (Danielsson, 2021, p. 18). The potential of different modes used in learning has been
examined by Danielsson (2016), Kress (2003), Tytler et al. (2013). That is why the focus is on mode
as a defining feature of communication in learning contexts, and teachers are urged to include
multimodality into their curricula, pedagogy, and practices (Varaporn & Sitthitikul, 2019, p. 83). The
reason for doing this is to provide a learning mechanism that is interactive in nature, functions as a
catalyst to empower students’ thinking, and is tailored to students’ unique preferences of
communication and representation in order to boost student engagement and improve learning
performance (Lee, 2014, p. 56).

Due to trends like globalization and the pervasive adoption of modern communication tools like
the Internet in daily life, the use of Internet memes as a visual aid in the learning of other languages
is becoming more and more common. This shift to a more extensive use of messages in visual formats
in the educational process is not accidental. Memes have become “a central cultural phenomenon in
the digital age <...> a prevalent mode of communication across the globe” (Shifman, 2019).

The use of memes in class may serve a variety of teachers’ needs. The impressive results of
recent studies prove Internet memes to be effective learning assets in different environments. Visual
literacy improvement was encouraged through the application of meme-based warmers to master all
linguistic skills, both productive and receptive (Dominguez Romero & Bobkina, 2017). The use of
memes in vocabulary revision activity also reveals positive results, the assignment promotes students’
proficiency level and aroused a lot of interest while memorizing new terminology (Karadeniz
& Altuntas, 2021). Memes are excellent tools for creating a good mood and keeping students’
attention during the class, as noted above. In our study, memes were used for both in-class and out of
class activities for practicing a grammar phenomenon, viz. modal verbs.

Nowadays scholars are looking for approaches to studying memes beyond understanding them
as a mere cultural analogue of the biological replicator gene (Bondarenko, 2017, p. 347). Since the
definition of the nature of Internet memes is beyond the scope of this paper, we use the following
definition — Internet memes are groups of digital items that have common characteristics, are created
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with awareness of the existence of other memes and are distributed online by multiple participants
(Shifman, 2014; Yus, 2021). They are “new forms of communication and expression in a multimodal,
yet predominantly visual online format” (Miiller et al., 2019). At the same time, the meme is seen as
“a new version of the traditional semiotic concept of the sign” (Kilpinen, 2008). This approach to
understanding the nature of memes allows the use of memes for educational purposes since language
learning is considered to be a concentrated way of sign learning as “signs are the building blocks of
conveying messages”(Senel, 2007, p. 120). It is important to note that while memes are polycode
structures, which comprise verbal, nonverbal and complex ways of expression (Chernikova, 2015),
our focus, for obvious reasons, will be on memes with a linguistically expressed verbal part.

Theoretical considerations on Internet memes as sets of semiotic signs applied as a tool for
mastering a foreign language suggest the relative novelty of the research.

As has been suggested, the object of the article is to study peculiarities of Internet memes as a
multimodal tool for mastering a foreign language. Despite increasing interest, Internet memes still
remain relatively understudied, so one purpose of our research is to contribute to the study of the
theoretical and practical aspects of memes. Theoretically, we aim to study the polycode nature of
memes as semiotic signs and practically our aim is to identify the various ways in which memes can
be applied and demonstrate the effectiveness of their use in the educational process.

Up-to-date Internet memes containing modal verbs serve as the material of the study. For our
analysis, we first identified a set of Internet memes containing constructions with modal verbs.
Following this, we selected the memes with apparent impressive effect conveyed with the help of
irony and paradox.

This study, therefore, contributes to research on multimodal phenomena by combining the
analysis of Internet memes containing modal verb constructions in terms of semiotics with the
possibility of using memes as a tool for teaching these grammatical structures in class. According to
the tasks of the research, we applied induction and deduction methods to study elements of memes,
contextual analysis to identify the impact of memes on the addressee, while content analysis has also
been applied. For the experimental part, the explanatory method was used as well as testing.

In the following sections of this paper, we first give reasons for teaching grammar with the help
of Internet memes, then we identify the semiotic nature of memes and demonstrate the meaning-
making process using memes with modal constructions conveying humorous meanings. Then, finally,
we will present the results of the experiment conducted among students practicing modal verbs.

2. Theoretical background and method
This section of the article addresses multimodal memes and meaning-making in memes as tootls for
foreign language teaching.

2.1. The potential of Internet memes in teaching foreign languages
The ever-expanding presence of multimodal texts in the world has already had a formative effect on
“central” aspects of oral and written speech. A notion can no longer be explained by “words”, but by
images or gestures (Kress, 2016, pp. 78-79). An indispensable feature of any cognitive system is
striving for the economization of time and energy, which are devoted to information processing
(Kowalczyk-Purol, 2015, p. 34). Most language teaching methods have semiotic elements, and varied
text-picture combinations will produce different balances of students’ cognitive effects and mental
effort (Yus, 2018). Taking into consideration that language and its structure are based on perception
(which is mainly visual, as vision is our dominant sense) (Kwiatkowska, 2011), and considering an
Internet meme to be a set of semiotic signs, Internet memes represent a broad material for teaching a
foreign language and, more particularly, grammar.

As stated by Patsy M. Lightbown & Nina Spada (2013), foreign language teaching methodology
provides two basic methods for introducing grammar. These are referred to as the systematic-
language or structural method and the functional-semantic method, respectively. In the former,
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phonetics, vocabulary, morphology, and syntax are studied independently and in depth. The latter
expands on the notion that semantic categories like space, time, subject, object, conditionality,
modality, and others exist in nearly every language and have unique, built-in ways of representation.
Learners acquire grammatical forms and patterns in the structural approach, where the development
and improvement of linguistic information comes first and foremost, but they frequently are unable
to employ them successfully in their real-life communication. In contrast, a functional-semantic
method to teaching grammar concentrates students’ attention on linguistic form in relation to context.
When learners participate in communicative exchanges, essential forms and natural patterns are
presented and rehearsed, which may ultimately be more effective than decontextualized grammar
instruction.

Learning a foreign language is a task-based learning process based on situations and it should
proceed in the same manner as the first language acquisition, which is based on ‘the observation of
how others relate their linguistic output to meaningful situations” (Ruiz de Mendoza Ibafiez &
Agustin Llach, 2016). This applies equally to the study of grammatical structures and “the acquisition
of many grammatical features of the new language takes place naturally when learners are engaged
in meaningful use of the language” (Lightbown & Spada, 2013, p. 105).

We consider the use of Internet memes in the educational process as a way not only to simplify
understanding of certain grammatical patterns, but also to turn declarative knowledge into procedural
knowledge and overcome the code-communication dilemma when “learners have to pay attention on
the one hand to linguistic forms (the code) and on the other to real communication” (Cerezal Sierra,
1995).

Internet memes, currently one of the most widely used forms of entertainment content online,
are something that students come across on a regular basis and, consequently, can be successfully
incorporated into the educational process. The use of a system of visualization tools in language
learning offers plenty of opportunities to convey lexical, grammatical, phonetic, and communicative
knowledge in an approachable and easily digestible format, as well as to become familiar with the
facts, processes, and events of a foreign culture.

Memes are primarily jokes conveyed using formats like image+text, GIF+text, or just plain text.
The optimal processing of the meme relies on the user’s ability to retrieve some expected contextual
information or background knowledge “to interpret the content of the meme appropriately” (Yus,
2021). The textual patterns in memes are especially helpful for non-native speakers and learners of
English, who, through these memes, can see the use of English in real-life scenarios. This could both
help extend their vocabulary and increase their understanding of English (Kostadinovska-Stojchevska
& Shalevska, 2018). In view of the above, memes may serve the needs of teachers, particularly for
teaching constructions with modals.

Since the effectiveness of implicit (asking students to induce rules by looking at examples) and
explicit (presenting a specific rule and then having the students practice it) instruction remains
debatable (Arnett & Jernigan, 2010), memes provide a plethora of ways to learn grammatical
structures in the classroom. Both teachers and students can benefit from using memes if they are
applied as a teaching tool in the silent way, situational or communicative methods of teaching or their
combinations. The reasons for this are explained by the features of these methods (see Natsir, 2016).
The silent way method involves setting up situations and activities for the language learners in which
the teacher uses a lot of thought provoking symbols. The situational method involves the use of
objects or pictures as semiotic signs to provide a better understanding in the target language, while
the communicative method should be based on realistic motives. It exploits text-based, task-based
and language-based realia, such as signs, magazines, advertisements and their symbols, graphics and
statistics (i.e. maps, pictures, charts, symbols).

The use of real-life language scenarios immerses the learners in simulated communicative
situations. Making their own memes following an example (the method we suggest) stimulates the
students’ retrieval of learned grammatical patterns. In this way, the following principles of practice
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in the foreign language classroom may be observed, namely, that practice should be interactive,
meaningful and there should be a focus on task-essential forms (Ortega, 2007).

The prototypical structure of memes as multimodal statements is a combination of a visual
image with commentary inscriptions (Dancygier &Vandelanotte, 2017). The choice of these means
is motivated by the familiarity and recognition in mass culture of the referents, as well as situations
and events associated with them. In a meme a new, often ironic “viewpointed construal” emerges,
based on “attitudes, beliefs, stereotypes, clichés and the like assumed to be shared by or at least known
by the addressee” (ibid). As A. Martynyuk states (2007), stereotypical information is always typified,
predictable and perceived automatically, at a subconscious level. “A mismatch with the stereotype,
on the contrary, turns on the consciousness and forces the individual to react to what is happening.
The playful frame of an anecdote, which implies that the communicants are attuned to the humorous
tone of communication, directs the addressee to a laughing reaction to such a mismatch” (Martynjuk,
2007, p. 23). The mismatch factor remains a constant in Internet memes (Zhabotinskaja, 2020).
Paradox and irony as a linguistic and literary device in which real meaning is concealed or
contradicted (Joshua, 2020) are notable examples of mismatch, and are frequently used in memes
intensifying their humorous aspect. They also emphasise the difference between image and the text
potentially intensifying the memes’ impact for the study of grammatical structures. Certainly, the
effectiveness of Internet memes as a teaching aid depends on the learners’ media consumption and
awareness of popular culture (Harshavardhan at al., 2019). It should be noted that apart from their
humourous aspect, memes reduce anxiety and can make the learners more attentive (ibid). lrony is
also seen as a method in environmental and sustainability education that can facilitate experiences of
ironic tension between the essence in educational content and its relevance for the process of self-
formation that aims to render it into an essence for the self (Bengtsson & Lysgaard, 2023).

In memes, language and picture blend together and strengthen one another and they should not
be analyzed separately (Ostanina-Olszewska & Majdzinska-Koczorowicz, 2019). The visual element
of the meme becomes the carrier of the context, which allows the interpretation of the verbal element.
The visual part thus seems to be a mandatory element, without which the captions could not be
properly interpreted. In this context, the objective of a meme is to cause a mental effect on addressee’s
consciousness, and the message may be expressed explicitly or implicitly and developed in the verbal
corpus of a meme (Khraban, 2019). The verbal part of the meme most often plays an informative role:
it comments on the current situation which the conceptualizer of reality observes from their subjective
perspective (mental viewpoint) (Langacker, 1987).

While using Internet memes in the classroom one should bear in mind the necessity of ‘structured
input’ (VanPatten, 1996). It demands that the target structure be present in the input (carefully selected)
and students should notice it, recognize it, and reproduce it in controlled environments (ibid). A mere
enumeration of a construction uses is, therefore, not sufficient (Drozdz, 2011). Teaching should not be
about “teaching set patterns of lexical associations” but about teaching “the conventionalised way of
matching certain expressions to certain situations, as well as the flexibility of using the available
alternatives to express specific semantic nuances” (Achard, 2004, p. 185).

One also should bear in mind that each meme’s content is associated with different situations,
because everyone’s experiences are individual and unique, and humour is directly related to creativity
(Ostanina-Olszewska & Majdzinska-Koczorowicz, 2019). This seems to be beneficial for students as
the process of forming English grammatical competence is organized as a model of real
communication, when participants try to solve real and imaginary tasks by means of a foreign
language (Vovk, 2008, p. 5).

2.2. Meaning-making in memes as a tool for language learning
Numerous approaches can be used to examine both verbal and visual artifacts, including dimensions
of imagery (construal), e,g. specificity, perspective, and profiling (Langacker, 1987, 2008), conceptual
blending (Fauconnier & Turner, 2002), conceptual figurative devices, e.g. metaphor and metonymy
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(Ostanina-Olszewska & Majdzinska-Koczorowicz, 2019), figures of thought (Ruiz de Mendoza
Ibanez & Agustin Llach, 2016). As a polymodal/creolised/ multimedial formation, combining verbal
and non-verbal (visual and auditory components) (Bondarenko, 2017, p. 347), the meme represents a
semiotic sign and becomes the subject of research in semiotics.

According to C. S. Pierce’s conception of the sign, “A sign is supposed to have an object or
meaning”, and “any sign, of whatsoever kind, mediates between an Object to some sort of conformity
with which it is moulded, and by which it is thus determined, and an effect which the sign is intended
to bring about” (Marty, n.d). Here, the semiotic approach is of use, as it allows an examination of the
meaning signified by signs and how that meaning is constructed and understood. Using Barthes’
Semiotic Theory, in particular, it is possible both to read signs and interpret them through the prism
of different cultures or societies (Kavitha, 2018).

If taken as a set of signs, a meme can thus be analyzed with the help of Barthes’ theory of the
image (Barthes, 1982, pp. 33-39). As memes may contain both image (symbolic message) and text
(linguistic message), “the linguistic message no longer guides identification but interpretation”
(Barthes, 1982, p. 39).

Similarly to advertising, in memes “the signification of the image is <...> intentional” (Barthes,
1982, p. 33) and the text helps to identify purely and simply the elements of the scene and the scene
itself (Barthes, 1982, p. 37). Due to the polysemous nature of images, the reader may choose some
and ignore others, while the linguistic message is “intended to fix the floating chain of
signifieds” (Barthes, 1982, p. 39). Thus, Barthes identifies two functions of the linguistic message
(anchorage and relay) (1982, p. 38). In view of this, memes can be used by students as the means to
focus on meaning rather than on mere learning rules or memorizing dialogues as in structure-based
approach to learning (Lightbown & Spada, 2013, p. 107).

In the following examples, we are going to show how the meaning is constructed in the chosen
memes and the meme’s elements, which help students to interpret the intended meaning.

Based on Barthes” methodology, we can identify two layers in the Internet meme — a literal
(linguistic) message and a symbolic message, i.e. denoted and connoted message (Barthes, 1982).
Denotation refers to the first stage of signification and connotation refers to the second stage which
uses the denotative sign (signifier and signified) as its signifier and attaches to it an additional
signified (Chandler, 2007).

| SAW IT ON THE INTERNET

IT MUST/BE TRUE

Figure 1. “I saw it on the Internet — it must be true”




74 ISSN 2218-2926 Cognition, communication, discourse, 2023, # 26

In example (1) above (Figure 1), the literal message of the meme (supported by the captions) contains
a modal verb must, denoting an example of epistemic modality (an assessment of potentiality,
depending either on the speaker’s judgement of the reality status of a state of affairs). The symbolic
message of the meme provides a connoted message about an animal as a Frankenstein monster
consisting of parts of different animals. The combination of the messages provides the humorous and
ironic aspects of the meme.

The caption helps us to choose ‘the correct level of perception’ (Barthes, 1982, p. 39) and
permits viewers to focus their understanding. This is the anchorage function. Following this, “the text
directs the reader through the signified of the image <...> it remote-controls him towards a meaning
chosen in advance” (ibid.).The linguistic message (supported by the captions) can be broken down
into two: “l saw it on the Internet” and “It must be true”. The variation in readings depends on the
different types of knowledge (practical, national, cultural) (Barthes, 1982, p. 46). What we see on the
Internet is supposed to be authentic. The visual element conveyed by the photograph reinforces our
belief that the object in question is realistic (Barthes, 1982, p. 45), thus, helping students to realize
the choice of the modal must (in the function of probability).

Example (2) (Figure 2) demonstrates the function of relay. This is the case when meanings
cannot be found in the image itself, but the text (usually a snatch of dialogue) and image stand in
complimentary relationship. “The words in the same way as the images, are fragments of a more
general syntagm and the unity of the message is realized at a higher level, that of a story, the anecdote,
the diegesis” (Barthes, 1982, p. 41).

In example (2), the literal message consists of two parts. The first one (‘This meeting could have
been an email’) contains a construction could + Perfect Infinitive which refers to the situation in the
past (the structure commonly causing difficulties for students). The second part (the literal message
of other speaker) ‘Don’t forget to send out the minutes’ brings the humorous effect into play, and
becomes apparent with the help of the symbolic component of the meme (lots of repetitive words on
the board). No doubt, the symbolic part of the meme is informative as it emphasizes the waste of time
and an unrealized opportunity (to send an email instead of wasting time in a meeting).

1]

This meeting could have been on émoil

- AN £T
| This meeling could have been on emasl D( ,IS( T'gCi'f(\.:;L
This meeting covld nove been on e¢moll 1O SEND OU
il - ould have been anemail THE MINUTES
This meeting could have b: et § v
g aul en on |
This meefing cov ::O.VZ been an amail e |
This meeting CCL‘:;; .;:.e peen on amail B F =3 I
-« mreeting covl = ok @l ¥ =
This rr;tqmg could have ”"Cna;;m,,,- £ ;;I ) :‘. |,
This METE 1d hove beenoneme 1 | 7t R \£
This meeting o 1d hove been 00 * 4 erLd |13
- = . el >,
[ rnis meelind £% ) yove beet "’jf w ¥ =
ecting €° — 0 | N i<
This ™ — — _::,‘,-‘_ | L [ 3
— - = ) S5 ]
_ o B
L >

Figure 2. “This meeting could have been an email”

Another example of the realization of the relay function of the linguistic message is demonstrated in
meme (3) (Figure 3). In this example the literal message illustrates a case of paradox, which is an
apparently contradictory statement presenting two incompatible states of affairs as being true.
Paradox is formed via combination of a literal message and a symbolic message. We can see a huge
elephant hiding behind a thin pole. Opposite statements (states of affairs) can be reconciled through
reframing, i.e. by finding a background context that makes them mutually compatible (Ruiz de
Mendoza Ibanez & Agustin Llach, 2016). The symbolic message implies the game of hide-and-seek
where the elephant is trying to hide from the cat, meanwhile the phrase ‘Where could he have lurked’
(a typical example of the modal can/could usage presenting a common difficulty for students) adds
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an apparent humorous effect (the elephant is visible). Here the text and image are in complimentary
relationship, both serving the need of interpretation of the meaning.

Figure 3. “Where could he have lurked?”

Thus, we may conclude that memes serve as an effective means of presentation of the material,
combining text and visual elements, which makes the interpretation easier.

3. Findings and discussion
We carried out the experiment in October 2022 at V.N. Karazin Kharkiv National University, the
School of International Economic Relations and Travel Business in Ukraine. To have homogenous
groups throughout the semester, we divided the learners according to their scores on the placement
test. The study included third-year students, who are supposed to have reached at least B1 level. We
chose two academic groups of 15 students comprising 7 males and 23 females at the age of 19 — 20.
Before the experiment, all the students had learned English at the University for more than two years
and passed the External testing in English as a part of entry requirements. To teach the aspect of
business English, we used The Business 2.0. B1+ Intermediate Student’s Book (Allison & Emmerson,
2013), while for general English the course book was Complete First B2 (Brook-Hart, 2014).The
practical classes were held via Zoom meeting.

This particular aspect of teaching grammar aimed at practicing the use of the modal verb
COULD with the Perfect Infinitive, namely, the confusing patterns with their subsequent recognition
in the texts and use. The instrument used to evaluate students’ results was a multiple choice test.

In the first experimental group, the process of acquiring these rules was standard and
conventional. The students learned the grammatical material explained by the teacher, did a series of
exercises and all the difficult issues were discussed and clarified in class. Also, as a part of their
homework, they had to compose sentences of their own with the patterns learnt, while the learners
reproduced their sentences and checked them in the next class. After these activities, the students said
that they understood that grammar aspect and had no questions as to the application of the rules.

The students of the second experimental group were exposed to the alternative approach where
the last step was creating the memes, however, it was obligatory to use the construction
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‘could+Perfect Infinitive’. Before the experiment, several memes about student’s life were shown,
discussed and, first, the teacher, then the leaners tried to speculate about the possible meme inputs.

As the home assignment, the students had to use the images proposed by the teacher and create
their own inputs with the construction under study. In doing this, they were asked to follow the above
mentioned examples of meaning-making (relay and anchorage). The objective of a meme was to cause
mental effect on addressee’s consciousness, and the message was to be expressed in the verbal
element of a meme in combination with the given picture.

At the next lesson, after completing the task, students shared the memes with their groupmates
and considered the inputs proposed. When finishing this work, every student accepted that they
acquired the patterns easily and were ready to apply them.

Below are the examples of memes (4), (5) chosen by the students as the best after voting. These
examples (Fig. 4), (Fig. 5) demonstrate the ways students apply ironical statements containing the
construction with the modal verb could + Perfect Infinitive. The meaning making is a result of
combination of both the verbal part and the picture.

My girlfriend: We could have been happy
together, but you love your cat more than me!

Me: No, it's not true!

Also me:

Figure 4. “I could have been a much better version of myself,
but I had more important things to do”

He could have lived with his parents, but he decided to
live in a student dormitory in order to experience the full
range of emotions of student life.

Or: A poor man could have been at least one size bigger,
but no one said it would be easy with the wife on the diet.

Figure 5. “It could have been bigger...”

After the experiment students had to do a test (15 questions — a multiple choice test). The proposed
approach to teaching modals with the help of Internet memes proved to be rather efficient. Table 1
shows the results after a multiple-choice test. The received results clearly show that the retention rate



ISSN 2218-2926 Cognition, communication, discourse, 2023, # 26 77

and, consequently, the learning outcomes (excellent and good marks) are 20% higher in the second
experimental group. Apart from that, the students’ reaction reflects a positive attitude to the given
tasks as well.

Table 1
Task After-test results (%) Students’ opinion
The first group Compose their own ‘3 -20 Neutral
(15 students) sentences ‘4> — 53 No questions
‘57— 27
The second group Create memes ‘3’-0 Interesting
(15 students) ‘4> - 40 Time consuming
‘5’ - 60 Efficient
Creative
Helpful

The analysis of the memes created by the students shows that such a linguistic device as irony is
predominant. The spheres described: a) the student’s life; b) a relationship between a man and a
woman; ¢) personal development; d) the war.

The results of the experiment show that using Internet memes for presenting material is a rather
efficient technique. It can be extended and applied both to tasks with pre-prepared and ‘open” memes
(students create the statements on their own). A good outcome demonstrates that learners were able
to use the proposed construction could + Perfect Infinitive in their own captions and then these
statements were perceived correctly by their groupmates. Finally, every student received feedback on
their work and gave their opinion about the others. The expected effect was achieved, learners were
able to develop analytical thinking and use in practice, and thus, in an unusual way, acquired
knowledge.

4. Conclusions and prospects
A more extensive use of multimodal means of teaching/learning a foreign language is becoming
a current trend. Access to the Internet is a prerequisite to not only obtaining information, through
processing, fixing, and preserving it; but also using the knowledge obtained. The goal is to make
language learning easier, particularly by using memes, which combine text with pictures. The text
and visual elements of the meme both serve the interpretation of the meaning, thus making the process
of acquiring information easier. Due to their viral nature, Internet memes reflect the ideas shared by
the language community, which puts the language-learners into real-life scenarios and this, in turn,
fosters their mastering of the language. The use of linguistic and literary devices (irony and paradox)
forming the memes’ content makes them an efficient tool for reaching and getting feedback from the
addressees (students).

Teaching /learning constructions with modal verbs in English is quite often confusing and this
is where the proposed method may be useful. The findings indicate that the usage of memes with
verbal elements improved the recall, subsequent replication, and application of the grammatical
patterns under study. Apart from the verbal and visual elements combination that facilitates meaning
making, incorporating memes to teaching grammar rules has various benefits, including increasing
students’ creativity and engagement in their studies. At first, employing memes raises student
competency levels: students who worked with memes performed better on tests. Additionally, using
images increases learners’ participation in the activity. They made an effort to develop original inputs
and correctly employed the construction ‘could + Perfect Infinitive’. Importantly, this exercise fosters
a favorable teaching and learning environment that allows the students to focus entirely on the
learning task and lessens the load of learning a foreign language.
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As Internet memes are characterized by fast change and spreading, they provide a plethora of
material for teaching other grammatical phenomena with the help of the proposed approach, which
could be the focus of further research.
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AHoOTaANA

VY craTTi po3rNSHYTO NOTEHLial BHKOPUCTAHHS IHTEPHET-MEMIB y BHKJIAJaHHI 1HO3eMHOI MOBH. Mu
PO3TIIAIAEMO IHTEPHET-MEM sIK Habip ceMiOTUYHUX 3HaKIB. Takuii MmijIXiJ] pO3KPHUBAE MTOTEHI[ia)l BAKOPUCTAHHS
THTEpPHET-MEMIB y OCBITHBOMY ITPOIIECi OCKUILKH OUIBIIICTh MPUHOMIB HaBUaHHSI TIOKJIAIAETHCS HA CEMIOTHYHI
eJIeMEeHTH. [HTepHeT-MeMH Lie MyJIbTUMOAAIbHI CTPYKTYPH, SIKi MOXYTb BUKOPUCTOBYBATHUCS SIK e()EeKTUBHUI
IHCTpYMEHT IJisi MPEICTaBICHHS MaTepialy y BHKJIAJaHHI aHrfiiicbkoi MoBHM. Memu kiacudikyoTh Ha
BepOasIbHi, HeBepOaIbHI Ta KOMIUICKCHI (TaKi, sSKi MOEJHYIOTh 300pakeHHsI Ta BepOalbHUl ejeMeHT). Psia
MeMiB-3pa3KiB, sIKi IPEJICTABISIOTH COOO0I0 TOETHAHHS 300paKeHHS Ta BepOaIbHOTO eNleMeHTY OyJ10 BigibpaHo
JUIsL AEMOHCTpALii poLiecy CTBOPEHHS CMHUCIIB, 110 € HEBiJ'€MHOIO YaCTHHOIO OINIaHYBaHHs 1HO36MHOT MOBH.
3aBIsSKM BXKIMBOCTI Bi3yaJbHOTO CHPUHHSTTS Yy MpoIleci HaBYaHHS 1 caMoi MPHUPOJHM IHTEPHET-MEMiB
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SK MOIIMpEeHNX (opM BHpaKeHHS 1 KOMYHIKalil, SIKi iCHYIOTb y Bi3yaJbHOMY (hopMarTi, iIXHE BUKOPHUCTAHHS
€ BHUTITHUM SK JUTSI BUKJIAZadiB, TaK 1 Ui cTyAeHTiB. EnemMenTH MeMiB-3pa3kiB OyIlo MpoaHaTi30BaHO 3 TOYKH
30py HapaTUBHOTO IOTEHIiaxy oOpasy B Teopii Pomana bapra. Mu HaBOIWMO MiATBEPHKEHHS TOTO, IO
¢byHKLIT 3aKpiMIeHHs Ta 3B’ s13yBaHHsI, SIKi BAKOHYIOTh MOBH1 TIOBiZJOMJICHHSI, TOSICHIOIOTh MPOLIEC CTBOPEHHS
CMHUCIIB. Pe3ynmbpraT moemHaHHSA TEKCTY Ta 300pa)KEHHS JETAIBHO PO3IIISTHYTO 3 TOYKH 30PY CEMiOTHKH.
OcobmuBy yBary y crarTi OyJo NpUALIEHO croco0aM 3acTOCYBaHHSA MeMIB Ta €(peKTHBHOCTI iXHBOTO
BUKOPUCTAaHHS y KIACHOMY Ta I03aKJIaCHOMY OCBITHBOMY MpOLECi Ui OIpalOBaHHS TIpaMaTUYHOTO
(deHOMEHy MoOAalIbHOCTI. MeMH AEeMOHCTPYIOTh MOAANbHI KOHCTPYKLIi y CHUTyamisx HaOIMKEHUX 0
peaNbHUX, 0 HAJA€ 3pa30K iXHPOTO BUKOPUCTAHHS Y KOHTEKCTI Ta CIIOHYKA€E CTYCHTA HACHIAyBaTH CUTYaIlil
peanbHOI KoMyHiKamii. [ yMopucTHIHMI eQeKT npuTaMaHHUN IHTEPHET-MEeMaM CIIPSIMOBAaHWH Ha OTPUMAaHHA
peakmii Big YHCIEHHHMX ajapecaTiB, TaKUM YHHOM II¢ pOOUTh MeMH e(EeKTUBHMM 3HApSAIIM
BHUKJIAIaHHS/BUBUCHHS 1HO3€MHOI MOBH 3aBJISIKH OYiKYBaHOMY 3BOPOTHOMY 3B’s13Ky. Oco0iuBy yBary 0yio
MPHUIIJICHO IHTEPHET-MeMaM, SIKi MICTSATh KOHCTPYKIIi i3 MOJAIbHUMH TIECIOBAMH Ta BUPAXKaIOTHb 1pPOHIIO
Ta Mapagokc. Y CTaTTi HaBeIeHO IHCTPYMEHTU Ui BUKJIAJaHHS aHTIIMCHKAX MOAAJIbHUX JECTIB depes
pe3yibTaTH EKCIepUMEHTY i3 MemaMu Ta ixHid anami3. JlocmifpkeHHS BHSIBISIE TMO3UTHBHI PE3yNbTaTH
EKCIIEPUMEHTY 3 TOYKHA 30py €(PEeKTHBHOCTI BHUKOPHUCTAHHA IHTEPHET-MEMIB Yy OCBITHROMY IPOIIECi, IIO
MPOJICMOHCTPOBAHO KPAIIMMHU Pe3yJibTaTaMK OMTaHYBaHHS HOBOI'O MaTepiaily, a TAKOX OUTbII BACOKHM PiBHEM
3aJTy4eHHs Ta KPEaTUBHOCTI CTYICHTIB.

KuarouoBi ci1oBa: aHrIifickka MOBa /IS CTICIATBHAX IIiJIeH, iHTepHET-MEeM, ipOHis, MOJAIIbHI T1i€CIIOBa,
MYJIETUMOJATBHICTE, TTAPaIOKC, CEMIOTHKA.



